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AHHoTanusi. PeHOMEH rOTOBHOCTH PAaCCMaTPUBAETCSI B IICUXO0JIOTO-TI€1arOrn4ecKon
JUTepaType KaK OCHOBaHHWE JJIsi OCO3HAHHOTO OTHOIICHHUS K JAESITeTbHOCTH, KaK
YCIIOBHE €€ YCIICHIHOTO BBINOJIHEHUA. [lenb pabomuvl — TEOPETHUECKH 00OCHOBATH
aBTOPCKOE TPEJCTABICEHUE CTPYKTYpPhl TOTOBHOCTH IEAAarora K BHIIOJHEHHUIO MPO-
(eccroHaNbHO-NIEAArOrNYECKOro 10Jra. MeToa0J0rH4ecKyt0 OCHOBY UCCIIE0BaHUs
COCTAaBUJIM AKCHUOJIOTMYECKUH M KOMIIETEHTHOCTHBIA IMOAXOJbI, OCHOBBI CYIIHOCTH
npoecCHOHATLHOTO 00pa3oBaHusl, MPOPECCHOHAIBHON TUKH, JCOHTOJOTHH, TPO-
(deccnoHanbHOM JeOHTONOrMU. OCHOBHBIMHM Memooamu WCCIEIOBaHMS SBISUTUCH
TEOPETUYECKHE METObI (aHAINU3, CUHTE3, CPAaBHEHUE, CUCTEMAaTHU3allHs) U MpaKTUYe-
CKHE MEeTOJIbl (aHKeTHpOBaHHUE, TECTUPOBaHUe, Oece/ibl, HabII0AeHNe, aHAJIU3 U MO-
JIeIMPOBaHKME TEeIarorn4eckux cutyanuil u np.). MccinenoBanue npoBOIMIIOCH CO
cTyaeHTaMu 4 Kypca BOpOHEKCKOro rocyapCcTBEHHOIO MEAarornyeckoro yHUBEp-
cutera. beio onpomeno 160 yenosek. B cTarbe mpencTaBiieHbl pa3inyHble TOUYKH
uccienoBaresnei, 3aHuMaromuxcs npodnemoil roropHoct (Upsuenko M.U., Kan-
100Uy JILA., Cnactenus B.A., Maxap H.E., CepukoB B.B., I'paues I0.A. u ap.).
ITpu BBISIBIEHUH CYIIHOCTH IOHATHS «TOTOBHOCTBY CIEJIaH aKIIEHT Ha CaMOW JIMYHO-
CTH, €€ CBOMHCTBax, CHOCOOHOCTSIX, OTHOIICHHUH K TMPEACTOSIIEH eATeTbHOCTH,
umeroniemcst onsite. C y4eToM TOro, 4YTO B CTaTbe pedb UAET O FTOTOBHOCTU K BBI-
MOJIHEHUIO NIEaroroM CBOEro npo)ecCUOHAIBHO J0JTra, Mpeoaraoiee MoTHBa-
IIMOHHO-IIEHHOCTHOE OTHOIIEHHUE K MeAaroruyeckoi npodeccuu, moHUMaHue U Mpu-
HATHE €€ 3HAUMMOCTH U creln(UKH, a TaKKe€ OCO3HAHME MUCCHUH IeJjarora B pere-
HUM TOCYJapCTBEHHOH 3agaun — MOAroToBke Oyaymero Poccun — motpeboBanoch
obpareHue K mpoecCHOHATbHON ATHKE, OCHOBHBIM MOHATHEM KOTOPOH Kak pa3 |
SBIISIETCS MeAaroruueckoi 1onr. HpaBcTBeHHast cocTaBisitoliast Ipu MOATOTOBKE 0Y-
IyLEero y4urtens o0o3HaueHa Kak OCHOBOMoJaramomas s (yHKIUOHUPOBAHUS
npodeccuoHaabHO-Tiearornyeckoro goiara. I[lpennpuHsaTa mnombITKa pa3pabOTKH
CcOOCTBEHHOT0 BapuaHTa CTPYKTYPbl TOTOBHOCTH II€/1arora K BBIMOJIHEHHIO Mpodec-
CHOHAJIbHO-TIEIArOTMYECKOr0 JI0JIra, KOTOpasi, 0 MHEHHIO aBTOPOB, MOXKET OBITH
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Abstract. The phenomen of preparedness is considered in psychological and pedagogi-
cal literature as the basis for a conscious attitude to activity, as a condition for its suc-
cessful implementation. The purpose of the work is to theoretically substantiate the au-
thor's representation of the structure of a teacher's preparedness to fulfill a professional
and pedagogical duty. Methodology and methods: The methodological basis of the re-
search was formed by axiological and competence-based approaches, the foundations of
the essence of vocational education, professional ethics, deontology, professional deon-
tology. The main research methods were theoretical methods (analysis, synthesis, com-
parison, systematization) and practical methods (questionnaires, testing, conversations,
observation, analysis and modeling of pedagogical situations, etc.). The research in-
volved the 4th year students of Voronezh State Pedagogical University. 160 people
were interviewed. The article presents various points of researchers dealing with the
problem of preparedness (Dyachenko M.I., Kandybovich L.A., Mishchenko A.l., Slas-
tenin V.A., Mazhar N.E., Serikov V.V., Grachev Yu.A. and others). When identifying
the essence of the concept of "preparedness,” emphasis is placed on the personality it-
self, its properties, abilities, attitude to upcoming activities, experience. Taking into ac-
count the fact that the article deals with preparedness of the teacher to fulfill their pro-
fessional duty, which involves a motivational and value attitude to the pedagogical pro-
fession, understanding and accepting its significance and specificity, as well as aware-
ness of the teacher's mission in solving the state task — training the future of Russia, it
was necessary to turn to professional ethics, the main concept of which is just the peda-
gogical duty. The moral component in the preparation of the future teacher is considered
as fundamental for the functioning of vocational and pedagogical duty. An attempt was
made to develop its own version of the teacher's preparedness to fulfill professional and
pedagogical duty, which, according to the authors, can be represented by moral and
competent blocks, which, in turn, consist of a number of components and indicators.
Keywords: preparedness; competence; morality; duty; professional and pedagogical du-
ty; structure of preparedness.
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Beenenne (Introduction). IIpoGiema
Ka4yecTBa MOJATrOTOBKU YYUTENS B HAILHU JTHU T10-
MPEeKHEMY MPOAOKAET OCTaBaThCS aKTyallb-
HOW. DTO OOBSICHACTCS MHOTUMHU TPUYNHAMH.
C oaHOI CTOpPOHBI, pacTyT TpeOOBaHUS U K
JMYHOCTH YYHUTENS M K €ro Mpo(eccHoHaNbHOM
nesitenbHocTH. C Apyroi CTOPOHBI, JalIeKO He
Bcerga oOpasoBaTelibHasi cpefa Ieaaroruye-
CKOTO BY3a CHOCOOCTBYET MOJATOTOBKE KOMIIE-
TEHTHOro crnenuaiucra. B cBs3u ¢ 3TUM Bce
CII0)KHEE CTaHOBUTCS TOBOPUTH O TOTOBHOCTHU
HAYMHAIOMIETO YYUTEISI K BHIIOJIHEHUIO CBOETO
npoeccroHaNIbHOTO 10JTa.

PaGora yuutens Bo Bce BpemeHa Obuia
nenom HenerkuM. COBEpIIEHHO OYEBHUIHO, YTO
COBPEMEHHBIC pEallii >KW3HHW, CBS3aHHBIC C
yTpauuBaHUEM HPABCTBEHHBIX OPHUEHTHPOB,
YCWJIMBAIOT TPYJHOCTH B TEJArOrMYECKOM siesi-
TenbHOCTH yuuTens. [loaTomy B Haiie Bpewms
0COOEHHO Ba)XXHAa COLMAJIbHO-HPABCTBEHHAs
POJIb YUMTENs, «BO3pacTaeT 3HaueHue mnpodec-
CHOHAQJILHOW 3TUKH B PETYIMPOBAHUH PA3IINY-
HBIX BUJOB TPYAOBOW N1€ATENLHOCTH, YTO CBS-
3aHO C IpoleccaMM JeMOKpaTU3aluu oO1e-
CTBa, a TAaKXX€ CO CTPEMJIEHUEM MOCTOSIHHO CO-
BEPIICHCTBOBATh MPOPECCHOHATBFHBIE HOPMEI
NPUMEHUTEIBHO K M3MEHSIOUIMMCS COLMallb-
HO-PKOHOMHYECKUM oTHomeHusim»  (Llapero-
ponuesa, 2009).

WcexoaueiM U1t TpoecCUOHANbHON ATH-
KH, B TOM YHCJI€ U JJIs IeJarOrn4ecKOl ITHKH,
SBJIIETCS TOHSATHE MPO(ECCHOHATIBLHOTO JI0JIra
(Mumatkuna, 2004). Jlns ocyuiecTBieHus 1e-
JarOTHYECKOW  JIATENIbHOCTH  HEOOXOIMMBI
JMYHOCTHBIE M MPOGECCHOHATBHBIE XapaKTe-
PUCTHUKH TIearora, mpudeM, MmpodeccHOHalb-
HO-3HAYMMbI€ JINYHOCTHbIE KauecTBa Ie/1arora,
€r0 MOTHBAIUSI U YPOBEHB MPUTSI3aHUNA HMEIOT
nepBocreneHHoe 3HaueHune. Cornacao @3 «O6
oOpazoBanuu B Poccuiickoit denepanun» or
29.12.20012 r. Ne 272-®3 memaroru JOJDKHEL
clieoBaTh TPeOOBAHUAM MPOPECCHOHATHHON
3THKH, COOJII0/asi IPaBOBbIE, HPABCTBEHHBIE U

sTHdeckue HopMbl. C 3TOM Ke 11eNiblo pa3pado-
TaH MOJCIBHBIA KOJEKC MPOPECCHOHAIBHOM
ATUKHU NEJIaroru4eckux pabOTHUKOB OpraHu3a-
[IUH, OCYIIECTBISIONUX 00pa30BaTEIbHYIO JIe-
aTelbHOCTEY OT 6.02.2014 1. Ne 09-148, B 11€-
JSAX aKTyaIn3aludd KOTOporo MHHHCTEpCTBOM
[Tpoceemenuss PO Obl10 HampaBJIEHO MHUCHMO
ot 20 aBrycra 2019 roga Ney WII1-941/06/484
«[IpumepHoe monokeHue o HopMmax npodeccu-
OHAIBHOW HTUKU TEAAroru4yeckux paboTHH-
KOBY.

Hean padoTbl — TeopeTUdecKu 000CHO-
BaTh aBTOPCKOE IMPEJICTABICHHE CTPYKTYpPHI
TOTOBHOCTH TI€Jlarora K BBIMIOJHEHUIO npodec-
CHOHAJIILHO-TIEJarOTMYECKOTO JI0JITa.

Metomosiorusi ¥ MeTOAbl HCCJIEeI0Ba-
nusi (Methodology and methods) Meroxoino-
TUYECKYI0 OCHOBY HCCJICIOBAHMSI COCTaBUIIU
akcuonoruyeckuit (b.3. Bynsdos, B.A. Cna-
CTEHUH U JIp.) U KOMIIETEHTHOCTHBIN MOJXO0/IbI
(M.A. 3umusisa, B.B. CepukoB u 1p.); cucreM-
HBIE TIPEJCTABJICHHUS] O CYIIHOCTH, TEOpEeTHUYe-
CKUX W OpraHM3allMOHHBIX OCHOBaxX MpodeccH-
oHaneHOTO oOpaszoBanus (E. I1. benozepues, U.
®. Ucaes, B. A. CnacteHHH U JAp.); OCHOBBI
npodeccronansuoit stuku (T. B. Mumarkuna,
W.B. TumMoHMHA | JIp.); OCHOBBI JICOHTOJIOTUHU U
npodeccuonanbHoi neontonoruun (I'.II. Men-
Benena, E.B. Heymoesa-Komuenannesa u np.).
B cBs3u ¢ Tem, 4TO HMCClenoBaHME HOCUIIO B
OCHOBHOM TEOpPETHYECKHIl XapakTep, ObuIn
BBHIOpAaHBI TEOPETHUYECKUE METOIbI HCCIIEIOBA-
HUs, TaKu€ KaK aHallu3, CUHTE3, CpPaBHEHUE,
cucreMaruzarusi. C LETpI0 JUArHOCTUKH TO-
TOBHOCTU CTYACHTOB K BBHITIOTHEHUIO Tpodec-
CHOHAIBHO-TIEITATOTUYECKOTO JIoJra ObUT TOJI-
TOTOBJIEH U TPOBEIEH PsAJ JUArHOCTUYECKUX
MEPOTPUSITHI, BKIFOYAIOIINX: aHKETUPOBAHHE,
HalMCaHWe »dcce, TECTUpPOBaHUE, Oecelsl,
HaOII0/IeHNE, aHaIu3 U MOJCIIUPOBAHUE Te/Ia-
TOTMYECKUX CUTyalui u Jp. Beuio ompomieHo
160 denmoBek. MccnenoBaHue TPOBOAWIOCH B
teuenue 2019-2021 rr. co crynenramu 4 Kypca
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BopoHexckoro rocynapCTBEHHOIO MEAArory-
4ECKOT0 YHUBEPCUTETA.

Teopernueckasn ocuosa (The theoreti-
cal basis). YroObl MOHATH OTHOIIICHUE CTYICH-
Ta — Oyayuiero yuurens — K Ipo¢ecCUOHaIb-
HO-TIEJarOTMYECKOMY JIOJITY, 00paTUMCs K IO-
HATHUSIM «TOTOBHOCTB» U «KOMIETEHTHOCTbHY,
KOTOPBIE YK€ HE OJIHO JIECATUIICTUE BBI3BIBAIOT
MPUCTAIbHBIA MHTEPEC IEaroroB M ICUXO0J0-
r'OB.

CpaBHEHME OTUX IMOHATUH C LEIbIO
YTOUHEHUSI MX CYIIHOCTH B paMKax JaHHOU
CTaTbU IMPEJCTABISETCS HaM HEOOXOIUMBIM,
TaKk Kak 00a MOHSATHSA, Yalle BCETo, MCIOJIb3Y-
IOTCSI B TICUXOJOTMYECKOM M IeIarornyecKou
Hay4HOU JIMTepaType Kak CHHOHUMEI. U Bce ke
€CTh CMBICJI, HA HAIll B3IJIS]], apTYMEHTUPOBATh
BEIOOP B TOJIb3Y TOHSTHS «TOTOBHOCTBY IS
uccienoBanus mpobiaemMsl TpodhecCHOHaTbHO-
[earornyeckoro JoJjra Mnpu MOATrOTOBKE Oy-
JYLIETO YYUTEII.

Crnenyer 3aMeTUTh, UTO B HAYYHOU JIUTE-
paType CYLIECTBYET MHOMXECTBO BAapUAaHTOB
TOJIKOBAaHUW ATUX MOHATUH, KAK KaXKJIOr0 B OT-
JENbHOCTH, TaK U IPU CPAaBHEHUU UX MEXKIY
cO0OH.

OpnHu uccienoBareiay, B 4yacTHOCTH Ma-
xoBa O.B., OTBOAAT TIJIaBEHCTBYIOLIYIO pOJIb
TOTOBHOCTH, KOTOpasi B pe3yJbTare NMpUMEHe-
HUSI HOBBIX CIIOCOOOB M MEXAHU3MOB JEWCTBUI
Ha OCHOBE HMMEIOLIMXCSA 3HAHUW, YMEHUH U
HaBBIKOB CITOCOOCTBYET (POPMUPOBAHUIO KOM-
METEeHLNUH, NepepacTalliuX B JabHEUIIEM B
KOMITIETEHTHOCTh — 3HaHUe B nerictBun (Maxo-
Ba, 2014: 186-188); npyrue (JIyromas A.B.)
OTIpE/ENSAI0T TOTOBHOCTh KAaK PE3yJIbTaT pa3BU-
TUS MPOPECCHOHANBHBIX KOMIETEHIIUN, a 3Ha-
YUT, U KOMIIETEHTHOCTH, T.€. OT/IAlOT MEPBEH-
CTBO KOMIIETEHTHOCTH, BCIIEICTBUM KOTOpPOMH
nosiBisieTcs rotoBHOCTh (JIyromas, Imutpues,
2015). B To e Bpems psan uccienoBarenen
CUHMTACT DT MOHATHUS OJM3KUMHU 1O 3HAYECHHIO
u B3aumonononsstoummu. Tak, Cnacre-
HuH B.A., roBops 0 mpodeccuoHaIbHOM KOM-
METEHTHOCTH TMe/1arora, CBS3bIBAET KOMIIE-
TEHTHOCTh C TOTOBHOCTBIO I€garora K ocy-
LIECTBJICHUIO TMEJAarorMuecKor JesTeIbHOCTU
(Cnactenun, 1991). Bcmen 3a CracreHu-
HbIM B.A., HEKOTOpBIE yYEHBIE TAKXKE OIpeJe-

JSIOT TOHSTHE KOMIIETEHTHOCTh «KaK T'OTOB-
HOCTh OOYYaIOIIMXCSl HMCIOJIb30BaTh YCBOCH-
HblC 3HAHMS, y4eOHble YMEHUS W HaBBIKH, a
TaKXe CIIOCOOBI JIEATENIbHOCTU B KHU3HH JUIS
pelleHrs] MPAKTUYECKUX M TEOPETUYECKUX 3a-
nau» ([uenpona, 2002: 16-20).

C onHOM CTOPOHBI, TAKOE MHOT000Opasue
MHEHUH O0BSICHSIETCS, Ha HAIl B3TJISA, TEM, YTO
ST TE€PMHHBI MHOT'OACIEKTHBI, M BCJEICTBUE
ATOr0 MX 3HAUEHUS elle HE J0 KOHLA yTOYHe-
HBI, YTO BBI3bIBAET 3aTPYAHEHHUE B UX MOHUMAa-
HUHU, a, C JIPYrOil CTOPOHBI, MOXKET UMETh Me-
CTO B KaKOW-TO CTENEHH HEKOPPEKTHOe oOpa-
HICHUE C HUMU — UTpa C TEPMUHAMHU.

[TombiTaeMCsl YTOUHUTH CYIIHOCTb KaX-
JIOTO U3 3TUX MOHSATHM.

[TombITKa W3YYUTH JIEKCMUECKOE 3Haue-
HUE CJIOBA «TOTOBHOCTBY» JIMIIb MOJTBEPAMIIA,
4TO OHO TPAaKTyeTCs MO-pasHOMY. TOIKOBBIN
cioBapb OxeroBa C.M. gaet Takoe omnpezesne-
HUE pacCMaTpUBAEMOMY MOHSTHUIO: «TOTOB-
HOCTb — 3TO COCTOSIHME, IIPU KOTOPOM BCE clie-
J1aHO, BCE TOTOBO JIJISl TOTO, YTOOBI MPUCTYIUTD
K BBIIIOJIHEHUIO, OCYIIECTBIIEHUIO KaKOH-In00
nesitenbHocTH» (Osxeros, 2009).

TOJIKOBBIM  CJIOBAph  PYCCKOTO  SI3BIKA
Jmutpuesa JI.B. npuBoaur crenyromiee omnpe-
JIeJIEHNE: «TOTOBHOCTb — 3TO CBOMCTBO 00BEKTa
ObITh B COCTOSSHMM BBINIOJHATH TPEOYEeMYIO
(YHKIMIO TPU 33JJaHHBIX YCIOBUSAX B JIAHHBIN
MOMEHT BPEMEHHM WJIM B TEUYEHHE 3aJJaHHOIO
MHTEpBajla BPEMEHU IpPH YCIOBUU olecrede-
HUS HEOOXOJMMBIMH BHEUTHHUMH PECYpPCaMM»
(Amutpues, 2003). 'oTOBHOCTB, PEX/IE BCETO,
«CBSI3BIBAETCA C JKEIIAHMEM, COIJIACHEM YTO-
nubo crenarh, T.€. 0XOTHO, 0€3 JIOJTUX yroBO-
POB» TPHUCTYNUTh K HCHOTHEHHIO HEOOXOIu-
MbIX aeiictBuit (Imutpues, 2003).

[loHsiTHE «TOTOBHOCTHY ISl HAC HE HOBO
Y MPUBBIYHO, HECMOTPS HA TO, YTO BHUMAHHUE K
HEMY KaK K TOTOBHOCTH K JAESTENbHOCTH CO
CTOpPOHBI OTEYECTBEHHBIX YYEHBIX ObLIO OOpa-
meHo coBceM HeAaBHO (1950-60-e rofer).

B Tpynax psina uccrienoBareneil roToB-
HOCTbh YYHUTENs K MEIaroruuyecKkou AesiTeNbHO-
CTH TpPaKTyeTCs «Kak HeoOXoaumas Mperno-
ChUIKa, PETYIATOP ACATENbHOCTH M YCIOBUE
€ro YCHENIHOTO BBITIOJHEHUS; KaK TICHXHYE-
CKO€ COCTOSIHHE, MHOTOIUIAHOBAasi, MHOT'OYPOB-
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HEBasi CHUCTEMa KayeCTB, CBOWCTB, KaK YyCTOM-
yuBasg xapaktepuctuka JmuHocTu» (Kynbhe-
Bu4, 2005: 97).

JlesmenbHocmublil NOOX00 HE B COCTOSI-
HUU, Ha HAll B3TJIS[, B MOJHOH MEpe BBISIBUTH
CYILIHOCTh MOHSITUSL «TOTOBHOCTBY, TPAKTYS €T0
BCEro JIMIIb KaK YCTaHOBKY, HAacTpOM, Kak
IPEANOChUIKY K JesTelbHOCTH. C TOUKM 3pe-
HUS 3TOTO MOJX0Ja, YEJIOBEK TOJLKO coOupa-
€TCSl OCYIIECTBUTH JICUCTBUE, «HALCITUBACTCS
Ha Hero. Peub B JaHHOM cllydyae HE MOXKET UJ-
TH 00 YCIEMIHOCTH ero ocymecTtBieHus. Ha
CaMoM JieJie, TOTOBHOCTb KakK MOHSTHE TOpa3io
CIIO)KHEE. YTOYHHUTH €ro 3HAUYE€HUE ITOMOKET
oOpallleHue K 1UYHOCIMHOMY n0OX00y, KOTOPBIN
JieJlaeT aKUEHT Ha caMOW JIMYHOCTH, €€ CBOM-
CTBaX, CIOCOOHOCTSIX, OTHOILIEHUH K MPENCTO-
SIIIEH JeATeIbHOCTH, HAIMYUH OTIBITA.

HccnenoBaTtenu BbIIEISIOT pa3sHble BUIbI
TOTOBHOCTH, Ha3bIBas IMCUXOJOTUYECKYIO (00-
Iy, CUTYaTUBHYIO, JIOJITOBPEMEHHYIO U JIp.)
U TeJaroru4ecKyl0 TOTOBHOCTH (MHTEIUICKTY-
QIbHYIO, COLHUAIbHYIO, JJIUTENbHYIO, BPEMEH-
HYI0, cuTyatuBHyto U 1p.) (I'paués, 2011).

Tak, ¢ Touku 3penus CrnacreHuHa B.A.,
Maxapa H.E., 3To nonsarue, Bkitodaer B ceds
HE TOJIBKO «IIPO(eCcCCUOHANBHYIO MPUTOTHOCTH
JUYHOCTH (COBOKYITHOCTh HMHAMBHUIYaTbHBIX
0coOeHHOCTEH YenoBeKa, CIIOCOOHOCTEH M Xa-
PaKTEPOJIOTHYECKUX UYEPT, CYIIECTBEHHBIX MJIS
yCIIEUTHOTO MPO(EeCcCHOHANBHOTO OOIICHUS U
JEeSITEIbHOCTH, HO M OTCYTCTBHE IOKa3aTelew,
JIEA0IIMX HEBO3MOXHBIM y4acTHUE YEIIOBEKA B
npodeccnoHaNbHO-TIEJarOTUYECKON  JIesATeNb-
HOCTH), HO U TOATOTOBJICHHOCTh JMYHOCTH K
JTAHHOMY BUY JEATEILHOCTH (3HAHUS, YMEHUS
U HaBBIKH, TMPUOOpPETEHHBIE B MPOLIECCE MPO-
¢deccuonanpHOi  moaroroBku»  (CracteHuH,
Maskap, 1991). Nnaue roBops, rOTOBHOCTh —
3TO MHTErpajbHOE JHUYHOCTHOE oOpa3oBaHUeE,
CHUCTeMa KauecTB JTMYHOCTH, 0OecreynBaronas
pe3yJIbTaTUBHOCTh  JESTEIBHOCTH Ile/arora,
BBITIOTHEHUE WM OIpeNeTIeHHBIX (YHKIIHH,
NEUCTBUM; 3TO «(yHIAMEHTAJIbHOE YCIOBUE
YCIICUTHOTO BBIMOTHEHUS 000 AesITenbHO-
ctu» (Crenanos, 2012). 'oToBHOCTH mpenro-
JlaraeT He TOJbKO Hauyajo ACHCTBHUS, HO M €ro
ycrenHoe npoaobkenue. U eme oaHa He Me-
HEEe BaXKHAs XapaKTepUCTUKA TOTOBHOCTH —

3TO, KaK MpaBWJIO, YCTOMYUBOE U UIUTEIHHOE
110 BpEMEHU 00pa30BaHHUE.

OcoObIii MHTEPEC IS HAC TPEICTABIISCT
TPAKTOBKA CTPYKTYpPbl FOTOBHOCTHU K I€Iaro-
rHYecKoil nesTenbHOCTH. CTPYKTYypy TOTOBHO-
CTH paccMaTpUBajJId MHOTHE HCCIEI0BATENH,
Hanpumep: psuenko M.U., Cnacrennn B.A.,
Maxap H.E. u np. Ydensle paccMmarpuBaroT
CTPYKTYpy TOTOBHOCTH «KaK CJIOXHYIO JHMHA-
MHUYECKYI0 CHCTEMY, BKJIIOYAIOIIYI0 B ceOs
CJIeIyIOIINe KOMIOHEHTHI:

1) MOTHUBAaLMOHHBIH — OTHOIIEHUE K
npeaMeTy, UHTepec K HeMy M JApyrue JocTa-
TOYHO YCTOMYMBBIC MOTHUBBI;

2) OpUEHTALIMOHHBIM — 3HAHUA U TpPea-
CTaBJICHUS O 00 OCOOEHHOCTAX Oyaymied mpo-
dbeccun, 0 €€ 3HAYUMOCTH;

3) omepanHUOHHBIN — 3HAHUSA, YMEHHUS U
HABBIKH, BJIaJICHUE IMPOLIECCAaMH aHAJINU3a, CHH-
Te3a, CPaBHEHUS, 0000IICHUS;

4) BOJIEBOH — CaMOKOHTPOIb, yMEHUE
YIPaBJISAThH ACHUCTBUSIMU,

5) OLICHOYHBIN — CAMOOIICHKA CBOCH IMOJI-
rotoBiieHHOCTH» (Ipsiuenko, 1985).

Ilo muenuto Cnactenuna B.A. u Maxa-
pa H.E., cTpykTypa rOTOBHOCTH BBIIJISAUT CllE-
IyIOIUM 00pa3om:

—  TOJIOKUTEIBHOE OTHOIICHHE K Jes-
TEIHHOCTH;

—  4YepThl XapakTepa, CIoCOOHOCTH, MO-
TUBAIUSl, TEMIIEPAMEHT, COOTBETCTBYIOIINE
TpeOOBaHUSM OCYILIECTBISEMON JeSTENbHOCTH;

— HeoOXOJMMble  3HAHHS, YMEHHUS,
HaBBIKH;

—  YCTOWYUBBIE npodeccroHanbHO
Ba)KHbIE OCOOCHHOCTU BOCTIPUSTHUS, BHUMAHUS,
MBIIUICHUS, YMOIIMOHAIBHBIX U BOJIEBBIX MPO-
niecco (Crnacrenun B.A., Maxap, 1991).

Temuna C.1O., B cBOIO ouepeib, OTMEUa-
€T TaKhe KOMIIOHEHThI TOTOBHOCTH:

— MOTHBAllMOHHBIH — HHTEpEC W
CKJIOHHOCTh K TI€IarOTUYECKON JCSITEIBHOCTH,
JUYHas YJOBJIETBOPEHHOCTh NEAaroru4ecKkoiu
npodeccueit, MoTpeOHOCTh B TEIarorHYeCKOn
JIeATETbHOCTH, CTPEMJIEHUE K 3HAHUSIM, MOCIIe-
JIOBAaTEIbHOCTH JEUCTBUN, K CAMOPa3BUTHIO
CBOMX TBOPYECKUX CIIOCOOHOCTEH;

—  TEOPETHYECKH — 3HAHUA M UX JINY-
HOCTHBIM CMBICJI, Pa3BHUTHE I€IarorHYeCcKOro
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CO3HAHUs, CTWJIb M1€1arOrM4eCKOro MbIIIJICHUS,
YMEHUS BBISBIIATH ME1arorMuecKue CUTYalluu;

— IPaKTHUYECKUH — YMEHHS OPHUEHTH-
pOBaThCS U MEPECTPauBaTh CBOIO JACSATEIBHOCTD
B M3MEHSAIOUIMXCS YCIOBUSX, PETyJIUpPOBAThH
MEXJIMYHOCTHBIE OTHOUIEHUS, YIPABIATH CBO-
UM IICUXMUYECKUM COCTOSTHUEM, OPIraHH3aTop-
CKHE€ U KOMMYHUKATUBHbBIC YMEHHSI.

Pesromupyst Bce BBINIEU3IIOKEHHBIE TOY-
KM 3pEHUSl Ha CTPYKTYPY TOTOBHOCTH, MOXKHO
clenaTh CIEAYIOUUNA BbIBOA: OOJBUIMHCTBO
aBTOPOB OTMEYAIOT TaKHE€ KOMIIOHEHTHI, KakK
MOTHUBALIMOHHBIN, TEOPETUUECKUN U MPAKTHYE-
CKMi, naxke ecau oH Ha3BaHbl nHaue (KynbpHe-
Bu4, 2005: 98).

CepukoB B.B., Bkitouast B cOCTaB CTPYK-
Typbl TOTOBHOCTH Pa3HOYPOBHEBBLIE XapaKTe-
PUCTUKM  OT  DJIEMEHTAPHBIX  IPAKTHKO-
MIPUKJIAHBIX 3HAHUW U YMEHUU J0 CTEp)KHE-
BbIX KA4€CTB JIMYHOCTH, YTBEPXKAAET, YTO «B
CTPYKTYPY BXOJST HE JIt0Oble 3HaHUS, a (OHI
JIIEICTBEHHBIX 3HAHUM M He JIOObIE CBOICTBA
JUYHOCTH, & JIUIIb T€, KOTOPhIE 00ECTICUNBAIOT
COOTBETCTBYIOIIEH JIEATETbHOCTH HaubOONb-
1IYI0 MPOAYyKTUBHOCTHY» (Cepukos, 1994).

B 10 Xe Bpems komnemenmuocmmulu
1n00X00, KOTOPBI CTAHOBUTCS BCe OoJiee MoIry-
JISIPHBIM B HAIlU JIHH, OPUEHTUPYET HAC Ha HC-
MOJIb30BaHUE TIOHITHS «KOMIIETEHTHOCTBHY» KaK
HOBOTO KadecTBa OOpa30BaHHOCTH, OTBEYalO-
IIETO BBI30BAM COBPEMEHHOr0 0O0IecTBa |
MPEeJICTaBICHUSIM O TTPO(eCcCHOHATU3ME CIICIIH-
AJINCTA.

Hano nmpusHaTh, 4TO NMpU UCCIIEI0BaHUU
MOHATUSA «KOMIIETEHTHOCTBY», OOJBITUHCTBO
YUEHBIX €IUHOAYUIHBI BO MHEHUH, BKJIIOUas B
€ro CTPYKTYpY JIMYHOCTHBIA KOMIIOHEHT. B
yacTHocTH, CepukoB B.B. mumer: «Curyanus
Pa3BUTHUSL KOMIIETEHTHOCTH — 3TO, MPEXKIE BCe-
ro, CUTYyallMsl pa3BUTHUS JUYHOCTU, UMEIOLIEH
HUIYy JUIA peau3aiuu ce0si Kak WHAUBUIY-
QIILHOCTH, TIPOSIBICHUS CBOUX CIIOCOOHOCTEH.
Nwmeer Gomnbiioe 3HaueHHEe CyObeKTHas IMO3H-
LU CIIEHUATUCTA, €r0 caMOpealln3alus B Ipo-
dbeccun» (Cepukos, 2008: 344).

3umusas M.A. Takxe Mo KOMIETEHTHO-
CTBI0O TIOHHUMAET «aKTyaJdbHOE, (hopMHUpyeMoOe
JUYHOCTHOE KayeCTBO KaK OCHOBBIBAOLIASICS
Ha 3HAHUSX, UHTEIJIEKTYaJIhbHO W JIMYHOCTHO-

00yCJIOBJICHHAsI  COIMAIBHO-TTPO(ECCHOHAITD-
Hasl XapaKTepUCTHKA YEJIOBEKa, €ro JIMYHOCT-
Hoe KauecTBO» (3umusis, 2003).

BMmecTe ¢ TeM, HEKOTOBIE aBTOPBI CUHTA-
I0OT OCHOBOW 3TOrO MOHSTHS 3HAHUA, T.€. €ro
KOrHUTUBHBIN KOMIIOHEHT (bopsiTko, 2007).
Ha camom [nene, KOMIETEHTHOCTh aCCOLMUPY-
eTcsl, IPEeX/Ie BCETro, CO 3HAHUSIMH U YMEHUSIMHU
YeloBeKa WM, TOYHEE, CO 3HAHUSIMH, NepeBe-
JNCHHBIMH B yMEHHS, CO 3HAHUSAMHU «B JICH-
CTBUU». J[pyrUMHU cloBaMH: «sI 3HAIO» — 3TO
Ba)XHO, HO TOPA30 BaXKHEE «IOKAXH, YTO ThI
yMeelllb JeNIaThy.

[Tpenmnonoxum, 4To CHEHUATHUCT KOMIIEe-
TEHTEH B KaKOM-TO BHJE ACSITENHbHOCTH, a 3Ha-
9UT, UMEET Ka4eCTBCHHOE 0Opa3oBaHWe, COO0-
CTBEHHBIN TMOTEHIIMAJ, JTMYHOCTHBIE KayecTBa,
IICHHOCTH, MOTHBAIIMIO, — BCE TO, YTO HEOOXO-
JUMO JJIs1 OCYIIECTBJICHUS ITON JESTEIbHOCTH.
Bo3nukaer Bompoc: Bceraa Jid B 3TOM Ciydae
rapaHTUPOBaH >KelaeMmblid pe3yibTar? Moxer
TaK MOJYYHUTHCS, YTO, YCIOBHO TOBOpS, YeNO-
BEK 3HAET, MOXKET, BJlaJleeT U T.J., HO B KaKOi-
TO KOHKPETHOH CUTYaIlMH 10 KaKUM-TO TPUYH-
HAM HE TOTOB 3/IeCh U ceiluac 3Ty JesiTellb-
HOCTh OCYIIECTBIATE? Bce-Taku B pycckom
S3bIKE MBI TMPUBBIKIM BOCHPUHUMATH CIIOBO
«TOTOB» JIOCTAaTOYHO OJTHO3HAYHO, @ WMEHHO:
rOTOB — 3TO 3HAYMT: 5 3HAIO, YTO HAJAO JejiaTh
(MOHMMAIO CHUTYalMIo, BWXKY MNpodiemy); s
yMEI0 3TO JeNaTh (3HaHMs, MEpeBEICHHBIC B
YMEHHs); S 3HAI0, KaK 3TO CHENIaTh XOPOIIO
(TEXHOJIOTUYHOCTD UCITIOJIIHEHUS JeSTeIbHOCTH,
TBOPYECTBO) U, TJABHOE, — 51 X04y M Oyay 3TO
JienaThb, MOHUMAs, YTO 3TO MO goar (OTBeT-
CTBEHHOCTh, TIOTPEOHOCTH BBINOJHUTH CBOH
o0si3aHHOCTH). U ecnu BIpyr B xoje mpodec-
CHOHAJIBHOW JIeSTENTFHOCTH OOHAPYKHBAIOTCS
KaK1e-In00o TPYIHOCTH, CBSI3aHHbBIE, K MpUMe-
py, ¢ AEPUIMTOM 3HAHUN UM C BBIOOPOM 3(-
(dexTuBHOrO croco0a AEATeNbHOCTH, TO UMEH-
HO TOTOBHOCTh KaK MHTETPAaTHBHOE KadecTBO,
«KaK HaJu4yue y cyObekTa o0pasza CTPYKTYpPbI
OIPENIEIIEHHOTO JIeHCTBHS, IOCTOSIHHOM
HaNpaBJICHHOCTH CO3HAHUS Ha €ro BBINOJIHE-
HHUE CIIOCOOCTBYET PEIICHUIO0 BO3HUKIIEH IMpPO-
6nembl. ['0OTOBHOCTH BKIItOUaeT B ceOs pa3nuy-
HOTO pOJIa YCTAaHOBKHM Ha OCO3HAHME IIeJ]aroru-
YeCKOl 3a/auM, MOJEIH BEpOSTHOrO IOBEJe-
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HUS, OIPEJENICHUS CIeUaIbHBIX CIIOCOOOB Je-
STEJIbHOCTH, OIIEHKY CBOMX BO3MOXKHOCTEH B
HUX COOTHOLICHHHM C NPEICTOSUIUMHU TPYAHO-
CTSIMH ¥ HEOOXOJTUMOCTBIO JIOCTH)KCHHUS OIpe-
neneHHoro pesyibtata» (CmacrenwH, 1991:
98).

[IpodeccuonanbHas TroTOBHOCTb — 3TO
CBOETO pOJia OTBET JIMYHOCTU HA BO3HUKILIYIO
CUTYALIMIO, KOTOPBIA MPEANOoJIaraeT B HYKHbIN
MOMEHT «OTBICKaThb» U «COOpaTh» Cpeau hMe-
IOIKUXCS Y YEJIOBEKa 3HAHUN, YMEHUW, HaBBI-
KOB MMEHHO T€, KOTOPbIE HEOOXOIUMBI B JaH-
HOM KOHKPETHOM CUTYyallMM JJsi PELICHHs MO-
SIBUBILICHCS TPOOJIEMBI.

Takum oOpa3zoM, mpodeccuoHanbHas ro-
TOBHOCTb U €CTh TO ONPEIEIISIOIIEe Hayalo,
CTUMYJIHPYIOIIEEe JUYHOCTh K MPUOOPETECHUIO
HOBBIX 3HAHUW W OMNBITA, PACHIMPEHHUIO KOMIIE-
TEHLIM HAa OCHOBE OCO3HAHHOI'O OTHOLIEHUS K
CBOEMY TPYAY M TEM CaMbIM CIOCOOCTBYIOLEE
dbopMupoBaHHIO TPO(HECCHOHATHFHOM KOMIIe-
TEHTHOCTH, KOTOpasi, Kak M3BECTHO, HE MOMKET
ObITh 3aBEpIICHA, a MPOJOHKAETCA HA MPOTA-
KEHUU BCel MpodecCHOHAIBHON NesITeTbHOCTH
JUYHOCTHU. A TaKUM OIPEAEISAIOIINM HAYaIoM,
Ha Hall B3I, MOXXET OBITH TOJIBKO HpaB-
CTBEHHOCTb, KOTOpasi MOXET HaIlpaBUTb CO-
3HAHUE U TIOBEJICHUE YEJIOBEKA.

K coxanenuto, B Hame Bpemsi Mbl BCE
yalle  conmpukacaeMmcs €  HPaBCTBEHHOMU
«HEHAJIS)KHOCTBIO» 4YelloBeKa, Habmomas 3a
TeM, 4YTO JIIOAM CTPEMSTCS  BBITIOJHATH
Npu3HaHHBIE B OOIIECTBE  HOPMBI U
OpPUEHTHPYACh HA 3aKOH M MOPAJOK, 3a4aCTYIO
TOJIBKO MCXOZS U3 cTpaxa HakazaHus. OTMeTuM
TaKke, 4TO B CJIy4ae €CJIM Yrpo3a HakKazaHus
Mupuyeckas, TO Jaxe KyIbTypHbIE IIOAU
MHOTZIa MOTYT MO3BOJIUTh c€0€ OTCTYIJIEHHE OT
HPABCTBEHHBIX MPABUJI MOBEJICHUS B 00IIIECTBE.
A 9TO 3HAYUT, YTO YEJIOBEK HE OPHUEHTUPYETCS
Ha HPaBCTBEHHBIE MPUHIIMUIBI B CBOEH KU3HH,
HE IMOHMUMAET, YTO 3aKOH CO3JIaH JIJISl YeJIOBEKa,
1t ero 6mara. HpaBcTBEHHOCTH 3aKITIOYaeTCs B
TOM, YTOOBI BBITIOJIHATH CBOM JIOJT, HE
ONMUPAsICh HAa MPUHLUIT 3aUHTEPECOBAHHOCTH.
DTOT NpuHIMII, IO MHEHNIO KaHTa, «1o1BOIUT
MOJI HPAaBCTBEHHOCTh MOTHBBI, KOTOPbIE CKOpEe
MOJPHIBAIOT €€, Hay4as TOJbKO OJHOMY — Kak
Jy4dlle pacCUUThIBaTh... Beap ecnu  Mbl

Ha0JII01aeM UCTUHHO HPABCTBEHHBIH MOCTYIIOK,
COBEpILIEHHBIN C HEMOKOJIEOUMBIM JyXOM U 0e3
BCAKOTO HaMEpeHHs] H3BJIE€Yb KaKyl-HOO
BBITOJY..., TO TAaKOM IIOCTYIIOK OKa3bIBAaeTCs
JUIs Hac ropasfno Oolyiee MIpPHUBIIEKATENbHBIM,
HEXEJIM TaKoe )K€ JEWCTBUE, HO COBEPUICHHOE
u3 muyHoro uarepeca» (bum-bax, 2003: 98).

Hcxons u3 3TOro, OCHOBHBIE IPHU3HAKU
HPABCTBEHHOI'O IMOCTYIKAa MOXHO C(HOpMYIH-
pOBaTh CJIEAYIOIUM 00pa30M:

1. TIloctymok Oyzmer HpPaBCTBEHHBIM,
€CIIM OH OPHEHTUPOBAH Ha T00POIETENb.

2. Cpenatb  HpPaBCTBEHHBIH  BBIOOD
YeJOBEK  JIOJDKEH  CaMOCTOSITENIbHO,  T.€.
IPUHATH pelieHne cBOOOIHO, HE MoJlarasch Ha
IIOMOIIb U TOJCKAa3Ky JApYyrux (HpaBCTBEHHas
OCHOBa TIOCTYIKa HCUE3HET, €CJIH KTO-TO
PELINT 32 HEro).

3. Cosepmurb HpPaBCTBEHHBIN
IOCTYIIOK — 3HAYMT, YTO-TO OTHATh Yy ce0s u
oTnarb Jpyromy (Bpems, CHIIBI, CpEACTBa,
MpuU4eM, MOPOHW NPHUXOJUTCS TOKEPTBOBATH
TEM, 4TO AJis TeOsl caMOoro 3HaAYMMO U JIOPOTO.
JInyHOCTB, KaK  yTBEpKIAaeT  M3BECTHBIN
oTedyecTBeHHBIN mncuxonor IlerpoBckuii A.B.,
«A3MEPSIETCSl TEPCOHATBHBIMU «BKJIaJaMU» B
npyrux» (bonmapesckas, KymbueBuu, 1999:
44-45).

4. BbIMONHIS HPABCTBEHHYID HOPMY,
YEeJIIOBEK JIOJDKEH OBITh YOeXIEeH B €e
CIIpPaBEAJIMBOCTH W  MPABUIBHOCTU  CBOUX
JIEUCTBUU.

5. Cosepimiast HpaBCTBEHHBIHN MOCTYIIOK,
YeJIOBEK HE PacCUUTHIBACT Ha BO3HArPaXACHUE,
Ha KOMIIEHCAIlMIO0 3a CBOM J00OpbIe Jena, Ha
BBITO/TY U TIOJIB3Y JJIsA CeOsl.

YOenuTenbHbl BBICKa3bIBAHUS Ha ATOT
cYeT BeJIUKoro guiocodpa ApUCTOTENS «camblit
Jy4UIMHd YENOBEK HE TOT, KTO MOCTYIAaeT
c000pa3Ho ¢ T0OPOAETENHI0 IO OTHOIIEHHUIO K
cebe, a TOT, KTO MOCTYIMAET TaK M0 OTHOLICHHUIO
K IpyruM...» (Bynbdos, Banos, 1997: 245).

HpaBcTBEeHHBIII  YE€IOBEK  PYKOBOJICT-
BYETCSl CIIEAYIOIIUM MPUHIMIIOM « JTOJIKEH
YTO-TO CHAEJIaTh U MO3TOMY MOTY 3TO JIeNarh» B
MIPOTUBOBEC JIPYrOMYy MPUHIUIY «I HE MOTY
4TO-TO CJENaTh M MO3TOMY JOJDKEH 3TO
nenarb».  Jpyrumu  cioBaMu,  IMOHSTHE
«IOJDKEH» JJI1 4eloBeKa — 3TO HE YTO-TO
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HaBsi3aHHOE W3BHE, a TMOTPEOHOCTH YEJIOBEKa
3TO JeliaTh, €ro JKeJaHue, €ero BBIOOD,
OTKa3aThCs OT KOTOPOTO O3HAYaeT IepecTaTh
ObITh c000ii (Bynehos, BaHos, 1997: 247).

C toukum 3penuss Kanra, «uucroe
MpeACTaBIeHHEe O JOJAre U BOoOOmEe O
HPaBCTBEHHOM 3aKOHE, 0€3 BCSAKOH dyXKIO0u
MpUMECH HMMEET Ha 4YeJOBEUeCKOe Cepille...
0ojiee CHJIBHOE BIHUSHHE, 4YE€M BCE JIpYyrue
MoTuBb» (bum-baz, 2003: 98).

Takum o00pa3oM, TOHATHE <«IONIT» —
OCHOBHAsl Kareropusi JEOHTOJOTUU — ITO
«TpeBpalleHne HPABCTBEHHBIX TpeOOBaHHWI B
JUYHYIO 3a/1a4y 4YeJIOBEKa» WM «BHYTPEHHEE
noOyX/JeHHe IMOCTynaTb B COOTBETCTBHH C
MOpAaJbHBIMHA, B T.4. NPOGECCHOHATBHBIMH,
TpeOOBaHUSIMH W HOpPMaMHu, CTPOUTH CBOE
ObITHE B COOTBETCTBUU c HUMH)
(®umnocodekuit  cmoBaps, 2000). IIpu 3TOM
I'Il. MenBeneBa oOpaliaer BHUMaHUE Ha TO,
YTO «IMYHOCTh BBICTYNAe€T KaK HOCHUTEIb
OTPENEICHHBIX ~ MOPAJIBHBIX  00sI3aHHOCTEH
nepes 00I1IeCTBOM, OCO3HABAst UX U pealiu3ys B
nesitenbHOCTH» (Mensenena, 2011).

HeymoeBa-Konuenanuesa E.B. Bbiaenser
«OOBEKTHBHYIO KOMIIOHEHTY  JioJra -
colepKaHUe, KOTOPOE€ HE  3aBHUCUT  OT
JUYHOCTHBIX XapaKTEPUCTHUK 4YEIOBEKa U B
CO3HAHHH YeroBeKa BBICTYIIAET KaK
00sI3aHHOCTH, BBITIOJIHEHWE KOTOPBIX SIBIISETCS
HEOOXOIUMBIM; U CYOBEKTHBHYIO KOMIIOHEHTY,
3aBHUCSIIYI0 OT JIMYHOCTHBIX XapaKTEPUCTHUK
YeJloBeKa — ypOBEHb COIMAIbHOTO, HPABCTBEH-
HOTO Pa3BUTHS JIMYHOCTH, YPOBEHb M TITyOWHA
MOHMMAaHWS WM  CBOMX  3aja4, CTeIeHb
OCO3HaHUS caMoro (haKTa CBOCH BKIIFOUCHHOCTH
B  OINpeleNeHHOe CcOoo0mecTBO  (pe3yabrar
OCO3HAHMUS  4YEJIOBEKOM  TpeOoBaHUM, T.C.
pe3ynbTaT OCO3HAHMS YENIOBEKOM TpeOOBaHUA,
MpEenbSIBISIEMBIX K HEMy  OOIIECTBOM,
npodeccruoHabHBIM  coobiecTBomM» (Heymo-
eBa-Komuemannesa, 2019: 12).

UYro ke KacaeTcs meaaroru4eckoro JoJjra,
to Hekotopwie aBTophl ([.II. MenBenera, A.b.
CapueBa) TPakTyIOT €ro Kak MmpoQeCcCHOHAIbHO-
3HAYMMOE JIMYHOCTHOE KavyeCTBO, YTBEpIXKAas,
YTO IMEJAroru4eCKUil JTOJT HampsSMYIO CBSI3aH C
MOTHBAIIHOHHO-IIEHHOCTHBIM OTHOIIICHHEM
nefarora K cBoeil mpodeccuu, ¢ MOHUMaHHEM

crnermuuku 3ToM mpodeccuu, ee 3HAYMMOCTH
KaKk JUIsi CaMoro oOOydaromierocs, TaKk W JJis
obmiectBa, U ais crpanbl B 1enoM (Capuesa,
2012).

Bynymmii  yuutenb JIOJDKEH — XOpOIIO
MPEACTaBISTh cede crenu(uKy meJarornaeckon
npodeccuy, MOHMMAsi, YTO, HECMOTpPS Ha ee
MPUHAIIISKHOCTD K Py TPOPECCHii «IeTTOBEK-
YeJI0BEeK», ATa MpPOQeccHs CTOUT OTAEIbHO B
CHITy CBOHIX SIPKO BBIPQYKEHHBIX OCOOCHHOCTEH.

[Ipexne Bcero, Ha0 TOBOPUTH O OONBIION
OTBETCTBEHHOCTH TIelarora 3a pe3yibTaThl
CBOETO Tpyna: HE TOJbKO 3a pe3yJbTaThl
00y4eHHOCTH M BOCHHTAHHOCTU IIKOJIHHHUKOB,
3a UX 370POBbE M KHU3Hb — YYUTENIb TOTOBHUT
Oyayiiee  CTpaHbl, pemas TEeM  CaMbIM
CEPbE3HYIO TOCYAAPCTBEHHYIO 3a/1auYy.

dopmynupyss TpeOOBaHUSI K JIMYHOCTH
COBPEMEHHOTO Te/1arora, UCCiIe0BaTel BBOASAT
JIOTIOJTHUTENIbHBIE XapaKTePUCTUKH. Tak, 1o
mHeHuo 3umuHoil U.C., megarory BaXHO OBITh
MacCMOHapHOU JIMYHOCThIO. «llaccronapHoCTh
mejarora — OCO3HaHHAs WM HEOCO3HaBaeMasi
MOBBIIICHHAS TATa K aKTUBHOW IMEJAaroruvecKou
JeSITeIbHOCTH, HaTpaBIeHHOU Ha
COBEpILIEHCTBOBaHUE 0OOpa3oBaHus (0OyueHus,
BOCIHTAHUSI)  TOAPACTAIOIIETO  MOKOJICHHS,
NPUBOMAIICH K HWHTEHCHBHOMY Pa3BUTHIO
MeJarorunaeckon HayKH u MPAKTHKH.
dopmupoBaHue y ce0s  TeJaroruueckoro
CO3HAaHMSI U MEJArorMueckoid 4YyBCTBEHHOCTH,
MIPOSIBIISIEMBIX yepes CrocoOHOCTH K
CBEPXHANPSDKEHUSM,  BOJIGBBIM  YCHIIHSM,
MEJaroruueckyl0  WHTYMIIMIO, KOMIUIUMEH-
TapHOCTh, MACCHOHAPHYKD  MHAYKIUIO B
007acTH  TEJarormueckor JesATeTbHOCTH U
nearornaeckux nHHoBanui» (3umuna, 2007).

CeromHst y4uTeNns TOBOPSAT O TOM, YTO
paboTaTh CTaHOBUTCS BCE TpyAHEEe U TpyaHee. 1
9TH  TPYIHOCTH CBS3aHbl HE TOJIBKO C
yBeNIMYeHHEM 00beMa OTUYETHOCTH, a, B TIEPBYIO
ouepesb, C TeM, YTO TPYIHO HaIAIUTh
OTHOWIEHUS C JeThbMH. JleTu, Kak camas
He3pemass W Oe33amMTHAs 4YacTh  HAIETo
o0miecTa, OKa3zaluCh TOA YAAPOM: HAIUIIO
TPYIHOCTH, CBSI3aHHBIE c YCBOCHHEM
MOpaJIbHBIX HOPM M HPAaBCTBEHHBIX 1IEHHOCTEM,
B NMPUOOPETEHNN HABBIKOB OOLIEHUS HE TOJBKO
CO CBOMMH CBEPCTHHMKAaMH, HO U CO B3POCIBbIMU
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JIXOIbMH, B TOM YHCJIE U C YUYUTEISIMH.

Kpome Toro, memaroru u TCHUXOJIOTH
CErOZHsI MHOIO TOBOPAT O pOCTE€ JAETCKOU
arpecCMBHOCTH, O HECHocoOHOCTH  JeTei
pelaTh npocTeiime KOHMIUKTHL, O MKOIbHOM
OymuHre W T.0. MeHsercs MUp, MEHSIOTCS U
Ham getd. KakoB OH — COBpEMEHHBIM
pebenok? Haspena HEOOXOAMMOCTH TIIATEIIb-
HOTO M3y4YeHHsI COBPEMEHHOro peOeHKa U
YCIIOBHIA, CIIOCOOCTBYIOIIUX €ro ICUXOJIOTH-
YECKOMY U IyXOBHOMY Pa3BUTHIO.

Ho ectb um Jpyras cropoHa OTOH
pob6JIeMbl — HECOBPEMEHHBIN YUHUTENb, TO €CTh
YUUTEIb, KOTOPbIM, HE MOHUMAET 3HAUYUMOCTD
cBoel mpodeccun U HE HUMEET JUYHOCTHO-
npoeccrnoHaIbHOM MO3UIIMU, TECHO CBSI3aHHOU
C  pa3BuUTHEM ero  npodeCCUOHATBLHOTO
CO3HaHMsI, — BCE 3TO MOXET CBUJICTEIILCTBOBATH
O €ro HErOTOBHOCTH K BBIIIOJHEHUIO CBOEIO
npoeccroHaIbHO-TIEIarOrMYeCKOro JA0JITa.

B HayuHoli nuteparype mpodeccuoHatb-
HO-TIEJITAarOTMYECKUN JOJT TPAKTYETCS «KaK He-
o0xoanmoe (YHKIMOHATBHO 3HAYUMOE Kaye-
CTBO JIMYHOCTU TIEArora, OTpa)karoliee OMNTH-
MaJIbHBIN BapuaHT ero MpogecCHOHAIBHOTO MO-
BEJICHUS, OOYCIIOBIICHHOTO HPaBCTBECHHBIMU
TpeOOBaHUSMU, UAYIIUMU CO CTOPOHBI CAMOTO
xapakTepa npodeccuoHaIbHO-TIeAarornuecKom
NEeSATEIbHOCTH — MPUHLMUIT «OT YEJIOBEKa K JIes-
tenbHOCTU» (IleTposa, ['oposas, 2015).

OYHKIIMOHUPOBaHUE MPOPECCHOHATBHO-
MeJJarOTHYECKOTO JI0NITa, KaK YTBEP)KIAlOT HC-
cnepoBarenu Mensenesa I'.I1., IletpoBa H.®.,
3aBUCUT HE CTOJIbKO OT TpeOOBaHMII HOpMa-
TUBHOTO TOPSAKA, CKOJIBKO OT MOTHBAlMOHHO
IIEHHOCTHOTO OTHOIIEHUS TeJarora K Ieaaro-
ruyeckoid mpodeccun (Ilerposa, I'oposasd,
2015).

[lo MHeHuI0 aBTOPOB, CTPYKTypa MOHS-
THS «podeccuoHaTbHO-TIEIarOTUUECKHUI
JIOJIT» COCTOUT U3 CIEAYIOIIUX KOMIIOHEHTOB:

— MOTHUBAITMOHHBIM KOMIIOHEHT (CTpeMm-
JIeHWEe K BBITTOJTHEHHUIO TIEaroru4eckoro JI0jra
B IIpo(hecCHOHANEHOM IeSATEIBHOCTH);

— KOTHUTHBHBIA KOMITOHEHT (HaKOIIe-
HU€ 3HAHWHA, HEOOXOJUMBIX ISl BBIMOJTHEHUS
JI0JIra);

— BOJICBOM KOMIIOHEHT (0bOecreueHue pe-
aIM3aIH 0JITa);

— pedekcuBHbIl  (camoananu3 3¢ dek-
TUBHOCTH BBITIOTHSAEMOU NEATSIIEHOCTH).

[IpumeuaTenbHO, YTO, paccykgas O To-
TOBHOCTU K BBIMOJHEHHUIO MPOodecCHOHAIBHO-
MeAarornyeckoro J0jra, MOXHO, B CBOIO Ode-
penb, caM JIONT paccMaTpUBaTh TaKkKe Kak ro-
TOBHOCTb Tlefiarora K ycrnemHo u 3¢ dexTus-
HOW TIPO(heCCUOHATBLHO-TIEAArOTUYECKON JIesI-
TEJIbHOCTH.

Hayunble pe3yabTaTbl M JUCKYCCHS
(Research Results and Discussion). Cymmu-
pys BCe BBIIIIECKa3aHHOE, MBI TIOTBITATUCH AaTh
CBOIl BapUaHT CTPYKTYpbl TOTOBHOCTH I€/1aro-
ra K BBIIOJHEHHIO  NPO(EecCHOHATBHO-
nejgarorndeckoro jgosra. Ha Ham  B3Tis,
CTPYKTypa JOJDKHA OBITh MpEACTaBlIeHa BYMs
OCHOBHBIMH OJIOKaMHU: HPABCTBCHHBIM U KOM-
METEHTHOCTHBIM OJIOKaMH, KOTOpPBIE B CBOIO
ouepeib, OPA3ACIAIOTCS Ha KOMITOHEHTHI.

|. HpaBcTBeHHBIH 0J10K:

1. Momusayuonnwiii komnonenm:

—  OCO3HaHUE CBOEr0 MOPAJILHOTO JI0JI-
ra nepej oOLIECTBOM;

— JKelmaHue M NoTpeOHOCTh paboTaTh C
JIEThbMU;

— TIOHMMaHHWE 3HAYUMOCTH Tpodeccun
nearora;

— TIOHMMaHHE MHUCCHH YYUTENIS B pas-
BUTHU peOCHKA U €T0 COIMAIN3AIINY;

—  HampaBJIEHHOCTh Ha Tpodeccuro me-
Jlarora;

— CTpeMJICHHE BBIMIOJHATH TMEJaroru-
YEeCKYI0 JeSTeIbHOCTh B COOTBETCTBUU C HPAaB-
CTBEHHBIMH TPEOOBAHUSAMH M HOPMaMHU;

— TYMaHHUCTHYECKHE YCTaHOBKH;

—  CTpEeMJICHHE K CaMOPa3BUTHIO.

2. Jluunocmmuoiii komnonenm (npogeccu-
OHAJIbHO-3HAYMMBbIE KauecTBa):

—  11000Bb K JIETIM;

—  DMIIATHs;

—  OTBETCTBEHHOCTb, CITPABEIITNBOCTD;

—  CYOBEKTHOCTh (aKTHBHOCTH, WHHIIH-
aTWBa, WHIUBUIYaTbHOCTh, KPEATHBHOCTH, Ca-
MOCTOSITEIBHOCTH );

—  KOMMYHUKaOWJIBHOCTB;

—  BOJISI, CTOMKOCTB;

—  CIEpKaHHOCTh, YPAaBHOBEUIEHHOCTb.
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3. Peghnexcusnwiii komnonenm:

— o0nactp 3HaHWHA O cebe Kak O Mpo-
dbeccuonane;

—  aJIeKBaTHas CaMOOIICHKA;

—  CIIOCOOHOCTh K CaMOAHAJIU3y, BbISB-
JICHUE COOCTBEHHBIX JJOCTOMHCTB U HEJOCTATKOB;

— TIOMCK TIyTeH Uis YCTpaHEHUS HMe-
IOLUXCST 3aTPYAHEHUW U KOPPEKIMH CBOETO
MOBEJICHUS C LENbI0 MPO(EeCcCCHOHATLHOTO U
JUYHOCTHOTO POCTA.

Il. KomneTreHTHOCTHBIH 0JI0K

1. Koenumuegnuwiii KoMnoHenm:

— 3HaHUSA O CYNIHOCTH H CHeruduke
ne1arornyeckon npodeccu;

— 3HaHUA O TPeOOBAHUAX, MPEIbSIBII-
€MBIX K Telarory u K ero npogeccruoHaibHON
JeSTEILHOCTH,

— 3HaHUEe OCOOEHHOCTEW COBPEMEHHO-
ro peOeHKa;

— 3HaHUA O NPOQPECCHOHAIBHBIX 00S-
3aHHOCTSIX, O TPYAHOCTSIX, KOTOpbIE BCTpeda-
IOTCS B MEArOTHYECKOM JCSITSILHOCTH U O Y-
TAX UX MPEOOTICHHUS;

2. [lpakmuueckuii KOMROHEHM.!

— aHaJIM3 TMeNaroruvyeckKuX CUTYyallui,
YMEHHE BUAETh U BBISBIATH MpoOieMy (aHaIH-
TUYECKasi KOMIICTCHIINS );

—  OpraHM3aTOpPCKUE YMEHHs, YMEHUs
HAXOJUTh CIIOCOOBI, TPUEMbI BOBJICUEHUS B TIe-
JaroTMYeCKUi  Tporiecc  (OpraHm3aTopcKas
KOMITCTCHIIHS);

— yMeHHus B3aUMOJECHCTBOBATh C y4e-
HUKaMH, paboTaTh B KOMaHJIE, COTPYIHUYECTBO
(KOMMYHUKaTHBHAsE KOMIIETSHIIHS);

— yYMEHHWE HaXOIUTh HPABCTBCHHBIC
CITIOCOOBI pa3perieHus KOH(DIMKTHBIX CUTYAIIHH;

—  YMEHHE YIpPaBIATH CBOUM COCTOSIHH-
€M, CBOMMH JCWUCTBUSAMHU B PA3IUYHBIX MPO-
(heCCHOHATBHO-TIEAArOTUICCKUX  CHTYAIHSIX,
OCYIIIECTBISATH CAMOKOHTPOJb.

CrnenyeT NOTYEPKHYTh, YTO JCIICHUE Ha
HPABCTBEHHYI0O M KOMIIETEHTHOCTHYIO COCTaB-
JISTFONYIO0 JTOCTATOYHO YCJIOBHO MBI IIOHUMAEM,
YTO HPAaBCTBEHHOCTh HE MOXET OBITH OTpaHU-
YeHa TOJBKO IEePEUYNCICHHBIMU KOMITOHCHTA-
MU, K00 OHa «IIPOHHU3BIBAECT», B TOM YHUCIE U
3HAHWEBYIO, U JICATEIBHOCTHYIO YacTh T'OTOB-
HocTH. OJJHAKO B KOHTEKCTE HAIETO MCCIEO-

BaHUs HAaM TNPEICTABISIETCS TaKOe pelIeHHe
MIPaBOMEPHBIM.

Jnst u3ydeHusi COCTOSIHUS TOTOBHOCTH K
BBITIOTHEHUIO  MPodecCHOHATbHO-TIEIarOTH-
YEeCKOro JI0Jra y CTYAEHTOB IMeIaroruyeckoro
By3a B Oyaymieil mpodecCHOHATBHOU JIEATENb-
HOCTHU U C LEJIbI0 COBEPILICHCTBOBAHUS TI€/1aro-
TUYECKOT0 TMpolecca MpPU HU3YYCHUH JIUCILIH-
bl «[Ipodeccnonanphas »THKa mnemarora»
OBLT IOJITOTOBJICH U MIPOBEJEH Psi JUATHOCTH-
YEeCKUX MEPOIPHUSITHIA.

HccnenoBanue MpoBOAMIOCH CO CTYAEH-
tamu 4 Kypca BopoHexxckoro rocyaapcTBeHHO-
ro MeJAaroruueckoro yHUBEPCUTETa, KOTOpbIC
ocounu naucuuiuiay  «IIpodeccuonanphas
ATUKA IMeJarora» M UMEIT YKe HeOOJbIIOon
OMBIT TEAArOTUYECKOU JESATEIBHOCTH B pe-
3yJbTaTe MPOXOKACHHS MEJaroru4ecKou mpak-
THUKH B 1IKoJe. bbuto onpomieno 160 yenopek.

Jnsa uccienoBaHus KOMIIOHEHTOB HpPaB-
CTBEHHOT'0 0JI0Ka TOTOBHOCTHU CTYyJEHTaM ObLIO
IPEJIOKEHO OTBETUTh Ha BOMIPOCHI pa3pado-
TaHHOW HamMu aHKeThl «Jlodr u coBecTh meja-
roray; JJis BBISBIICHUS] [IEHHOCTHOT'O OTHOIIIE-
HUS K TEJaroruyeckoi mpodeccuu, MOHUMA-
HUS 3HAYUMOCTH TE€Jarorudeckoil npodeccuu
U KyJIbTYpHOW MHCCHM YYHUTENs B COBPEMEH-
HOM MHUPE Mbl TPEAJOKWIA CTYyJIECHTaM-
OyAyUIMM YYUTEISIM OTBETUTH Ha BOMPOCHI aH-
ketsl I[lomosoit B.M.; Hanucath 3cce «YUHUTENb
XXI Beka — KakoB OH?», y4acTBOBATh B OIPOCE
Ha 3HAHME CTY/IEHTaMU OCOOEHHOCTEH COBpe-
MEHHBIX JeTel. bpul MpoBEaEeH KPYIJbI CTOJ
Ha Temy «COBpEeMEHHbIE JIETH — «HECOBPEMEH-
HBIE» YUYUTENS», B XOAE€ KOTOPOro B Mpolecce
HaOJIIOZICHUSI 32 TIOBEJACHUEM M BBICKA3bIBAHU-
MU CTYJEHTOB Ha 3Ty TeMYy OBbLIN TOIYYECHBI
HEO0OXO0IUMBIE PE3YJIbTATHI.

[lony4yeHHbIE pe3yabTaThl MOKHO MHTEp-
IpeTUpoBaTh cienyromum odpaszom. bonee no-
JOBUHBI cTyAeHTOB (53%) OopuHEeHTHpPOBaHbI HA
(GbopMHpOBaHHE TaKOrO KadecTBa, KaK «IIpo-
(dbeccruoHanbHO-TIEAArOTUYECKUI  ONT»;  HO
ectb ctyneHtol (13%), koTtopwie BoOOIE HE
UACHTU(GHUIUPYIOT ITO TMOHSATHE C KAa4eCTBOM
JTUYHOCTH, HEOOXOIUMBIM B MPOGECcCHOHATh-
HOHN JnesiTenbHOCTH. Jlonr mepen poauTensiMu,
OJNM3KUMH POJCTBEHHUKAMH, JAPY3bSIMH — B
OoJbIlel CTETIeHH ISl HUX Y3HAaBaeMbIE TOHS-
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tusa. bonee Toro, HexkoTopble cTyAeHTHI (8%)
MPUACPKUBAOTCSI MHCHUS, YTO «HUKTO HHKO-
My HMYETO HE JI0JKEH», HO C OTOBOPKOM, YTO U
«Tebe ToXKe HUKTO HUYEro He JOJDKEH» (KpoMme
rocy/apcTBa, KOTOpoe, M0 UX MHEHHI0, 00s3aHO
3a00TUTHCS O JHOMX). BONBIIMHCTBO OmpoIeH-
HBIX (68%) MO3UTUBHO OTHOCATCS K TeJaroruye-
CKOll mpodeccun, MoHNUMasi CrienupUKy U IMpHU-
3HaBasi 3HAYUMOCTh 3Tol mpodeccuu. OnHAKO y
OTAENbHBIX CTyneHTOB (13%) BBI3BIBaIOT HEno-
MOHUMAaHUE HPABCTBEHHbIC TPEOOBAHUS K MOBeE-
JICHUIO YYUTENSl B COLIMYME U CBSI3aHHBIE C 3TUM
orpaHuyeHus. bpulo Takke moaMedeHo, 4To He-
KOTOpbIE CTyAEHTHI (7%) B X0Je JAUArHOCTUYE-
CKOTO HCCIIC/IOBaHUSI TOJBKO JAEKIapHPYIOT
HPABCTBEHHBIE IIEHHOCTH, HAOMIOCHUS JKe 32 UX
MOBEJICHUEM Jal0T OOpaTHBIE PE3YNIbTAaThl, YTO
MOXET CBHJIETEIbCTBOBATh O HEAOCTATOYHOM
COPMUPOBAHHOCTH y 3TUX CTYJICHTOB HpPaB-
CTBEHHBIX TIPUHIIUTIOB.

JlJis AMarHOCTUPOBAHUS JIMYHOCTHOTO U
pedIeKCHBHOTO KOMIOHEHTOB TOTOBHOCTH MBI
UCIOJIb30BAJIM PAJl METOJIUK IO TEM ToKa3aTe-
JSIM, KOTOPBIE OTPaXXEHBI B CTPYKTypE TOTOB-
HOCTH, HANpuMep: XKellaHue 3HaTh ceds Kak
npodeccuonana, JXelaHHe COBEPUICHCTBOBATH
COOCTBEHHBIE TMpOoQecCUOHANbHbIE 3HAHUSA U
HAaBbIKH, CHOCOOHOCTh K CaMOAHaJIU3y, aJleK-
BAaTHOCTh CaMOOIIEHKH, KOMMYHHKa0EIbHOCTb,
OMIIATHS: TECT HAa BBIBJICHHWE SMIATHU (TECT
N.M. FOcynoBa «3OMmmatus»), TecT «l0TOB-
HOCTh K CaMOpPa3BHUTHIO», aHKETHPOBAHHE IO
UCCIIEIOBAaHUIO ~ CYOBEKTHOCTH  (OMPOCHUK
N.A. CeperuHoii nmo IUarHOCTUKE CyOBEKTHO-
CTH YUYUTEJIA).

Ilo utoram o0OcienOBaHUsI ITHUX KOMIIO-
HEHTOB TOTOBHOCTU MOYKHO CKa3aTh, YTO MHO-
rue cryneHTsl (80%) Ha3Banu 3HAYMMBIM IS
ceOs Takoi HAOOp TUYHOCTHBIX KA4YECTB YUHU-
TeNsl, Kak JII0OOBb K JIETSIM, SIMIATHsI, CTpeMIie-
HUE K caM0o0Opa30BaHUIO, TBOPYECTBY, MHUIIO-
cepaue. K ducny HexenaTenbHbIX KauyecTB
JUYHOCTH YYHUTEJS OHU OTHOCST: MMITYJIbCHUB-
HOCTb, M3JIMIIHIOI AMOLUOHAIBHOCTh, He-
CIIeP’)KaHHOCTb, YPE3MEPHBII TUOepaIu3M u JIp.
Uro kacaeTcsi mokaszaTens «CTpeMJIeHHE K ca-
MOpPa3BUTHIO», 37IeCb MOXXHO OTMETUTh, UTO
82% CTyIEeHTOB 3asBJISIOT O CBOEM KEITAHUH
npodeccnoHalbHO Pa3BUBATHCA, OIHAKO, Kak

3TO cAeNaTh, HE BCE MOTYT OTBETHTh Ha 3TOT
BOIIPOC.

AHann3 TONYy4YEHHBIX pe3yNbTaTOB IO
HMIIATUHHOCTH CTYICHTOB IOKa3ajl, 4TO B IIe-
JIOM OHU OOUIUTEIbHBI, IPOSBISAIOT FTOTOBHOCTD
[IOMOYb, C TIOHUMAHUEM OTHOCSATCS K CBOEMY
co0eceIHUKY, OJJHAKO B CUTYalluu, KOTOpas UX
HE yCTpauBaeT, MOTYT MPOSIBIIATh HETEPIICHHE
u paznpaxkenue. CyObekTHas MO3ULUs CTYACH-
TOB KaK KauecCTBO JINYHOCTH, IIPEIIIoJIaratolee
OTHOIIEHHE K ce0e KaK K JesTelt0, CIOCOOHO-
My HPOHM3BOJIUTH U3MEHEHHS B MHUPE U B YelIO-
BEKE Ha OCHOBE aKTHUBHOCTH, CO3HATEIILHOCTH,
cBOOOIBI BHIOOpPA M OTBETCTBEHHOCTH 32 ITOT
BBIOOP, OCO3HAHUSI COOCTBEHHOW YHUKAJIbHO-
CTH, 10 pEe3yJIbTaTaM aHKETUPOBAHHS, BBITIIS-
JTUT Tak: B OOJNBIICH CTENEHU CTYIEHTHI XOTST
MPOSIBJIATh CO3HATENBbHYI0 TBOPUYECKYIO aKTHB-
HOCTb B MO3HAHUM CeO0S: «KTO s TAKOW M UTO
MOTY» — OCO3HAaHHE U YTBEPKJACHUE CBOETO «51»
B npocdeccun. Kak TakoBOro BXOXACHUS B
npodeccuro, agantauuu K HeW emie He ObLIo,
HO YCJIOBUS MENAroruuyeckod MPakTHUKU MOJ-
TOJIKHYJIM UX K TAKOTO POJIa Pa3MBIILICHHUSIM.

IIpn u3ydyeHuH YpOBHS KOIHUTHBHOM M
MPAaKTUYECKOH TOTOBHOCTH OyIyIIeTro Y4uTels
K BBIMIOJIHEHUIO MpodeccHnoHalbHO-TIeIaroru-
YeCKOro Josra (KOMIETEHTHOCTHBIA —OJIOK)
YUUTBIBAIUCh  TPAJAMLMOHHBIE  IOKa3aTesH:
aHAJMTHYECKHE, OPraHW3aTOPCKHE M KOMMY-
HUKAaTHBHbIE YMEHUs, YMEHHs YIPaBIsATh CBO-
UM COCTOSTHHEM B M3MEHSIOIINXCS yCIOBUSAX U
Jp. 31ech HaM BaXXHO ObLJIO YBUJAETh HE CTOJIb-
KO CaMH 3HaHUS CTYACHTOB, CKOJBKO UX yMe-
HUS, HaBBIKW (3HAHU, MEpPEBEICHHbIE B yMe-
HUs). BBUIM MCTIONTB30BaHbI CIIEAYIONIHE METO-
JMKU: «ITUKA JI€JI0BOTO OOLIEHUS»; CTyI€HTaM
OBLJI0O HEOOXOJIMMO HE TOJBKO MPOAHAIU3UPO-
BaTh KOHKPETHBIE MEarOrHuecKue CUTyaluu U
JaTh OICHKY TOBEJCHHS IeAarora B CIOMKHUB-
HIUXCSL OOCTOSITENBCTBAX B COOTBETCTBHM C
HOPMaMH MOpAJIA, HO U CaMOCTOSITEIbHO MO-
JeUpoBaTh MeNarorndeckue CUTYyalluu; TeCT
«Bunenune mnpobOiembl» (HEOOXOIUMO OBLIO
BBISIBUTH NPOOJIEMBI, KOTOPbIE MOTYT BO3HHK-
HYTh B CICHYIOIIUX CUTYAIMsIX: KOHQIUKT C
YYEHUKOM, B3aUMOOTHOIIEHUS MEXAYy MOJIO-
IBIM yYUTEIEeM W TEeIarorm4ecKhM KOJUIEKTH-
BOM ILIKOJbI, Oecera € pPOAMTEISIMH); TECT
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B.A. AnxapeeBa (amanTUpOBaHHBIN) Ha camo-
OLIEHKY BEJICHUS CIOpa, MEepEeroBOPOB, pas3pe-
MICHUIO0 KOH(JIMKTA.

Pe3ynbTaThl IMarHOCTUKH MOKA3aJld, YTO
IpU aHaIKW3€ MEeAarornyeckoil CUTYyaluu CTY-
JCHTBl HE BCETJa MOTYT YBUIETh MHPOOIEMY,
chopMyIUPOBATh MEJArOTMUYECKYI0 3a1ady |
BbIOpaTh ONTUMANbHBIA IMYTh €€ pEIICHHUs,
O0COOCHHO €CITM UM MPUXOJUTCS HAXOJIUTh Ta-
KHE CHUTYallud CaMOCTOSITEIbHO B OOJBIIIOM
o0beMe TeKcTa (XyII0’KeCTBEHHOE IPOU3BEe-
HUE) WIN BBIOMPATH MEJaroruyeckue CUTyaluu
U3 TpocMoTpeHHoro ¢uiubma. Cremyer mpu-
3HATh, YTO TEAArOTUYECKOE MBIIIJICHHE HAXO-
IUTCSl elle He Ha JOCTaTOYHO BBICOKOM
ypoBHe. HecMoTpst Ha TO, 9TO MpPU WU3YYCHUU
npoeCCHOHATFHON TO3UIUHN SIBHO HAOIO/a-
€TCsl OpUeHTaIMs OyAYIIUX YYUTeNeil Ha TyMa-
HUCTHYECKHE IIEHHOCTH (110 CPaBHEHHUIO C MPO-
paboTaBIIIMH MHOTO JIET B INKOJIC YYHUTENS-
MH), TpH BBIOOpE crmocoba pemeHnus KOH-
(IMKTHON CUTYyallMH OHH 3a4acTyI0 COMBAIOTCS
Ha CTEPCOTHUIIBI, HA3bIBAas BAPHAHTHI PCIICHUS:
BBI3BATh POJIUTENICH TPOBUHUBIIETOCS YUCHUKA
WJIM OTBECTH K €T0 TUPEKTOPY.

[IpoBeneHHasT TUATHOCTHKA COCTOSHUS
TOTOBHOCTH CTY/ICHTOB K BBITIOJHEHHUIO IPO-
(beccruoHaIbHO-TIEAArorn4eckoro Jojira IMokKa-
3ama, 4yro Oombmias 4acte (69%) cTyaeHTOB-
OyIyIIMX YYHUTEICH M0 OCHOBHBIM ITOKa3aTe-
JISIM HaXOAMTCS HA CPETHEM YPOBHE.

Wtak, monyuyeHHbIe NaHHBIE CBHJICTENb-
CTBYIOT O TOM, YTO ITHYECKUN KOMITOHEHT J[0-
CTaTOYHO CJIOKHO BCTPAaMBAETCS B TOTOBHOCTH
Oyayux y4yuTened K mpeacTosieil mpodec-
CHOHAJIbHOU JiesATenbHOCTH. C OHOW CTOPOHBI,
pe3yNIbTaThl JUATHOCTHKH JIOCTATOYHO BBICO-
KM€ — CTYACHTHI MPOJAEMOHCTPUPOBAIU TOJIO-
KUTENbHOE OTHOIICHHWE K TIeIaroru4ecKon
npodeccuu, K JeTsM, K COOCTBEHHOMY Camo-
pPa3BHTHIO. DTO MOXKET OOBSACHATHCA B TOM
quclie JKeJaHHeM CTYJIEHTOB MPOU3BECTH Ona-
TONPHUATHOE BIICYATIICHHE HA MPEIOJIaBaTeNs U
MOJIYYUTh XOPOIIYI0 OTMETKY Ha dK3aMmeHe. B
TO K€ BpeMs 10 MHOTHM TOKa3aTeNsiM TOTOB-
HOCTH (OpUEHTAIMsl Ha HPABCTBEHHBIE TPUH-
IIUTIBI, CITIOCOOHOCTh K CaMOaHANN3y, aJeKBaT-
HOCTh CAMOOIICHKH, 3THKa OOIICHMUS], CYObEKT-
HbIE KauecTBa W Jp.) Pe3yIbTaThl 3HAUUTEIHHO
HUXKE.

Jnarnoctuyeckue MEPOIIPUATHS
MO3BOJIMUIA  OOHAPYXHUTh WMEIOIIUECS Y CTY-
JICHTOB 3aTPYIHEHHs, KOTOPBIE IPEMATCTBYIOT
GOpMHpPOBAaHMIO Yy  HHMX TOTOBHOCTH K
BBIIIOJIHEHUIO  NMPOGECCHOHANBHO-TIeAaroruyec-
Koro jgoira. Takum oOpa3oM, JHMAarHOCTHUKA
HO3BOJISIET YIPABIATH IpoleccoM (opMUpoBa-
HUSI TOTOBHOCTH: HE TOJIBKO OTCJIEXHBATH €€
COCTOSIHHME, HO U CBOEBPEMEHHO PearupoBaTb Ha
JTMHAMUKY M3MEHEHHI, COBEPIICHCTBYSI 00pa3o-
BaTEJIbHYIO CPEy U TEM CaMbIM IIOBBIIIAS TOTOB-
HOCTh K BBINIOJHEHUIO OYAYIIMMHU YUUTEISIMH
npodheccuoHaIbHO-TIEAArOTMUECKOTr0 10JITa.

3akmouenue (Conclusions). B nocien-
HUE roJ/ibl QYHKIUHN YUUTEIbCTBA CYIIECTBEHHO
u3MeHuIucb. OHH, B TEpPBYIO Ouepelb,
HaIpaBJICHbl Ha BOCIPOM3BOACTBO MHTEJIEKTA
U HPaBCTBEHHOCTH IOJIPACTAOILEro IO0KOJIe-
HUs. B cBs3M ¢ 3THM Bo3pociau TpeOOBaHUS K
YUUTENI0 KaK CIEHUATUCTY-TIPO(ecCHoHaty,
KOTOpBIM HECET OTBETCTBEHHOCTH 3a BOCIMTA-
HUE TYMaHHBIX JIIOJIEH. A NIl 3TOTO HAJ0 OBITH
TpeOOBaTENbHBIM K camMoMy ce0e, MCIOJIHAThH
CBOI mpodeccuoHaNbHBIA A0Ar mepes oO1e-
CTBOM, Iiepen cBoedl crtpaHoil. CeromHs BoOC-
TpeOOBaH Y4YHUTENb C ME€JArOrMUYeCKUM MBIILIe-
HUEM, SIPKO BBIPQ)KEHHOW CYOBEKTHOW MO3UIU-
e, cTpeMsImuUicT K pedreKCuu pe3ylIbTaToB
CBOEHM JEATENbHOCTH. ['OTOBHOCTH Iexarora
COOTBETCTBOBAaTh TAKUM TPEOOBaHMSIM I€laro-
TMYECKOU JEATENbHOCTH, T.€. ObITh TOTOBBIM K
BBIMIOJTHEHUIO  Mpo(deccHoHalbHO-TIe1aroru-
YeCKOro J0jra MCCIEN0BaTeNN CBSA3BIBAIOT,
MPEKIE BCEro, C HAJIMYUEM Y HETO0 CUCTEMBbI
npodeccOHATbHO-3HAUUMBIX JIMYHOCTHBIX
KauyecTB.

['0OTOBHOCTE — 3TO MHTErpajgbHOE JHY-
HOCTHOE OOpa3oBaHME, CUCTEMa KauyecTB JIM4-
HOCTH, oOecreumnBaroIas pe3yJbTaTUBHOCTD
JeSTEJIbHOCTH  TE€arora, BbIIOJHEHHE UM
OlpesielIeHHbIX (YHKIUHN, AeHCTBHI; 3TO QyH-
JTAMEHTAJIbHOE YCJIOBUE YCHEIIHOIO BBIMOJIHE-
HUS JTI000H 1eATENIbHOCTH.

Takum o00pa3zoMm, (QYHKIIMOHHPOBAHUE
po¢eCcCHOHATLHO-TIEIarOTNYECKOT0 JoJra
3aBHCUT HE CTOJBKO OT TpeOOBaHUN HOpMa-
TUBHOTO MOPS/IKA, CKOJIBKO OT MOTHUBALlMOHHO-
LIEHHOCTHOTO OTHOILIEHUS Teaarora K Ieaaro-
ruyeckor mpodeccuu, OT MOHUMAHUS CIIeH-
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(dbuku 3TOM npodeccuu, ee 3HAYMMOCTH KakK ISt
caMoro oOy4arouierocs, Tak u Jijisi oO1iecTBa.

K coxanenuto, B Haile Bpems npodeccro-
HaJIbHAsl TIOATOTOBKA IEAarora rmopou CBOAUTCS
TOJIBKO K MOJY4eHHIO MPo(ecCHOHANTbHBIX yMe-
HUI, a UHTEpEeC K BHYTPEHHEMY MHpPY OyIyIiero
CIIEUAJIICTa, K Pa3BUTHUIO €r0 HPABCTBEHHBIX
9YBCTB OCTACTCS «3a KAJPOM», B JYYIIEM CIIy-
Yae, UMeeT MU30JMUECKUI XapaKTep.

[IpoGnema memaroruyeckoro 1oira B mpo-
(dbeccuoHabHOM TMOJTrOTOBKE Tenparora, 0e3 co-
MHEHUS, SBJISIETCS OYEHb BAKHOM, CBOEBPEMEH-
HOM, HO OY€Hb HENpOoCTOl. MBI paccMOTpenn
T HEKOTOPBIE ACTIEKThI TOTOBHOCTH CTYJICH-
TOB-OYyAyIIUX y4HTENeHd K BBINIOJIHEHHIO IPO-
(hecCHOHANBHO-TIEIarOTHYECKOT0  IONTa, TTOHU-
Masi, YTO HEOOXOIUMO JalbHEHIIee TIaTeIbHOe
M3y4eHHE U OCMBICTICHHE 3TOM MPOOIIEMEI.
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Abstract. The article presents the findings of a study on managing the Internet-Based
Student Engagement Technology. It shows that this process is successfully carried
out through the competence approach, which corresponds to one of the priority direc-
tions of informatization of secondary general education. The management of the
learning engagement process is based on the call to action, the organization of the ac-
tion itself, and the feedback. Organizing feedback in engaging learning is based on
formative assessment, which helps the teacher to get information about how well
their students are learning. The most important component of the educational process
and the experience of the teacher is the competent use of technology to involve the
students in Internet service-based learning. Visual storytelling and gamification with
the main approaches contribute to this process of involvement in learning: quick re-
sponse (allows to organize feedback in no time), status marathon (helps to increase
learning motivation), simulated discovery (allows to organize the learning process ef-
fectively), surprise (interesting presentation of educational material), wow-effect (a
learning tool that helps to cause an emotional response). Guided by these approaches
to the effective use of technology to engage students in the learning process with the
help of Internet services, we used a diagnostic technique for learning motivation and
emotional attitude to the process of learning, the results of which are justified in the
findings. The study results determined positive dynamics and confirmed the hypothe-
sis that techniques for involving students in the educational process, which is based
on the use of Internet network resources considerably increases the educational and
cognitive motivation and successful emotional attitude of learners towards the learn-
ing process.

Keywords: information technology in education; information technologies in school
students' training; Internet services in training; gamification; storytelling; techniques
for involving in the learning process.
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AnHoTanus. B cTatbe mpencraBieHbl pe3yivmamsl UCCIACIOBAHUS 110 YIIPABICHHUIO
TEXHOJIOTUEH BOBJICUEHHS IIKOJIBHUKOB B 00y4YeHHe Ha OCHOBE MHTEpHET-CEpBUCOB.
[TokazaHo, 4TO JaHHBIA MPOIECC YCHEIIHO OCYIIECTBISETCS B COOTBETCTBUH C Tpe-
OOBaHMAMH KOMIIETEHTHOCTHOTO TMOJX0/a, YTO COOTBETCTBYET OJHOMY M3 IPUOPHU-
TETHBIX HampaBieHW WHPOpMATH3ALUU CpeAHEero olmero  oOpa3oBaHUS.
VYmpasieHue npoueccoM BOBJIEUEHUS B oOyueHue Oa3upyercs Ha HpHU3bIBE K
NEHCTBUIO, OpraHU3allii HEMOCPEACTBEHHO CaMOro JIEHCTBUS M OOpaTHOM CBS3U.
Opranuzanuss oOpaTHOM CBSI3M B BOBJICKAIONIEM OOYYEHHH OCHOBBIBACTCS Ha
dbopMupyIOIIEM OLIEHUBAHUHU, KOTOPOE MIOMOTAET YUUTEIIO MOMYyYUTh HHPOPMAIIIIO
0 TOM, HACKOJIbKO YCIIEITHO 00y4aroTcsi ero yuyeHukH. OTCroaa BakKHEHIIIEH cocTaB-
asoniel yaueOHoro mpoiecca U npodecCHoHaI3Ma yUUTeNs SBISETCS TPaMOTHOE
UCTIOJIF30BaHUE TEXHOJOTMH BOBJICUCHHS INKOJIBHUKOB B 0OydeHHe Ha ocHoBe WH-
TEPHET-CEPBHCOB. JTOMY IpOIIECCY BOBIECUYEHHs] B 00ydeHHE CIOCOOCTBYIOT BHU3Y-
QITBHBINA CTOPUTEIUIMHT U TeMMH(DHUKAIUS C €€ OCHOBHBIMHU ITOAXO0/IaMU: OBICTPBINA OT-
KIUK (MO3BOJISIET OBICTPO OpraHU30BaTh OOpATHYIO CBsI3b), CTaTyCHBIH MapadoH
(cTIOCOOCTBYET MOBBIIIEHUIO YIEOHOW MOTHBAIIMH), MOJICIUPYEMOE OTKPHITHE (I103-
BosisieT 2QPEKTUBHO OPraHU30BaTh Y4E€OHBINM MPOIECC), CIOPNPU3 (MHTEpEecHas Mo-
nada yaeOHOTO Marepuana), Bay-3Qp¢dekT (MHCTpPYMEHT 00yUeHHUsl, TOMOTAIONUN BhI-
3BaTh SMOIMOHAJIBHBIA OTKIIMK). PyKOBOJCTBYSCH MaHHBIMU MOAXO0AaMHU d(PPEKTHUB-
HOTO TIPUMEHEHUST TEXHOJIOTHH BOBIICYCHUS IIKOJIFHUKOB B YUEOHBIH MpoIiece ¢ 1mo-
Mompto VHTEepHET-cepBUCOB, HaMH OblIa KCIOJIb30BaHA METOAMKA JAMArHOCTUKU
MOTHBAIlMM y4YCHHS ¥ OMOIMOHAJIBHOTO OTHOMIEHWS K IIPOIEecCy YdYeHUs,
pe3yNnbTaThl KOTOPOH 0OOCHOBAHBI B MOJYYEHHBIX BbIBoJaX. [lomydeHHbIe pe3ynbTa-
ThI IPUMEHEHHUS TEXHOJIOTMI BOBJIEUEHUsI O0yUaroInxcs B y4eOHbIH mpoliecc Ha oc-
HOBE HCIIOJIb30BaHMSI CETEBBIX pecypcoB MHTepHeTa MOATBEPAUIN TUIIOTE3Y O TOM,
YTO B THX CITy4dasX 3HAYUTEIHHO MOBBIMIACTCS Y4eOHO-TIO3HABATEIbHAS MOTHBAIIHS,
HOJIOKHUTETHHOE SMOLIMOHATIBHOE OTHOLIEHUE K MPOLIECCY YUCHHUS.

KuioueBsble ciioBa: napopmaruszaius o0pa3oBaHus; HHOOPMAIMOHHBIE TEXHOJIOTUU
B OOyUEHUU IIKOIHHUKOB; MIHTepHET-cepBUCH B 00yYeHUH; reiMupuKanus; CToOpu-
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Introduction. Modernization of
educational process through new digital
technologies can lead to  significant
improvement of traditional educational results,
formation of qualitatively new ones, and
development of cognitive potential of each
learner. With the development of information
and communication technologies that are based
on the use of network resources of the Internet,
teachers have a real opportunity to “manage the
educational process, by providing the student
with  the necessary educational tools,
information and communication, stimulating
their high personal involvement and self-
learning activities” (Shutenko, 2015). The
specificity of these tools is that they are not just
delivered by teachers or are open to students,
but are in the interactive activity, in the process
of which teachers and students create and
critically explore new knowledge. At the same
time, the students are active participants in the
learning process, get the necessary knowledge,
analyze, compare, and are in a constant
heuristic search (Chee, Divaharan, Tan and
Mun, 2011; Borodkina, 2015).

Nevertheless, modern students are very
pragmatic about cognitive  development.
Sometimes it is not easy for a teacher to keep
the learners attention, to motivate them to
work, if they do not feel that the acquired
knowledge can be applied “on the spot”. The
teacher needs to understand that in the
conditions of lack of educational motivation
and tolerance they should work in a different
way. These processes need to be managed. In
this regard, the teacher is to look for new
approaches that are aimed to increase the level
of sustainable cognitive motivation, to involve
the students in the educational process, to
enable the individual needs of students
(d’Aquin, 2016).

Main Part. According to the studies
(eLearning and the Science of Instruction,
2014), involvement in learning process is char-
acterized by two main parameters — behavioral
and mental activities. It is important that the
student shows a high level of such activity dur-
ing the training session. The activity, not sup-
ported by reasoning, has a low impact on the

course of teaching. Therefore, to create an ex-
citing training session, first of all, it is neces-
sary to pay attention to the organization of
mental activity: to pick up some active teaching
methods so that students can get the required
knowledge and skills.

To test the hypotheses about the effective
use of technology involvement in the educa-
tional process, we developed the criteria to
study the levels of students’ engagement in the
learning process: the criteria of motivation
achievement, the criteria of cognitive activity,
and of emotional reflection. The first two levels
were measured on the basis of methods of di-
agnostics of motivation of learning and emo-
tional attitude to learning (modification of
A.D. Andreev) (The method of diagnostics of
learning motivation and emotional attitude to
learning, 1987). At the emotional reflection, the
mood and emotional perception of the learning
material were assessed.

According to practicing teachers (Pavlo-
va, 2018), psychological and pedagogical con-
ditions of management of application of tech-
nologies of involvement are the following: plan
training sessions based on pedagogical design;
selection of assignments of optimal complexity;
organization of operational feedback; initiation
of training situations with the possibility of
practical application of the acquired knowledge
and skills.

The management of the learning en-
gagement process is based on the call to action,
the organization of the action itself and feed-
back. The peculiarity of feedback in engaging
learning is based on formative assessment: the
class that “forms assessment helps each teacher
to get information about how much and how
well their students are learning” (Pinskaya,
2016). This information is necessary for the
teacher to find the most effective teaching
methods and motivate the students to become
more active in educational and cognitive activi-
ties. For the student it is an opportunity to eval-
uate themselves and others following the de-
veloped criteria, to understand how and what is
evaluated in their educational activity, to get
carried away with the process of teaching,
where they “learn to learn”. As a result, the
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level of educational and cognitive motivation
increases, the learners show interest, enjoy the
process of manifestation of their own activity.
The use of technologies that ensure the
involvement of each student in the active cog-
nitive process, makes the teacher to determine
which of the studied material should be learned
by the student and understand what forms of
assessment correspond to this. This process of
involvement in learning process is facilitated
by gamification with its basic approaches.
Gamification in the classroom allows to make
the studied material more exciting and memo-
rable, relieves tension, promotes emotional dis-
charge, allows to a certain extent to bring think-
ing from the rational sphere to the sphere of
fantasy (Klepikova, 2018). In order for gamifi-
cation to benefit in the learning process, it is
necessary to focus on the component that stim-
ulates thinking activity. Gamification can be
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successfully used for mastering the concepts of
a topic or section in an academic subject, as
well as an alternative lesson or part of it (intro-
duction, explanation, consolidation, exercise,
control) (Karaolis, 2019).

The first approach in gamification is
quick response. It allows you to quickly organ-
ize feedback. These can be test assignments,
but always with feedback or comments that al-
low you to analyze and understand what mis-
takes were made in the answers. In this activity
the teacher will be helped by the Learn-
ingApps.org service, which is a practical re-
source consisting of visual content — a visual
representation of theoretical work and assign-
ments for students. The LearningApps tools
allow to create interactive assignments of dif-
ferent types: quizzes, sorting, grouping, classi-
fication, text input (d’Aquin, 2016; Karaolis,
2019), crosswords (fig. 1).

Kakas Hayka 3aHNMaeTcs usyueHnem
BCEBOIMOXHbIX CNocoBoB nepeaayy,
xpaHenns u obpabotku uHdopmaummn?

O dwuauka O  vHdopmauus

O  wvHdopmartuka O wmaremaruka

Fig. 1 Assignments in the LearningApps for IT school students
Puc. 1 3aganus B LearningApps [utst IKOJIBHUKOB, U3YYaOIIUX HHPOPMATUKY

Using the Wizer.me service worksheets
in “rapid response” allows you to manage the
growth and development of students, to get the
most complete picture of their individual needs.
You can provide access to the worksheet in
several ways: through a link; through the
Google Classroom; through the embedded code
“embed” on the teacher's website. Students
follow the link, log in to their account and start
working on their assignments (fig. 2). When the
assignments are completed, the students send
their answers. In online mode, the teacher does
not see the work of students on assignments,
but if you enable the “automatic feedback to
students”  option, then students  will

immediately receive feedback on the results of
the work.

The Puzzlecup.com service or the
Crossword Factory enables the students to
engage in the fascinating process of crosswords
puzzles in the classroom, both online and
prepared on paper, thereby consolidating the
knowledge of terms and definitions on a
particular topic, presented by the teacher in a
visual form (fig. 3). The quick response of the
teacher to the students answers makes it
possible to once again draw attention to any
mistakes made by the students and analyze
their answers.
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WGAGFOFL'MQCKML? LLVBCL%H BKNOUaeT B cebs

Qa OMHCAHHE BO3MOKHOCTEH AHHMALIHH, TPaQHKH
b JIOTIOTTHEHHA K OCHOBHOMY MAaTEpPHATY

. COAEPKATETBHYIO YACTh 00y UCHHA, (POPMHPOBAHHE MOTHBALIHH

ConocTaebTe BUALT AeATENbHOCTU U UHCTpymeliTer cucTemsr TTerac, ¢ MOMOLUBKO KOTOPLIX
MOXHO MPOBOAUTH KOHTPOSb BLIMONHEHUS PA3NIUUHLIX BUAOB yuebHoU paboTbl / 3aAaHWMA

Fig. 2 The Wizer.me service in educational process
Puc. 2 Vcnons3oBanue cepsuca Wizer.me B yueOHOM Iporiecce

Onpeaeaenne:

HEGpOPMALIIA, SPAHAIIALCT B
AOATOBDEMEHHOIT IIAMATI KOMITEIOTEDA KAK
€AHMHOE IIEAOE H O003HAYEHHAL HMEHEM

OTraspmaem:

IIHEiJOP)[?IL[II}I_1 XPHHH.E[?IHCH B
,_\O,\IGBPE‘)I?HHDIUI IIAMATII KOMITBFOTEPA KAk
EAITHOE TIEAQE IT OOO3HAYEHHAT ITMEHEM

Fig. 3 Crossword Factory in puzzlecup.com
Puc. 3 KpoccBop Ha ocHOBe cepBrca puzzlecup.com

Moreover, in the “quick response” ap-
proach, you can lay a competitive format for
students in order to organize the competition of
students with each other, for example: who will
answer questions or assignments faster. The
competitive format is caused, first of all, by a
special competitive atmosphere of the educa-
tional process. Students at the same time inde-
pendently try to find answers to the questions
posed, at the same time challenge themselves
and others, by trying to become leaders, and

thus earn bonuses or points in their piggy banks
of knowledge. In this case, the Kahoot service
helps the teacher to involve, analyze, expand
the content of training, make the learning pro-
cess more interesting. The students connect to
this service from their tablets or smartphones,
and complete the assignments (fig. 4).

The answers are displayed on the screen
and the students see who was the first to cope
with the task (fig. 5).
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CumnTbiBaHUE MHPOPMaLMK C ECTKoro ancka(HDD)
NMPOUCXOAUT NPU MOMOLLM....

@ Levratens

kahoot.it Game PIN: 8459908

Fig. 4 The Kahoot service in recitation in IT class
Puc. 4 Cepsuc Kahoot B onpoce yueHukoB 1o auctuiuinie «Madopmarukay

CuuTbiBaHME MHPOPMaLMK C XECTKoro ancka(HDD) ®
npoucxoauT Npu NOMOLLM....

0 0 0o
O

B MarHuTHOM ronoBKU

kahoot.it Came PIN: 8459908

Ty 'I m 4 PIN: 8459908

End game

Fig. 5 The answers on the screen
Puc. 5 BoiBoJ1 pe3ynbTaToB onpoca Ha SKpaH

The second approach — the status mara-
thon is associated with the acquisition of some
status (a badge) by students for a successfully
completed stage of the marathon. When per-
forming the game assignments, the students
may require different types of motivation. Ex-
ternal motivation — rewards, bonuses that stu-
dents receive for certain actions. Internal moti-
vation arises under the influence of their own
aspirations, desires, needs: their own arousal
activities, creativity, communication, power,

knowledge, the need for something else, self-
determination, etc. In this approach, external
motivation is the object of gamification. The
student can take the action to satisfy vanity, and
obtain the approval of others. The motive of the
student's behavior in this case is the status.

The student can be motivated by addi-
tional rights, power (opportunities that other
students do not have), material values (prizes).
More often this approach is used in distance
learning. However, it can be successfully used
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in traditional forms of education, when the as-
signments are used as a “status marathon” in
terms of an intellectual game “Your Quiz”. As-
signments are created using the Learning ser-

CraHoB/leHHe undpoBoi Nefaroruku 100

HoBble TexHOMOrMM obyueHus 100

vice (https://www.learnis.ru) based on the pop-
ular TV game “Jeorpady”, which allows you to
earn bonuses for correct answers (fig. 6).

200 300 400 500

200 300 400 500

A
Fig. 6 Quiz on the

The next approach is a simulated discov-
ery. This approach is often used in develop-
mental teaching, when the student is not given
information, they get it on his own. As a result,
some discovery is made or some hypothesis is
approved. The concern of the teacher is to or-
ganize an independent educational and cogni-
tive process.

The technology of Web-quests is proper
to “simulated discovery”. On its basis, one can
create assignments that increase the students’
interest in the study of a particular discipline;
imagine a variety of situational assignments,
etc. Learnis — the service for creating web

7o)

4

Learnis service
Puc. 6 Buyx BukTOopuHbI Ha OCHOBE cepBuca Learnis

quests (https://www.learnis.ru) allows to create
genre quests such as “leave the room” (fig. 7).
In such web quests, participants are assigned
with getting out of the room with various items,
finding clues and solving logic problems. Each
quest room has unique game mechanics and
allows you to embed a different number of as-
signments. Hints can be answers to the assign-
ments that need to be solved to move forward
the story of the quest (Karaolis, 2019). The
teacher adds various story assignments to the
web quest, thus making the quest educational
and fascinating at the same time (Boytsova,
2014; Herold, 2017).

Fig. 7 Web quest “Leave the room”
Puc. 7 [Ipumep Be6-kBecta «BriOeprch U3 KOMHATBD)
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The “model discovery” approach blends
harmoniously with the strategy the “flipped
classroom”. The concept of flipped learning is
based on the ideas of active learning, blended
learning, involvement of students in activities.
The “flipped classroom” expands the possibili-
ties of individualization of learning, which
takes into account the educational needs, inter-
ests and abilities of students, and the teacher
serves as a mentor. When working in the
“flipped classroom” mode, the share of respon-
sibility of the student increases, the develop-
ment of their personal qualities (activity, re-
sponsibility, initiative) and meta-subject skills
(self-organization, management of temporary
resources) is stimulated. The key components
of the technology of the flipped classroom are:
1) information and educational environment for
communication of students with educational
content; 2) interactive instructions and simula-
tors for working with educational content; 3)
providing monitoring systems for teachers; 4)
teachers and students feedback (Loginova,
2015) for the purpose of operational correction
of educational results. Application of the
“flipped classroom” technology:

— encourages students to prepare for
each lesson, as the assignments can be com-
pletely different: from online tests to assign-
ments for reflection. Meanwhile in each case
they contain a certain incentive to come to the
class prepared,;

— provides activity in the classroom,
which aims to increase the level of cognitive
activity. If learners have acquired basic
knowledge outside the classroom, they should
spend the lesson time learning more deeply and
improving their skills, using new knowledge,
getting involved in the learning process.

In any taught course one can find a place
for this approach, as the teacher can easily de-
sign assignments for simulated discovery.

Another approach is a surprise. With this
approach, the main thing to present a lecture
interesting, to do something unpredictable, to
present it as a surprise. It is important that the
delivery (“shell”) and the content (“filling”)
can be different in order for the revision to be
successful.

The next approach is a wow-effect — a
surprise effect. It is associated with the emo-
tional effect of the students, for whom the sur-
prise effect can play a good role in the study of
educational material (for example, an unex-
pected scenario of classes, a virtual tour, an in-
teresting memorable story, etc.). In this case the
tools of visual storytelling (Digital Storytelling)
can be helpful — one of the powerful tools of
learning, which allows not only to convey in-
formation (Kormakova, 2019), but also to
cause an emotional response.

Zh.V. Ermolaeva and O.V. Lapukhova
emphasize two main types of pedagogical sto-
rytelling: classical and active (Ermolaeva and
Lapukhova, 2016). In classical storytelling, the
teacher transmits specific educational infor-
mation to the students: rules, theoretic work,
explanation of the new, experiment, laws, and
so on, presented in a bright form of a memora-
ble story. In this case, students listen and per-
ceive this information. In active storytelling the
students are involved in the process of creating
and telling stories, they can create their own
stories, following the instructions of the teach-
er; they can model different situations and look
for solutions; they analyze stories independent-
ly or with a teacher (fig. 8, 9).

We tested the hypothesis about the effec-
tive application of involvement technologies in
the educational process among schoolchildren
of 5-7 grades in educational institutions in Bel-
gorod. The following methods were used to
study the assignments: pedagogical observa-
tion, discussion of the classes, questionnaires,
talks with students. A total of 84 students par-
ticipated in the study: 24 students in 5th grade,
32 in 6th grade and 28 in 7th grade.

In accordance with the methodology for
diagnosing the learning motivation and emo-
tional attitude to learning (modification of A.
D. Andreev) for obtaining calculated points on
the questionnaire scale, the total score is calcu-
lated by the formula:

CA+MA+(-A) + (- A), where

CA-score on the scale of cognitive activi-
ty; MD-score on the scale of motivation
achievement; T-score on the scale of anxiety;
G-score on the scale of anger.
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B Biteable The World's Simplest Video Maker

Fig. 8. The story, made up with the
Biteable service
Puc. 8. Uctopus, co3nanHas
¢ momoIpo cepprca Biteable

To get points on the scale, the sum of the
weights on all 10 points of this scale is calcu-
lated. The minimum score on each scale is 10
points, the maximum is 40 points.

With the applied methodology, we have
identified the following levels of learning mo-
tivation: | level-productive motivation with a
pronounced predominance of cognitive motiva-
tion of learning and a positive emotional atti-
tude to it (28-40 points); Il level — the average
level with a slightly reduced cognitive motiva-
tion (21-27 points); Il level — reduced motiva-
tion, the experience of ‘“school boredom”,
negative emotional attitude to learning (10-20
points) (Method of diagnostics of learning mo-
tivation and emotional attitude to learning).

To determine the level of emotional re-
flection at the end of the lesson each student
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VideoSc

Fig. 9. The story made up with
the VideoScribe service
Puc. 9. Uctopus, coznanHas
¢ momoripio cepsuca VideoScribe

evaluated their contribution to the achievement
of the lesson objectives (table Bono) (Edward
de Bono, 1985), their activity, the efficiency of
the class, the fascination and usefulness of the
chosen forms of work (“a Tree of creativity”
method: the children attach leaves, flowers, and
fruits to the tree. A fruit means that the lesson
was useful and productive; a flower — pretty
good; a leaf — not quite satisfied with the lesson).
According to the results of diagnostics,
there are noticeable changes in the classes
compared to the initial stage of the study: the
students did not want to leave the lesson, they
were interested in whether there would be more
classes of this kind, productive motivation with
a predominance of cognitive motivation of the
learning and a positive emotional attitude to it
has changed for the better (Table).
Table

Diagnostics findings of motivation of teaching and emotional
attitude to teaching

Tabmuia

Pe3yJII>TaTLI AUATHOCTUKHA MOTUBAIIUHU YUYCHHUS U SMOIMHOHAJTBHOI0 OTHOIICHUA K YYCHHUIO

Level 111 Level Il Level |
Criteria Before After Before After Before After
(%) (%) (%) (%) (%) (%)
Motivation achievement 21 6 13 15 66 79
Educational activity 14 8 37 22 49 70
Emotional reflection 9 4 34 12 57 84

Positive emotions that are generated by
new approaches to learning, which are based on
the use of Internet resources, make the learning

experience of the learner and affect their ability
in achieving success (fig. 10).
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Motivation achievement M Educational activity B Emotional attitude to learning

79 84
66 70
57
49
37 34
21 22
14 15
9 6 8 . 13 12

‘ (%) ‘ (%) ‘ (%) ‘ (%) ‘ (%)
‘ Before (%) ‘ After ‘ Before ‘ After ‘ Before ‘ After ‘
‘ Level Il ‘ Level Il ‘ Level | ‘

Fig. 10 Motivation diagnostics of learning and emotional attitude to learning
Puc. 10 /luaraocTrka MOTHBAIIMK YYE€HUS H SMOLMOHAIBHOTO OTHOIICHUS K YYCHHUIO

Conclusions. The findings obtained in
the study allowed to note the achieved goals of
the study to increase the level of learning moti-
vation and emotional attitude of students to the
educational process. According to the authors
of this study, the management of the technolo-
gy of involving the in the Internet network re-
sources learning process can be effective if vis-
ual storytelling and gamification with the main
approaches are used: quick response, status
marathon, simulated discovery, surprise, wow
effect. The use of the Internet-Based Student
Engagement Technology helped to increase the
learning motivation and emotional attitude of
students to the learning process. The conclu-
sions can be justified.

The authors thank Head of Belgorod
State National Research University for the op-
portunity to perform the experiment.
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JlaHHbIE aBTOPOB:

KopmaxoBa Banentuna HwukosaeBHa, JT0KTOp
MeIarornYeckux Hayk, npogeccop kadenpsr mnema-
roruku, benropoackuil HallMOHAIBHBIN HCCIEA0BA-
TEJIHCKUI YHUBEPCHUTET.

KnenukoBa Ajuia I'puropbeBHa, KaHAWIAT TIeaa-
TOrMYECKHUX HayK, JIOUEHT Kadeapsl HHPOpMaTHKH,
€CTEeCTBEHHOHAYYHOTO 00pa3oBaHWS H METOIUK
npernoaaBanus (akyjapTeTa MaTEMaTHKH M €CTe-
CTBEHHOHAy4yHOro 00pa3oBaHus, benropoackuii
HAI[MOHAIBHBIN HCCIIEIOBATEILCKUN YHUBEPCUTET.
Mycaensin Enena HukosaeBHa, KaHIMaT Ieja-
TOTMYECKUX HAyK, JOLEHT KadeIpbl HHOCTPAHHBIX
SI3BIKOB (PaKyJIbTeTa MHOCTPAHHBIX S3BIKOB, benro-
POACKUN HallMOHANBbHBIA HCCIEAOBATENIbCKUN YHU-
BEpCHUTET.
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IMo3ausikoBa E.B. “'* | OTKpbITHIE 3a1a4H KaK cpeacTBO pa3Butus “soft skills”
®ovuna A.B. HAa YPOKAX MaTeMaTHKH

HoBoxky3nenkuii nHCTUTYT ((prtnan) dpeaepaibHOro rocyapcTBEHHOTO OF0HKETHOTO 00pa30BaTElb-
HOTO yUYpeXJIeHUs BBICIIEro oopazoBanus “KeMepoBCKuil rocyiapcTBEeHHBI YHUBEPCUTET
yi. [{uonkosckoro, 23, r. HoBoky3Huenk, 654041, Poccus
suppes@li.ru*

Cmamus nocmynuna 04 anpens 2021; npunama 10 urons 2021;
onyoauxoeara 30 urons 2021

AnHotauusi. COBpeMEHHbII MHOTOMEPHO-TPAHCHOPMUPYIOIIUIACS MUpP CTaBHUT 4Ye-
JIOBEKa Iepe]l BbI30BAMU HOBOW peallbHOCTH, IPU 3TOM 0COOYI0 3HAUUMOCTh MPUOO-
peTaeT HalM4Me HEKOro KyJIbTYpHOTO YHHMBEpcaja, Oazupyromerocs Ha copMupo-
BAaHHOCTH COL[MAJIbHO-TICUXOJIOTHYECKUX, TaK HA3bIBAEMBIX “‘MATKHX HABBIKOB’ WM
soft skills. Maremaruka, sBJISISICb MHCTPYMEHTOM CHUCTEMHOTO IO3HAHUS MHpa U
KPUTUYECKOIO aHanu3a OOBEKTHUBHOM pealbHOCTH, UIpaeT B 0Opa3oBaHMU 0C000
BR)XHYIO POJIb, @ €€ MOTEHIIMAJ KaK IIKOJBbHON JUCIUIUIMHBI MOXKET OBITh MCIIOJIb30-
BaH /11 (JOPMHUPOBAHUS M OLEHKU TAKUX “MATKHX~’ HABBIKOB KaK KPUTHUYECKOE
MBIIJICHHE; KPEaTUBHOCTh; KOMMYHHUKAIIUS, KOOPAWHAIMS U KOOTIEPAIIHS; IMIIATHS,
SMOLMOHAJIbHBIN HHTEIUIEKT. [[envio CTaThbU SIBISETCS MPOEKTUPOBAHUE MOJENU
dopmupoBanus u oneHku “soft sKills” Ha ocHOBE OTKPBITBIX MPaKTHKO-
OpPUEHTHPOBAHHBIX 33/1a4 M MPEICTaBICHUE OIbITA €€ BHEAPEHUS NPU O0ydeHUN Ma-
teMatuke. Memoodsl u memooonozus. C 11e1b10 TpoBepKu 3 (PEKTUBHOCTH CIIPOEK-
TUPOBAHHOIN MOJeNnu ObUT MPOBEAEH MWJIOTHBIM SKCIIEPUMEHT CPEeN y4alluxcs Jie-
BSATOTO KJlacca B KonmdecTBe 20 YenoBeK, I OIEHKH €ro Pe3ybTaTOB MCIIONIB30-
Basics OMHOMHUANIBHBIN KpUTEpUA. B pe3yrbmame aBTOpaMH BIIEISIOTCS 0COOEHHO-
CTH OTKPBITHIX NMPAKTHKO-OPUEHTUPOBAHHBIX 3ajay: MIOCTAHOBKA 3a/IaHUs BHE MaTe-
MaTHKH, B peaJibHOW JAEHCTBUTEILHOCTH, U BO3MOXKHOCTb €€ PELIeHUs MaTeMaTHue-
CKUMU CPEJICTBAMH; OTCYTCTBHE PAI[IOHAIBHOTO YCIOBUS JUIS JOCTHKEHHS TPAKTH-
YeCKOM 1Ie/Th U ero MOUCK METOJIaMH TBOPUECKOM JIeATeNbHOCTH (METO/ IUYHOM dM-
NaTHH, METOJ MO3TOBOTO IITypMa, METOJ JUCKYCCHH); UCIOJIb30BAHNE B PEIICHUH
METO/1a MaTeMaTH4YeCKOT0 MOJEIMPOBAHNUS; UCIIOIb30BAHNE METO/1a TPYIIIOBOM pa-
00THI 1 MeTOa pedIIeKCUU. DTO MO3BOJISIET YUUTEIIO paboTaTh B HAMIPABICHUSX: CO-
IJIACOBAHHOCTh Y4EOHOT0 MPOCTPAHCTBA C BHI30BAMHU COBPEMEHHON PeabHOCTH; CO-
TBOPYECTBO, COTPYIHUYECTBO, KOOMEpAIHs; MPHOOIICHNE K TBOPYECKOH, UCCIIEH0-
BaTENbCKOM JIeATeNbHOCTH; TOTOBHOCTh PELIATh HU3HEHHbIE MPOOJIEMBbI, TIPOU3BOI-
CTBEHHBIC 331a4l U OM3Hec-3a1aun. CripoeKTHPOBAaHHAS MOJEIh IETATH3UPYeET JIesi-
TEJIbHOCTh YUEHHKA M YUUTENS Ha KaXJ0M dTare paboThl Haj 3a/1aueil, KOHKPETU3U-
pys MeTobl U (GOpMbI pabOThI, a TAKXKE CTPYKTYPY U colepKaHue (HopMHpPYEeMbIX
“MSTKMX HaBBIKOB”. MoJiesib peycMaTpuBaeT HaOII0IeHUE TUHAMUKH Pa3BUTUS U
NpOIIeTypy OIICHUBAaHUS YKa3aHHBIX HABBIKOB. Bb1600bl. CIIpOEKTHPOBAaHHASI MOJEITh
aBisieTcs APPEKTUBHBIM CPEICTBOM PAa3BUTHUSA U coBeplieHcTBoBaHUA “soft skills”
npyu OOy4EeHUH MaTeMaTHKE; MOXKET OBITh MCIOIBb30BaHA KaK MHCTPYMEHT H3Mepe-
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HUS YPOBHEH pPa3BUTHA “MATKHX HABBIKOB”, OJHAKO HEOOXOAMMO MPUMEHEHHUE J10-
HOJTHUTEIBHBIX MPOIEIYP OLIEHUBAHUS, HAIIPHUMED, KOMITBIOTEPHOTO TECTHPOBAHHSL.
Kawuesbie ciaoBa: soft skills; oTkpbeIThie NpaKTHKO-OpPHEHTHPOBAHHBIE 3a/1a4M;
o0y4yeHHe MareMaThke B CHCTEME OCHOBHOI'O OOIIEro 0Opa3oBaHMs; KPUTHUECKOE
MBIIUICHHE; KPEATHBHOE MBIIUICHHE, KOMMYHHUKAIIUS; SMOIMOHAIBHBIM HHTEIICKT;
METO/IbI TBOPYECKOM JAEATEILHOCTH.

Nudopmanus nasa nuruposanus: [lozgusakosa E.B., ®omuna A.B. OTkpbIThIE 3a-
nadd Kak cpenctBo passutus “soft skills” na ypokax maremartuku // Haydnsiii pe-
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Abstract. The modern multidimensionally transforming world poses the challenges
of a new reality, while the presence of a certain cultural universal, based on the for-
mation of socio-psychological, the so-called “soft skills”, is of particular importance.
Mathematics, as a tool for systematic knowledge of the world and critical analysis of
objective reality, plays a particularly important role in education, and its potential as
a school discipline can be used for the formation and evaluation of such "soft" skills
as critical thinking; creativity; communication, coordination and cooperation; empa-
thy, emotional intelligence. The purpose of the article is to design a model for the
formation and evaluation of “soft skills” based on open practice-oriented tasks and to
present the experience of its implementation in teaching mathematics. We distinguish
the following features of open practice-oriented tasks: setting the task outside of
mathematics, in real reality, and the possibility of solving it by mathematical means;
the lack of a rational condition for achieving a practical goal and its search by crea-
tive methods (the method of personal empathy, the method of brainstorming, the
method of discussion); the use of the mathematical modeling method in the solution;
the use of the group work method and the reflection method. Such a task will allow
the teacher to work in several directions: the consistency of the educational space
with the challenges of modern reality; co-creation, cooperation, cooperation; in-
volvement in creative, research activities; readiness to solve life problems, produc-
tion tasks and business tasks. The designed model details the activities of the student
and teacher at each stage of the task, specifying the methods and forms of work, as
well as the structure and content of the “soft skills” being formed. In addition, the
model provides for monitoring the dynamics of development and the procedure for
evaluating these skills. In order to test the effectiveness of the designed model, a pi-
lot experiment was conducted among students of the ninth grade in the number of
twenty people, and the binomial criterion was used to evaluate its results. It is con-
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cluded that the designed model is a fairly effective tool for the development and im-
provement of “soft skills” in teaching mathematics; it can be used as a tool for meas-
uring the levels of development of “soft skills”, but it is necessary to take into ac-
count the fact that teacher assessments are used as a method of measurement, so it is
desirable to use additional assessment procedures, such as computer testing.
Keywords: soft skills; open-type practice-oriented tasks; teaching mathematics in
the system of basic general education; critical thinking; creative thinking; communi-
cation; emotional intelligence; methods of creative activity.

Information for citation: E.V. Pozdnyakova, A.V. Fomina (2021), “Open-type
tasks as a means of developing “soft skills” in math lessons”, Research Result. Peda-
gogy and Psychology of Education, 7 (2), 29-45, DOI: 10.18413/2313-8971-2021-7-

2-0-3.

Beeaenne (Introduction). Copemen-
HBIA MHOTOMEPHO-TPaHC(HOPMUPYIOIIUKCST MUD
CTaBUT 4eJOBEKa Mepes] BhI30BaMH HOBOH pe-
QTBHOCTH, CBSI3AHHBIMU C HM3MEHSIOIIMMUCS
YCIOBUSIMU ~ OOILIECTBEHHOM, TOJIUTUYECKOM,
CeMEHHOW >XKM3HH U TNPO(EeCCHOHAIBHOW mes-
TenpbHOCTU. TakuM o0pazoMm, 0coOyl0 3Ha4yu-
MOCTh IPHOOPETAET HAIMYUE HEKOTO KYIbTYp-
HOTO YyHUBepcana, Oasupyromerocss Ha chop-
MUPOBAHHOCTH COIMAIIBHO-TICUXOJIOTHUYECKHX,
TaK Ha3bIBAEMbIX “MATKHX HABBIKOB' WK ‘‘SOft
skills”. Yenosek, oOnamaronuii TaKUMHA HaBbI-
KaMH, CIIOCOOCH NpPUHUMATh pEIIeHUus, Aei-
CTBOBaTh W pemiaTh MOBCEIHEBHBIE U Mpodec-
CHUOHAJIbHBIE 337a4M, YUYUTHCS CaAMOCTOSATEIb-
HO, MPOTHO3MPOBATH CBOE pPa3BUTHE U OCTa-
BaThCsl KOHKYPEHTHBIM B MPOECCHOHATBHON U
WHIUBUIyAIbHOU chepax.

Ha BcemupHom skoHOMHYECKOM (hopyme
B 2018 roxy ObLIM ompeneneHsl AeCATh BEIy-
mux “soft skills” kak xommuiexc Hecrenuaiu-
3UPOBAHHBIX, BAXHBIX JJISI Kapbepbl HAIIPO-
(hecCHOHaTbHBIX HAaBBIKOB, KOTOPHIE OTBEYAIOT
3a yCHelIHOe ydyacTue B pabodeM mpoliecce,
BBICOKYIO TPOM3BOJUTEIBHOCTh W SABIISIFOTCS
CKBO3HBIMH, TO €CTh HE CBSI3aHBI C KOHKPETHOMN
npenMeTHo obmacTero. OOoOIIeHHEM Tak
Ha3piBaeMoul J[aBOCCKOW JECATKU SBJISIETCA
«Cucrema 4K», umeromias 3a pyoexxoM HazBa-
uue “Four Cs” (Collaboration, Communication,
Creativity, Critical thinking)®.

' 10 Top Soft Skills for 2020: What They Are and How
To Train Them, 2016. URL: https://www.game-
learn.com/top-soft-skills-2020-how-to-train-them/ (nara
oOpammenus: 25.03.2021).

B nHacrosimiee Bpemsi B cicTeMe OCHOBHO-
ro 00pa3oBaHUs MPOUCXOJAT TPaHCHOPMAIIHH,
CBSA3aHHBIE C YCTAaHOBIIEHHEM O00pa30BaTENb-
HBIX OPUEHTHUPOB Ha JIMYHOCTHOE pa3BUTHE
oOydaromierocs. OMOIUOHANBHBIN HHTEJUIEKT,
colaabHbie yMeHuss M HaBbiku (“SOft skills™)
ABIIAIOTCS ~ PELIAIONUM  (PaKTOpOM  JTMUHOM
YCIICIIHOCTH M JAJbHEWIIEH COUMaIbHOU H
npodecCHoHaNbHOM caMopeanu3aiuu. 3aKo-
HOMEPHO, YTO B TEOPUHU U MPAKTUKE IIKOJIBHO-
ro oOy4eHUsl HIET HEeMpPEPHIBHBIM TBOPUYECKUI
noucK 3((EeKTUBHBIX MyTEeH pemeHus mpooie-
mel “soft skills”. TIpenmeramu ucciaemoBaHus
CTaHOBSITCS:

— JUArHOCTHKAa M OIICHKa «MSITKUX)»
HABBIKOB;

— HCIIOJIb30BAHUE PA3JIMYHBIX TEXHOJIO-
THif, METOJOB U MpUeMOB (OPMUPOBAHUS Ta-
KMX HaBBIKOB KaK Ha ypoKaX, Tak U BO BHe-
ypouHo# nestenbHOCTH (Boctoprosa, Muxaii-
noB, Cerienko, 2019);

— cpaBHeHHE 3(H(HEKTUBHOCTU HCIIOIb-
3yembIx MeTo/10B U npueMoB (bakypoa, [ly3a-
HOBa, 2019);

— BBISIBICHHE OCOOCHHOCTEH pa3BUTHUS
OTJICTIbHBIX HABBIKOB, HalPUMEpP, KPUTHIECKO-
ro wmeiienns (Chou, Wu, Tsai, 2019; Sari,
Sumarmi, Astina, Utomo, Ridhwan, 2021),
kpearuBHOocTH  (YTemoB, 2012; Kusuman-
ingtyas, Supaman, 2020; Yaniawati, Kariadina-
ta, Sari, Pramiarsih, Mariani, 2020; Segundo

? 4K: u3MepeHHe KPUTHYECKOTO MBIIIIEHHS, KPEaTHBHO-
CTH, KOMMYHHKanmuum u xoomeparwmu, 2021. URL:
https://ioe.hse.ru/monitoring/4k  (mara  oOpauieHus:
25.03.2021).
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Marcos, Daza Gonzalez, Lopez Ferandez, Phil-
lips-Silver, 2020), KOMMYyHHKAaTUBHBIX HAaBbI-
koB (bynwiruna, 2013) u T.1.

MaremaTnka, SBISSICH HHCTPYMEHTOM
CUCTEMHOI'O TO3HAaHHA MHpPAa U KPUTHYECKOTO
aHanM3a OOBEKTUBHOW PEaTbHOCTH, UTPAET B
o0Opa3oBaHHH 0CO0O0 BaXKHYIO pOJb, a €€ IO-
TEHIMAJ KaK MIKOJbHOM TUCIMIUIMHBI MOXET
ObITh MCHOJB30BaH M5 (OPMUPOBAHUA U
OILICHKU TaKUX “MATKUX’’ HAaBBIKOB KaK:

— Kpumuueckoe mbvluiienue (CIOCOO-
HOCTh 3a/1aBaTh KOHCTPYKTHUBHBIE BOIIPOCHI,
aHAJIM3UPOBaTh, APTyMEHTHPOBaTh M OLICHU-
BaTh UJICU U PEIICHUS);

— KpeamusHocmb (CIOCOOHOCTH TEHe-
PUPOBATH UJICU U PEUICHHS);

— KOMMYHUKAyus, KOOPOUHAYUS U KO-
onepayus (CIOCOOHOCTh BBIpAXaTh U HHTEP-
MPETUPOBATh MBICIM U YYBCTBA B YCTHOU H
MUCHMEHHOW (popme; 3PEeKTUBHO B3aUMOIeH-
CTBOBAaTh C JAPYTUMHU JIOAbMH U paboTath B
KOMaH/Ie);

— omnamus, 9MOYUOHANILHLIUL UHME-
siexkm (CIOCOOHOCTh MOHUMATh CBOM 3MOLUU U
0CO3HaBaTh MX MPUYMHBL, PACIIO3HABATH U pa3-
JeNATh SMOIUH APYroro 4eloBeKa; YIpPaBIATh
CBOUMHU HMOIIUSIMU).

Leab craTbu: TPOESKTUPOBAHUE MOJEIU
dopmupoBanus u oueHku “soft skills” na oc-
HOBE OTKPBITBIX NPAKTUKO-OPUEHTHPOBAHHBIX
3a7ad M TPEJICTABICHUE ONbITA €€ BHEAPCHHS
npu o0y4eHUH MaTeMaTHKe.

Teopernyeckas OCHOBA (The
theoretical basis). B HUCCIEIOBAHUN
M.A. Ilunckoit u A.M. MuxainoBoil npen-
CTaBJICHBI MOJETH Y4eOHBIX 3aJaHUi MO MaTe-
MaTHKE W €CTECTBEHHO-HAayYHBIM IIpEIMETaM,
KOTOpBIE€ OTKPBIBAIOT JJSI YUYEHHUKOB BO3MOXK-
HOCTh TIPUMEHSATh W pa3BUBaTh KOMIIETECHINH
«4K». Takue 3a1anus o01aJat0T CIEAYIOIIUMHU
O0COOCHHOCTSIMH: yueOHas 3ajiaya mpenosara-
€T HECKOJIbKO pELIeHWH; B LEHTpe 3aJauu
HaXOJUTCs TM00 MUHU-TIPOEKT, JINOO KOHCTPY-
UPOBaHHE HEKOTOPOTro MPOAYKTa C HCIOJIB30-
BaHUEM HECTaHJAPTHBIX CPEJICTB; 3a/IaHUE JTAeT
BO3MOKHOCTb JUIsl pa3BUTHS KPAaTKO OYepyeH-
HOTO CIOXETa B paMKax 3aJaHHOW MpoOIeMHON
CUTyallud; 3aJaHue Mpeirnonaraer padory B
TpyIe C BO3MOKHBIM BBIJICTICHUEM I10/13a/1a4

JUIST aBTOHOMHOM WJIM TTapHOW paboThHI; 3a7a4a
TpeOyeT CaMOCTOATENBHOTO IOHMCKAa HE00XOo-
numort mHpopmaruu (ITuHckas, Muxaiinosa,
2019). PaccMoTpeB MNpeIJIOKEHHYIO MOJEIb
y4eOHBIX 3a/laHUM, MOXKHO C/IeaTh BBIBOJ, YTO
texHojorusi popmupoBanus “soft skills” mpu
00y4eHHHM MaTeMaTHKe MOXET ObITh BBICTpOE-
Ha Ha OCHOBE IPHUHLUIIA MPUOPUTETA OTKPHI-
TBIX PAKTUKO-OPUEHTUPOBAHHbIX 3aj1au.

B uccnenosanuu M.B. ErynoBoi npak-
TUKO-OPUEHTHPOBAHHAs 3aJada CBs3aHa C
IIPAKTUYECKUMU MPUIOKEHUSIMU MaTeMaTUKH,
IpEeJCTaBIseT cO00M colepKaTeNbHYI0 MOJIEINb
peanbHOro OO0beKTa, MaTeMaTHYecKass MOJENb
KOTOPOI'0 MOXET ObITh ITOCTPOEHA CPEACTBAMHU
IIKOJILHOTO Kypca MaTeMaTHKu. ABTOp Bblje-
JSIeT CIEAyIoUMe OCOOEHHOCTH TaKMX 3a/ad:
YCIIOBUE 3a/1a4yll COOTHOCHUTCS C COJAEpKAHUEM
HIKOJBHBIX JUCHUIUIMH (MaTeMaTHUYeCKUX M
HEMATEMAaTUYECKUX) M JKU3HEHHBIM OIIBITOM
yyaluxcs; y4eOHbIM XapakTep 3ajadyd BbIpa-
JKE€H B €€ COOTBETCTBUU H3BECTHBIM TUIAKTH-
YECKUM 1IeJIsIM, [TOCTABJIEHHBIM Mepe]] LIKOJb-
HbIMM MaTeMaTMYECKMMHU 3ajjauaMu; 3ajada
ABIISIETCA  CIOXKETHOM (TEKCTOBOM) 3amaueit
(Erymoga, 2014).

I'mn A.A., YTemoB B.B. u ap. BbIIEIsAIOT
OTKpBITBIE U 3aKpbIThIe yueOHble 3a1aun (I'uH,
2014; Yremos, 2012). 3akpsiTas 3ama4a — 3TO
KJlaccuueckas ydeOHas 3a7ada, B KOTOpoil 00si-
3aTeJIbHO OrOBAapUBAETCS, YTO JAHO U 4TO HE
n3BecTHO. CTaBUTCS YETKUI BOMPOC O TOM, YTO
TpeOyeTrcst HalTH. JleWCTBUS M pelIeHus Mpo-
U3BOJATCS B COOTBETCTBUU C aJITOPUTMOM,
OCBOEHHOM Ha YPOKE€, U UMEETCs, Yallle BCEro,
€IMHCTBEHHbIM oTBeT. OTKpbITas 3ajmada Mo-
XKeT o0JlafiaTh CIEAYIOIIUMHU XapaKTepUCTHKa-
MU: 1) OTCYTCTBYET KOHKPETHOE YCIIOBUE, YET-
KO Cc(hOpMYyIMpPOBaHHBIM BOMPOC, W3BECTHBIN
QJIITOPUTM pELICHUs], EAUHCTBEHHO MPaBUIbHOE
peleHue; 2) NpucyTCTBYET MPOTUBOpEUne, KO-
TOpoe ele OoJble «MEUIaeT)» PeuInTh 3a1a4y.

Takum o00pa3oM, B OTKpPBITBIX 3ajaydax
JlaHHas WJIM KOHEYHas LeJb SIBHO HE 3aJ/laHbl,
yyaluMcs J1aeTcsi cBo00Aa B MOCTAaHOBKE BO-
Ipoca CBOEro MCCIIeIOBaHMsI, B BEIOOpE MeTo1a
paccyX/1eHUl, BO BBEACHHUU OIOJIHUTEIbHBIX
apaMeTpoB, HEOOXOIUMBIX JJISl PELLICHUS.
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B craree N.A. Nohda mpoBoauTcst Kiac-
cuduKanrs OTKPBHITHIX 3a1a4. Tak, B 3aBUCH-
MOCTH OT MCXOJHBIX JaHHBIX, CMBICIIOBOT'O CO-
JIep’KaHMs 3aJlayd, TTOCTABJICHHOTO BOMNpOCa U
BPEMEHHU €€ PEeIIeHUs, aBTOP BbIICISACT 3a1a49H-
HCCIIEIOBaHU, )KU3HEHHBIE 3aa4H, 3a1a4n 0€e3
SIBHOTO BOTIPOCA, BAPHATHBHBIC 3a7a9d, ITPOCK-
to1 (NOhda, 2000).

Bompocam  ucmosib30BaHUST  OTKPBITHIX
3a/1a4 B mpolecce 00ydyeHUs MaTeMaTUKe I0-
cesmieHsl ucciuenopanus [opesa I1.M., Kap-
nymuHot H.M., Oscsannukosoir U.C., Ilo3n-
kool E.B., ®unenko C.A., u ap. Bece stu
aBTOPHl YKa3bIBAIOT HA BBICOKUM MOTEHIIHMAI
OTKPBITBIX 3aJlad B 00JIaCTU Pa3BUTHS Kpea-
TUBHOTO W JIMBEPTCHTHOTO MBIIUICHHUS, HCCIIC-
JIOBAaTEIbCKUX YMEHHH, YHUBEPCAIbHBIX y4yel-
HBIX JICVCTBUI, OBJIAJCHUS METOJAMH TBOpYE-
ckori nmesrenbHocTH (I'opeB, Perukoma, 2015;
Kapnymuna, 2004; OscsauaukoBa, 2014;
[Toznusxosa, 2004; ®dunenko, 2020).

OparM U3 pUEeMOB TpeoOpa3oBaHUs 3a-
KPBITON 33/1a4u B OTKPBITYIO SBIISETCS Bapbu-
poBaHue ee ycioBHUs. Tak, ecilii BMECTO ao-
CTPAKTHBIX MaTEeMaTHYECKUX OOBEKTOB BBECTH
B YCJIOBHE 3a/laud HEKOTOPBIC peaibHbIe 00b-
€KTBI, TO 3TO MO3BOJIUT HE TOBOPHUTH 000 BCEX
TpeOOBaHUAX, KOTOPBIM JIOJDKEH YAOBIETBO-
PATH UCKOMBIN 00beKT. CyIIeCTBYIOT MPUEMBI
HaIlOJTHEHUSI OTBJICYCHHOTO YCJIOBHUS MaTeMma-
TUYECKOM 3a/layll MPAKTUYECKUM COIepKaHU-
€M, KOTOpPO€ TOMOXET YYMTENI0 BBI3BATh Y
oOyuaromuxcsi TIOTPEOHOCTh B TBOPUYECKOM T10-
HCKE, TIOCTaBUTh TEpPE]l HEOOXOIUMOCTHIO HC-
KaTh palMOHANbHBIN crnocol pernenus. Cyul-
HOCTh 3TUX MPUEMOB COCTOUT B MOJ00PE TAaKUX
peallbHbIX 00BEKTOB, 3aMeHa KOTOPHIMH OTBIIE-
YEHHBIX MAaTEMAaTHYECKUX OOBEKTOB MO3BOJIUT
SIBHO HE COOOINAaTh XOTs OBl OJHO U3 TpeOoBa-
HUH, TPENBSABISAEMBIX K HCKOMOMY OOBEKTY:
3TO TpeOoBaHHE JOKHO SIBUTHCS CIIEICTBUEM
palMoOHAIBLHOTO BBIOOpA YCIOBUU ISl TOCTH-
KEHHSI IOCTaBICHHON MPAKTUYECKOM 1IeTH.

[Tonck panMoHaIBLHOTO YCIOBUS OpPTaHU-
3yeTcs METOJaMu TBOPUYECKOM NIEATENTbHOCTH —
MO3TOBOTO IITYpMa WU CHHEKTHUKH (JIMIHOU
sMmaTuH). B Teopun IBpHCTUYECKOTO 00yde-
HUS MO032060U wWmMypm OTPENEseTCs KaKk Me-
TOJI TPYIMIIOBOTO OOyYEHUSI M CTUMYIUPOBAHUS

MTO3HABATEJIBHOW AKTMBHOCTH, OCHOBAHHBIM Ha
nporecce COBMECTHOTO pa3pelieHus: MOCTaB-
JICHHBIX B XOJI€ OPraHU3allMOHHOW IUCKYCCHUU
npobsieM. B xozie ee y4aCTHHKOB MOOYXIAI0T K
CBOOOZHOMY BBIJIBYKEHUIO UJEH C MOCIEAYIO-
UM MX KPUTHYECKHM paccmoTpenuem. Cu-
HeKmuKa — 3TO METOJ| PEUIeHHs] TBOPYECKHX
3a7a4 MyTeM MOMCKA aHAJOTHid, YaCTHBIM CITy-
yaeM KOTOpOTO SIBJIETCS JIMYHAS dMIIAaTUs, KO-
r7a peuarmuil 3agady NpencTaBisieT ce0s B
o0Opa3e cucreMbl, B KOTOpOHl BO3HHKIIA MPO-
onema (Ilevbare, Probert, Phaal, 2013).

TakuM 00pa3om, Mbl BBIJENIIEM CIEAYIO-
M€ OCOOCHHOCTH  OTKPBITBIX  IPAKTUKO-
OpUEHTUPOBAHHBIX 3a]1a4:

— TIOCTAaHOBKA 3aJIaHMs BHE MAaTEeMaTHKH,
B pEalbHOM JEUCTBUTEIBHOCTH, U BO3MOX-
HOCTb €€ PpEeUICHHs MaTeMaTU4YeCKHUMH Cpej-
CTBaMU;

— OTCYTCTBUE PAIMOHAIBLHOTO YCIIOBUS
JUI JTOCTMKCHHUSI TIPAKTHYECKOW ILIEIH M €ro
MOWCK METOJaMU TBOPYECKOW JeATEeIbHOCTU
(MeTon JNWYHOW AMIIATUH, METOJ MO3TOBOTO
HITYpMa, METOJ] IUCKYCCHUN);

— WCTOJNB30BaHUE B pEIICHHH METOoJa
MaTeMaTHYECKOTO MOJICIIMPOBAHUS;

— HCIIOJIb30BaHHE METOJa TPYMNIOBOM
paboThI U MeTO/1a PedIICKCHH.

OTkpbITasi MPAKTUKO-OPUEHTHUPOBAHHAS
3aJja4a TO3BOJIUT YYHTENI0 paboTaTh B He-
CKOJIbKHUX HAaIPaBICHUSX:

— COIJIACOBAaHHOCTh Y4EOHOIO MpOCTpaH-
CTBa C BBI30BAMH COBPEMEHHOM peabHOCTH;

— COTBOPYECTBO, COTPYAHHYECTBO, KO-
OTIepaIus;

— mpuoOLIeHne K TBOPYECKOM, uccieno-
BaTENIbCKOM JesATEIbHOCTH;

TOTOBHOCTh peIIaTh KU3HEHHBIE MPO-
OJeMbl, TPOU3BOJICTBEHHBIE 3a]aul U OH3HEC-
3amaqu (puc. 1).

TakuM 00pa3oM, Ha OCHOBE OTKPBITHIX
MPaKTUKO-OPUEHTHPOBAHHBIX 3a/1a4 TPOEKTH-
pyercs mozaenb (opmupoBanus “soft skills”
npu oOyyeHUH MaTemaTuke. Mojenb JeTanu-
3UpYyeT NeATENbHOCTh YYCHHKA U YUUTENsl Ha
KaXIOM 3Tame paboThl HaJ 3amadeil, KOHKpe-
TU3UPYS METOIbl U (OPMBI pabOTHI, a TaKKe
CTPYKTYpY H colepkaHue (HOpMUPYEMBIX
«MSATKUX HaBBIKOB» (Ta0u. 1).
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Kputnueckoe KomMmyHnukanus,
MBIITIEHUE KOOpJIMHAIIHSA,
KOoomepamus
MeToA pediexcun METOJI TPYIIITOBOH PabOTHI
COIJIACOBAaHHOCTH y4EOHOTO COTBOPYECTBO, COTPYIHA- |
MPOCTPAHCTBA C BBI30BAMU 4ECTBO, Koonepamus | &
= COBpEMEHHOU %
2;‘ peaibHOCTH OTKpbITasa NPaKTUKO- %‘
o
§ TOTOBHOCTh OPUEHTMPOBaHHAA npuoOIIeHue §
= | pemars 3afja4a oif, uccnenosa- | o
© | >KU3HEHHBIE MPOOIECMEI, TECKOW JEeSITENFHOCTH %
= MIPON3BOICTBEHHBIE 33]a4H =
1 OM3HEC-3a71a9u
METO/I JINYHON 3MITaTUU METO]T MO3TOBOT0O IITypMa
OMmnaTtu
5MOIMOHATIBHBIH KpeatusHOCTB
HHTEIJIEKT

Puc. 1 OtkppiTas npakTHKO-OpUEHTUPOBAHHAS 3a/1a4a KAK HHCTPYMEHT
dopmuposanus “soft skills”
Fig. 1 An open practice-oriented task as a tool for developing “soft skills”

Ta6muma 1
Monaeib popmupoBanus “soft skills” npu 00yuennu maremaTuke
Table 1
The model for developing “soft skills” in teaching mathematics
JTansl MeTtoabl opranu- ®opmupye-
JesiTeIbHOCTD JesiTeIbHOCTD
padoThI HAXY 3anuu padoTsl Mble
o . yuuTeas YUYCHHUKA « A
3aaavei HaJ 3a1a4eii soft skills
[TocranoBka — BapbUPOBAHUEC Hpeo6pasyeT 3a- BOCHpI/IHTI/Ie — KpUTHYC-
3a1a49M YCJIOBHUS 3a1a4H; KPBITYIO IIPAKTHUKO- | YCIOBUS 3aJa4HM. | CKO€  MBbIIII-
— JIeMOHCTpalus; | OPUCHTHpOBaHHYI0 | DopmynupoBa- JICHUE;
— JIUaJIor 3aaa4y B OTKpPbI- | HUC YTOYHAIONHX | — KOMMYHH-
Tyto. Ilpenpssiser | BompocoB.  [lua- | xanus, KOOp-
€€ ydJalmmcs Kak | JIOr. JUHALAS
npoOJeMHYI0  CH-
Tyaluo
ITouck pammo- | — wmerox nuunoii | Opranusyer nouck | @opmynuposka — BMIIATHs,
HaJbHOTO OMIIATUH; pPaMOHAIBHOTO TUIOTE3. YYAaCTHE | DMOLMOHAIb-
YCIOBHA I | — MeTOX MO3TOBO- | YCJIOBHS METOAAMHU | B JUCKYCCHH. HBII  WHTEJN-
JOCTHXXCHUA ro mITypma; TBOp‘IeCKOfI AcA- JICKT;
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TOB

cumn

®opMynupyeT BO-
Opocel Il pe-
¢buexcun

OJEMHYI0 CHUTya-
nuto. Peduexcusi.

JTansl Metoabl opranu- ®opmupye-
padoThbI HAJY 3auuu padoThbI ARG AT Mble
" . yuuTeas YUYEHHUKA « -
3ajavei HaJ 3a1a4eil soft skills
HpaKTPI‘IeCKoﬁ — METOH AUCKYC- | TCIbHOCTH — KOMMYHH-
eI cuu Kalus, Koop-
JTUHALUSA, KO-
onepanus;
— KpeaTus-
HOCTb;
— KpUTHYE-
CKO€  MBII-
JICHUE
[Tepedopmy- — Meton guckyc- | IIpemmaraer mepe- | 3amMeHa peanbHBIX | — KOMMYHH-
JUPOBaHUE CHH; dbopMynupoBaTh O0BEKTOB  MaTe- | Kalusi, KOOp-
sagaun. Ilo- | — wmeronm momenm- | 3@4a4y Ha  A3BIK | MATHYECKUMMU. JUHALMS, KO-
CTPOCHUC Ma- poBaHusA MaT€MaTHKU, Io- q)OpMy.IH/IpOBKa oriepanus,
TEMaTUYECKON CTPOHMTH  YCPTEX, | 33/1a4i Ha SI3BIKC | — KpeaTHB-
MOJIeTN cxemy, rpaduk marematuku. Ilo- | gocte
CTPOCHHUE yYepTe-
’Ka, CXEMBbl, Tpa-
¢buka.
Maremarude- | — wmeronx rpymmo- | Koopaunupyer pa- | Penienne 3amaum | — KOMMyHH-
CKO€ pELIEHHE | BOi pabOTHI ooty yuenukoB B | B rpymne. Co- | kanus, koop-
3aJaud = pas- rpynnax. Oxasbl- | TPyIHUYECTBO, JTUHALUSA, KO-
HBIMU  CIIOCO- BacT  JIO3MPOBaH- | B3aUMOIPOBEPKA | omepaiyus;
GamMu HYIO TTIOMOIIb — DMOIIHO-
HAJIBHBIA HWH-
TEJUIEKT, 3M-
naTus
[Ipencrasne- | — mnpeseHTanys; Opranmzyer  00- | IIpezenTanus — KpUTHYe-
HHE PEHICHUS | — MeToJ JIUCKYC- CYXKACHUC PE3YJib- | PCIUCHHUA I'PYIIIBL. | CKOE MBIIII-
3ajaud. AHa- | cyp; TaToB pemienust | DopmynupoBka JICHUE;
JIM3 peE3yiibTa- | — METO]I pe(bneK- 3a1a4yu. OTB€TAa Ha Ipo- | — KOMMYHH-

Kalus, KOoop-
JTUHALUSA, KO-
onepanus

Marepuanbl 1 METOABI MCCICAOBAHUSA
(Methodology and methods). [Ins npoBepku
3¢ (HeKTUBHOCTU MOJAETU (POPMHUPOBAHUS «MST-
KMX HaBBIKOB» Ha  OCHOBE IIPAKTHKO-
OpPUEHTHUPOBAHHBIX OTKPBITHIX 3ajiad Mpu 00y-
YEeHUHM MaTeMAaTHUKE IIPOBOJMIICS MUIOTHBIN TIe-
JATOTMYECKUN DKCIIEpUMEHT. B skcnepuMen-
TaJbHYIO TPyNIy OBUTM BKJIIOYEHBl YYEHHUKH
JEBATOrO Kjacca B KOJIMYECTBE JBAALIATH 4e-
JIOBEK.

Hanpumep, mo teme «DyHKIMU W HX
CBOMCTBa», YYEHHMKaM IIpeajaraigach CIenyro-

miast 3agada:; «/Ipedcmasvme, umo 6vi — MeHe-
0oicep KOMNAHUU, KOMOpAas 3aHUMAemcs npo-
oadicell NepCOHAbHLIX KoMnviomepos. Bawa
KOMNAHUsL 3aKa3vléaen KOMNblomepsvl ) No-
cmaswuka u 00Cmaeisiem ux Ha cKiao, omkyod
Ux 3amem OmMnNpagIAiom noxkynamenim. B me-
yenue 200a eéawia Komnaumus szaxazana 2400
KOMNbIOMepos, Komopvie Mo2ym 0vimb 00-
cmaesneHvl Ha cKaao aubo ece cpasy, 1ubo He-
ckonbkumu napmusamu. Packynaiomes komno-
romepvl 68 meyeHue 2004 PABHOMEPHO, M.e. 8
cpeonem 200 wmyk @ mecay. JJocmaska 00HOU
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napmuu Ha cKuao (He3a8UCUMO — KPYRHOU UlU
menxotl) odxooumces komnanuu 6 1000 pyobneii.
Xpanenue na cxknade 00HO20 KoMnviomepa 00-
xooumcs 6 30 pyoneu. Pewume, xaxumu nap-
MUSMU HYIHCHO 3aKA3b18AMb KOMNLIOMEPDLY.
3aMeTHUM, YTO METOJ JUYHOW 3MITATHH
MPUCYTCTBYET B CaMOil (JOPMYJIMPOBKE 3a/1a4H,
KOIJla YYCHHMKAM TMpeaaractcs IMpeICTaBUTh
ce0sl MEHEKEpaMU KOMITAaHUH, 3aHHMMAIOIICH-
sl poiaxkel KoMIbioTepoB. C MOMOIIIBIO MO3-
rOBOrO IITypMa HAXOISIT PallMOHAIBHOE YCIIO-
BHE: JIOCTABKa M XPAaHEHUE KOMITbIOTEPOB B Te-
YeHUE ToJla JOJDKHBI OOXOIHMTHCS KOMITAHUH
KaK MOXHO Jeuesiie. Maremarndeckou moje-

JIbIO 3aJJaHHOM CUTyalluu SABJISICTCS Q)YHKHI/IH

104
3atpatr  y(x) = @ + 15x. Heo6xomumo

OTIPEJICNIUTh, TIPH KaKOM 3HAYCHUU X (DYHKIHS
NPUHUMACT HaWMEHbIIEe 3HAUCHHUE, TIe X —
KOJIMYECTBO KOMITBIOTEPOB B KAXKAOH MAPTHH.

PaccmoTpum npumep pparmMenTa ypoka —
npakTukyma o teme «llimomanpy.

VYyamuMmcst  mpejuiaraeTcs  OTKpbITas
MPAaKTUKO-OPHEHTHPOBAHHAS 3a/la4a Kak Ipo-
OnmemMHas cutyanus (puc. 2).

B 2opoockom napke nosepxnocms uckyc-
CmeeHHo20 npyoa umeem ¢hopmy keaopama. B
gepuiuHax Keaopama Ha bepezy npyoa pacmym
uemoipe 8eK0BbIX YHUKANbHLIX 0y6a. Co2nacHo
npoexkmy 61a20ycmpoiicmea napka, niowaodb
NOBepXHOCU NPYOa HeoOX0OUMO YEelIUYUmsb 8
0sa pasa, HO mak, 4moobbl HOBbLU NPYO COXPa-
Hun popmy keadopama. Kax smo coenams?

Puc. 2 OTkppITas npakTUKO-OPUEHTHPOBAHHAS
3amaya no teme «llnomanp»
Fig. 2 An open practice-oriented problem
on the topic “The Area”

[Tonck panMoHaNbHOTO YCIOBUS OpraHU-
3yeTCsl METOAOM JIMYHOW SMIATHUU. YUUTEIb
npeiaraeT ydeHUKaM MpeacTaBUuTh ce0s B 00-
pa3e CUCTEeMBI, B KOTOpOi BO3HUKIIA mpobiema.

— IIpeocmasbme, ymo 6vl eiceOHesHO 2y-
Jisleme 8 dIMoM napke, omovixaeme Ha Oepezy

npyoa noo meHvlo 8eK08biX Oepesves... IIpeo-
cmasbme cebs 6 obpaze 6eK06020 oepesd... B
0bpasze nmuybl, HcUByWell Ha IMomM Oepese ...

VYyamuecss BOBJICKAIOTCS B JTUCKYCCHIO,
UTOT'OM KOTOPOU CTAaHOBUTCS (POPMYITUPOBAHHE
paIOHATBFHOTO YCIIOBUS TSl TOCTHIKEHUS T10-
CTaBIICHHOW WEJNN: HEOOXOAMMO COXPaHHUTh
VHUKAIbHBIC JICPEBBA.

[Tocie  HaXOXICHHS  PAIMOHAIBHOTO
yCIIOBHSA, 3ajlada Mpeodpaszyercs CIeAYIOUIM
obpazom: [losepxnocmv npyoa umeem @opmy
keaopama. B eepwunax keadpama na bepecy
npyoa pacmym uemvipe eKOBbIX VHUKAIbHBIX
0yba. Xomam 6060e ygeauuums HAOWAL NO-
8epXHOCMU NPYyOa, HO MAK, Ymoobl HOBbIL NPYO
coxpanun opmy keaopama u éce yemvipe 0)-
ba ocmanucs yenwvl (m.e. Oviiu Ha bepezy). Kax
amo coenamu?

CrnenyrommM STanoM sIBISIETCS  Iepe-
(dbopMyIMpOBaHHE 3aJla4¥ M IMOCTPOCHUE MaTe-
MaTHUYECKONH MOJEIH. YUYUTelb Mpeagaraer 3a-
MEHUTh PEATbHBIC O0BEKTHl TCOMETPHUCCKUMU
(mpyn — kBaapart, 1yObl — TOUYKH) U TIOCTPOUTH
yepTexk. B muanore gopmynupyercs cooTBeT-
CTBYIOIIAasi MaTeMaTHYeCKas 3anava: /Jan Keao-
pam ABCD. I[locmpoums keéadpam, niowadb
KOmMopo2o 6 06a pasza boavuie niowaou 0aHHO-
20 keadpama, mak, umoowsr mouku A, B, C, D
JIeHCANU HA €20 CMOPOHAX.

Opranusyercss TpynmnoBas paboTa Haj
pelieHneM 3alayd. YUYHuTelnb KOOPAMHHPYET
paboTy YYCHHKOB B TPYIIIAX, [IOMOTaeT HAWTH
ujero perieHus. B kaxaoW rpyrmie BO3MOXKEH
CBOI1 crioco0 (MeTo pelieHus).

Jlanee opranusyercsi mpe3eHTaIus pere-
HUW Tpynn. YUYWTEIb NPEJICTaBIsAECT CBOE pe-
meHue Ha crnaiae (puc. 3). B xone auckyccun
BbIOMpaeTcsi HauOoJee paloHAIBHOE pelle-
HUE.

Ilocmpoum mouxu Ol, O2, O3, 04, cum-
Mmempuunsle mouke O OMHOCUMENLHO NPAMbBIX
AB, BC, CD u AD coomeéemcmeenHo.

Hoxaosicem, umo Sp, 0,050, = 2SaBcD-

Ilycmbv AB = x. Toeoa nnowaos npyoa
pasna x2. Ilnowads noso2o npyoa So,0,0,0,=

% 0103 - 0204 = 2 x2.
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04 0
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Puc. 3 Pemenue oTKpbITON MPAKTUKO-OPUEHTUPOBAHHOM 3a/1aun 110 TeMe «llmommaasy»
Fig. 3 Solving an open practice-oriented problem on the topic “The Area”

3aBepiiaercst ypok pediekcueii, KoTopyro
MOKHO OPraHM30BaTh C MOMOIIBIO OMpOca, COo-
31aHHoro B oHyIaiid cepsrce Online Test Pad.

Hayunble pe3yabTaTbl M JAUCKYCCHUS
(Research Results and Discussion). Orenu-
BaHHE M MOHHMTOPHHI Pa3BHTHs HaBBIKOB “SOft
skills” ocymecTBasiercst B X011 HaOIIOACHUS 3a
NESTEIBPHOCTHIO YUYAIIUXCS MO PEIICHHIO OT-
KpPBITOM IPaKTUKO-OPUEHTUPOBAHHOMN 3aa4H,
MpA 3TOM OCHOBHOW JMArHOCTUYECKUN WH-
CTPYMECHTAPUH YUHUTENsT — 3TO KpHUTEpPHATIbHAS
olleHOYHas pyOpuka (Tabn. 2) u JucT HabmII0-
neHuit (Tadm. 3).

B Tabn. 2 gaHbel o0mue OMMCAHUS KOM-
MMOHCHTOB HABBIKOB W XapaKTEPHCTHUKA YPOB-
Hel X cOPMHUPOBAHHOCTH HA KAXKJOM dTare
paboTel. i mOHMMaHUS U3MEHEHUH, Mpouc-
XOJSIIMX TpU Tepexofe Ha Ooyiee BBICOKUMN
ypOBEHb, HEOOXOAMMO YUYUTHIBaTh, YTO BCE
KOMITOHEHTBHI, MPOSIBUBIIHMECS Ha MPEIbIIyIIeM
YPOBHE, COXPAHSIOTCS U CIY>)KaT OCHOBOM st
KOMITOHEHTOB 0oJiee BBICOKOTO mopsiika. O0-
mas JIOTMKa Tporpecca pPa3BUTUS HABBIKOB
“soft skills” — 310 HapamuMBaHuWE WHHIIMATHB-
HOCTM W  CaMOCTOSITENILHOCTH,  KOTOpHIE

IPOSBISET YYEHUK IPU PEIIEHUU OTKPHITON
3aa4uM. Y CIOBHOE 0003HAaueHUe ypoBHeM: 1 —
«ITaccuBnsiit» (Il), 2 — «Benowmsiit» (B), 3 —
«Uunnumarop» (1), 4 — «Crparer» (C), — otpa-
JKaeT XapakTep ATOro Iepexoja U OMUpaeTcs
Ha HaOIIOJeHNE 3a TeM, KaK YYCHHKH MpPOsB-
JAAI0T ceds B XOA€ TPYNIOBOM  paboThI
(tabm. 4).

B nucre nabmonenuit yuntenb GUKCUPY-
eT TPOSIBIICHHBI YPOBEHb PA3BUTHUS ““MATKHX
HaBBIKOB” Ha BCEX JTalax peleHus 3a1add,
[I0CJI€ Yero CTaBUTCA OLEHKa c(hOPMHUPOBAHHO-
CTHM YKa3aHHBIX HaBBIKOB. Tak, Hampumep, yde-
HUK N Ha Bcex stamax paOoThl Haj 3amadeit
IIPOJIEMOHCTPUPOBAJI BTOPOH YpPOBEHb pa3BU-
TUS KpeaTuBHOro MbinuieHus (B); Ha Tpex sta-
nax M3 MATH — BTOPOIl YPOBEHb Pa3BUTHUS KPU-
TUYecKoro MpltuieHus (B) 1 Ha AByX sTamax u3
ISITH — TPETUH YPOBEHB Pa3BUTHS KPUTHIECKO-
ro mbiuieHus (M); koMMyHHKaus 1 Koomnepa-
I[Msl Ha BCEX ATarax 3aQUKCUPOBaHbI HA TPETh-
em ypoBHe (M); sMmatusi U SMOIMOHAIBHBIN
WHTEJUIGKT — Ha 4eTBepToM ypoBHe (C)
(tabi. 3). Torma yposuu pazsutus “soft skills”
TAKOT0 yUYeHHKa OTpa)keHbI B Ta0I. 5:
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Ouenka nporpecca paszsutus «Soft skillsy

Assessment of the progress of developing “soft skills”

Ta0nuua 2

Table 2

JTansl
Kpeatusnoe Kputnueckoe Kommynukanus u IMnaTtusi, IMOLIHNO-
padoThI HaJQ . IIporpecc, ypoBeHnn
" MBILJICHHE MBILJICHHE Koonepaunust HAJbHbIH HHTEJIEKT
3ajaveit
IlocranoBka | HUccnenyer ycno- | Kputuuecku aHanu- | 3agaer BOIPOCH U | YIpaBisieT ceoumu | I (II) YdactByeT B OOCYKICHHUM 3a/aHUS
3a1a4n BUE 3aJaud, BbI- | 3UpYEeT YCIIOBHE 3a- | OTBEYAET OJHOKIAC- | IMOLMSIMH, JEMOH- | (CIyIIaeT, pUCyer)
NOJHSAET WUIO- | JaHHOM  CHUTyalluH, | CHUKaM, MpOSBISIET | CTpUpys  AoOpoxkena- | 2 (B) JlomomHseT W yTOYHSET BOMPOCHI, 3a-
CTpalMiO Npel- | MPOBEPSIET AaHHbIC HA | TOTOBHOCTh K CO- | TEIBHOCTh M ONTHMHU3M | JIaHHBIE OJHOKIACCHUKAMU
JIO)KEHHOM CHTY- | HEOOXOAUMOCTb, JI0- | TPYJHUYECTBY B xozae wuccienoBanus | 3 (M) 3amaet BOIpOCH HA IOHUMAaHHUE CUTYya-
aiu  (PUCYHOK, | CTaTOYHOCTh, IPOTH- YCIOBHS M YTOYHSIO- | IIUU
YEpTEX, OCKHU3, | BOPEUUBOCTD, He- IIIETO AHraiora 4 (C) 3agaer BOIPOCHI U OTBEYAET HA BOIPO-
CXeMy U T.11.) OIPEETICHHOCTD Chl OJIHOKJIACCHHUKOB I10 CYTH 33JJaHUs
ITouck pamum- | [Ipemnaraer pas- | AprymeHTHpyeT cBOM | BeicaymmBaer Hemonctpupyer  4yB- | I (II) Y4acTByeT B IOHUCKE PALMOHAIBHOIO
OHAJIBLHOTO HBbIC WJICW W TIOJ- | IIeH;  aHAJIU3UPYET | MPEAJIOKEHUSI U ap- | CTBO OMIATHUW, NPEI- | YCIOBUS JUIA JOCTHKEHUS TPAKTUUECKON I1e-
YCIOBHS Ui | XOObI JUIS  JIO- | UAEM  OJHOKJIACCHM- | TYMEHTBI OJHOKJAc- | CTaBisis cedst B oOpase | ju (CITyIaer, 3amuchiBacT)
JOCTIKEHHSI | CTHDKECHUS LIEJIM | KOB, ONpPENEIisisi CUJIb- | CHUKOB, BBICTpauBasi | CUCTEMbI, B KoTopol | 2 (B) JlonmonHseT u yTouHseT UIeH, Ipeaso-
NpaKkTuye- HbIE ¥ claldble CTOPO- | IBPUCTUUECKHIA BO3HMKJIA IPOOJIEMBI JKEHHbIE OJIHOKJIACCHUKAMU
CKOM 1enu HBI B apryMEHTax JIMAJIOT ¢ YYEHUKaMU 3 (H) ®opMynupyeT rUnoTe3bl O paluoHaIb-
U YUUTEJIEM HOM YCJOBHUM JJsI JIOCTHM)KEHHUS MpaKTHye-
CKOH 1IeTn
4 (C) AprymMeHTHpPOBaHHO (OPMYJIHPYET I'-
MOTE3bl O PALMOHATIBHOM YCJIOBHU JUIS JIO-
CTIDKEHHS TIPAKTUYECKOM 11eH; 00BEKTHBHO
OLICHMBAET TUIOTE3bl OTHOKJIACCHUKOB
[lepedpopmy- | 3amensier peanb- | [IpoBonut ananus Ha | @opmynupyeT 3aAa- | YIpapiser ceoumu | I (II) YyactByer B mnepedopMyaupoBaHUN
JMPOBAHUE HbIE OOBEKTHI | COOTBETCTBUE pe€allb- | Uy Ha S3bIKE MaTe- | SMOLUSIMH, JIEMOH- | 331a4ll U TOCTPOCHUU MaTEMaTUYeCKOH MO-
3agaun. [lo- | MaTemMaTHYecKH- | HBIX M MaTeMaTude- | MaTHKH, BRICTpauBasi | CTpUpys  J0OpoXkena- | JIesu (CIyIlaeT, 3alUChIBACT, YEPTUT)

CTpOCHHE Ma-

MH; CTPOUT Hep-

CKHX O6T)CKTOB, npea-

YTOUHSIONINN  Jra-

TCJIBbHOCTh M OIITHUMU3M

2 (B) JlononHSAET W YTOYHSCT BHICKA3bIBAHHS
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JTanbl

KpeatuBHoe Kpurunueckoe KommyHnunkanus u IOMNaTusi, IMOLHO-
padoThI HAJ . IIporpecc, ypoBeHn
. MBbILLJICHHE MBbIIILJICHHEe KooIepanust HAJbHBIA HHTEJJIEKT
3ajaveit
TemMaTuye- TEX, CXeMy, Tad- | JaraeT BHECTH KOp- | JIOT C OJHOKJIACCHHU- | B XO/I€ YTOYHSIOIIETO | U MOJENH, MPEUIOKEHHBIE OJIHOKIACCHHUKA-

CKOM MOJIETINA

JULLY

PEKTHBBI TIpU HEOO-
XOUMOCTH

KaMH 1 YUUTCIICEM

quanora mo mnepedop-
MYJHUPOBAHHUIO 337241

MU
3 (M) ©opmynupyeT 3aayy Ha sI3bIKE MaTe-
MaTHKE; CTPOUT MaTeMaTHYECKYIO0 MOJIEIb

4 (C) ©opmynupyeTt 3a7ady Ha sI3bIKE Mare-
MaTHKe, BHOCUT HEOOXOAMMbIE KOPPEKTHBHI B
(GOpPMYITHPOBKH  OJHOKIIACCHUKOB; CTPOUT
MaTeMaTUYECKyI0 MOJENb CUTyalH, OMNTHU-
MaJIbHO KOPPEKTUPYET MOJENH, MPeIoKEH-
HbIE€ OJJTHOKJIACCHUKAaMU

Maremarnue- | Haxogur opuru- | AHanusupyer u cpas- | BeicnymmBaer — ap- | Pacmosnaer  smouuu | I (1I) BeinosnHseT nopy4eHHYO 4acTb pabo-
CKOE€ PELLCHHE | HAIBHOE  peIlle- | HUBAET  pa3JIMYHbIE | TYMEHTHl OJHOKJIAC- | YWICHOB KOMAaH/Ibl, | ThI
3aJayd  pa3- | HUE 3a/aud; UH- | OJAXOJbl U WJEU pe- | CHUKOB, OOBSCHSIET | yNpaBiseT ceoumu | 2 (B) Nmer cnocod npuMeHUTh Oa3oBbIe
HBIMU CIIOCO- | TErpUPYET  3HA- | LICHUS; KOHTPOJIMPY- | CBOKO MO3ULMIO B | SMOLUAMH, JEMOH- | YMEHMsI K HECTaHAAPTHOM CUTYaLUH.
6amu HUS W3 Pa3HBIX | €T TOYHOCTH BBINOJI- | PEIIEHUH, BCTpauBa- | CTpupys  gobpoxena- | 3 (M) Haxomur aHaJOrM4HyIO CHTYaIUIo;
NpEIMETOB, INPH- | HEHUS PELIECHUS €T CBOIO DPaboTy B | TEILHOCTh M  TOTOB- | (DOPMYIUPYET BOIPOCHI MO XOLYy PELICHHS;
MEHSET yMEHUs B paboTy KOMaH bl HOCTb K COTpYAHHYE- | HAXOAUT OPUTMHAIBHOE PEIICHHE; BBICTYIAET
HECTaHJApTHOU CTBY MHULMATOPOM KOHTPOJISL ¥ IPOBEPKH
CUTYyaII1 4 (C) O06bsicHsieT U 00OCHOBBIBAET XOH pe-
LIEHHs; HAXOAUT OPHUIMHAJIBHBIC PELICHHUS;
ONTUMAJILHO OLICHMBAET MJIEU PELICHUS 4ile-
HOB KOMaH/Ibl
[Ipencrasne- | Bumut HoBble | OnennBaer pemenue | Onpenensier  cBOM | Ynpasiser csoumu | I (II) JloBoseH cBoeii paboToii
HHE pEIICHUs | MHTEpeCHbIE pe- | HA OCHOBE JIOTWYe- | BKJIaJ B paboTy KO- | aMonusAMH, pacro3HaeT | 2 (B) CpaBHMBaeT pe3ynbTaTbl CBOEH PabOThHI
3amayd. AHa- | mIeHUs 1poOse- | CKUX, STHUECKUX WM | MaHAbBI;, Pa3JessieT | SMOIMU OJHOKIACCHHU- | C APYTHMHU

JIn3
TOB

pe3ylnbTa-

Mbl W IIOHHMACT
HX MICPCIICKTHUBY

HHBIX KPUTCPHUCB

OTBETCTBEHHOCTh 32
BBITIOJTHEHHUE  pabo-
Tbl TPYNOIIOW; OTBE-
YaeT Ha BOIPOCHI O
paboTe Tpynnbl

KOB B XOJE€ HTOrOBOM
JTUCKYCCHH; JI€MOH-
CTpUpYeT TMOHHMaHUE
NPUYHH CBOMX SMOLUI
Ha 9Tane pedraekcun

3 (H) OuenuBaeT pe3yabTaT Ha OCHOBE 00b-
CKTHBHBIX KpPUTEPHUEB; OTMEYaeT HauOoee
MHTEPECHBIE U/IeU

4 (C) Umer BO3MOXXHOCTH YIy4YlLIEHUS pe-
ICHUS
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JIncr HaldroneHni

Observation sheet

Tabmnuua 3

Table 3

Jranbl paboThl HAJl 3aa4ei

IlepedpopmyaupoBanue | MaTemaTHndeckoe
i ped pHy p IIpencraBiienne pe-
OMICK PAIIMOHAJILHO- 3agauu. IlocTpoenue elIeHue 3a1a4u
L) (e e SR rop cljmnml nl:aTeMaan:)cxoﬁ pa3m,1M1/1 cll110co HICHH SaIAHH.
y p AHaJm3 pe3yJibTaToB
MO eI oamMu
(&) ! O ! Q ! O ! O !
S |5 E |2 |8 |E|E |2 |&E |E |& SIEIE |2 |8 | |§ |2
®amuausg, UM | T ) - = = o) e 5 | o = = T3 g | § = o) = 5
(D) = z O = z O = z O = z O = z
yueHuKa = | 2 = |5 |8 = | 5|8 = = | 2 |5 |2 x
= | | |8 |E |8 |E |& 2| 3 = = S 5|5 | & 218 |5 |8
4 = = g E| A = = g E 4| = = g E 2| =] 8 =l 4 = = g E
= o |5 |28 7% |o |5 |28 | 7| 5 S 3 Zlolg5 (28 | % |o |5 |28
© o) = == o S S = 0| © S = = o| O ® = (Y S S = =
o = > O 2| O < ™ ON= o | = > o H o | 2| ¥ = o < X l=
= Q S 0| E Q = o O | Q = o O T 9O = o O = O = o O
[ ] s S ] an) S B m | 9 = s B m | O =z S B M Q on) S =
S = = EE = = = = = | F = =l = E| X == S = = =l
g E s R < ~ g E S R < ~ g E = < ~ g E S R = ~ g E S R < ~
8 |5 |SE/ E=|S | | S/ Ex® |3k S E| ExE S| =S| S8 Ex® |8 |= | 28 Ex
o o, C x|l =23 & o Owx| =13 o | o OS=s| =13 o | ol ogl =23 o, o S x|l =13
X A Yol MZ| X A X al O H A 2 a| M=z Y | e Ox 7 & 2ol MOm
YpoBeHb pa3BUTHSI «MATKHX HABBIKOB)
VYuennk 1 2 2 3 4 2 3 3 4 2 |2 3 4 2 12 |3 3 2 3 3 4
Yyenuk N
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Yposuu pazsutus «Soft skills»

Development levels of “soft skills”

Tabnuua 4

Table 4

ITaccuBHBII Benombrit HNuaunuarop Crparer
YyactByer B 00- | Jomonnser U | 3agaeT BOMPOCHI HA MO- | 3a/1aeT BOMPOCKHI U OTBEYAET Ha
CY)KJICHUM 3aJla- | YTOUHSAET BOIPOCHI, | HUMAHUE CUTYaIIUH. BOIIPOCHI OJIHOKJIACCHUKOB 10
HUg  (COywaerT, | 3aaHHble  OoAHO- | DopMynUpyeT TUIOTe- | CyTH 3aJaHMUs.
pHUCYET). KJIACCHUKaMH. 35 O paIMOHAIBHOM | APryMEHTHPOBaHHO (BopMyIH-
VYyactByer B mno- | JlonomHsier U | YCIOBUM JJI JIOCTHXKE- | PyeT THUIIOTE3bl O palMOHaNIb-
HCKE palMOHANIb- | YTOYHSAET WJIeH, | HASI TPAKTUYECKON 11e- | HOM YCJIOBUH ISl TOCTHXKECHUS
HOT'O YCIIOBUS | IPEJIOKEHHbBIE JIH. MPAKTUYECKOW IeNH; O00BeK-
JUIsL TOCTHKEHMS | OMHOKJIAcCHUKaMu. | Dopmynupyer 3agady | THBHO OLIEHHMBAE€T TMIIOTE3bI
MPAaKTUYECKOM JomomnHser U | Ha S3BIKE MaTEMaTHKE; | OJHOKIACCHHUKOB.
uenu  (Chuyuiaer, | yTO4HsieT  BBICKa- | CTPOMT — MaTemaTtuue- | GopMynupyeT 3aJady Ha s3bl-
3aIMChIBACT) 3BIBAHUS U MOJICIIH, | CKYIO MOJIETIb. K€ MaTeMaTHKe, BHOCHUT HEO0O-
VYyacTByeT B Ie- | IPEAJIOKEHHBIE HaxomuT aHanoru4nyro | XoAuMble KOPPEKTUBBI B (Hop-
pedopMyIupoBa- | OJHOKIIACCHUKAMHU. | CUTYyaluio; (HOpMYJIH- | MyJIUPOBKH OJHOKJIACCHUKOB;
HHUH 3aJa4¥ U 1o- | Mmer crocob | pyeT BOMPOCHI MO XOIy | CTPOUT MaTeMaTUYECKyI0 MO-
CTPOCHHUM MaTe- | IPUMEHUTh  0a30- | PEIICHHUS; HaxOJIUT | IeTTb CUTYyallid, ONTUMAJIbHO
MaTUYeCKOM MO- | BbIE€ YMEHHSI K HE- | OpUTMHAIIBHOE  pelle- | KOPPEKTUPYeT MOJENH, Mpel-
nenu  (CiyliaeT, | CTaHJAPTHOW CUTY- | HU€; BBICTYNA€T WHU- | JIOKEHHBIE OJJHOKJIACCHUKAMM.
3allMChIBACT, Yep- | allUU. nuatopoM KOHTposis U | OOBICHIET U 00OOCHOBBIBACT
THT). CpaBHuBaeT pe- | MPOBEPKHU. XOJI PEIICHUS; HAXOJUT OPUTH-
Beinonaser mo- | 3ynbTaThl cBOM pa- | OLleHMBAaeT pPe3yJbTAT | HAJbHBIE PEIICHUS; ONTHUMAallb-
PYYEHHYIO 4YacTh | OOTBI C IPYTUMHU. Ha OCHOBE OOBEKTHB- | HO OILICHHUBAET HJIEU PEUICHUS
paboThL. HBIX KPHUTEPUEB; OTME- | YIEHOB KOMAaH/IBbI.

JloBosieH  cBOEi yaeT Haubonee wuHTe- | MeT BO3MOXHOCTH yiydllle-
paboToi. pECHBIE HJIEU. HUSI pEHICHUSI.

Yposuu pazeutus «Soft skills» yuenuxa N

Tabmuua 5

Table 5

Levels of development of “soft skills” of student N

KpeatuBHocTth / Kpe- Kpurnueckoe Kommynunkanus IMIaTHs, IMOLHNO-
aTHBHOE MbILLICHUE MbIILIEHHE U KOOIepauus HAJIbHBIH MHTEJIEKT
B B-U )41 C

Takas MeToIMKa IOMOTaeT IpPOCIEIUTh
JUHAMUKY W3MEHEHUN YpPOBHEW pa3BUTHUSA
«MATKHX HaBBIKOB», KPOME TOI'O, UCIIOJIb30Ba-
HUE HermapaMeTpPUUeCKUX METOJIOB CTaTUCTUKH,
a MMEHHO, OMHOMHAJILHOTO KPHUTEPHs, MO3BO-
JISieT MPOBEPUTH TUMnoTe3y o0 3pexTuBHOCTH
IIPUMEHSIEMON TEXHOJIOTUH OTKPBITBIX 3a/a4.

bunomuanbHblii  KpuTepuil  (KpUTEpHid
3HAKOB) — O3TO HemapaMeTpUyYecKuid MeTOoJ
(mpuMeHsieMbli U1 00pabOTKH KaueCTBEHHBIX
JAHHBIX), TO3BOJISIOUIMM JIETKO IIPOBEPUTbH,
MOBIUATA JIM HE3aBUCUMAas IIEPEMEHHAs Ha
BBIIIOJIHEHUE 3aJaHUs ucnblTyeMbIMu. [Ipn 310
METOJI€ CHayaja IOJACYUTHIBAIOT YHUCIO HCIIBI-
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TYeMbIX, Y KOTOPBIX PE3yJIbTaThl MOBBICHINUCH
(CHU3UIIUCB), a 3aTeM CPaBHUBAIOT €ro C TeM
YHCIIOM, KOTOPOIO0 MOXHO OBbUIO 0KHJaTh Ha
OCHOBE 4YMCTOM cityyanHocth. [lanee ompene-
JSIOT Pa3HUIly MEXKIY STUMHU IBYMs YHCIaMH,
9YTOOBI BEISICHUTB, HACKOJIBKO OHA JIOCTOBEpHA.
[Ipu noncyerax pe3yabTaThl, CBUIETEINb-
CTBYIOIIME O MOBBIIICHUU 3 HeKTuBHOCTH, Oe-
PYT CO 3HAKOM IUTIOC, & O CHUKEHHH — CO 3Ha-
KOM MHUHYC; CIy4al OTCYTCTBHS Pa3HHUIBI HE
YUUTHIBAIOT.
Pacuer
(X+0,5)—7

BEIETCS o dbopmyre:

n

2

rae X — cymMMa “IIocoB” WM CyMMa «MUHY-
COBY;

g— YUCJIO CIBUIOB B TY WJIM JPYI'yIO CTO-
POHY P YUCTOM CIY4aWHOCTH

0,5 — mompaBo4HbII KOAPPHUIHUEHT, KO-
TOpbId TpubaBistoT K X, ecnu X < %, WIA BBI-

9UTaoT, ecu X > g (Tondpya, 1992).

PaccMoTpum pe3ynbTaThl, MOJyYCHHBIC B
OKCIEPUMEHTAIBHON TpyIe IO KaXIOMY W3
BoiienacHHBIX “SOft skills” (kommuecTBO HCIIBI-
tyeMbix N=20) (Tabi. 6).

Tabnuna 6
PesysabTaTnl opmupoBanus «Soft skillsy: kpeaTuBHoe MbIlLIeHHE
Table 6
Results of developing “soft skills”: creative thinking
KpeaTtuBHoe MblILJICHHE
Noyuenmgka |1 |2 |3 |4 |5 |6 |7 |8 [9]1011 12|13 |14 |15 |16 |17 |18 |19 |20
DoH B |II-| B-|B-|U-|IT|C-|B-|II'|B-|II-|U|U |C- U |B-|B | |II-| U-
B U |1 |C n |u II |B n | C |HU B |B
ITocne B-|B |B-|U |[C |B|C U |II|B |B |[U|U-|U |U- U |B-|U B | U
JKCIepU- )41 )41 - c |C |C |B | |C
MEHTAa B
3HaK + |+ [0 [+ |+ |+ |+ |+ |+ + |0 [+ |- |0 |+ |+ [+ |+ |+
7 (15—\(/),1%)—10:1,7 4 Zy, 1,64 a1 yposis sTame paboThl HAJ 3aJadyeld, KOHKPETHU3UPYS

3Haunmoctu 0,05

Tak xak 1,74>1,64, To npuHUMaeM TUIIO-
Te3y 00 3(DPEeKTUBHOCTH TEXHOJIOTMH OTKpPHI-
THIX 3a7ady Opu OOyYeHUM MaTeMaTHhKe JUIs
Pa3BUTHSI KPEATHBHOTO MBIIUICHUSI.

AHAJIOTUYHO aHAU3UPYIOTCS pPe3yNbTa-
ThI 110 APYTUM “MSATKUM HaBblkam™. Takum 00-
pa3oM, MOATBEPXKIAIOTCS TUIOTE3bl 00 AP dek-
TUBHOCTH PacCMaTPUBAEMON TEXHOJOTHUHU IS
pa3BUTHS KpUTHYECKOTO MbiuieHus (Z=1,76),
KOMMYHMKaIuu U koomnepauuu (Z=1,79), sm-
NaTMM W HMOILMOHAIBHOTO  MHTEIUIEKTa
(Z=1,78).

3axmouenne (Conclusions). Takum 00-
pa3oM, CIpOEKTHpOBaHa Mojenb (hopMupoBa-
Hust “soft skills” Ha ocHOBe OTKPBITHIX MpaKTH-
KO-OPHEHTHPOBAHHBIX 3a/a4 TpPU OOyUEHHUH
MaTeMaTuke. JlaHHas Monenb JeTaau3upyer
NeSTeThbHOCTh YICHUKA M YUHUTENS Ha KaXKIIOM

MeTOJIbl U GOpMBI PabOTHI, a TAKKE CTPYKTYPY
U COJEp)KaHHE «MATKUX HABBIKOB», KpUTHYeE-
CKOTO MBIIUIEHHS], KPEaTUBHOCTH, KOMMYHHU-
KallUh M KOOIepalM, SMIIATUM MU 3MOLUO-
HAJIBHOIO MHTEJUIEKTa. Mozenb npeaycMaTpu-
BaeT HaOJIIOJICHNE JTUHAMUKU Pa3BUTHUS U IPO-
LHeAypy OLICHMBAHHUS yKa3aHHBIX HaBbIKOB. C
LEeNbI0 TpOBepKU 3()(PEKTUBHOCTU CIIPOEKTH-
POBaHHOM MOJENN ObUI NPOBENEH MUIOTHBIN
AKCIEPUMEHT CPEIM yYalluXcs JAEBSTOrO Kiac-
ca B KoundecTBe JBaauaru uenosek. Ilo pe-
3yJlIbTaTaM HCCIIEJOBAHMS CHENAHbl CIEAYIO-
II1€ BBIBOJIBI:

1) cnpoekTupoBaHHast MosieNb (HOpMUpPO-
BaHUSl «MSTKUX HaBBIKOB» Ha OCHOBE OTKpHI-
TBIX MPAaKTUKO-OPUEHTHPOBAHHBIX 3ajay sIBIIS-
eTcsl J0CTaTOYHO A(P(GEKTUBHBIM CPEACTBOM
pasBUTH U coBeplleHCTBOBaHUS “soft skills”
pu 00y4eHUH MaTeMaTHKE;
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2) yka3aHHas MOJIEIb MOXET OBITh HC-
N0JIb30BaHa KaK MHCTPYMEHT M3MEPEHUS ypPOB-
HEll pPa3BUTHA «MSTKHX HAaBBIKOB», OJIHAKO
HEO0OXOIMMO YUECTh TO OOCTOSTEIHCTBO, UYTO B
Ka4yecTBE Croco0a M3MEpPEHHs HCIOIb3YIOTCS
OLCHKH Y4YUTENsl, a 3HAYUT, HE MCKIFOUYCHA
BO3MOYKHOCTh CYOBEKTUBHON OILICHKH;

3) BO3MOKHO YCOBEpPUIEHCTBOBAHUE ITIPO-
recca MouutTopuHra passutus “Soft skills” ¢
MOMOIIBIO OOBEKTUBHBIX MPOLEAYP OLECHHBA-
HUSI, HAIPUMEP, TAKUX, KaK KOMITBIOTEPHOE Te-
CTUpOBaHUE, Kyaa OyAyT BKJIIOYCHBI 3a/IaHHsI
Ha OIpEeJeNICHUEe YPOBHS Pa3BUTHUSI BBIICIICH-
HBIX COCTABIIAIOIINX «MSATKUX HABBIKOBY: Kpea-
TUBHOCTH, KPUTUYECKOTO MBIIIJICHUS, KOMMY-
HUKAIMK U KOOIEPAIlMH, SMIATUHA U 3MOIHO-
HAJIBHOTO WHTEIUICKTA.
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Bansinue o0pa3oBaresibHOI cpelibl BOEHHOI0 By3a

Bansirana M.P. HA 00y4eHHe HHOCTPAHHBIM SI3bIKAM

Cankr-IlerepOyprckuii BoeHHBbIH opaeHa JKyKoBa HHCTHTYT BOMCK HAllMOHAIBHOW rBapauu PO,
yi1. Jletunka ITumrorosa, 1, r. Cankr-IletepOypr, 198206, Poccus
marmalkina@rambler.ru

Cmamos nocmynuna 30 anpens 2021; npunama 10 uonsa 2021,
onyonuxogana 30 uions 2021

AHHOTanus. Bragenue nHOCTpaHHBIMH A3bIKAMH SIBJIIETCS BaXXHOW COCTABIISIOLIEH
npodeccuoHanu3Ma BOGHHOTO crienuanucta. [loaroroska BbICOKOKBATHU(PUIIUPOBAH-
HBIX O(PHUIIEPCKHUX KaJIpOB B BBICIIEH IIKOJIE HAMpaBlieHA HA BCECTOPOHHEE Pa3BUTHE
JUYHOCTH U (popMupoBaHHe MPO(HECCHOHATBHBIX U YHUBEPCAIBHBIX KOMIIETEHIIUH,
Cpelu KOTOPBIX OOJBIIYIO0 POJb UIPAET KOMMYHUKaTHBHAs koMmmereHius. [Ipouecc
MHOSI3BIYHOTO O0YyUEHUSI B BOGHHOM By3€ 00YCIIOBIIEH XapaKTepUCTUKaMH 00pa3oBa-
TEJIbHOU cpenbl. []enb pabOThI — BBISIBUTH CIEUU(PUKY 00YUCHUSI HHOCTPAHHBIM SI3BI-
KaM B BOGHHOM BY3€ M ONpeeNnTh, KakKuM 00pa3oM BOeHHas 00pa3oBaTenbHas cpe-
Jla BIMSET Ha MHOSA3BbIYHOE oOyuyeHue. B mccienoBaHuM UCHOIB30BANIMCH Menoobl
aHaJIM3a HAay4YHOW JUTEPaTyphl, SKCTPAINOJSLUU NEJaroruueckoro OIblTa aBToOpa,
METOJ JKCIEPTHOTO OIpPOCa M KaTeropuaibHO-CUMBOJIBHBIE METOJbI JIOTHKO-
CMBICJIOBOTO MojenupoBaHus. Iloctpoena consipHo-paguanbHas MOJEIb XapaKTepHu-
CTHK 00pa3zoBaTebHON Cpellbl BOGHHOI'O By3a, BKJIIOYAIOIAsl BOCEMb Jy4eil: mpuo-
PUTET BOCIIUTAHMUSI, COJIEpPKaHUe TIOJITOTOBKY, periiaMeHTaIlus, aTpUOyTHKA, BOGHHOE
COOOIIIECTBO, BBICOKHE HArpy3KH, 000COOJICHHOCTh M 3aKPBITOCTh, BHEYUEOHAs Jesi-
TeJIbHOCTh. MoJ1eNlb MO3BOJMISET EMKO M300pa3uTh CHENM(UKY BOGHHOTO By3a, BIIUA-
IOIYI0 Ha mporecc o0ydeHus. Tak Kak WHOS3BIYHOE OOydeHHE B BOCHHOM BY3€ B
CBSI3U C JKECTKOM periamMeHTaluedl BCe AESTENbHOCTH U 3aKPBITOTO PEeKUMa MC-
M0JIb30BAaHNS MHQOPMAIMK UMEET psJl MPOTUBOPEUYUH, TO Mpoliecc 00y4yeHUsI UHO-
CTpPaHHBIM A3bIKaM B BBICIIEN BOCHHOMW ILIKOJIE MPEICTaBIEH CXEMOW MPOTUBOPEUHUI
Ha JIByX YPOBHSX, HMEHYEMOU B CHCTEMHO-KaT€rOpUalbHONM METOJIOJIOTUU «KEJIbT-
CKUi KpecT». MoJienb 0ToOpakaeT AUANeKTUKY Mpoliecca 00yuyeHUs HHOCTPAaHHOMY
A3BIKY KaK CPEJCTBO MEXKYJIbTYpPHOU U MpodeccuoHAIbHON KOMMYyHHMKauu. Biuus-
HHUE PErJIaMeHTHUPOBAHHONW BOEHHON 00pa3oBaTeIbHOM Cpeibl Ha MpOIecC MHOS3bIYU-
HOro oOy4eHHUsl UMEET KaK OTpHUIaTeIbHbIE, TaK U MOJIOKUTEIbHbIE uepThl. C 0HOM
CTOPOHBI, BHEJPEHHE COBPEMEHHBIX HH()OPMAIMOHHBIX TEXHOJOTHH MPOUCXOIUT
MEJIJICHHEE B KOHCEPBATUBHOM 3aKPBITOW CPEAE, HO C IPYTOl — YCTOMYUBOCTh U Op-
raHW30BAHHOCTh BOEHHOTO By3a MPHUBOJUT K BHICOKMM MOKA3aTENsIM 3allJIAHUPOBAH-
HBIX PE3yJIbTaTOB.

KioueBble cioBa: BoeHHas oOpa3zoBaTebHas cpeia; crenudrka BOCHHOTO BY3a;
MHOSI3bIYHOE 00Y4YEeHHE; MHOCTPAHHBIN S3bIK; CXeMa MPOTUBOPEUHH.

Nudopmauusa ansg uurupoBanusi: Bansruna M.P. BnusHue ob6pazoBaTenbHON
Cpe/bl BOGHHOTO By3a Ha 00y4YeHUE WHOCTPAHHBIM si3bikaMm // HaydHbIid pe3ynbrar.
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Abstract. Proficiency in foreign languages is an important component of the military
specialist competency. The training of highly qualified officers in military tertiary in-
stitutions is aimed at the comprehensive development of the personality and the for-
mation of professional and universal competencies, among which communication
competence plays an important role. The process of foreign language training in a
military university is conditioned by the characteristics of the educational environ-
ment. The purpose of the work is to identify the specifics of teaching foreign lan-
guages in a military tertiary institution and determine how the military educational
environment affects foreign language training. The study used the methods of analyz-
ing the scientific literature, extrapolating the author's pedagogical experience, the ex-
pert survey method and categorical-symbolic methods of logic-sense modeling. A so-
lar-radial model of the characteristics of the educational environment of a military
tertiary institution was built, including eight rays: priority of up-bringing, training
content, regulation, attributes, community, high loads, isolation and closure, extra-
curricular activities. The model allows you to quickly depict the specifics of a mili-
tary tertiary institution that affects the learning process. Since foreign language train-
ing in a military university, due to the strict regulation of all activities and the closed
regime of information use, has a number of contradictions, the process of foreign
language training in a military tertiary institution is represented by a scheme of con-
tradictions on two levels, called the Celtic Cross in the system-categorical methodol-
ogy. The model displays the dialectic of the process of teaching a foreign language as
a means of intercultural and professional communication. The influence of the regu-
lated military educational environment on the process of foreign language training
has both negative and positive features. On the one hand, the introduction of modern
information technologies is slower in a conservative closed environment, but on the
other hand, the stability and organization of a military tertiary institution leads to
high indicators of planned results.

Keywords: military educational environment; specifics of military tertiary institu-
tion; foreign language education; foreign language; contradiction scheme.
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Beenenne (Introduction). Cornacuo
npuoputeTHOMY PoccuiickoMy mpoekty B 00-
nmactu obpazoBanus «CoBpeMeHHas IudpoBas
oOpa3oBarenpHasl cpefay «Ha3pelia HeoOXOIau-
MOCTb (POPMHUPOBAHUS TAKOM Cpesibl, B KOTOPOH
Mor Obl 3((EKTUBHO PEANTU30BBIBATHCS TPUH-
LUIT HETPEPHIBHOTO O0y4YeHHs] — OOy4eHUsl Ha
HPOTsKEHUU Beel sxu3Hu» (2017). Oto aukTy-
€T HE0OXOJUMOCTh HE TOJIbKO BHEAPEHUs HU]-
POBBIX TEXHOJIOTHI B cepe 00pa3oBaHus, HO U
HAyYHOT'O OCMBICIICHUS HA COBPEMEHHOM 3Tarie
caMoro TOHATHS «oOpa3oBaTelbHas cpefa» U
pPaccMOTpEeHHsI €ro B Pa3HBIX 00JIaCTAX MpUMe-
HEHHsI, B Pa3IMYHBIX NMPO(HECCHOHAIBHBIX 00-
pa3oBaTeNbHBIX COOOIIEeCTBAX.

[Mpodeccrnonanshas HaIpPaBJICHHOCTh
BBICIIICH IIIKOJBI OOYCIIaBIMBAaET XapaKTepH-
CTUKH oOpa3oBarenbHON cpeabl. OOpa3oBa-
TeJbHAas cpella UrpaeT BaXKHYIO poiib B popmu-
pOBaHUM OYAYIIEro CHEIMajNCTa, TaK KakK sB-
JSieTCsl MPOCTPAHCTBOM, B KOTOPOM MPOHUCXO-
IUT Pa3BUTHE YHHUBEPCAIBHBIX U MpPOdeccHo-
HAJIbHBIX KOMIETEHIIUN U CTAHOBJICHHE JINYHO-
ctu oOyyaromuxcs. Beicimas BOeHHas IIKOJA
MMeEeT CBOEH LeNbl0 MOATOTOBKY BBICOKOKBa-
TUQGUIUPOBAHHBIX O(UIEPCKUX KAAPOB IS
obecrnieueHuns 0€30MaCHOCTH rocyaapcTBa. Bo-
SHHBII CIEIHNAINCT JOJDKeH 00JanaTh ompee-
JICHHBIMH Ka4eCTBaMHM U KOMIETEHIUSIMHU, Cpe-
1M HUX: TPKIAHCTBEHHOCTh, TATPHOTH3M, CH-
Jla BOJIM, OpPraHU3aTOPCKUE CIOCOOHOCTH, Bila-
JICHHE OpYXHEeM U TEXHHKOH, CIIOCOOHOCTH
pemath npodeccruoHallbHbIE 3a7ayd, MPeoao-
JieBaTh TPYAHOCTH BOCHHOU cCirykObl. Mcxons
U3 3aj1a4y MOATOTOBKU BOEHHBIX CHEIMATIMCTOB,
opraHusyercsi oOpa3oBaTellbHas JEATEIbHOCTh
U BBICTpauMBaeTcsl oOpaszoBaTelbHas cpena B
BOCHHBIX BYy3ax. B cBoro ouepenn, oOpazoBa-
TeJbHas cpejia BIMAET Ha Bech Mpolecc o0yue-
HUS ¥ BOCIHUTAaHUA OyAyHmux oduiiepos, a Tak-
K€ Ha OTAEIbHBbIE MpEeIMETHble O00JIaCTH,
HampuMmep, Ha OOy4YeHHWE WHOCTPAHHBIM SI3bI-
KaM.

[IpodeccuoHasibHO HaAMpaBICHHOE HWHO-
A3bIYHOE OOyueHHe B BBICHIEH BOCHHOM MIKOJE
SIBIISIETCS BAYKHBIM DJIEMEHTOM ITOATOTOBKH BO-
€HHOTO crenuaiucra. BiageHne MHOCTpaHHBI-
MU SI3BIKaMH CTaJI0 HEOTHEMIIEMBIM KOMIIOHEH-
TOM TNPO(HEeCCHOHAIBHOW KOMIETEHTHOCTH CO-

BpEeMEHHOTo oduiiepa B BEK riobOamu3amu U
uHTerpanun. [IponcxoasT COBMECTHbBIE yUeHUS
U MaHEBPbl, OPraHU3YIOTCS MEXIyHapOIHbIE
MEpOTPUATHS, T€ONOJUTHYECKas OOCTaHOBKa
MeHsieTcsl. B Takux yclioBUSX HEOO0XOIUMO
(dbopmMHpOBaTh y KypCaHTOB TOTOBHOCTH H CITO-
COOHOCTh K MEXKYJIbTYPHOH KOMMYHUKAIIUH,
NPAKTUYECKOMY BJIAZICHUIO MHOCTPAHHBIM SI3bI-
KOM B npodecCHoHaIbHO-/IEI0BOU chepe.

Boennast oOpa3oBaTtenbHas OpraHU3aIHs
BBICILIETO O00pa30BaHUS SBJSETCS 3aKPBITHIM
CHEMATU3UPOBAHHBIM yYEOHBIM 3aBEICHUEM,
MMEIOLIUM CBOU PErjaMeHThI U mporenypsl. «K
0COOEHHOCTSIM TI€JarorH4ecKoro Iporecca B
BOCHHOM BYy3€ KaK CHCTEMbI OTHOCSATCS MpPO-
(beccronanbHasi HANPABICHHOCTh M MPAaKTHYe-
CKUI XapakTep y4eOHO-BOCIUTATENBHON pabo-
TBI, €€ TECHas CBS3b CO CIIY)KEOHO-00eBOW H
OOIIECTBEHHON JI€ATEIbHOCTHIO O0yYaIOIINX-
cs» (O6pasmnos, Kocyxun, 2004: 20). He BbI-
3bIBAET COMHEHUS, UYTO crenupuka BOSHHOU
00pa3oBaTeNbHON CpeIbl HAKIJIAABIBACT CBOU
OTIIEYaTOK Ha MPOIECC HHOS3BIYHOIO 00yde-
Hus. OHAKO, HECMOTPS Ha TO, YTO XapaKTepu-
CTUKHA BOEHHBIX BY30B JOCTaTOYHO XOPOILIO
NPE/CTaBICHBl B BOCHHOW IEJaroruke M -
JMAKTUKe, BIHUSHUE O0Opa30BaTENIbHON Cpelbl
BOCHHOTO By3a Ha OOy4yeHHE KypCaHTOB HMHO-
CTPAaHHBIM S3bIKaM HEIO0CTATOYHO H3YyY€HO B
JMHTBOUAAKTHKE M METOIMKE WHOS3BIYHOTO
o0y4eHusl.

Llesib 1aHHOTO HCCIIEIOBAHUS — BEISIBUTH
crenupuKy 00y4eHHss THOCTPAHHBIM S3bIKaM B
BOCHHOM BY3€ W ONPEACITUTh, KAKUM 00pa3zoM
BOGHHasi oOpa3oBaTelibHAasi CpeAa BIUSET Ha
MHOsI3bIUHOE OoOyueHue. JlaHHas 11enp 00ycio-
BIJIA CIIEIYIOIME 3a7jauu: JaTh ONpeeseHUE U
BBIJICIUTH KOMITOHEHTHI 00pa3oBaTeIbHON cpe-
JIbl; PaccMOTPETh XapaKTEepPUCTUKU 0Opa3oBa-
TEJBHOW Cpeabl BOSHHOTO BY3a; ONPEICITUTH
crocoObl BIMSHUSL BOEHHOW 00pa3oBaTeNbHOM
cpelbl Ha Mpouecc OO0y4yeHUs HHOCTPaHHBIM
A3bIKaM, YTOOBI B JaJIbHEUIIIEM Ha OCHOBE 3TO-
ro J1aTh MPAaKTHYECKHE PEKOMEHIAIUH 1o (-
(eKTUBHOM OpraHu3allMd HHOS3BIYHOTO 00Y-
YeHHs B BOGHHOM BY3€ C y4eToM (DYHKIHOHU-
pOBaHUS ClEUUAIM3UPOBAHHON 00pazoBaTelb-
HOW CpeJibl.
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MeronoJorus u meroasl (Methodology
and methods). Merononoruss Hay4yHOTO HC-
CJIEJOBaHMsI OCHOBaHAa Ha OOIIEHAYYHOM CH-
CTEMHOM TIOJXOJIE, paccMaTpHUBAIOIIEM IIPO-
1ecc 00y4eHHUss UHOCTPAHHOMY SI3BbIKY KaK CH-
CTeMy, B KOTOpPOH (YHKUHMOHUPYIOT B3aUMO-
CBSI3aHHBIE U B3aHMMOOOYCIIOBJICHHbBIE AJIEMEH-
ThI. J{7151 BBISIBJICHUS! XapaKTEPUCTUK 00pa3oBa-
TEIbHOUW Cpelbl BOCHHOTO BYy3a MPHUMEHEHBI
METO/Ibl aHaJIM3a HAYyYHOU JIMTEpaTyphl IO Te-
M€ HCCIICZIOBAHMSI, IKCTPAMOJSIUKN TeJaroru-
YECKOr0 OIIbITa aBTOPA, METOJ SKCIIEPTHOI'O
ornpoca. C 1e/Ibl0 TIOCTPOEHUsI MoAeNeil mpu-
MEHSUIMCh KaTeropuajlbHO-CUMBOJIbHBIE METO-
bl  JIOTMKO-CMBICIIOBOTO  MOJCIUPOBAHMSL.
JlanHble MeToAbl pa3padoTaHbl B HAy4YHBIX
mikonax mpocdeccopa B.M. Pazymosa, npodec-
copa ' JI. boym (boymi, Pazymos, 2019), npo-
deccopa B.O. llreiin6epra (2015). Otu mero-
Il TIO3BOJIAIOT HATJISIIHO OTOOPasUTh CyII-
HOCTHBIE 3JIEMEHTHI PACCMATPUBAEMBIX KITIOYE-
BbIX IOHATUN «IIyTEM BU3YaJILHOTO INpEACTaB-
JICHUS 3HAHU, TeHepaIn3alui U CBEPThIBAHMUSI,
IIPOCTPAHCTBEHHON OpraHu3al, MOJEIUPO-
Banus U cxematuszamum» (Llreitnbepr, 2015:
67). B wacTHOCTH, TpPUMEHSJICA AUIAKTHYE-
CKUA MHOTOMEPHBIH HHCTPYMEHT «COJSIPHO-
panuanbHas cxema» B.D. lllreitnbepra, cum-
BOJIBHBIM METOJ «KeNbTCKUU KpecT» B.U. Pas-
yMOBa.

HayuyHnble pe3yiabTarbl M JHCKYCCHS
(Research Results and Discussion). Cpena
KaK sBJICHHE pPACCMATPUBAETCSI BO MHOTHX
HaykaXx. Cuuraercs, 4To B (puiaocopuu MOHs-
THE cpefbl BBeN (paHIly3ckuil ¢punocod, ucro-
puk u nyonunuct Unnoaut Tau. Ero nosutu-
BHUCTCKasi TEOPHs paccMaTpUBalla 3aBUCUMOCTh
HCKYCCTBa M JIIOOBIX MPOSBIECHUI YeIOBEKa OT
okpyxaromeit cpeast (Tan, 1996). Bonpoc B3a-
MMOOTHOILIEHUS! JINYHOCTH CO CpEeloi IMOAHU-
maiicst B (punocopun dpencuca brkona, Pene
Hexapra u ux mocnenosareneit. Jlo xonma 19
Beka B (uiocoduu npeobdiasano MHEHHE O 3a-
BUCUMOCTH YEJIOBEKA OT OKPYXKAIOUIEH €ro
cpenbl. Kak nucan Knon-Anpuan I'enbBeruii:
«MBI UIIb TO, YTO JETAIOT U3 HAC OKPYKaro-
e npeametsl» (Helvetius, 1758). Ognako B
20 u 21 Beke C BBEACHUEM KOHLEMIUU YyIpaB-
JIEMOTO  PAa3BUTHUS TMapagurmMa IOMEHsIACh

(H. Dnopumxk, C. I'yna, I'. Xaken, U. [lpuro-
)uH). B mcuxomorum cpemy paccMarpuBaroT
IJIaBHBIM 00pa3oM B paMKax «IKOJOTHYECKON
ncuxonorun» (Pomkep bapkep, Pobepr I'no-
dbopa) WM «IICUXOJOTHUH OKpYXKarollel cpe-
ey (Kypt JleBun, Kenner Kpaiik). B reorpa-
(buu 1 3KOJIOTUU cpejia SIBISIETCS OJHUM U3 OC-
HOBHBIX 00BEKTOB M3yueHUs. Mnen n3BecTHOro
poccuiickoro ecrectBoucnsiTaressi B.M. Bep-
HAJICKOTO O Hoocdepe KaK MpPOSBICHUIO pa-
3YMHOM JI€ATEIbHOCTU 4YeJIOBEKa MOIYUHIIN
HAayyHOE NPU3HAHHME U CTaJIM LIMPOKO H3BECT-
Hbl. MHBalipoMeHTanu3M (OT aHII. «Environ-
ment» — okpyKarolas cpena) 3aKiaiblBacT
OCHOBBI HKOJIOTMYECKOTO CO3HAHUSI B HAYYHOMH
MBICIIM U OEpEeKHOTO OTHOLIEHMSI K OKpYKaro-
meit cpene. (k. Ilunmo, O. Jleomonba,
P. Dmepcon).

B neparoruke Bompocam 00pa3zoBaTellb-
HOM CpeJibl U €€ BIMSHUIO Ha Pa3BUTHUE JINYHO-
CTH ueloBeKa yzelnsercs OOJbIlIoe BHUMAaHHE,
ATOMY TIIOCBSIIEHBI pPabOTBl MHOTHX OTeue-
cTBeHHBIX yueHbIX (B.B. Py6mos, M.M. Ckart-
kuH, 1.B. Cnoboauukos, B.A. flcBun u np.).

B 3apy0OexHBIX HCCIIEeTOBaHUSIX HCIIOJNb-
3yIOTCSl pa3in4Hble TepMHHBL: «learning envi-
ronmenty, «learning and teaching
environmenty, «educational environment», uyro
CBUJIETEJILCTBYET O Pa3HOHAINPaBIEHHOCTH 00-
pazoBaTenbHOro mpornecca. beapruiickuii cne-
[IUAJIUCT 0 NMPOEKTUPOBAHHUIO Y4eOHOIro Mpo-
necca Dpuk ne Kopre yTBepkmaer, 4To Mmo-
CTpOE€HHE BBICOKOI()(EKTUBHOM aJanTUBHOM
00pa3oBaTeNbHON Cpelbl OYEHb BAXKHO IS
(dbopMHpOBaHUS YMEHHH M HaBBIKOB 00ydaro-
muxcs. OH BbIIEISIET TPU OCHOBHBIX 3JI€MEHTa
0o0pa3oBaTeNbHOW Ccpenbl:  MPOEKTHPOBAHUE,
ncuxosyoruio u texuonoruto (De Corte, 2003).
AMepuKaHCKU yueHbI B cdepe au3aiiHa 00-
paszoBarenpHOro mnpocrpanctsa Koatpun Jlam-
Oapoluy MOAYEPKUBAET, YTO OOpa3oBaTEllb-
Has cpena ObICTPO MEHSIETCsI C pa3BUTUEM 00-
mectBa. OHa BBLAETSAET MATH KOMIIOHEHTOB
Cpelbl: pecypchl, JIIOJIU, COJep:KaHue 00yde-
HUS, TPOLEAYpPhl U NMPaKTHUKH OOy4YeHHs, BO3-
MOKHOCTH pa3Butusi. K pecypcam oTHocAaTcs
JIOKYMEHTBI, 0a3bl JaHHBIX, MH(opmarus. Jlio-
I — BCE YYaCTHHKM 0Opa3oBaTeIbHOIO Mpo-
necca. B conepkanue BXOIAT BCE MMEIOIINECS
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nporpaMMbl U Kypcel oOydenus. K mpoueny-
paMm M MpakTHKaM O0y4eHHs OTHOCSTCS yIpaB-
JIEHUEe, COTPYOHUYECTBO, PA3BUTHE KpUTHYE-
CKOTO MBIIUICHUS, IPOBEACHUE HKCIIEPUMEH-
TOB, TEXHOJOrMH oOydeHus. Bo3moxHocTu
pPasBUTHs BKJIIOYAIOT MOJACPKKY, OOpaTHYIO
CBA3b, KOMMYHUKAIIMIO U KapbepHOE pa3BUTHUE
(Lambarozzi, 2015). Berouust I'pocc 3asBiser
0 pa3HOOOpazuu MPOSBICHUNA OOy4YaroLIero
IIPOCTPAHCTBA, BE/b YEJIOBEK MOCTOSIHHO YUMT-
csl, TaK KaK HaXOJIUTCS B MEHAOIIEHCS KOMOU-
Hallud BPEMEHM, IPOCTPAHCTBA, TEXHOJOIHH,
coranbHbIX cBs3eit (Gross, 2016).

CnobonunkoB  B.M.  nmopuepkuBaer
(GYHKIIMOHATFHOE 3HAaYeHHE 00pa3oBaTeIbHON
cpeab! st GOPMHUPOBAHUS U PAa3BUTHUS Ka4eCTB
JUYHOCTH  OOy4arommxcs B  COIHMAIBHO-
KynbTypHOM mpoctpancTtBe (Cino6omauuKoB,
1997).

OO6pazoBaTenbHasi cpela By3a — MHOTO-
MEpPHOE U MHOI'OACIIEKTHOE IPOCTPAHCTBO C
MHOKECTBOM TMIPOSIBJIEHUM M CBSI3€H, BIMSIO-
IMX Ha mporecc o0ydeHus U (GHopMUpOBaHUE
JIMYHOCTH ¥ IPO(ECCUOHATIBHBIX KOMIIETEHIIUH
oOyuatomerocsi. «OOpa3oBaTeNbHYIO — Cpeny
BYy3a XapaKkTepu3yeT IIUPOKUNA CIIEKTP MOJaJIb-
HOCTH, MPEACTaBIAIONICH MHOroodpasue pas-
JUYHBIX BUAOB cpen» (Epomenkos, Epomen-
koBa, 2017: 29).

Uccnenosanus npodeccopa B.A. ScBuna
BHECJIM 3HAUUTENbHBIN KJIaJ B U3yueHue oopa-
30BaTeIbHON Cpe/ibl B OTEYECTBEHHOM menaro-
ruke. Butonbn AnpOepToBHY paccMaTpuBaeT
o0pa3oBaTeNbHyI0 «Cpedy, KakK IpOoCTpaH-
CTBEHHO W/WIM COOBITHIHO OTpaHUYEHHOE
OKpPY’KEHHE JINYHOCTH, CIELHAIBLHO OpPraHHU30-
BaHHOE U (DYHKIIMOHUPYIOIIEE B KOHTEKCTE 00-
pa3oBaTENIbHOTO MPOLIECCay, a TAKKE KaK «Co-
BOKYITHOCTh YCJIOBUHM, OOCTOATENBCTB, COOBI-
TUH, (PaKTOPOB U BIMSHUNA HA pa3BUBAIOIIYIOCS
auaHoCcThY (SAcBuH, 2018: 82). OH BbIIENSET
«MPOCTPAHCTBEHHO-NIPEAMETHBINA,  HMH(pOpMa-
LHUOHHO-OPTaHU3ALMOHHBIM, TEXHOJIOTHYECKUI
U COLMANBHBIM KOMMOHEHTH» (ScBuH, 2018:
82) obOpa3zoBarenbHOI cpeibl. MBI COTJIaCHBI €
B.A. SICBUHBIM, YTO COIIMAJIBHEI KOMIIOHEHT
00pa3oBaTeNbHON CpeAbl WIPACT 3HAYUTENb-
HYIO POJIb B Pa3BUTHUU JIUYHOCTH YEJIOBEKa, TaK
KaK COL[MAJIbHOE OKPYKEHUE HENOCPECTBEHHO

BIIMsECT Ha oOpa3oBaTeNbHBIN mporecc U ¢Gop-
MHUPOBaHHE KOMIIETCHIIMH 00yJarOIuXcsl.

B.A. SIcBUH BBIZENSET TAKYIO XapaKTEpH-
CTHUKY 00pa30BaTEJIbHON Cpeibl, KaK MOJallb-
HOCTb, OCHOBAHHYIO Ha COOTHOIIIEHUHU YETHIPEX
napamMeTpoB: CBOOOMABI, AKTHBHOCTH, 3aBUCH-
MOCTH U MACCHUBHOCTU. B 3aBUCHMOCTH OT BBI-
PaKEHHOCTH BBILIEYIIOMSIHYTBIX IapaMeTpOB
CYILECTBYET 4YEThIpE OCHOBHBIX THIIA 00pa3o-
BaTENBHOU Cpebl: Oe3MsATe)KHas, TBOpUYECKas,
KapbepHas W normarmueckas (Sceun, 2018:
82). Cornacumcs ¢ regaroraM BOCHHBIX BY30B
B TOM, YTO BOEHHYIO 00Opa30BaTENIbHYIO CpEay
[0 METOJMKE MOJAJIbHOCTU SICBHHA MOXHO
OTHECTH K jgormaruyeckoil (BumiHskosa,
CkobnukoBa, 2016). [lormatmueckas cpena
XapaKkTepu3yeTcs YCTOWYMBOCTHIO, MPHUBEP-
JKEHHOCTBIO TpPaJULUsAM, >KECTKOH perjiameH-
Tanuel mpoueayp, AUCUUIUIMHOW U caMoorpa-
HUYECHUEM.

YHUKaIbHOCTh BOECHHOH 00pa3oBaTelib-
HOM cpeapl MOJYEPKUBAETCS Pa3HBIMHU HCCIIe-
JOBAaTeNsIMH, B TOM 4HCIE 3apyOeKHBIMH.
AMEpHUKaHCKUN 3KCHEPT MO AUCTaHIUOHHOMY
oOyuenuto Tonu baiiTc paccmarpuBaeT Takue
BU/JIbI 00y4JaroIiel cpesibl, Kak: IIKoja WIN BY3,
OHJIaliH KypC, BOGHHOE 00y4eHwue, Apy3bs / ce-
Mbsi / paboTa, IpUpPOaa, UHIUBUAYATBHOE, BbI-
Jensiss BOGHHOe OOy4yeHHe B OTAEIbHBIH BUJ
(Bates, 2016). Mapcust bpayn roBoput o cie-
JTYIOLUIMX OCOOEHHOCTSX BOEHHOM 00pa3oBa-
TEIbHOU CpeNbl: IPUOPUTET CIYKEOHBIX 3ajay;
YCIIOBUS JKU3HM, CBA3AHHBIE C BPEMEHHOM JuC-
JOKale BHE JoMa; Hajiuyue OOoJbIIOro Ko-
JIMYECTBA MOBCEJIHEBHBIX HE3aIIaHUPOBAHHBIX
3aJIaHUM; OIpaHUYEHHBIN TOCTyn B MHTEpHET;
CTPOTUH pacnopsfoK JHsS, TpeOyromuil 60ib-
IIOr0 KOJMYECTBA CHJI M caMooO0ia/laHus;
cTpecc (IMOLIMOHANIBHBIN, TICUXOIOTUYECKUN U
¢duszuveckuii); OoJblliasg CTETIEHh OTBETCTBEH-
HocTu oOyuatomuxces (Brown, 2014). JlsBun
Crapp-I'macc nmomuepkuBaer, 4ro Mpu MOCTPO-
€HUM BOEHHOM 00pa30BaTeNIbHOM cpenbl HeoO-
XOJIMMO YYUTBHIBaTh XapaKTEpUCTUKU oOydaro-
IIUXCS, K KOTOPBIM OTHOCATCS: BBICOKHH ypo-
BEHb MOTHBAIMH, 3PEJIOCTb, OpPraHU3aTOPCKUE
CIIOCOOHOCTH, THOKOCTh, CIIOCOOHOCTH BBIJEP-
KUBAaTh HAarpy3Kd, MYJbTUKYJIbTYPHBIA KOH-

tekcT (Starr-Glass, 2014).
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BoJbIIMHCTBO OTEYECTBEHHBIX HCCIIEIO-
BaTelieil BOEHHOM O0pa3oBaTEIbHON Cpelibl
TaKXKe CXOIATCS BO MHEHHHU, YTO «BOCHHBIH
BY3 MPENICTABISIET COOOH COBEPIICHHO OCOOBII
Bua ydyeOHoro 3aBenenusi» (Koporaer, 2019)
CO CBOMMH CHEUU(PHYSCKHMHU YepTamu. MeI
NPEINPUHSUIA TIOMBITKY OIKCAaTh XapaKTepu-
CTHKH 00pa30BaTEeNIbHON Cpe/ibl BOCHHOTO BYy3a
C TIOMOIIBIO «COJISIPHO-PAIUAIBHON CXEMBD»
reitnOepra B.D., ocHOBBIBasCh Ha aHaNM3E

HaydHOU nuTepaTypsl (BumnskoBa, CkoOim-
koBa, 2016; Koporaes, 2019; O6pa3zuos, Kocy-
xuH, 2004), SKCEPTHOM OIPOCE M IKCTparo-
JSIUUU TIeIaroTUYecKoro omneita. B sakcneprHoM
OInpoce MPUHSIM ydacThe 75 mpenopaBaresieu
BOGHHBIX BY30B. OHM yKa3zajli Ha OCHOBHBIC
XapaKTepUCTUKH BOCHHOM 00pa3oBaTeNbHOI
cpensl. [lonyueHHbIe NaHHBIE OBUTH 00OOIICHBI
U TIpE/ICTaBJIEHBI B BUE cXeMbI (puc. 1).

PETTTAMEHTALNA
CONEPXAHME
MoOroToBKM
BOEBAR M KOMAHIIAPCKAR NIOMFOTOBKA YCTABHAR TACUMITIHHA ATPHEYTHKA
@ MPOGECCHOHANGHAA TIOOTOBKA CTPOrHI PACTIOPRTLOK @
o OOPMHPOBAHME HABBIKOBPAGOTHIC
%, O TEXHHKOA H OPY XHEM TN CYSOP SPRIALRA BOEHHAR DOPMA
4%, 4, PASBHTHE @ MOCTORHHbI KOHTPOND SHAKH PASTTRYNA
%% % mmm::u | permamenTy BomcKod SKHTIHPOBKA
/}% %% KOMTETEHLAR CIVKGDl " OPYIKHE. TEXHHKA. OGOPYTIOBAHIE
TIPHOPHTET % %ﬁ% BOCAHE P TP T
BOCTYTAHHA Yy XAPAKTEPHCTHKH CODGLUECTBD
(k) gt  OEPASOBATE/IbHOA CPELIH s (K5
BOEHHOI0 BY3A
IPHOPHTET CTYKEGHOR EATENGHOCTH 3 *@?% %@%ﬁ%
BOEHHO-PABOBAR PAGOTA % %%% *%7&
HHPOPMHPOBAHHE MPOCTPAHCTBERHOE || OHOIMECKHE @08, % e 4
KYIGTYPHbIE H CTIOPTHBHBIE OrPAHNNEHHE BORHCKD | (COPT H 1P ‘ % y % oty
MACCOBbIE MEPONPHATHA YACTH C OFOPOXENHOA 4 NCHXONOIHYECKHE 4y %%;
L I < Mmmv ) MHTEMEKTYATHGE Sy <. @m %
PETTIAMEHTHPOBAHHbIR JIOCYT KOHTAKTbI € HHOCTPAHLLAMM | PASBHTHE MOPATIGHD-BOTIEBHIX KAYECTE %-@‘5?
JAUMUEHHbIAPEXM PRGOTH PAGOTA G TEXHHKOR M OPYXHEM é}‘"@
@ £ HHOOPMALIER B PAMKAX 3NIEKTPOHHO ., =
OPA3OBATENGHOR CPEN NOCTOAHHAA GOEBAA TOTOBHOCTS
BHEYYEBHAR COGMIOAEHHE TOCYIAPCTBEHHOA TARHbI ®
NEATENBHOCTD BbICOKME HArPY3KH

("TATOTbI W THLLUEHNA™

0B60COBJIEHHOCTD M 3AKPBITOCTD

Puc. 1 Xapaxrepructuku o0pa3zoBaTesbHOM cpeibl BOGHHOTO By3a
Fig. 1 Characteristics of the educational environment of a military tertiary institution

ConsipHo-paianbHasi CXeMa XapakTepu-
CTHK 00pa30BaTENIbHON Cpelbl BOEHHOTO By3a
IIPENICTABIISIET coboit KOOP/AMHATHO-
MaTPUYHBIA KapKac, B KOTOPOM KakJasi KOOp-
nuHata (K1-K8) packpbiBaeT onHy M3 OCHOB-
HBIX XapakTepUCTUK. BoeHHoe o0pa3oBaHue
UMEET SPKO BBIPAKEHHBIN MPHOPUTET BOCIH-
tanus (K1). Ilenmn BoenHoi mpodeccun — 3a-
[IUTa HAIMOHATBLHBIX HHTEPECOB U 0e30MacHo-

CTH TOCYJapCcTBa, OATOMY BOEHHOE 00pa3oBa-
HUE HANpPaBJICHO HAa MOATOTOBKY MpPEIaHHBIX
CBOCH poauHe OPUIEPOB C BHICOKUMU MOPAIb-
HBEIMH KadecTBamMH. «BocrmrTaTensHBIA TTOTEH-
1Majd Cpelbl BOCHHOIO BY3a, OPUEHTHPOBAH-
HBII Ha TIepeaady BOSHHO-TPO(EeCCHOHATBHBIX
tpanunuit» (Koporaes, 2019: 78) Beipaxkaercs
B BOCTIUTAHUU MAaTPUOTH3MA, TPAKIAHCTBEHHO-
CTH, (OPMHUPOBAHUU MOPAIBLHO-BOJEBBIX Ka-
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4ecTB KypcaHToB. Mcxoas w3 1eneit, onpene-
nsiercs coaeprkanue noarotoBku (K2) BoeHHbIx
cnenuanuctoB. OHO BKJIOYaeT OOEBYIO, KO-
MaHJIUPCKYIO, MPO(PECCHOHATBHYIO MOATOTOB-
Ky, pa3BUTHE OOILEKYIbTYPHBIX U YHUBEp-
CAJIbHBIX KOMIIETEHLUH, HEOOXOAUMBIX JJIs
Oyayuiel npodeccuoHaNbHOU s TeNbHOCTH,
(opmMHUpOBaHKE HABBIKOB PA0OTHI C TEXHUKOU U
opykueMm 1o mnpoduito noaroroBku. Kypcant
II0JIy4aeT JBE CIIELUAIbHOCTU OJHOBPEMEHHO:
BOCHHYIO (HampuMmep, KOMaHIUp B3BOJA) U 1O
HAIPaBJICHUIO MOATOTOBKU (HAIpUMeEp, MHXKe-
HEPHYIO, IIPAaBOBYIO, IICUXOJIOTUYECKYIO U T.1.).

Boennasi oOpa3oBarenbHasi cpefa UMeeT
ycTaHOBJIeHHYI0 pernamenTtaiuio (K3) Bcex
chep nesaTenbHOCTH. B BOGHHOM By3e cOOJIIO-
JaeTcs ycTaBHas AUCLUIUIMHA, CTPOTUN pacmo-
PSAIOK JHS, KECTKas CyOOpAWHAIMS COTIACHO
JOJHKHOCTSAM U 3BaHUSAM. CTpOro BBIMOJIHSAIOT-
Csl BCE PErVIaMEHThl BOCHHOMW CIIy>KOBbI, IPUCYT-
CTBYET IOCTOSIHHBI KOHTPOJb JEUCTBUI Kyp-
CaHTOB CO CTOPOHBI KOMaHAMpoB. Crnenuduxa
BOCHHOU c(eprl MmpeanonaracT Halu4due ornpe-
nenenHoil atpubytuku (K4): skunupoBka, HO-
[IeHHEe BOCHHOW (OPMBI U 3HAKOB Pa3THYUS.
KypcaHTbl IOCTOSIHHO UMEIOT J€JI0 C BOCHHOM
TEXHUKOHM U OpY>KUEM, YUaCTBYIOT B BOMHCKUX
pUTyanax ¢ COOTBETCTBYIOIMMHU aTpuOyTaMu:
IIOCTPOEHHE, Mapajbl, BO3JIO)KEHUE BEHKOB, Ca-
JIFOTHI U Ap.

BoenHoe o0pa3oBarenbHOe COOOIIECTBO
(K5) numeer cBom xapakrepuslie uepThl. [Ipexae
BCET0, 3TO I'eHJIEpHOE MPeodaaHue UL MyX-
ckoro noja. Ocoboe 3HaYeHUE UMEET JEeJICHNE
o01ecTBa Ha BOGHHBIX M IpaxJaHCKuX. Boen-
HO€ COO0IIECTBO B KaKO-TO Mepe MPOTUBOIIO-
cTaBysgercs rpaxaaHckomy. Ilpu stom pomab
BOMHCKOTO KOJUIEKTHBa OuY€Hb BbIcOKa. Kyp-
CaHT BKJIIOYEH B BOEHHBIM KOJUIEKTHB Ha pas3-
HBIX YPOBHSIX, HauWHas OT OTIEJICHHUsS, 3aKaH-
4yyBas BY30M M apMHell B LenoM. [naBHYyIO
POJIb B KM3HU U JEATEIILHOCTH O0y4arouuxcs
uMeeT yueOHas Tpymia, KOTopas B BOCHHOM
By3€ 4allle BCEro SBJISETCS B3BOJAOM. JTO ca-
MBI TECHBIA KPYI JIOJEU, C KOTOPBIMU KYyp-
CaHTBl HAXOASTCS TOCTOSIHHO.

Kak rmacur ycraB, BOEHHOCIY)KalUe
JOJKHBI MIPETEPIIEBATh TSATOTHl U JIMLICHUS
BOGHHOM ciyxObl. OOyuaromuecss BOEHHBIX

BY30B HCITIBITHIBAIOT BbicOkue Harpys3ku (K6):
¢u3nveckre, IMCUXUYECKHE, HHTEIIICKTYallb-
Hble. [loCTOSSHHO MPOUCXOIUT pa3BUTHE MO-
paJIbHO-BOJIEBBIX KauyeCTB, TaK KakK JUIsl JOCTH-
KEHHsS] BAXKHOM IeId HEOOXOIUMO YUYUThCA
CIPABJIATHCSA C BO3HUKAIOUIUMH TPYJHOCTSMHU.
Boennas mpodeccusi cBsizaHa ¢ MpOsIBICHUEM
CWJIBI BOJIM, BBICOKMUMHU Harpy3kamu U Ipeojo-
JeHueM cebsi, OHa MPEoJaraeT MOCTOSIHHYIO
00EBYI0 TOTOBHOCTh M BJAJICHHE OPYXHEM H
TEXHUKOU.

Boennas cpena XapaKTepU3yeTcs
000cob6seHHOCTRIO M 3akpbiTocThiO (K7). Jlto-
0ast BOMHCKAs 4acTh, B TOM YMCIIC BOCHHBIN BY3
HAXOJHUTCSI Ha OTOPOKEHHOW TEeppPUTOPHUH, 00-
HeceHHOU 3abopoMm. B Hell cymectByer mpo-
MyCKHOW peXHM 3aX0Jla U BBIXOJA C TEPPUTO-
pun. KypcaHThl mepBOro u BTOPOrO KYypCOB,
KaK MPaBHUIIO, JKUBYT B Ka3zapMmax U PEIKO BbI-
XOJAT B yBOJIbHEHHE. BoeHHocyxaiue nume-
I0T OFPaHUYCHHBIA BBIE3]l 3a TPAHUILY B 3aBH-
CUMOCTH OT (pOpMBI JOMYyCKAa K CEKPETHBIM
cBefeHusiM. [losToMy OONBIIMHCTBO W3 HHX
penKo UMEIT OOLIeHHE € IPEACTaBUTENIMU
npyrux ctpad. CoOmrofieHre rocyaapcTBEHHON
U BOCHHOM TalHBI IIPEAYCMaTpPUBACT 3alllH-
HICHHBIN PeXUM paboThl ¢ HHGOpMaIuei B BO-
€HHbIX By3ax. KypcaHTbl HE MOryT IOJIb30-
BaThCsl CMapT(GOHAMU U MHTEPHETOM Ha 3aHs-
TusAXx. OrpaHMyYeHHBIH JOCTYN K HWHTEPHETY
KOMIICHCUPYETCS HaJIM4YUeM 3JIeKTPOHHOH 00-
pa3oBaTeNbHOI cpellbl By3a, I/le UMEIOTCS BCe
HeoO0XoauMBble MaTepualibl A oOyueHus. Bo
BpEMs 3aHATUH M CAMOCTOATEIbHOW pabOThI
KOHTPOJIMPYEMBII TOCTYIl K MHTEPHETY MPELo-
CTaBJISIETCA B CHELMAJBHBIX AyAUTOPUSIX, HH-
(bopMalMOHHBIX KJIaccax.

ITomumo 00Oy4deHus: KypCaHThI BOBJICUEHBI
B pa3Hble BHJIBI BHEYYEOHOM JesATeIbHOCTH
(K8). SBnsisice BOEHHOCTyXalllUM, KYpCaHT B
NIEPBYIO OYEpPE/Ib BBIMOJIHAET CIIy>KeOHbIE 3aj1a-
yu. To ecTh mapanienbHO IPOXOAUT 00ydYeHUe
u cnyx0a. B BOeHHOM By3e NMpOXOJST BOCHHO-
npaBoBast pabora U MHPOPMHUPOBAHUE, KYIb-
TYPHO-MaCCOBBIE U CIIOPTUBHBIE MEPOIPHUATHSL.
Jlocyr KypcaHTOB OpraHuW30BaH, OHU MOTYT
y4acTBOBaTb B Da3HBIX KpYKKaX, BOEHHO-
Hay4HBIX OOIIeCTBax Ha Kadempax.
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Taxum oOpa3om, Mbl BUAUM, YTO BOCHHAS
oOpa3oBaTenbHasi OpraHu3alys BeICIIEro oOpa-
30BaHHUs SIBJISETCS OCOOBIM BHJOM BBICILETO
y4eOHOTO 3aBelCHHsI CO CBOMMH cCIeruduye-
CKMMH YepTaMH, YTO, HECOMHEHHO, BIIUSET Ha
0o0pa3oBaTeNbHBIN MPOIECC B IEIOM U 00yUe-
HUE MHOCTPAHHBIM S3bIKaM B 4acTHOCTU. MHO-
CTPaHHBII S3BIK SBJISAETCS 00S3aTENBHOU JHC-
UUIUTMHON TYMaHUTApHOTO IMKJIa, U3ydyaeMou
KypCcaHTaMHl B pPaMKax BBICHIErO MHpodeccruo-
HaJbHOTO 00Opa3oBaHus. OCHOBHOU ¢opMoi
oOydeHUsT WHOCTPAHHBIM S3bIKAM SIBJISIOTCS
MPAKTUYECKHE 3aHATHSA, a TaKXKe CaMOCTOs-
TenbHas paboTa, BHEAyaUTOpHAs paboTa IMoxa
PYKOBOJICTBOM IIpernojaBaTelis, HayyHas pabo-
Ta B BOCHHO-HAy4YHOM OOIIECTBE Ha Kadeape
WHOCTPAHHBIX S3bIKOB, YUAaCTHE B OJIMMITHA/AX,
KOHKypcax u nip. Llenpto oOydeHus ”HOCTpaH-
HOMY SI3bIKy Oynymero oduiepa sBisercs
(dbopMHpOBaHKE U Pa3BUTHE WHOSI3BIYHON KOM-
MYHHKAaTUBHOW KOMIIETEHIIUHU, MO3BOJIAIOIIEH
3(p(HEeKTHBHO yYacTBOBaTh B MPOQeCcCHOHATH-
HOU MEXKYJIbTYPHOU KOMMYHUKALIUH.

I'ymannsanus BOCHHO-
npodeccuoHanbHOTO 00pa30BaHUS IMO3BOJISET
JOCTHYb O00pa30oBaTEIbHBIX IeJied B 00JacTh
pa3BUTHS YHHBEPCAIbHBIX KOMIIETEHIUH, pac-
[IUPEHUS KPYyro3opa, TIOBBIIICHUE YPOBHA
KYJIbTYPbl, PA3BUTHUS MBIIIJICHHUS, COIHOKYIb-
TYpHBIX HaBBIKOB, peun oOydaromuxcsi. OnHa-
Ko cnenuduka BoeHHON 00pa30BaTesIbHOM cpe-
Ibl 3a4acTyIO0 HAIpSIMYIO BIIHSET Ha IPOIECC
WHOSI3bIYHOTO O0y4YEHHS, a MHOT/Ia U BCTYIaeT
B TIPOTHBOPEYHE C COBPEMEHHBIMH TPeOOBaHU-
MU JIMHTBOJUJAKTUKUA. B CBs3M C 3TUM B
MPE/IIECTBYIONINX UCCIEIOBAHUSIX HAMU OBLIH
BBISIBJICHBI MPOTHBOpEYHs OOydeHUs WHO-
CTpaHHBIM SI3BIKAM B BOCHHBIX BYy3aX:

— HECOOTBETCTBHE TpeOOBaHWI  JTUY-
HOCTHO-OPHUEHTHUPOBAHHONH  HAIMpPaBIEHHOCTU
00y4YeHHSs ¥ KOJUIEKTUBHOU JEATENBHOCTH KYp-
CaHTOB C MPUOPUTETOM KOMAHJIHOW OTBET-
CTBEHHOCTH;

— JKeCTKasl perjiaMeHTaIisl BCEeX MpoIle-
Iyp B BOGHHOW 00Opa3oBaTeNbHOU cpene, Ipe-
MSTCTBYIOIIAS Pa3BUTHIO TBOPYECKOTO MOIXO-
Ja, KPEaTUBHOCTH H  KOMMYHHUKaTHBHBIX
YMEHU;

— (opmupoBaHuEe KayecTB BOMHA, CIIO-
COOHOTO MPUMEHUTH CHIy MPOTUB TPEICTaBH-
Telel APYrux CTpaH NpPU BBINOJIHEHUU CIY-
#KeOHO-00eBBIX 33/1a4 B NMPOTHUBOBEC BOCIIUTA-
HUIO TOJIEPAHTHOCTH;

— OrpaHMYEHHBIH JOCTYHn K HH(pOpMa-
UM, HE MO3BOJSIOUIMK B IOJHOW MEpE BOC-
M0JIb30BATHCS MMPEUMYIIECTBAMH COBPEMEHHBIX
UH(POPMALIMOHHBIX TEXHOJIOTHIA;

— OO0NBIION OTPHIB OT OOYYEHHS B CBSI3H
C TPUOPUTETOM CIIY’)KEOHOW JAeSITeIbHOCTH
0o0y4JarImuxcs;

— HEJOCTAaTOYHOE BIAJICHUE TpaxaaH-
CKUMH TMPEnoaBaTeNIIMU HHOCTPAHHOTO SI3bIKa
BOCHHON MpOo(ecCHOHATBbHON COCTaBIISIOIIEH
oOyuenus (Baunsirun, Bansiruna, 2018).

OTW M[pPOTUBOPEUUS BO3MOXKHO paspe-
IIUTh TMPH TMOCTPOCHUH LEJIOCTHOM CHUCTEMBI
WHOSI3BIYHOTO O0y4YeHUs, (YHKIIMOHHUPYIOIIEH
C Y4E€TOM COBpPEMEHHBIX TpeOOBaHMI JIMHTBO-
TUIAKTUKA U TPOQecCHOHATBHOTO 00pa3oBa-
HUSL C OMOPOW Ha HayuHyro Teopuro. HeobOxo-
MO MPOBOJUTH KOMILUICKCHYIO JESTEIHHOCTD
10 CO3JIaHUI0 HEOOXOIUMBIX ISt (D PEKTUBHO-
ro MHOSA3BIYHOrO 0OyudeHus ycioBuil. s co-
3MaHusl TPOAYKTUBHOW CHCTEMBI OOyuYeHUs
MHOCTPaHHOMY SI3bIKY B BOEGHHOM BYy3€ HEOO-
XOJUMO TMPUHHUMATh BO BHUMaHUE CIEeUU(UKY
BOEHHOUM 00pa30BaTENIHLHONU CPEJIbI U HUCTIOIb30-
BaTh B IOJHON Mepe Te MpeuMyIIecTBa, KOTO-
pele oHa maet. YToOBI BBISIBUTH XapaKTEPHUCTHU-
KU 00y4eHUs] HHOCTPAHHOMY SI3bIKY B BOEHHOM
By3€, HaMH OB HCIIOJB30BAaH METO][ CHCTEM-
HO-KaTeropuajibHON METO0JIOT U
B.1. Pazymosa, I'.Jl. boym «kenbTCKUN KpecT»
(boym, Pazymos, 2019). 3toT MeToa mo3Bos-
€T MPEJICTaBUTh UCCIEAYEMBbIH 00BEKT KaK CH-
CTeMy MpOTUBOpeunii. XapaKTepUCTUKH, pac-
MOJIaraloNIMecs: Ha MPOTHUBOIIOIOKHBIX KOHIIAX
CXEMBI-KpecTa, SIBJISIOTCS HPOTUBOIOJIOKHbI-
MH. B cBOIO ouepenp, Kaxaas U3 STUX YeThIpex
XapaKTePUCTHK, PaCKIaJbIBaeTCI HA MPOTHBO-
peuns. Taxoil MeToJ cmoOcoOCTBYET BbISBIIE-
HUIO TUAJIEKTUYECKUX MPOTHBOPEUYH 00BEKTa,
KaK JIBWKYIIUX CWI ero pasputus. OOydueHue
MHOCTPAaHHOMY $I3bIKY B BBICIIEH BOEHHOMU
IKOJIE TIPECTaeT KaK OpPraHW30BaHHBIA MPO-
1ecc 00y4eHus: MeXKYJIbTYPHOH U mpogeccuo-
HaJIbHOM KOMMYHMKAIINH, KOTOPBIN SBISETCS C
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OJTHOM CTOPOHBI PETJIAMCHTHPOBAHHBIM B CHITY
HE0OXOTMMOCTH BBITIOHEHUS 33JaHHBIX 00pa-
30BaTEIbHBIMU LEISIMU M CPeIol TPeOOBaHHIA,
a ¢ JpYrod CTOPOHBI TBOPYECKHUM, MOCKOIBKY

Mr00ast Tearornvyeckast JAesTeIbHOCTh SIBIISICT-
Cs CO3JaHMEM HOBOTO BBUAY IUIACTUYHOCTH
4eJI0BEYECKOT0 MBIILICHHS (puc. 2).

MeXKynbTypHas
TONepaHTHOCTL }— KommyHuKauns || HeTepmamocts
ynpasneHue cBo6opa
O6yueHune
pernameHTauus wHocTpanHoMy TBOpYECTBO
B BOEHHOM BYy3e
nogunHeHve LeH3ypa
BocnpusTHe npodeccuoHanbHas npoaykuus
nips e —  wnepegaua
KOMMYHMKaLms UHbOpMaLMK

Puc. 2 IIpotuBopeunss 00y4eHUs: HHOCTPAHHOMY $13bIKY B BOEHHOM BY3€
Fig. 2 Contradictions of the foreign language teaching in a military tertiary institution

NHos3puHOe 00y4yeHre B BOGHHOM 00pa-
30BaTEILHON Cpeie — MPOIEecC O0yYEHUS MEX-
KYJIbTYpHOH KOMMYHHKAIIMH, KOTOpasi MPEAro-
JlaraeT TOJIEPaHTHOE OTHOIIEHHE K MpeACTaBu-
TEIsIM JIPYTUX CTpaH U HapoaoB. «TonepaHT-
HOCTh B HOBOM TBICSYEJIETUN — CIOCOO BBIKH-
BaHUS YEJIOBEYECTBA, YCJIOBHE T'apMOHUYHBIX
oTtHomeHnit B oOmiectBe» (bamsixuna, Betep,
2016: 1415). Takxe NOMHMO TOJEPAaHTHOCTHU
MEXKYJIbTYpHAass KOMMYHUKAIlUS BKJIIOYAET B
ce0s BIaJieHHe ITUYECKIMHU HOpMaMH OOIICHHUS.
MHorue yueHble B Halllei CTpaHe U 3a PyOekoM
M3Y4aroT BOEHHYIO 3THKY, IIBITAsCh BOCIIOJIHHUTD
poOesbl MEXy TEOPUEH U MPAKTUKOW BOEHHO-
ro uckyccrra (Elbner, Janke, 2016).

OnHako BOSHHOCHTY)KAIIHUK JTIOJKEH OBITH
TOTOB BBIMIOJHATH OOEBBIE 3a7]a4l, B YUCIIO KO-
TOPBIX BXOJUT MPUMEHEHHUE CUJIBI U TIPH HEOO-
XOJIUMOCTH JIETAJbHOTO OPY>KHSA IPOTUB CHY-
XKalx U 00EBUKOB JIPYTUX TOCYIapcTB. Takoe
MPOSIBIICHUE «HETEPIIMMOCTHY BIOJIHE OOBSIC-
HsETCS 3a/ladaMH 0€30MacCHOCTH roCyAapcTBa U
HE TNPOTUBOPEUUT HU3YUYCHHUID HHOCTPAHHOTO
s3bIKa KakK Mpo(eccHOHAIbHOTO WHCTPYMEHTA,

KaK Cpe/CTBa IMO3HAHUS JPYTOH KyJIbTYpHI de-
pEe3 0CO3HAHNE LIEHHOCTU CBOEH.

[Tpodeccuonanbhas KOMMYHUKAIHS
MpEeJroiIaraeT BOCIPHITAE U MPOIYITUPOBAHHE
uHpopmanuu. Oba mporecca TUATEKTUYECKH
B3alMOCBA3aHbI. KypcaHTI)I AOJDKHBI  YMCTHb
YUTaTh, CIyIIaTh W IOHUMAaTh WHOS3BIYHBIC
MCTOYHUKN MH(pOpMalLlMU, B TOM YHCIIE Pajuo-
3UpHI, KapThl, IPUKa3bl, THCTPYKLUHU, U B TO
K€ BpeMs CO3/1aBaTh CBOM TEKCTHl YCTHO H
MUCbMEHHO B IPO(ECCUOHATBHBIX LEIISX.

Kak yxe ynomunamoch, nporecc odyue-
HUS MHOCTPAHHBIM $3bIKaM BBICTPAUBAETCS C
yueTroM crenupuky o0pa3oBaTeNbHON Cpebl.
OpHako, 3TO HE 3HAYUT, YTO Cpella BOEHHOIO
By3a HCTAaTHUBHO BJIMACT Ha O6y‘-I€HI/I€ HHO-
A3BIYHOM KOMMYyHHKau. HampoTtus, HeoOXo-
JUMO HCIIOJIB30BAaTh MPEUMYIICCTBA, KOTOPLIC
NPEJIOCTABIISIET BBICOKHM YpOBEHb OpraHU30-
BaHHOCTH 00pa30BaTEIBHOTO IpoIecca B BO-
eHHbIX By3ax. B Tabmuie mpeacTraBieHbl 0CO-
OCHHOCTH OO0Yy4YeHHs] HMHOCTPAHHBIM SI3bIKaM
10J1 BIMsIHUEM 00pa30BaTEeNIbHOM cpeJlbl BOSH-
HOTO By3a (Tadu1.).
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OcoGeHHOCTH NpoLEecCa HHOSI3BIYHOIO 00y4YeHH
10/1 BJUSIHMEM 00pa30BaTeIbHOM Cpelbl BOEHHOI0 By3a

Tabmuia

Table

Peculiarities of the process of foreign language training under the influence
of the educational environment of a military tertiary institution

XapakrepucTuku 00pa3oBa-
TeJIbHOM CpeAbl BOCHHOI0
BYy3a

BriTekaromue 0cO0eHHOCTH MpoLecca 00y4eHus
HHOCTPAHHBIM SI3BIKAM

npodeCCHOHATBLHO HANpPaBJICH-
HOE COZIePIKAHUE TOATOTOBKH

npodeccuoHanbHas TEMaTHKA HHOS3BIYHBIX MAaTEPHUAJIOB;
BBIOOP ayTEHTHUYHBIX TEKCTOB, PEJIEBAHTHBIX MPOQeccuo-
HaJbHBIM 3aJ]a4am

Ciy)KeOHasi JesATeNbHOCTh 00Y-
YalOIIMXCS, YCTaBHBIE B3aUMO-
OTHONICHHUS, HOLIEHHE (OPMBI U
HaJIM4ue JpYyrod arpuOyTUKH,
MPUCYLIEN BOEHHOU cpeJie

MaKCHUMaJIbHO TPHUOJIMIKEHHAs K MPO(ECCHOHATBLHBIM pea-
UM cpe/a, TO3BOJIAIONIAsS MOICIUPOBATh Tpodeccuo-
HaJbHbBIE peYeBbIC CUTYAIIMU B IpoIlecce 00yUeHNUS;
UCIIOJIb30BAHUE CITY’)KEOHOU JESATEIBHOCTH KaK KOMMYHH-
KaTHUBHOM Cpe/Ibl 7151 PO ECCHOHAIBHOTO OOIICHHS

pernameHTanusi  OONBIIMHCTBA
cdep AeATebHOCTH

CTPOTOe COOTBETCTBHE IpoIiecca 0OYICHUSI HOPMATHBHBIM
JIOKYMEHTaM M PETJIaMEHTY BPEMEHH;

00s13aTeIbHOE MPUCYTCTBUE BCEX OOYUYAIOIIMXCS HA 3aHS-
THUSIX;

HAJIMYUE BPEMEHU B PACIIOPSIKE JTHS, OTBEJACHHOTO HA ca-
MOCTOSITEIBHYIO pa00Ty

3aIIMIICHHBIA PEXUM HCIONb-
30BaHUA HH(OPMALIUN

IPUMEHEHUE MYJIbTUMEIUNHBIX KaTaJlorOB M 3aKpBITOI
3JIEKTPOHHON HMH(OPMAIMOHHON cpenabl Kadeapbl U By3a
JIIS 3aHSTHH;

pa3paboTKa CBOMX 3JIEKTPOHHBIX IOCOOMH i obecriede-
HUS y4eOHOro mpolecca;

WCIIOJIb30BaHNE TMOTEHIHUAa TPAaJULMOHHBIX METOJUK U
TEXHOJIOTHI 00yUYeHHUsI

OoJIbIIIas POJIib BOMHCKOI'O KOJI-
JICKTHUBA

YCepCAOBAaHUEC HWHIUBUAYAJIBHBIX U TPYIIIOBBIX 3aﬂaHHﬁ,
rac Ka)KI[I)IfI YYaCTHHK BBITIOJHACT CBOKO POJIb B KOJIJICKTH-
BC

BOCIIUTAHUE CHUJIBI BOJIH, CTOM-
KOCTHU, MYKCCTBCHHOCTHU

IPUMEHEHHUE UTPOBBIX U COPEBHOBATENBHBIX TEXHOJIOTUH,
3aJJaHui Ha BpEMs, BBIHOCINBOCTb;

MICUXOJIOTMYECKHE XapaKTEPUCTUKHU YCTOMUYNBON JTMYHOCTU
Oynymux o(uLEepoB MOJOXKUTEIBHO BIUSAIOT HA YCHUIYU-
BOCTh U HACTOMYUBOCTH B U3YUEHHH S3BIKOB

3aKpBITOCTh U 000COOJIEHHOCTh
BOEHHOM CpeJibl

OpraHu3zaius OOIIMPHON BHYTPUBY30BCKOM 00pa3oBaTelib-
HOW JIeATENIbHOCTU: Hay4yHO-UCCIenoBaTenabckas pabora
0o0yJaromuxcsi, y4acTue B KOHKYpPCax M OJMMIMAAAX Ha
YpOBHE BY30B U BEJOMCTB

3axmouenne (Conclusions). Takum 00-
pa3om, TIpU YCJIOBUH y4era crerudukua odpa-
30BaTEILHON Cpebl BOCHHOTO BY3a, MOYHO
JI0CTaTo4HO 3()(HEKTUBHO BBICTPOUTH MPOIECC
MHOSI3bIYHOTO 00y4YeHHs KypcaHToB. [lpu aTom

BIIMSIHUE PErIaMEHTHUPOBAHHON BOEHHOM Cpe-
JIbl MOXET ObITh, KaK OTPHUILIATEIbHBIM, TaK U
MOJIOKUTENbHBIM. C OIHOM CTOPOHBI, 3aKphI-
TOCTb BOCHHOI'O BY3a MOYKET IPENATCTBOBATH
BHEJJPEHHI0O MH(POPMAIIMOHHBIX TEXHOJOTUH WU
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WHHOBAIMOHHBIX METOJWK, HO C IPYroi CTo-
POHBI IMEHHO YCTOWYUBOCTH BOEHHOW 00pa3o-
BaTEIILHOW Cpellbl CIIOCOOCTBYET PE3yJIbTaTHB-
HOCTH OPTaHU30BAHHOU U MpEACKa3yeMou Jies-
TeNnbHOCTH 00y4eHus. Crnenuduka WHOCTpaH-
HOTO S3bIKAa KAaK TyMAaHHTAPHOTO Y4eOHOTO
npeaMera, o0JIaarIIero OrpOMHBIM 00pa3o-
BaTeIbHBIM TIOTEHIIMAIIOM, B CHIy Oe3rpaHud-
HOCTH CaMOTro S3blKa MOMOTaeT peniath pas-
nudHble ydeOHble 3amauu. [loaroroBka mpo-
(beccHOHANBHBIX KAJAPOB ISl  OOECIICUCHUS
0€30MMacCHOCTH TOCYAapCTBA TPOU3BOIUTCS C
ONOpO Ha BBIBEPEHHBIE 00pa30BaTEIbHBIC
MPOrpaMMBbI, BKIIIOUYAIONIME HE TOJBKO Y3KO
npodeccuoHallbHbIC, HO ¥ 0011e00pa3oBaTeb-
HbIC T'yMaHWUTApHBIC JUCHUIUIMHBI, TAaKHEC Kak
WHOCTPaHHBIA SI3bIK. SI3BIKOBas TOJTrOTOBKA
pa3BUBacT KOMMYHHKATHUBHBIC YMCHHs 00ydYa-
IOLUXCSI, TOTOBUT UX K 3 dekTuBHOMY 00IIIe-
HUIO B TPO(QECCUOHATBHBIX CHUTYAIUSIX, SBIIS-
€TCs CPEIICTBOM PACIIUPEHUs] KPYro3opa, mpe-
OJIOJICHUSI KOH(JIUKTOB, OCTH)KECHUS B3aUMO-
MMOHUMAaHWsI, YCTAaHOBJICHUS COTPYAHUYECTBA.
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Abstract. Purposes: To explore the perceptions of EFL students on reading strate-
gies when they read challenging texts to prepare for studying in English at Glasgow
University, the UK. Methods: A participatory action research (PAR) approach with
mixed-method research was adopted in the present study via questionnaires and in-
terviews. Seventeen participants were sampled to participate; more specifically, fif-
teen respondents agreed to fill in the self-completion questionnaire, and two inter-
viewees were volunteered to participate in the semi-structured face to face inter-
views. Results: The findings show that students most frequently employed cognitive
reading strategies and metacognitive reading strategies, and socio-affective reading
strategies was the least used strategy. Furthermore, most participants thought that the
most reading difficulty for EFL students is insufficient vocabulary. Conclusions: De-
spite this current research implemented with a limited learning context (only one col-
lege) and small sample size, there are still some implications for both students and
teachers, it is necessary to examine learners' variables such as gender, age and na-
tionality that may have a close relationship of choice of reading strategies and read-
ing difficulties. Lastly, understanding reading purposes is possibly related to reading
strategies and difficulties to improve their reading efficiency; it needs to be consid-
ered in further studies.

Keywords: autodidacticism; reading difficulties; challenging texts; cognitive reading
strategies; metacognitive reading strategies; socio-affective reading strategies; partic-
ipatory action research

Information for citation: Li Ma, Ahmed Alduais, Longfeng Jiang (2021), “Partici-
patory action research on EFL students’ difficulties during autodidacticism of chal-
lenging texts using cognitive, metacognitive and socio-affective reading strategies”,
Research Result. Pedagogy and Psychology of Education, 7 (2), 58-73, DOI:
10.18413/2313-8971-2021-7-2-0-5.

Highlights: — Autodidacticism of reading strategies

— Experiences of EFL students of their showed cognitive reading strategies as the most
reading difficulties and strategies are explored used ones, followed by metacognitive and so-
(Participatory); cio-affective — and insufficient vocabulary dur-
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ing autodidacticism seems to be the number
one reading difficulty (Action); and

— EFL students share reading strategies
and difficulties to increase their awareness and
other EFL students (Research).

Introduction. Learning strategies has
been regarded as an essential field of education,
and several EFL students face reading difficul-
ties and problems when reading texts, while too
many previous studies were mainly focused on
students read in class that depends on different
reading states rather than reading on their own.
Moreover, a few previous research pieces were
concentrated on reading passages in general
rather than challenging texts.

Over the last few decades, there are plen-
ty of studies all over the world that
have investigated various use of reading strate-
gies of EFL students and difficulties they
face when they are reading texts based on three
reading stages in the classroom (Young
& Oxford, 1977; Paris et al., 1991; Brantmeier,
2002). However, most previous studies have
primarily concentrated on different reading
strategies based on the reading stage during the
class rather than reading independently.

Additionally, although there are a few
previous types of research were focused on
reading issues or difficulties they encounter
when ESL/EFL students read texts, it is neces-
sary to explore the difference between the two
different types of reading; it also seems that
this kind of study has not received sufficient
attention in the EFL context of Glasgow.
Thus, this research focused on challenging
texts, which specify the range of all the reading
texts.

Reading is a complicated cognitive ac-
tivity that is important for
ate functioning and for acquiring information to
require meaning construction and memory in-
tegration in current society (Zare, 2013: 1566).
There are different definitions of reading strat-
egies based on previous studies. Reading strat-
egies has been defined as a mental process that
readers choose to adopt to accomplish reading
tasks consciously and successfully (Zare, 2013:
1567). IKEDA et al. (2003: 49) state that lan-
guage learning strategies are a significant factor

in successful language learning.
ing strategies are also techniques and ap-
proaches that the readers use to make their
reading more effective (Zare, 2013).

According to Oxford (2011), the purpose
of ESL/EFL learning strategies is to enhance
their achievement or proficiency of the lan-
guage, finish a task, or make learning
more successful, efficient, and straightforward.
Based on previous studies, there are two cate-
gories of reading strategies. Reading strategies
were divided into four types: problem-
solving strategies, global strategies, support
strategies and socio-affective strategies (Mokh-
tari & Sheorey, 2002: 121; Huang et al., 2009).

Another classification of
ing strategies is cognitive reading strategies,
metacognitive reading strategies and socio-
affective reading strategies. According to sev-
eral previous studies, the latter categories are
used more frequently (Oxford, 1990; Chamot &
O'Mally, 1994; Brown, 2007; Williams & Bur-
den, 1997; Cromley, 2002; Huang et al., 2009:
24). Thus, this study focused on the three prin-
cipal strategies: cognitive, metacognitive,
and social and affective.

To start with the cognitive strategies,
Brown (2007: 134-135) demonstrated that cog-
nitive reading strategies refer to using the writ-
ten materials by learners in a conscious way to
boost their learning, for instance, insert vocabu-
lary in a meaningful context or use the infor-
mation available to make guesses about new
items meaning or fill the gap in a message.
Chamotand O'Malley (1994) also indicated
that cognitive strategies are adopted to com-
plete a particular cognitive task when reading
texts. According to Williams and Burden
(1997), cognitive strategies are defined
as mental processes directly concerned with
information processing to learn, obtain, check,
or use the information. Brown (1994: 115)
claimed that cognitive strategies are more re-
strained to particular learning tasks and com-
prise more direct study material operations.

In general, studies in both L1 and L2
reading research provide a binary division of
cognitive strategies as bottom-up and top-
down. Cognitive reading strategies involve var-
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ious strategies the learners may use that can
facilitate language learners read more effective-
ly and quickly (AL-Sohbani, 2013): translation,
grouping, note-taking, deduction, recombina-
tion, imagery, keyword, contextualisation,
elaboration, repetition, prediction, transfer, in-
ferencing, and so on (Brown, 2007). There are
different descriptions for each different strate-
gy. For example, note-taking can be described
as writing the key points down, main idea,
summary, or outline of information in speaking
or written (Brown, 2007: 135).

The second reading strategy is metacog-
nitive strategies, which are the functioning
of monitoring or processing cognitive strate-
gies. Different definitions of metacognitive
strategies are defined by diverse scholars
(Shamsini & Mousavi, 2014: 41). Brown
(2007: 134) stated that the term “metacognitive
strategies” include monitoring their output and
comprehension or self-evaluation for learning
after completing a task. Cromley (2002) indi-
cated that metacognition is that learners are
employing themselves in metacognition, for
example, thinking about whether they are tact-
ful or checking their production or deciding
whether the task can be completed and so on.
According to Sen (2009: 2301), metacognitive
strategies involve the awareness of their think-
ing about their learning process. There are sev-
eral different metacognitive reading strategies:
advance organisers, directed attention, self-talk,
self-management, operational planning, self-
monitoring, delayed production and self-
evaluation (Brown, 2007: 134). For instance,
operational planning is described as “planning
for and rehearsing linguistic components neces-
sary to carry out an 'upcoming' language task”
(Brown, 2007: 134). Quite a few previous stud-
ies claimed a critical relationship between the
use of metacognitive strategies and reading
comprehension. It is  essential to
use metacognitive reading strategies if the
readers want to get a successful understanding
of reading and effective readers are good at
adopting metacognitive strategies (Crom-
ley, 2002; Sen, 2009; Shamsini & Mousavi,
2014; Huang et al., 2009; Anderson, 1991;
Block, 1986).

Strategies in the socio-affective category
comprise social strategies and affective strate-
gies that refer to learning and interacting with
others for understanding culture like asking
for clarification, and cooperation while affec-
tive strategies involve managing feelings and
emotions such as dealing with stress and fear
appropriately on their own, self-talk, or using
music when they are doing reading tasks and so
on (Brown, 2007; Huang et al., 2009: 24). For
instance, cooperation refers to gaining feedback
or comments, simulating a language activity, or
pooling information by discussing with one or
more peers by emails or in chat rooms. Ques-
tions for clarification involve asking for repeti-
tion, paraphrasing, elaboration via teachers,
professors, or native speakers to understand
betterthe reading task (Brown, 2007, Huang et
al., 2009).

Regarding the above three main strate-
gies, eleven different reading strategies based
on cognitive, metacognitive and socio-affective
reading strategies were included in this re-
search: note-taking, imagery, inferencing,
translation,  highlight/keyword, operational
planning, self-evaluation, self-talk and coopera-
tion in the current study. Furthermore, these
differentreading strategies were involved in the
questionnaire and semi-structured interview to
test what reading strategies EFL students use
and their difficulties when reading challenging
texts on their own in an international college in
Glasgow.

The primary significance of this studies
lies in that lots of previous studies are mainly
concentrate on ESL/EFL students read texts in
the classrooms with teachers' guidance. The use
of reading strategies thus depends on three dif-
ferent reading strategies in the class. In contrast
with supported reading on their own, there are
three reading stages in the classroom: pre-
reading stage, while-reading stage and post-
reading stage. EFL students use different read-
ing strategies in various phases (Young & Ox-
ford, 1977; Paris et al., 1991).

The purpose of this research was to in-
vestigate EFL students' perceptions of reading
strategies they use when reading challenging
texts on their own and finding out if the stu-
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dents face problems, and what issues or diffi-
culties when they read challenging texts on
their own to prepare for studying in English at
Glasgow University. Thus, this current study
answered the two research questions below.

1. What reading strategies do EFL stu-
dents use when reading challenging texts on
their own when preparing to study in English?

2. What difficulties do EFL students en-
counter when they read challenging texts on
their own when preparing to study English?

Methodology and methods. According
to Onwuegbuzle and Leech (2006: 475), re-
search questions are essential in quantitative
and qualitative research since research ques-
tions will narrow the study and research objec-
tive via particular questions. To examine EFL
students' perceptions of reading strategies and
difficulties they encounter when reading chal-
lenging reading passages in English by them-
selves rather than in Glasgow's classes, this
study adopted the qualitative approach to inves-
tigate more details deeply. Saunders et al.
(2012: 161) indicated that ‘qualitative’ is often
used as a synonym for any data collection tech-
nique such as interviews or data analysis pro-
cedure such as categorising data that generates
or uses non-numerical data.” Cohen et al.
(2007) claimed that it is beneficial to quickly
generalise quantitative data by questionnaire,
especially for a large sample size; there are no
geography restrictions.

This study used a self-completed paper
questionnaire through face to face was de-
signed and used to gather quantitative data, but
they analysed it in an interpretive way. That
means the research delivered the questionnaires
and waited for respondents to finish the ques-
tionnaire to collect data faster (Saunders et al.,
2012, p. 420). Therefore, the self-completed
questionnaire was selected because it was a
quick and easy way to give out the question-
naire after participants' permission was suitable
for collecting data. Participants might ignore
filling the questions if they used email or mail
questionnaires.

Sample. Due to resource and time con-
straints, the sampling strategy selected a non-
probability sampling that was more suitable
and effective for this current study. It is impos-

sible to access the whole population of all the
EFL students if adopting the probability sam-
pling strategy. Non-probability sampling means
“selection of sampling techniques in which the
chance or probability of each case being select-
ed is not known” (Saunders et al., 2012: 676).
Considering convenience, the non-probability
sampling technique was implemented in this
research since it is hard to examine all the read-
ing strategies and reading difficulties.

Consequently, this study randomly se-
lected participants in the standard room of the
institution in Glasgow. 15 EFL students who
study pre-master currently in this institution
which belongs to the University of Glasgow to
enter the University of Glasgow to learn were
selected to investigate EFL students percep-
tions of difficulties and strategies they use to
read challenging texts on their own when pre-
paring to study in English at the University of
Glasgow. Their ages were all over 18 years old,
and the proficiency level was assigned as up-
per-intermediate since they are preparing to
study at Glasgow University after they finish
their pre-master courses. | chose this site's par-
ticipants because the students in this college are
all international students who regard English as
a foreign language and are taught English lan-
guage courses that involve reading skills.

Therefore, choosing these 15 internation-
al students could have various nationalities
such as Chinese, Japanese, Arab, and Russian,
which may impact reading strategies and read-
ing difficulties when they read a challenging
reading text than other studies. Furthermore,
many previous findings and results were out-
dated; it is crucial to explore the current strate-
gies and difficulties when reading EFL stu-
dents.

Moreover, this research did not classify
students by variables like gender, age, national-
ity, first of all, because it tended to find the
reading strategies and difficulties by students
themselves in general, and the primary purpose
was to investigate how different when students
read a challenging text rather than in classes.
Secondly, the sample population is not large
enough for these variables to be considered, as
they would probably have no striving signifi-
cance and effects.
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Measures. There are 23 closed questions:
all frequency Likert scale questions from never
to always for testing different reading strategies
and reading difficulties or problems based on
the relevant points identified in the literature
review section. Take a question as an example
here: “I write down the main idea important
points when I read a challenging text”, “I feel
worried when | encounter vocabulary | do not
know.” According to Saunders et al. (2012:
482), closed questions are simpler and faster to
gather information from different respondents,
and the answers are simple to code and statisti-
cally analyse with fewer errors. In this research,
the researcher analysed the trends in the an-
swers based on an interpretive method.

However, some participants refused to fill
the questionnaire questions because they had a
short break in the standard room not have suffi-
cient time to finish the questionnaire. There-
fore, avoiding sensitive time is helpful to gather
information successfully. Such as lunchtime,
class short break time, or students are hurry to
classes. The pilot study was also considered
significant in the study; some participants
might not answer all questions as they were
ambiguous and less confidential.

According to Cohen et al. (2007), it is
crucial to consider whether the questions are
necessary, clarity to read, providing the correct
amount of choices, appropriate information,
truthfulness and bias answer or not. It thus

checked for accuracy of translation and pilot
tested by fellow students or tutors. For exam-
ple, the challenging text could confuse partici-
pants because they may not know what kind of
text can be difficult. Consequently, a supervisor
and two classmates at the University of Glas-
gow piloted and detected these questions. After
piloting, the researcher will show them an
IELTS text before they complete the question-
naires and interviews.

Also, there were no open questions at the
bottom of the questionnaire because this study
conducted the semi-structured interview, in-
cluding available questions as the second in-
strument to explore more in-depth. A semi-
structured interview refers to several questions
that focus on the specific area and are designed
to elicit similar responses from participants.
However, it follows a pre-prepared plan that
could vary the sequence in which questions are
asked and ask new questions through one to
one (face-to-face) based on the different situa-
tion in the context of the research (Saunders et
al., 2012: 681).

In this study, qualitative data were gath-
ered by a semi-structured interview (in-depth
interviews). It is suitable for collecting qualita-
tive data to conduct more about participants'
perceptions and feelings to develop the re-
search. A draft of the interview questions was
designed in advance, and some questions were
altered that depends on the response, facial ex-
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pression and behaviours from interviewees.
The interviews were conducted in a specialised
interview room at the Fraser Building; the re-
searcher has built a good relationship with the
two interviewees to make the discussions run
smoothly.

This research asked two students who
volunteered to interview about their perspec-
tives and feelings of reading strategies and
reading difficulties when reading a challenging
text through semi-structured interviews. Each
interview lasted 15 minutes for each partici-
pant. There are 12 questions which include
open questions that allowed participants to de-
fine and describe a situation or event. Saunders
et al. (2012: 391) reported that available ques-
tions involve the following question: ‘what’,
‘how’ or ‘why’ that encourage participants to
express their attitudes or show development
and extensive answers. For example, in this re-
cent interview, ‘How do you feel when you
read a challenging text?’ ‘Why do you feel
worried sometimes when you face a difficult
passage?’

The semi-structured interview was con-
ducted in English entirely because the interview-
ees are international students who speak different
first languages. Easterby-Smith et al. (2008) indi-
cated that bias could be avoided if use open ques-
tions. Additionally, probing questions were de-
signed in the semi-structured interviews. Probing
questions refer to investigate the answers of re-
spondents that are rather important to the research
topic. It was similar to open questions but re-
quested more responses (Saunders et al., 2012:
392). Take Q7 as an example in this interview,
‘Do you think you are an effective reader? Please
tell me more about that?’

However, the interviewees who would
not answer all the questions might not recog-
nise many theoretical concepts such as cogni-
tion, affection because their understanding of
the concepts may change (Saunders et al.,
2012: 390). Therefore, such terms and tricky
words in the guestionnaire were avoided. After
revising, a tricky question that included the
term metacognition was replaced by some easy
examples. Moreover, an IELTS reading pas-
sage was showed to interviewees before they

started to answer the interview questions. This
reading material part was presented in the ma-
terial section further below.

The threat of reliability and validity were
taken into account. Reliability is a crucial fea-
ture in research quality (Saunders et al., 2012:
192). Some issues occurred during collecting
data that impeded data collection progress due
to the threats of reliability, which came from
both researcher and participants. For instance,
in the current research, the researcher asked
one student to fill the questionnaire at
lunchtime in the standard room in that college
in Glasgow; however, the student refused to
complete it because it had a class p.m. had no
sufficient time to finish. Hence, considering a
proper time and suitable and secure location for
participants is rather significant (Felder &
Spurlin, 2005).

This study was approved by an Educa-
tion-Ethics officer in the School of Education at
Glasgow University before the research. Be-
cause the participants are the students who run
for foundation and preparation for Master’s de-
gree students, it was essential to send a permis-
sion request, consent forms and ethics approval
form of questionnaire and interviews for that
college’s leader. Besides, the participants
agreed to take part in this research before ask-
ing for permission. Besides, the participants
agreed to participate in this research before at-
tributing the questionnaires and conducting the
interviews.

Thus, the consent form was required to
sign their names on it. According to Saunders
et al. (2012), it is significant to acquire consent
forms from the participants. Simultaneously,
they were informed to withdraw if they felt un-
comfortable or were asked some sensitive ques-
tions. Furthermore, all the information gained
from the questionnaires and interviews was
kept confidential, and participants’ signatures
and private data were removed from the out-
come. In terms of interviews, recording semi-
structured interviews was informed to the in-
terviewees before implementing interviews.

Design. The study design is based on
the PAR, mainly Chevalier and Buckles (2019),
where the three elements interact together to
form change (i.e. participatory, action, re-
search).
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Fig. 2 Design of the study based on the PAR approach and Chevalier
and Buckles' framework (2019)

Procedures. The paper questionnaires
were distributed in Glasgow on July 13 in
2015, and the data also was collected at 1 pm
on July 13 face to face. Because the first and
third authors studied at Glasgow University, 15
students were chosen randomly in the standard
room at an international college in Glasgow.
The male and female participants included a
few different nationalities based on the re-
searcher observed during the formal room sur-
vey. The researcher would show an IELTS
reading text as a challenging text about ‘the
little ice age’ before allocating the question-
naires. The students were instructed and en-
couraged to scan through the reading passage to
complete it smoothly.

However, they had the right to decide
whether to adopt the text as their reading help.
Boyle et al. (2003: 282) suggest that if the par-
ticipants felt comfortable, they had the right to
withdraw at any time. Each questionnaire took
each participant 5 minutes approximately, and
the whole process of collecting data from the
questionnaires was last 2 hours. The researcher
facilitated and explained to the respondents if
they did not understand any vocabulary or had
any confusion about the questionnaire during
the process. Besides, the data of questionnaires
were managed anonymously and confidential
by the researcher. Furthermore, consent forms

were shown to all the participants who agreed
to sign their names on them.

In terms of the two interviews, the princi-
pal investigator was conducted on July 15 in
2015, and the qualitative data were collected
between July 16 and July 18 through one to one
and face to face. The three separate interviews
were all implemented at about 3 pm in Glas-
gow University Library, each of which lasted
15 minutes, which allocated each student an
IELTS reading text to know what a challenging
text is before interviewing. Instructions were
also given to help participants get familiar with
the topic. Similarly, the data of interviews
would keep interviewees anonymity as well.
The audio-recording device recorded the inter-
view responses to transcribe their account, and
the interviewer took notes during the inter-
views. Saunders et al. (2012: 394) claimed that
note-taking is beneficial for maintaining the
researcher’s concentration to provide a back-up
if the audio recorder does not work, suitable for
transcription when the researcher analyses the
data. After the interview, the interviewees were
required to put their signature on the interview
consent forms, representing the researcher had
already asked their permission.

Once data were collected, the data were
analysed qualitatively because the current study
is qualitative methodologically. As mentioned

HAVYUHBIN PE3VJITAT. ITIEJIATOI'MKA U TICUXOJIOI' M1 OBPA3OBAHMS
RESEARCH RESULT. PEDAGOGIC AND PSYCHOLOGY OF EDUCATION



Hayunvlil pesysemam. [ledazozuka u ncuxosozusi oopasosarust. T. 7, Ne 2. C. 58-73
Research Result. Pedagogy and Psychology of Education. Vol. 7, Ne 2. P. 58-73

above, the data were collected from question-
naires and interviews. First of all, the 23 ques-
tions were analysed by coding because each
question was a sentence. Codes can help mean-
ings be memorised and recalled quickly and
more effortless.

The participants were asked to scan one
challenging text of about 500 words each be-
fore a 15 minutes interview for each partici-
pant. The passage was extracted from an
IELTS book eight published in the University
of Cambridge ESOL Examinations. | selected
the IELTS reading text because all the partici-
pants might pass or prepare for the IELTS test.
Thus, they had the same English level and
ready to study in English at the University of
Glasgow. Besides, most of these EFL readers
were likely to read in their academic curricula
was IELTS since it was more challenging for
them in their reading setting. The difficulty
levels of the reading passage were set at the
upper-intermediate level.

Results. In the present research, two
questions were raised. First of all, the use of
EFL students' reading strategies when they read
challenging texts on their own was investigat-
ed, such as note-taking, translation, and self-
evaluation. Secondly, EFL students’ difficulties
when they read complex texts on their own
were examined based on the data from ques-
tionnaires, especially from interviews, because
the data from interviews were detailed and rich
— for example, reading anxiety-like tension,
desperation and fear, short vocabulary.

Reading strategies of EFL students. In
the questionnaire, there are nineteen frequency
Likert scale questions were tested about differ-
ent reading strategies, which were coded by
note-taking (Q1), imagery (Q2~Q4), inferenc-
ing (Q5~Q6), translation (Q7~Q8), High-
light/keyword (Q9), Rereading (Q10), Planning
(Q11~Q12), Self-evaluation (Q13~Q15) and
Cooperation (Q16). There are nine questions
(Q1~Q9) that were all counted cognitive read-
ing strategies. More precisely, as shown in Fig-
ure 3, very few students used ‘note-taking’ as
their strategies when they read a challenging
text independently, while most students em-
ployed ‘translation’ when they read challeng-

ing texts on their own. Similarly, the inter-
views' result shows that the two interviewees
did not take notes very often while reading
challenging texts independently. However, in-
terviewee 1 said:

“Sometimes, I take notes if I feel it’s real-
ly important, as you know, in the IELTS text,
we have questions, | read the questions first, if
there are key words in the text, | make notes on
the questions and try to find the key words in
the text, but I usually underline the key words
in the content.”

Furthermore, the interviewees also
thought taking notes is helpful while reading a
challenging text individually. For example, in-
terviewee "1 expressed, “um, taking notes is
useful, because | cannot remember all the read-
ing things, so when | take notes which are the
key points, | can think of other things, it makes
me more memorising”. Similarly, interviewee 2
stated:

“Very often, no matter in an exam or read
at home, I take notes because it’s a good way to
get a high mark. And it’s really useful for me;
for example, there are not lots of time to read
the whole text during the exam. | will have a
plan in my mind to find the answers and locate
the keywords to help me find the answers
quickly through taking notes. But If | just read
a newspaper, | never do that”.

Thus, the reading strategy of taking notes
was not the most frequent one while reading a
challenging text; generally, underlining tends to
be used more when they read on their own by
students according to the semi-structured inter-
views. Based on ‘translation’, the female inter-
viewee employed a translation strategy very
often. For instance, one of the interviewees said
she always translates the whole sentence to get
the idea into her language. Another male inter-
viewee did not mention translation at all.

Additionally, many participants were
still, but few chose ‘imagery’ as one of three
strategies than ‘note-taking’. In terms of ‘infer-
encing’, most of the respondents selected it as
their reading strategy, and only one student
rarely used an ‘inferencing’ strategy when they
read a challenging text by themselves. The rest
of the participants sometimes employed it as
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their reading strategy. The same finding from
the interviews, all 2 participants used a ‘guess-
ing’ strategy rather frequently. For example,
the female interviewee mentioned, “I just skip
it, translate the whole sentence to get a general
idea and ignore that one unknown word and
guess from the context sometimes” (interview-
ee 1). In comparison, interviewee 2 said, “Um,
firstly, I may guess what it means. If | cannot
guess the meaning, | just skip that and keep
reading, | will try to guess it from the available
information from the content”.

In terms of ‘highlight/keywords’, it can
be found from the questionnaire that less than
half of the students often/always adopted a
‘highlight/keywords’ strategy when they read
independently. Almost half of the participants
employed it as their reading strategy some-
times. Surprisingly, nobody chose ‘Never’ ac-
cording to these five different strategies of
reading. In contrast, the interviews participants
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preferred highlighting the keywords when they
read a challenging text independently. For ex-
ample, the male interviewee responded that
both ‘note-taking’ and ‘highlight/keywords’
were useful. It was an excellent way to get a
high mark, especially during an exam. It helped
him locate the keywords quickly. Moreover,
the ‘summarising’ strategy was never used by
the 2 participants according to the interviews.
For example, male interviewee 2 said: “Never,
I normally understand the text through the read-
ing so that I will not summarise on my own”.
Interviewee 1 answered that she rarely
employed the ‘summarising’ strategy; her pur-
pose is to get the correct answer rather than to
summarise the idea. In summary, most partici-
pants preferred using ‘translation’ and ‘infer-
encing’ strategies than others when they read
challenging texts on their own in Glasgow
based on the questionnaires and interviews.

Rarely ™ Sometimes M Often M Always

8
3 3
1
&

&

Strategy

Fig. 3 The use of cognitive reading strategies

In terms of metacognitive reading strate-
gies, frequency Likert scale questions were de-
signed to investigate the use of ‘planning’, ‘re-
reading’ and ‘self-evaluation strategies of read-
ing by EFL students in Glasgow. It can be seen
in Figure 4, and there was a balanced distribu-
tion of use of the planning strategy by partici-
pants, which means there were no apparent
trends of this strategy. However, based on the

interviews, both interviewees had a plan or goal
in their head to get the correct answer while
reading a challenging text.

For example, the male participant re-
sponded that he combined taking notes and op-
erational planning to help him be more focused.
He mentioned, “During the exam, there is not
much time to read the whole text. | have a plan
in my mind to find the answers and locate the
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keywords by taking notes.” Compared with
planning, there was a striking tendency of using
the ‘rereading’ strategy, and most participants
preferred employing the ‘rereading’ strategy
among all students. Similarly, the two inter-
viewees answered that they knew what they
should focus on, usually focused on the ques-
tions first, and then tried to find the relevant
information in the passage, which means they
used selective attention while reading a chal-
lenging text on their own.

However, many respondents chose
‘sometimes’ of using the ‘self-evaluation strat-

egy, and only a few participants used this self-
evaluation strategy frequently when they read a
challenging text on their own in Glasgow. Ac-
cording to the finding from the interviews,
there was a slight difference from the question-
naire. The students who participated in the in-
terview checked their language and content
while reading. In conclusion, the number of
participants who preferred using the 7eread-
ing’ strategy was much more than those who
employed planning and self-evaluation strate-
gies.

Never Rarely ™ Sometimes ™M Often M Always
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Fig. 4 The use of metacognitive reading strategies

Based on Socio-affective strategies of
reading, three questions were asked about the
use of ‘cooperation’ and ‘self-talk’ strategies
by EFL students. Both the ‘cooperation’ and
‘self-talk’ strategies were witnessed as apparent
trends. To be more specific, as can be seen
from Figure 5, almost all the participants rarely
used the ‘cooperation’ reading strategy when
they read a challenging text on their own. In
contrast, the great majority of participants al-
ways employed the reading strategy of ‘self-
talk’. According to the interview transcription,
both interviewees did not use the ‘cooperation’
strategy when they read independently.

For example, the male students respond-
ed: “Well, I always solve reading problems by
myself, even in the class, you know, | am not a

kind of outgoing person, I do not like working
with peers when I read a challenging text”. Ad-
versely, the interviewees' strategy of ‘self-talk’
was frequently used by the interviewees when
they read a challenging text on their own. For
instance, the second respondents answered:
“Well, I think it is a good way for me to adjust
myself, especially during an exam” (interview-
ee 2). At the same time, the first respondent
stated:

“Yes, I always talk to myself when I read
on my own, especially for a challenging text.
Self-talk can remind me thinking in the reading
context and help me relieve my tension
if the text is too difficult for me as well” (inter-
viewee 1).
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To conclude, many more participants
adopted the self-talk reading strategy when

Never

14 13
12

10

Degree

Cooperation

0

Strategy

they read challenging texts based on question-
naires and interviews.

Rarely M Sometimes M Often M Always

0

Self-talk

Fig. 5 The use of socio-affective reading strategies

Overall, as shown in Fig. 3, Fig. 4 and
Fig. 5, it can be seen that the three main read-
ing strategies were all employed by the partici-
pants when they read a challenging text on their
own in general. More precisely, most EFL stu-
dents who prepared an English study at Glas-
gow University used cognitive reading strate-
gies very frequently that were much more than
metacognitive reading strategies. Additionally,
the participants who employed metacognitive
strategies were a bit more than using socio-
affective reading strategies by the participants
based on both questionnaires and interviews.

Reading difficulties of EFL students.
There were five frequency Likert scale ques-
tions in the questionnaire, which were asked
about EFL students’ perceptions of challenges
they use to read challenging texts on their own
when preparing to study in English at Glasgow
University. Themes coded the five questions:
reading anxiety, reading speed, language dif-
ferences, prior knowledge, vocabulary and
English exposure. As shown in Figure 6, many
respondents often/always had ‘reading anxiety
which affected their reading comprehension.

Similarly, according to the interviews' re-
sponse, the two interviewees also thought they

had serious ‘reading anxiety’, especially read-
ing a challenging text independently in an ex-
am. For example, intervieweel responded that
“I feel like I do not want to read it, and I feel
stressed.” Interviewee 2 expressed: “I feel wor-
ried that I may not understand the text.” Be-
sides, Slow ‘reading speed’ and ‘language dif-
ferences’ were another two difficulties for the
participants that account for a large number
when they read a challenging text based on
questionnaires, which is slightly different in the
interviews.

The female interviewee thought reading
speed was very slow, impacting her reading
comprehension, particularly in reading a chal-
lenging text, which the field was not familiar
with. For instance, interviewee 1 answered:
“The field or the content I am not familiar with
will make my reading speed rather slow even
make me do not want to read it, especially for a
specific subject like science, chemistry etc.”

Also, the participants' short vocabulary
was the biggest problem when they read a chal-
lenging text independently, which was the same
finding from the interviews. Both males and
females considered short vocabulary as their
severe reading difficulty while reading a diffi-
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cult text independently. For example, the male
interviewee responded twice, “Eh, I think may-
be the vocabulary because some vocabulary is
complicated that I cannot understand”. He also
mentioned, “English for me is a foreign lan-
guage. There is still lots of vocabulary | do not
know”. The female interviewee said, “Further-
more, insufficient vocabulary can be a reading
difficulty for me as well”.

In contrast, not many respondents
thought that ‘insufficient prior knowledge’
could be reading difficulties or influenced their
understanding when reading a challenging pas-
sage. Based on the interviews' findings, the fe-
male student answered: “Yes, absolutely, I usu-
ally use my prior background knowledge to
connect with the topic or some sentences which
I am not very confirmed, but due to my insuffi-
cient previous knowledge, it sometimes affects
my reading understanding” (Interviewee 1).

However, the male interviewee did not
mention prior knowledge at all. In terms of
‘English exposure’, very few students consid-
ered a lack of ‘English exposure’ that could be
their reading difficulties when reading a com-
plex text independently. According to the inter-
views' findings, the 2 participants did not think
they lack ‘English exposure.” The female re-
spondent argued in the interview:

“Uh, I think English is a foreign language
for me because | am an international student.
The grammar pattern is completely different, so
reading in English is definitely new and hard,
especially reading a challenging text. But since
I am a student in Glasgow and | have many
chances to use English which can help me
learning English fast and help me make pro-
gress on my poor reading”.
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Fig. 6 Reading difficulties of EFL students

To conclude, insufficient vocabulary was
the most severe difficulty for most participants,
whilst very few students considered that ‘prior
knowledge’ was their reading obstacle when
they read a challenging text by themselves.

Discussion. In the present study, EFL
students in Glasgow preferred using cognitive
strategies of ‘translation’ and ‘inferencing’ that
are much more than other strategies use in gen-
eral. Compared with ‘translation’ and ‘infer-

encing’, the participants do not consider ‘note-
taking’ as their reading strategies very fre-
quently. The result of the majority of EFL stu-
dents’ perspectives of reading strategies of-
ten/always employ ‘inferencing’ which related
to ‘predicting’ or ‘guessing’ from the context
that is similar to the previous studies of Sarco-
ban (2002) Yigiter and Giirses (2004) which
were conducted in Ataturk University in Tur-
key. Besides, very few participants think that
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‘note-taking’ is their reading strategy when
they read a challenging text on their own in this
own research, the result fits with previous stud-
ies which investigated Iranian EFL students
who got a relatively low mean of ‘taking notes’
by Zare (Zare, 2013).

In terms of metacognitive reading strate-
gies, most respondents prefer to use rereading
very frequently in a college of Glasgow, which
fit the previous results from many other studies
at Mysore University and Nanyang Technolog-
ical University (Cromley, 2002; Sen, 2009; Jun
Zhang, 2001). More specific, interviewee 1 re-
sponded that rereading is one of her reading
strategies:

“Um, if I find the text or the content is
difficult, 1 reread it, and then read the difficult
sentences 3 or 4 times and then if feel like I un-
derstand it, I move on if | feel like 1 do not un-
derstand that, I read it again”.

Moreover, the perception of the ‘plan-
ning’ strategy is not used very often or is used
rarely. There is no noticeable trend of the use
of the ‘planning’ strategy when they read a
challenging text on their own based on the
questionnaires, which cannot compare with
previous studies from Saricoban (2002) so that
cannot witness the importance of EFL students’
perspectives about the ‘planning’ strategy, it
might be explained by the fact that the re-
spondents from the questionnaires did not un-
derstand what the ‘plan’ exactly mean of the
Q11 while Q12 are asked a similar question
about ‘functional planning’, which result in ad-
verse responses of the two questions. However,
the outcome from the semi-structured inter-
views is quite identical to Saricoban (2002)
study. Both of the male and female interview-
ees have a plan and a goal before and while
reading. To be more precise, the female inter-
viewee answered: “My goal is to get the answer
to the question while reading, especially in
IELTS text. | probably have a plan about what
strategy | should use according to different
types of questions”. Interviewee 2 stated:

“The main goal for me is to find the an-
swers in such a challenging text if | read an
IELTS text. If | read a challenging text for

pleasure, my goal is to understand it, or even |
do not have a goal”.

However, there is a surprising finding of
the perceptions of using the ‘self-evaluation’
strategy in a college that runs foundation and
preparation courses for Master’s degree stu-
dents. Based on the results from questionnaires,
many EFL students think that they sometimes
employ the strategy of ‘self-evaluation, which
does not fit previous studies (Sen, 2009;
Yigiter&Giirses, 2004). It may be because the
Q14 and Q15 were asked about checking the
language while reading rather than the content
of the text. It can be assumed that EFL students
may focus on content first to understand the
passage, especially during an IELTS exam.

Additionally, the finding from the inter-
views shows that both of the respondents con-
sider checking the content of a reading passage
as their priority than checking the language
while reading a challenging text on their own in
a college of Glasgow, which is similar to the
studies of Sen (2009) and Yigiter&Giirses
(2004). Thus, it can also be hypothesised that
the EFL students’ perceptions of the reading
strategy use relate to the different purposes of
reading. The two interviewees argued, “Um,
again, it depends on different situation. If I am
free, | do not have exams or lots of courses, I
will do that if I do not have enough time like
during an exam, I will not do that”. Interviewee
2, too, believes: “Definitely yes. Nevertheless,
firstly | prefer to check the content if I under-
stand. After reading, | like to write down some
new words in my notebook to try to learn and
remember the new knowledge from reading”.

Most EFL students use the ‘self-talk’
strategy most frequently when they read a chal-
lenging text on their own in that college of
Glasgow, and they usually show their emotion
when they read a complex text on their own.
Self-talk can help them to reduce reading anx-
iety. Simultaneously, reading, which is similar
to Fotovatian and Shokrpour (2007) study at
Iranian University.

Besides, the research has found another
finding that they use ‘self-talk due to the reason
of reading anxiety’, the English level for EFL
participants in Glasgow think that English for
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them is high-brow, making them feel worried
and tense while reading a challenging text on
their own. For instance, the female interviewee
said: “T always talk to myself to calm down and
make me decompress; it makes me more fo-
cused on the challenging text”. She said: “I feel
like 1 do not want to read it, and feel stressed
because the English standard is a little bit high,
| feel it is difficult for me, but I have to read it,
I feel like it is pressure”.

However, in this research, EFL students
in a Glasgow college were found that they least
frequently use the socio-affective reading strat-
egy for reading a challenging text on their own
compared with strategies of cognitive and met-
acognitive strategies. To be more detailed, the
perceptions of the use of ‘cooperation’ such as
explaining the text to self or others, work with
peers are the most frequently used category of
reading strategies when they read passages in
classes in Iranian University based on previous
studies by Fotovatian and Shokrpour (2007)
and Choi (2003).

The majority of EFL participants in a col-
lege of Glasgow reported that they encountered
several reading difficulties when they read a
challenging text on their own because they per-
ceived that they had experienced reading diffi-
culties while reading a difficult text on their
own, which resulted from several reasons such
as reading anxiety, insufficient vocabulary. One
of the apparent findings of reading difficulties
for the participants is inadequate vocabulary,
which seems to be supported by Rucklidge and
Tannock (2002), Hargis (1999) and Mourtaga
(2006), who showed that good readers could
recognise a wide range of complex vocabulary.

Another expected finding of reading dif-
ficulties for EFL students is reading anxiety
(fear, pressure, tension), as shown in partici-
pants’ responses from the questionnaires and
interviews in this study, consistent with previ-
ous studies (Javanbakht & Hadian, 2014). All
the 17 participants from questionnaires and in-
terviews thought that they all have reading anx-
iety, particularly facing a challenging reading
passage on their own. Similarly, Language dif-
ference is another reading difficulty that tends
to be supported by Nuttal (1996). No partici-

pant reported that language difference is not
their reading problem.

Conclusion. The findings show that EFL
students most frequently used ‘cognitive read-
ing strategies’ and ‘metacognitive reading
strategies’ compared with socio-affective read-
ing strategies when they read a challenging text
on their own in general. More detailed, the
findings of the research questions indicate the
following: First of all, the majority of respond-
ents thought the most frequent strategies they
use were ‘translation’ and ‘inferencing’ in
terms of ‘cognitive strategies’ when they read a
challenging text on their own in the college of
Glasgow, and inferencing strategies such as
guessing and predicting are supported by Sar-
coban (2002) and Ajideh (2003).

Further, based on EFL students’ percep-
tions of the ‘metacognitive strategy’, many re-
spondents preferred employing the ‘rereading
strategy’ than others, which is similar to the
previous study of Jun Zhang (2001). However,
it does not mean these results tend to corre-
spond with lots of previous studies implement-
ed in other countries. Lastly, although no par-
ticipants like to use the ‘socio-affective reading
strategy frequently, many respondents preferred
using ‘self-talk’ to decrease their reading
anxiety.

In terms of answering the second research
question, EFL students perceived that they had
faced reading difficulties while reading a chal-
lenging text on their own, which primarily re-
sulted from insufficient vocabulary, which in-
stituted many respondents in this study. Slow
reading speed is regarded as another severe dif-
ficulty by the perceptions of EFL students in a
college runs for foundation and preparation
Master’s degree students in Glasgow in this
present research, which is consistent with Nut-
tal (1996) study does not seem to fit other pre-
vious studies. Further studies should be focused
on more studies in this field of reading speed.

Limitations. This study might have some
implications for further practice. Firstly, there
could be a relationship between gender and the
use of reading strategies when EFL students
read a challenging text on their own; thus, it is
necessary to investigate the strategy by sex to
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ensure the difference of reading strategies be-
tween male and female, so that the EFL learn-
ers can be aware of what reading strategies they
use and what reading strategies are appropriate
for men and women to employ when they read
a challenging text on their own. Secondly, a
problematic text includes IELTS text for EFL
students and comprises novels, newspapers,
etc. Reading different types of reading passage
has various purposes for EFL learners. There-
fore, EFL learners need to make sure their read-
ing purposes when they read a challenging text
independently. Thirdly, the teachers in some
education institutions run for foundation and
preparation for Master’s degree students need
to recognise the reading difficulties and prob-
lems of EFL students to help them solve and
overcome the challenges with applying proper
strategies in class once they read a challenging
text on their own for those students who are
preparing a study in English in universities.
Acknowledgements. Thanks to the participants
of the study.
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Abstract. Intercultural competence is a basic skill that everyone needs to learn, not to
mention university students about to enter the workforce. Mastering this skill means
tolerating, respecting, understanding and accepting cultural differences. A sample of
68 students was taken from the Faculty of Law at the University of Prishtina “Hasan
Prishtina” in Prishtina to fill in a questionnaire regarding the importance of the skill in
life and profession. Results show that even though students have some knowledge re-
garding IC, there is still space for improvements. Teachers have to be professionally
trained and the higher institutions should compile more culture-based curricula. The
research results were quite surprising and some recommendations were given in order
to raise awareness of the significance of this skill.
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Introduction. This paper has placed the
interest towards the core of intercultural com-
munication, the methods and approaches teach-
ers can use for their classrooms, the significance
behind this skill and the data of its usage at the
Faculty of Law at the University of Prishtina
“Hasan Prishtina”. The research will show how
language teachers can spread cultural awareness
through practicing intercultural communication
and how it can be incorporated in lessons with-
out leaving grammar or other important lessons
out. Additionally, suggestions of teaching meth-
odologies that can be used in the future are pre-
sented in the last part of the paper.

The core motivation of doing a research in
this field of study is closely linked with the fact
that the implementation of intercultural commu-

nication in this fast-changing century is a fun-
damental need for every human and the sooner
the students learn it, the higher the probability of
their success. Data shows that the usage of this
skill is mainly as a means of building bridges
between nations and communities. Theoretically
observed, communication comprises the most
humane part of each of us, therefore workshops
and trainings could serve well as a starting point,
following up with lessons in language classes.
Definition of intercultural communica-
tion (IC) Regardless of the circumstances of the
country in which one is, the possibility of step-
ping in places that involve different cultures is
quite high. The more economically developed a
state becomes, the higher the opportunity of
meeting different nations and working with
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them follows. How would one communicate,
cooperate and become friends with each other,
when cultures happen to be different and the di-
versification can be at various degrees? In life
and work, one needs to practice the skill of in-
tercultural communication as a means of con-
necting with people. Yet the question is: what
does this particular skill represent, how should
one learn it, and specifically, are the students of
the Law Faculty at the University of Prishtina
“Hasan Prishtina” acquired with the needed
training for it.

Separating the term “intercultural commu-
nication (IC)” often also referred to as “cross-
cultural communication” is taken as a starting
point of analysis. The first definition of the word
“intercultural”, based on the Merriam-Webster
dictionary means: “occurring between or involv-
ing two or more cultures” (“Intercultural,” n.d.).
Two other definitions of the word co-exist,
however this one serves the purpose of this re-
search. Additionally, the definition of culture
needs to be stated: “the way of life, especially
the general customs and beliefs, of a particular
group of people at a particular time” (“Cul-
ture,” n.d.). Looking at it from a social perspec-
tive, one can argue that not only does culture
represent the general customs and beliefs but
also the core values of each individual. The dif-
ference of personal preferences leads to cultural
variety which contributes to complications in
human connections. Moving next with the defi-
nition of the other part of the term, the word
“communication”, based on the Merriam-
Webster dictionary has the following definition:
“the act or process of using words, sounds,
signs, or behaviors to express or exchange in-
formation or to express your ideas, thoughts,
feelings, etc., to someone else” (“Communica-
tion,” n.d.). And since Intercultural communica-
tion is part of the term Intercultral competency
the definition of the later one is “possession of
sufficient knowledge or skill” (“Compenecy”,
n.d.).

Fundamentally, communication requires
effort, but how willing are people to get out of
their comfort zones to do it properly is the ques-
tion. Bennett (1998) states that conflicts arise if
people are dealing with cultural differences

against their will, but at the same time they do
not voluntarily confront themselves with them
either. Since primary school, language is taught
as an inseparable part of every curriculum and
the most appropriate way to achieve cooperation
between people is through teaching.

Approaches to Intercultural Competen-
cies. Bennett (1998) lists six steps to understand-
ing cultural differences: denial of difference,
defense against difference, minimization of dif-
ference, acceptance of difference, adaptation to
difference, and integration of difference. This
process starts with believing one’s own culture
is the ultimate reality and ends with the total ac-
ceptance towards cultural differences. However,
the first three steps are rather concerned with
personal changes and the other three with modi-
fications that can be seen from outside. The ac-
ceptance-of-difference step requires more than
the passive act of understanding, it does rather
consist of giving back when decisions are made
or feedback is needed (Friedman & Antal,
2005). The same authors state that the adapta-
tion step is considered to a certain extend ma-
nipulative since it represents the built expecta-
tion for a certain culture in which people can
require particular end products of behavior. This
phase may be about adapting behaviors but if
performed without critical thought it can lead to
judgments and prejudices. The last step of this
list is the ultimate understanding of one’s own
culture and the culture of the others’. Bennett’s
scale is to a certain extend applicable, however
many scholars do think that other approaches
work better.

Because culture has a very broad meaning
and understanding among people, its approaches
change and the components differ based on the
chosen perspective to see them. Edward Hall
has written many books on anthropology and
behavior where culture plays an important role.
He came up with a high context and low con-
text way of communication as quoted below:

“A high context (HC) communication or
message is one in which most of the infor-
mation is already in the person, while very little
is in the coded, explicit, transmitted part of the
message. A low context (LC) communication is
just the opposite; i.e., the mass of the infor-

HAVUYHBIN PE3YJIbTAT. IIEJATOT'MKA Y TICUXOJIOI' Sl OBPASOBAHUS
RESEARCH RESULT. PEDAGOGIC AND PSYCHOLOGY OF EDUCATION



Hayunvlil pesysomam. [ledazozuka u ncuxosozeust obpasosarus. T. 7, Ne 2. C. 74-88
Research Result. Pedagogy and Psychology of Education. Vol. 7, Ne 2. P. 74-88

mation is vested in the explicit code. Twins
who have grown up together can and do com-
municate more economically (HC) than two
lawyers in courtroom during trial (LC), a math-
ematician programming a computer, two politi-
cians drafting legislation, two administrators
writing a regulation.”

The given concept of low context com-
munication represents the actual state of two
people who have not been raised, fed or taught
the same. Therefore misunderstandings that
occur between people of different cultural
backgrounds are initially started because of the
presence of the low context communication.
What could be done towards solving this prob-
lem is strongly related to IC and its practice as
an indicator of heading towards the high con-
text communication?

One other aspect of communication is
time, more precisely the usage of it, which cat-
egorizes some cultures into monochromic and
others as polychromic users (Hall, 1979). The
monochromic perception of time is when a per-
son deals with one action per time, whereas the
polychromic perception is many actions or en-
gagements during a time period (Bluedorn,
Kaufman & Lane, 1992). Samovar, Porter, and
McDaniel (2009) state that the polychromic
people, cultures as: Africa and South America,
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are more concerned about the momentum and
not that much with schedules, whereas mono-
chromic people, cultures as: North America and
Northern Europe, rely their daily performances
on time and schedules. Being aware of these
differences does save time, effort and misun-
derstandings between cultures. Notwithstand-
ing the cultural generalizations, there may be
exceptions, however knowing in which catego-
ry a culture falls does help in business, legislate
and other important matters.

The Lewis model of time is similar to
Halls’s perception of time however slight
changes do occur. For James Lewis there are
three types of cultures: linear-active, multi-
active and reactive. The first one corresponds
to the monochromic perception of time, which
is one action per time, whereas the multi-active
type of culture is Hall’s polychromic percep-
tion of time. Additionally, Lewis adds another
category: reactive cultures which include the
ones that listen and get the information before
talking or giving feedback (Lewis, 2006: 32).
These cultures are called reactive, since they
give space to the other person to express him-
self and then come up with a reaction. Fig. 1
represents the cultural division based on the
Lewis Model with the countries that model
them.
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Fig. 1 The Lewis Model
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The significance behind this division of
time users could be a starting point of teaching
IC since it thoroughly mirrors an internal part
of each person and in this case cultures. Ex-
plaining the basic concepts of intercultural
competencies will make it easier for the stu-
dents to adapt themselves towards the more
complex changes that this skill requires.

Teaching Intercultural Competencies.
Understanding the native language’s function
and culture creates a great opportunity in doing
the same with a foreign language. This factor,
among others, contributes to the fundamental
proficiency and understanding of culture and its
usage in another environment. Knowing and
respecting the differences among the native and
foreign culture makes room for tolerance and
positive changes (Crozet et. al., 1999: 21). This
is clearly done through theory and practice
however one without the other can lead to
knowledge but not competence (Bennett,
1998). The teachers’ responsibility is to inte-
grate the practices within lessons rather than
teaching it as a separate unit or chapter.

Banks (2017), points out the significance
of the teachers’ and administrators’ awareness
towards accepting diversity in order to create a
safe environment for students. If teachers mir-
ror their own lessons within the classroom, stu-
dents most likely adapt the behavior and con-
sider it right. A teacher explaining IC and being
biased himself with students would create a
clash which wouldn’t be welcoming for stu-
dents and would most likely result in failure of
teaching IC. The first step would be the above
mentioned one, acting and students adapting.

This skill can be taught as a separated
subject or maybe integrated in different eco-
nomic or field specific classes, however, most
effectively it would fit into a language class.
Crozet, Liddicoat and Bianco’s (Crozet, Lid-
dicoat & Bianco’s, 1999: 21) description of the
aim of Intercultural Language Teaching stands
in attaching the cultural representation with the
language teaching, just like teaching the Zen
tradition would be appropriate for Japanese and
less beneficial for English. Learning a language
comes attached with learning some parts of its
culture as well as the adequate vocabulary.

To achieve intercultural competence one
must not only learn culture but also experience
it personally (Bennett, 2009; Perry & South-
well, 2011). Ideally, language students would
be sent abroad for a time period in order to ex-
perience interculturality themselves, however
because this is not always possible, the teacher
has to work on making the classroom a stimu-
lated multicultural room. Learning in a class-
room has to be experimental and change has to
be in the center of it; through change there is
progress (Byram & Feng, 2005). Schenker’s
(Schenker’s, 2012) study explains the benefit of
exchanging e-mail transcripts between her
American students and German students as a
form of teaching intercultural competence. Not
only were they giving feedback to each other,
they saw a different point of view of things
through writing. This and many other methods
lead to direct but virtual encounter of students
of different cultures, nations and environments
which can serve the teachers but mostly the
students.

Literature review. The act of communi-
cating between people from different cultures is
considered intercultural communication (Sun,
2013). Whether this communication is not of-
fensive and successful is all based on the
knowledge of this skill at the right moment.
Every profession includes human contact and
no matter if the nationalities are alike or differ-
ent, people need to know some basic behaviors
in order to comprehend each other. The burden
and luck to teach this skill falls on the teachers
and the most practical class is: the foreign lan-
guage class. Teaching English as a foreign lan-
guage embodies the responsibility of teaching
about a globalized world and cultural ac-
ceptance; whether teachers fulfill it or not is
another matter.

Xu (Xu, 2017), in a study done with an
online writing class has encountered some
components of metacultural writing compe-
tence. The first component is: people may use
the same word in a language to express some-
thing very different when translated in their na-
tive languages, i.e. the word ‘love’ would be
used by Chinese to describe the love for a city
and a different word for the love towards their
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parents. Whereas English uses the same word
for every kind of affection towards something.
The second component is the explanation abil-
ity, which is the ability to explain why things
work in a culture the way they do. The third
component of this study is the negotiation abil-
ity which is the capacity of different nations to
negotiate intercultural concepts. The three ex-
plained components can be taught in a writing
class or during writing assignments which are
an inseparable part of each language class
while assessing them in a very practical way.
The implementation of the native culture
in the process of teaching intercultural compe-
tencies is still very debatable. The Chinese
Ministry of Education has published the curric-
ulum for teaching English in 2000, including
the explanations of the native culture as an in-
separable part of teaching foreign cultures,
however it has not been into practice fully (Ji-
nan, 2015). Usually, if there is focus on culture,
it is mostly on the target language culture and
not in the native. The present curriculum of the
Ministry of Education, Science and Technology
in Kosovo for the English classes in high
schools does include intercultural competen-
cies. A very long list of IC is presented on the
official webpage and they are required to be
fulfilled by every language teacher (Official
MEST webpage). The fourth section of the
skills that teachers have to teach is titled “Eng-
lish in the world” with the subsections: compar-
ison of languages and cultures, interactions
with the representatives of the target language
and the use of the target language for leisure
and personal enrichment. The given curriculum
is very rich on intercultural competencies how-
ever if it would have been implemented the
way it is according to law, the students that fin-
ish high school would be culturally competent.
The University of Prishtina “Hasan
Prishtina” on the other hand does not have a
particular curriculum for all language classes
but each Faculty has their own. Most of the
curricula are adjusted to the needs of the par-
ticular field, nevertheless, the language depart-
ments do teach the cultural components in mul-
tiple classes during the overall study program.
Curran (Curran, 1993), has written a book

“French for Lawyers” for students who are
leaning French but study Law. Similar adjust-
ments to the needs of the students are crucial,
since learning the terminology of the field one
is studying in is very practical towards develop-
ing other skills, therefore teachers need to be
provided with English for Specific Purposes
(ESP) materials. Curran (1993) evaluates his
students not only on language skills but also
cultural and historical events concerning the
French language, this way combining the facts
with the proper way of uttering them.

Dicey (Dicey, 1900) claims that teaching
English law is not art but a since, highlighting the
importance of learning this skill with law reports
and not books. Without dealing with legal matters
and thoroughly analyzing them, it is hard for a
language teacher to know each term and process.
Hajdu and Domonyi (Hajdu & Domonyi, 2019),
state that the English language taught in business
or translation classes has to be intertwined with
IC since no job can be done rightly if this skill is
not thoroughly used. Besides the language skills,
teachers have to be prepared to stand in front of
every kind of audience. Each field of study re-
quires at least the basic knowledge of the terms
and the process regarding that profession. Under
these conditions, teachers have to be prepared
and, if possible, professionally advised before
entering a new field of study; this could be possi-
ble through workshops or even special field train-
ings.

The importance of culture in life and pro-
fession is incomparable. Each person does
know basics of culture however very often in-
sults happen without knowing how or why it
came to them. Humans from their nature have
to readjust their behaviors based on the envi-
ronment and the company they are in. The us-
age of IC is especially needed in diplomatic
matters and connections. Its power lays in the
capacity to change and shape the community
with its perspectives and rules (Katrandzhiev,
2004: 89). Despite the fact that this skill is
teachable and important, the implementation is
always linked to: the teachers’ belief whether
interculturality and language fit together and
their ability to teach and asses it (Sercu, 2005:
165). The lack of professional trainings and a
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lot of unknown components add to the incapa-
bility of teaching IC.

In a study done in a U.S. university for ac-
ademic writing the results show that while stu-
dents were talking with their multicultural coun-
terparts, they were not realizing the changes of
behavior they were making in order to be under-
stood clearly (Chen, 2018). This, among others,
can be considered a proof that just like every oth-
er thing that is learned, firstly it is unseen, but
later on the changes are more obvious. Likewise,
students do not see their own progress immedi-
ately but after a period of time.

Norhafezah, Joyce and  Amrita
(Norhafezah, Joyce & Amrita, 2019), on their
study of IC in the workplace suggest that with-
out experiments and direct exposure of students
towards cultural matters they cannot advance in
this skill. Therefore, the students were assigned
to observe global workplaces for 20h a week
for 7 weeks. The students were able to identify:
the enhancement of their communication skills,
a comparison of work ethics of different cul-
tures, challenges certain cultures had during
their work time and their own opinions towards
intercultural communication. When students
are faced with a workplace, multiple compo-
nents occur, and sooner or later they will enter
the work world. If there is no possibility of ex-
ercising 1C during studies, they certainly will in
their workplace. It occurs that the accent one is
speaking in can cause misunderstandings while
working, and co-workers have to adjust their
way of speaking due to the needs of others (Ev-
ans, Suklun & Nunn, 2017). Variations of
speaking is the second thing a person is dealt
with when seeing someone. After the body lan-
guage, the way one speaks gives a tone to the
overall mood of the conversation. One needs
not to forget that communication resolves
around changes and progress, therefore a small
daily improvement will lead to a more cultural
aware individual.

A study conducted about the power rela-
tionship between workers and the ways this
could interfere in their daily lives shows that
tension is easily created when requests or or-
ders are made, therefore the right face-work
approach would deflect from problematic mat-

ters (Li, 2016). The workplace is always unpre-
dictable therefore it would be very good if stu-
dents would be prepared to withstand difficult
situations and act using emotional intelligence.

Emotional Intelligence is referred to the
ability of managing one’s own emotions in dif-
ferent environments (“Emotional Intelligence”,
n.d.). This means that even when emotions are
triggered by external forces, one has to be pre-
pared to act rightly. Cultural clashes can cause a
lot of emotional baggage and therefore the com-
bination of these skills is the road to successful
communication. Business students have to be
prepared to work and function in a foreign culture
even if they are not welcomed by the later (Fall,
Kelly, MacDonald, Primm & Holmes, 2013).
Ideally, everyone would be treated equally, how-
ever uncomfortable situations will be always part
of the daily and work life. Therefore, teaching
acceptance to business, law, architecture and all
kinds of students is the task of every and not only
language teachers.

Research methodology. The methodolo-
gy section of this paper consists of an explana-
tion of how the research is done. The selected
participants, the method of data collection from
various institutions along with the methods and
activities that were used during the research
will be explained in the section below.

Aims and Objectives

—This study aims to thoroughly explain
the importance of teaching intercultural com-
munication.

—The data collected by the Law students
will help in creating an idea of what needs to be
improved and how.

This research aims to identify the missing
methodologies in an English Classroom regard-
ing Intercultural Competencies. It is of the ut-
most importance to teach culture along with
language since the right terminology is strongly
linked with a cultured behavior. Until recently
only the United States have been related with
the term Melting Pot “a place where a variety
of races, cultures, or individuals assimilate into
a cohesive whole”, however Europe has been
moving in the same direction for some time
now (“melting pot,” n.d.). This is a very strong
reason for moving towards more modern meth-
odologies in language classrooms in order to be
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up to date with the world and build healthier
cooperation.

Materials. The used materials for this
paper are various scientific papers, books re-
garding IC and the book used by the Law Stu-
dents of the University of Prishtina “Hasan
Prishtina”: “English for Lawyers” — Dunja M.
Vican, Zlata Pavi¢ and Branko Smerdel 2005,
Zagreb, Croatia.

Participants. The sample of this research
consist of sixty-eight students from the Faculty
of Law due to the tendency of them being in-
volved in legal matters which may include dif-
ferent nationalities. An additional reason is be-
cause people of this profession will defend var-
ious cultures in court and will deal with legal
matters daily therefore, they need to have a
basic understanding of the impact that culture
has in a person. The knowledge and awareness
of intercultural competencies for this particular
profession is of the upmost importance.

Instruments. As a means of collecting
data, a questionnaire was used. Data was col-
lected through the questionnaire and then ana-
lyzed through percentages and coding the open-
ended question. The benefit of a questionnaire
is that one can collect wanted data with a large
sample quite easily (Jones, Baxter & Khanduja,
2013). The questionnaires were distributed
online due to the inability of doing it physically
as a result of the happenings in the world in-
cluding the world pandemic. A Google Form
has been created and all answers were success-
fully taken. The questionnaire consists of 15
questions: 2 demographic questions, 12 ques-
tions with options and an additional open-
ended question.

The questionnaire was created to get a
clear view of how informed students of the
Faculty of Law at the University of Prishtina
“Hasan Prishtina” were for the significance of
intercultural communication. Moreover, how
much does the University invest in them in or-
der to develop in this field and if it really is a
lack of interest from students or rather materi-
als and opportunities.

Procedure. This research has used a
mixed method approach, with sixty-eight facul-
ty students of the University of Prishtina “Ha-

san Prishtina”. The combination of the qualita-
tive and quantitative methods of research is
recognized as the mixed method (Aramo-
Immonen, 2013). Additional information has
been collected by the institutions regarding cur-
ricula and trainings related to the field of study.
After the results of the questionnaires a com-
parison was done to the curriculum of the Eng-
lish classes in the high schools in order to see
whether they were prepared for the English
classes at the University. The curriculum from
the Ministry of Education, Science and Tech-
nology have been analyzedon the basis of the
cultural competency elements and a conclusion
was formed.

Results and data analysis. The data
analysis section of this paper is presented in
two sections. The first section includes the re-
sults the questions from the questionnaire, the
second section is the analysis of the book used
by the students of the Law Faculty and the in-
terpretation of the results. The book “English
for Lawyers” written by Dunja M. Vican, Zlata
Pavi¢ and Branko Smerdel (Dunja M. Vican,
Zlata Pavi¢ & Branko Smerdel, 2005) in Za-
greb and the significance behind analyzing the
book lies in understanding why the students
have shown the final results.

Results from the questionnaire. The
majority of the answered questionnaires are
from Female (76.5 %) students of this faculty,
where the total number of participants was 68,
where 25 (36.8%) where first year students, 14
(20.6%) second year students, 19 (27.9%) third
year students and 10 (14.7%) fourth year stu-
dents. The availability of first year students was
much higher than the fourth-year students. The
answers to question 3 show that the majority of
students strongly believe that English will serve
their future however 4 (5.9%) responded that
they strongly disagree with the statement.
When the students were asked whether the
knowledge of the target language is important
the majority agreed and only 1 (1.5%) student
disagreed. The collected answers are to a cer-
tain extend controversial since all options got
chosen, however the detailed analysis of why
the results are this way will be explained in the
data analysis section of this paper.
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In the given statement: | am familiar with
some rules of behavior in some European coun-
tries, the students have shown the same results
for the often and sometimes option with a per-
centage of 39.7 (27 students). Only one student
has chosen the option never leaving it with a
1.5 percentage. The answers to question 7 have
a varied set of answers however with a tenden-
cy of rather moving towards the positive an-
swer of always, often and sometimes. Only
22.1% have answered with rarely and never.
The collected answers to question 8 show that
the majority of students agree with the stereo-
type that Albanians are prone to being trustwor-
thy with an opposing thought as well of
13.2%.The answers to question 9 show a higher
percentage in the options sometimes and rarely,
to a certain extend similar with question 8 with
which it had a linked meaning, however the
option never is more strongly emphasized in
this question compared to the 8™

The answers to question 10 vary from
each other however a part of the students an-
swered that they would not know how to be-
have in court hearings with European citizens
nevertheless 61.7% believe they would know.

Question 11 was constructed in the purposeful
way to test the students and the option Always
has taken the most votes from the students
which means: the majority of students support a
behavior which is simultaneous besides the na-
tionality difference. Only 10.3% of students
state that they would rather not behave in the
same way.

This question had an additional open-ended
question asking why the students gave the above-
mentioned answers. These answers where coded
and the findings are presented below.

Fig. 2 is a clear portrayal of the coded an-
swers, showing that 43.9% of the students be-
lieve that no matter who is on the table, they
would speak in the same way to each of them,
relating this to equality and human rights.
Some students (10.6%) have answered that us-
ing English with people from other countries is
the key to being understood but have not given
the precise answer to the asked question.
Moreover, only 9% have stated that no matter
the differences between nationalities they
would try to be neutral and act with respect ac-
cording to the circumstances.

Open-ended question: WHY?

10,60%

10,60%

43,90%

Same - Equality
English as an International
Language
Conforming to others' differences
m Neutral - Respectful
H Others should conform me
B Acknowledgement of cultural

differences

B Same Behaviour - No given reason

Fig. 2 Students’ answers to Question 11.1

A small number of students (9%) have
stated that they would wait for the response of
the others as a guide to how to treat them. If the

other people would not be interested in the stu-
dent’s culture the latest would not be either in
his/hers. Since humans have to adapt to each
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other for collaboration and life in general,
10.6% of the answers were pro to act in a con-
forming way always based on the surroundings.

Moreover, 3% of students have not un-
derstood the question and another 9% have
stated that they would speak in the same way
with each different nationality but have not at-
tached any reason to it. One of the smallest
percentages (3) was taken from the students
that answered that they would behave different-
ly due to cultural differences, which is the most
correct answer.

The answers to question 12 show that the
majority (95.6%) consider using the interna-
tional language (English) when they don’t
know other languages meaning that they
wouldn’t see it as a barrier but rather as a solu-
tion. The results of the last question where
positive since the majority of students voted
that they would like to learn more about other
cultures for personal and professional use. Only
1 (1.5%) student strongly disagreed with this
statement.

Data analysis. Evaluating the intercul-
tural competencies has been the main goal of
this research. Since these skills do affect the
lives of the students internally, they have to be
taught as a practical tool for the future. Differ-
ent cultures are living now nearer each other
than ever before and language classes “have to
be more complex and rich” (Sercu, 2005). The
interpretation of the research results will follow
in this chapter along with a few suggestions
regarding the teaching of the intercultural com-
petence skill.

The need for intercultural competencies
in Europe, which is multiethnic, is still present
and has to be worked upon (Pappenheim, 2006:
69). Serving as an international language, the
English language has become a bridge between
cultures and nations, and since the study is fo-
cused on teaching IC through this language,
questions were constructed in the same direc-
tion. The questionnaire comprises a question of
whether this language is a crucial component to
the students’ future, and the vast part (67.7%)
of the students have agreed. Most of the
world’s scientific works are published in Eng-
lish and it is most studied second language in

the world (Altbach, 2007). Its popularity has no
doubt therefore the students have been quite
aware of this fact, linking it to the concept of
globalization which is getting closer at a faster
pace each day.

Some interesting results have occurred
during the analysis of the questionnaire an-
swers of this study. The responses of whether
American/English culture is taught by the lan-
guage teacher at the Faculty of Law has got
controversial results since each of the Likert
scale options have reached a lot of votes. Nev-
ertheless, the option “sometimes” has got the
highest percentage (33.80). With the given an-
swers, students show a lack of certainty of what
has been explained during the English classes,
this could be either for the fact that they missed
the class or the lessons haven’t been culture
centered.

Likewise, question 7, is also debatable
from the answers since this one is related to the
knowledge of intercultural communication tak-
en from the language classes and the results
show a variety of answers applying to all op-
tions. The biggest question mark in these re-
sults is set to the point of why the perception of
the students are so different when they have all
gone through the same curriculum of English
classes in the Faculty of Law. Therefore, an
analysis of the curriculum followed and based
on the English language book, cultural issues
have been mentioned only in reading compre-
hension exercises. The exercises were mostly
grammar based and the book in itself does not
comprise enough cultural issues. The combina-
tion of missing classes and the curriculum that
is not fully compatible with IC confused the
students and caused the high gap between these
answers.

“English for Lawyers” written by Dunja
M. Viéan, Zlata Pavi¢ and Branko Smerdel
2005 in Zagreb, Croatia, is an ESP (English for
Specific Purposes) based book. The content of
it is mainly a description of the terminology
which is needed in the law profession and the
processes that the law students need to be
aware of. English as a foreign language is
taught only two semesters, two classes per
week, and the curriculum is quite overloaded
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with the terms; intercultural competence could
only be touched as a theme but not covered ful-
ly. However, classes could be more culture ori-
ented where students learn law and culture in a
parallel approach.

The answers to question 10 show a high
level of confidence from the students since
most of them (38.20%) have stated that they
would know how to behave correctly in a court
session with European, however the same have
pointed out that they would behave in a same
manner (57.40) with different nationalities
when dining with them. These answers, again,
show that the students have misperceived the
concept of IC and have wrongly judged their
cultural competencies. The results are disputa-
ble due to the lack of cultural material they
have had during their studies and the lack of
cultural clash experiences.

The results of the open-ended question
show that the majority of students have looked
at the issue of whether the communication
should be the same with different nationalities
as a human rights-based question. 43.9% of
them have given various reasons of why hu-
mans should be treated the same even though
the question had a completely different direc-
tion. Only 3% of the open-ended answers have
a strong understanding of why the communica-
tion between different cultures should be dif-
ferent. These answers gave a short but thorough
comprehension that the difference in communi-
cation is critical to moving a step forward and
not cross any cultural barrier. Yet, 9% of the
students have chosen to answer in a defense
mode, linking the example of dinning with dif-
ferent nationalities that the latest should con-
form them and not vice-versa. Linked with the
fact that these students study law, the concept
of equality has been very much misunderstood
and this mirrors a major lack of intercultural
competencies. It is of the utmost importance for
these students to learn and master this skill.
Culture is the key to diplomat’s success since
the right usage of it turns the audience into fol-
lowers (Katrandzhiev, 2004: 89). Likewise, it
can turn law representatives into sympathized
people by the overall community and make
them successful in their work.

Some scores taken from the questions
state that the students are aware of the misun-
derstandings between cultures because of cul-
tural differences, yet opposing with the overall
analysis of their competencies. The law stu-
dents do not show high understanding of IC
and its importance however they show readi-
ness to learn it for their personal and profes-
sional use.

After the analysis of the results of the
questionnaires, a few suggestions will be pre-
sented concerning methodologies of teaching
Intercultural competencies:

a) Teaching IC through literature

Reading is not only pleasing for a person;
it is very productive in many aspects as well.
As language teachers, we are all faced with
some resistance from our students when it
comes to assigning certain long readings, how-
ever, it can serve as a gate towards a deeper
cultural understanding. Burwitz-Melzer (2001),
has conducted a research regarding IC with a
group of students in Germany. Through a text
for Mexican migrant workers, the students were
faced with cultural blocks, prejudices, misun-
derstandings and within this process they were
testing their own attitudes towards the situation.
It is not necessary for a teacher to only follow
the class book, with a bit of creativity, extra
worksheets and materials, all skills can be cov-
ered during a semester. With a reading task, a
teacher can experiment as much as he/she
wants, since it gives the opportunity to assign
various tasks, such as:

—comment the text with your own words,

—identify the cultural components of the
text,

—highlight the prejudices in the text,

—write an essay concerning the same cul-
tural problems,

—describe the feelings of the characters,
etc.

This method would be very productive in
every language class since through reading-
comprehension tasks, students are faced with
various skills at the same time and they are es-
pecially exposed to cultural differences.

Some students consider literature and
reading as the most entertaining part of the
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class (Naranci¢-Kova¢ & Kaltenbacher, 2006).
Heading into a task with a good mood brings
likewise results. Henceforth, students will be
relaxed and will gain knowledge in the process
of reading what they like. In these scenarios,
the teacher’s task is to comment the reading on
multiple perspectives, through active discus-
sions and games which will entertain and teach
the students.

b) Teaching IC through art and history

Including the culture, history, art and fea-
tures of the target country in the language
teaching classroom enforces the importance
and understanding of the language (Kramsch,
2013). History and the core values of a country
are a clear representation of its nation. Students
have to differentiate and accept why cultures
act the way they do. Chinese people tend to vis-
it their relatives without informing them be-
forehand however western cultures usually set
an appointment (Sun, 2013: 373). The way of
living is connected to art, history and especially
language usage since it is a mirror of a major
part of a person, therefore teaching a foreign
language is inseparable to other components.
Intertwining these minor details with culture
does open multiple world perspectives even if
students are not there physically.

Through teaching history events, teachers
can explain grammar tenses and exercise in a
very practical way. Using this method will not
put either skill on the spotlight for students and
will make them feel as if they are learning only
one. The accumulation of cultural competen-
cies will happen continuously and changes will
be long-term.

c) Teaching IC through project-based
learning

We learn best by doing — this is very true
in every aspect of life. Project-based learning is
“learning by doing”, and is a very preferable
technique of language learning (Tseng & Yeh,
2019). This technique focuses mostly on the
process that students go through while learning
something new. A theme has to be set by the
teacher in accordance with the students so the
later will work on it for a certain period of time
(usually a semester). This way a lot of skills
can be integrated with multiple assignments

and a final summarized project. Since Kosovo
has 5% minority population, an interesting as-
signment would be to explore the ways of liv-
ing, schooling and working of these cultures.
Students would be directly faced with the dif-
ferences and challenges IC brings with it and
learn more outside of class than within.

d) Foreign language teachers should
mirror intercultural competencies

Only when teachers see the learning and
teaching process of the foreign language as in-
tercultural, will they be able to reflect and em-
bed the skill to their students (Sercu, 2005:
181). Teachers have to be taught themselves
first in order to teach and reflect it. However,
rarely do we experience teachers who have
been educated for intercultural competencies.

The professor who enters the class in a
positive and accepting manner, treating every-
one fairly and rightly will be respected and
looked upon. If the professor is a reflection of
what he/she expects from students it is easier
for them to follow. Therefore, besides the cur-
riculum and explanations, the attitude of the
professor towards students will teach the later a
lot about culture and behavior.

e) Assessing IC

Assessing cultural knowledge is not as
simple and straight forward as assessing a test.
Since intercultural competencies include a
number of values which have to be measured,
the best and most practical way would be using
formative assessment. Formative assessment is
the continuous assessment of students during a
semester; this way students get assignments
more often but smaller and teachers have the
opportunity to change the instructions based on
the students understanding (Boston, 2002). Us-
ing essays, presentations, project-based learn-
ing will lead to a cultural aware classroom and
a successful one, and this way teachers would
have a scheme on how to evaluate students. If
teachers get uncreative on what methodologies
to use, books and the internet are the vastest
sources of ideas and experiments which will
lead to a very bright full classroom.

Conclusion. Hypothetically, if there were
a world without cultural competencies, would
we be able to co-exist? This fundamental ques-
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tion has to be asked since only if we think
about the non-existence of this skill do, we re-
ally see the benefits it brings along. Theoreti-
cally, this world managed to work even when
humans were not able to exchange goods with
foreigners but whether it was practical is debat-
able. The human species did indeed evolve and
successfully created a bond that has showed
priceless benefits in the world in the era which
IS moving towards academic needs for commu-
nication and cooperation.

Intercultural competence is considered to
be the ability to behave and communicate in a
correct way when being with people from dif-
ferent cultural backgrounds. It is the foundation
of each human being. Halls’ (Halls’, 1976) ex-
planation of the high and the low context are a
clear mirror of how language functions and
where the barriers are more likely to be set. The
significance lies on understanding the time
concept used by cultures as well. Some nations
fall into the category of monochromic time us-
ers and others into polychromic. If people’s
timing is not respected during life and business,
the likelihood for conflicts to arise is quite high
and the communicative parties will not be satis-
fied with each other, therefore no cooperation
will happen at any stage.

Students have to be taught skills like the-
se in school and college. This study was mainly
focused on the knowledge law students at the
University of Prishtina “Hasan Prishtina” have
on intercultural competencies. A questionnaire
was used as a tool of gathering the data for the
study with a sample of 68 students. Various
questions were set to identify the awareness of
this skill and the level on which has been
taught. After thorough analysis, the results
show that the law students are not taught IC
and do have little knowledge regarding the
concepts of it. The study has been contradicting
in the part where the analysis was concentrated
in the past knowledge these students have
brought to the classroom. The analyzed curricu-
lum of the high schools shows a high level of
Intercultural competencies. Not only have the
teachers had the duty to teach this skill, the
books where filled with exercises and chapters
regarding IC. It is acceptable that students will

forget through the passing of time, however IC
falls into the category of skills that is deeply
integrated in the human psychology and needs
to be used while we talk and walk. Even if they
were not aware of the term Intercultural com-
munication, these students had to have basic
knowledge of cultural differences before enter-
ing University.

An interesting finding was the human-
rights point of view of the law students. Ques-
tions that were constructed with the focus on
finding the cultural awareness level were treat-
ed as human rights questions. When asked if
the treatment of people would be different
based on their nationality, a vast number of an-
swers were against it. In the open-ended ques-
tion, the reasons were mainly that each human
has the same rights and has to be treated the
same. The profession in which they will soon
be finding themselves does require a high level
of tolerance and IC is the skill that would be
easily incorporated and needed.

All the questions were successfully an-
swered during the study and the hypothesis of
the paper were also almost fulfilled. Three hy-
potheses have resulted to be correct, however
the one which states, that teachers would be
ready to use IC if they would be trained on it,
was not due to the limited resources of finding
out. Students do unfortunately lack the suffi-
cient content to be culturally aware and gaining
the skill through experience is also available
only for a small number of students. The ana-
lyzed curriculum does not fulfill the 1C needs
and teaching the skill does not exclude other
important skills it actually reinforces them.

Few suggestions were given on how to
implement this skill into the language class-
rooms including teaching IC through: literature,
art and history, project-based learning and the
reminder that foreign language teachers should
mirror intercultural competencies themselves
before teaching them. If the class needs to be
successful, the teacher has to mirror what
he/she is trying to teach. Language classes are
considered the best place to integrate IC since
through learning language one learns the func-
tion of it, the structure and the right usage. It is
the teachers’ duty to try and teach this skill us-
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ing experimental methodologies however, an
additional method of learning IC would be
sending students for a semester abroad in order
for them to face cultural differences and fun-
damentally learn them. Assigning books, pro-
jects, and drawings touches upon a lot of
spheres and creates multiple skill learning at
the same time, and all these wonderful things
can be learned in a language classroom.

Limitations. During the compilation of
this paper, only a few things haven’t proceeded
the way they were planned. The questionnaire
was planned to be distributed physically and
the sample to be larger, however due to the in-
ability of doing so, the questionnaire was elec-
tronic and the sample smaller. The Ministry of
Education, Science and Technology has got
only the curricula of the high schools of the
country and not a standardized one for the Uni-
versity. Each Faculty has got a separate cur-
riculum but no data was found of a generalized
one which has to be followed, this way each
language professor decides what is best for the
classroom without having a state template to
follow.
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AHHoOTanusi. B coBpeMeHHOM Mupe HaONIOAAIOTCS 3HAYUTENbHBIE JTOCTH)KEHUS B
pabote Haja nMpobiIeMoil KOM(OPTHOCTH U IPYKECTBEHHOCTH CPeZibl K CaMbIM pa3Ho-
00pa3HbIM Ipylnnam JIIoJed ¢ TEMH WJIM UHBIMU OCOOEHHOCTSMH, B TOM YHUCIE, K
UMEIOIUM HMHBaIUAHOCTE. B Poccun Koim4ecTBO MHBAIMIOB C HapyIICHUSMHU
omnopHo-ABUTarenpHoro anmapara (nainee OJlA) Bo3pacraer Ha 30% kaxasie 10 ner.
Karteropusi MHBaIMIHOCTH SBISETCA OOIIMPHOM TIpyNmoi HO CTENeHH U BUIAM
HapyIIEHUH B Pa3lIMYHBIX CUCTEMax OPraHOB, HAKJIAJBIBAIOIIUX OTIEYATOK Ha ICH-
XOJIOTUYECKOE COCTOSTHUE MHBAJIUIOB KaK OTBET HA CIIO)KHOCTH, C KOTOPBIMH OHHM
MOCTOSIHHO CTAJIKUBAIOTCSI B CBOEW >KM3HM M BBIHYXJEHbI K HUM aJalTHUPOBATHCS.
OT0 yKa3blBaeT Ha HEOOXOJMMOCTh KOMIUIEKCHOTO MOAXO0Ja K ICHUXOJOTHYECKOM
NOJJIEP’KKE MHBAINUIOB € MOpaKeHUEM onopHo-ABurarensHoro anmnapara (IIOA) c
Y4ETOM KaXKA0r0 KOHKPETHOTO CIIy4as MHBAIMIHOCTH M MHAWBUyaJIbHOTO IIOIX0a
K UX MCUXOJOTMYECKON KOPPEKIMH, BOZMOKHOCTh KOTOPOIH ONMUpPAeTcss Ha YETKOCTh
JMarHOCTUKA M TOHUMAaHMS SMOILMOHAIBHO-BOJEBBIX OCOOEHHOCTEH WHBAINIOB.
HecMmotpst Ha TO, 4TO B HayKe HAKOIJIEHbl MHOTOYMCIEHHBIE JaHHbIE B OTHOILIEHUU
TeX WM UHBIX SMOLIMOHATIBHO-BOJIEBBIX 0cOOeHHOCTel nHBanuoB ¢ [IO/[A, onu ka-
CalOTCSl OTAENBHBIX XapaKTEPUCTUK UX AMOLIMOHAIBLHOM WM BOJIEBOM cdep, 4yacTo
MMEIOT NPUKIATHON xapakTep. [IoaToMy ocTaeTcsi akTyaabHBIM BCECTOPOHHEE U3Y-
YeHHE HIMOLMOHAIbHO-BOJIEBBIX OCOOEHHOCTEH MHBAIUAOB C MOPAKEHHEM OIOPHO-
JIBUTATENIHOTO arrapara Jjsi pelieHusi MpoOieMbl KOMITJIEKCHON TCUXOKOPPEKIIHUH.
Cratbs pacKkpbIBaeT pe3)nbmansl KOHCTATUPYIOLIETO 3Tana UCCieloBaHus. YKa3bl-
BaeTcsd 0030p M MPEUMYLIECTBEHHO Ka4eCTBEHHBIN aHAJIM3 pe3yJbTaTOB H3Y4EHUS
Tpex Ipymn UHBANUAOB ¢ HapymeHusMu OJJA, 4To oObICHSETCS ero yenvio — u3y-
YUTh OCOOCHHOCTH 3MOIMOHAJILHO-BOJIEBOM CQepbl MHBAJIUAOB C HAPYIICHUSMHU
OMOPHO-ABUTATEIBHOIO ammnapara Juisl JajbHeimeld pa3paOboTKyU WHIUBUAYaIbHBIX
IIPOrpaMM IICUXOKOPPEKLIUH.
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Abstract. In the modern world, there have been significant achievements in the work
on the problem of comfortable and friendly environment for a wide variety of groups
of people with one or another medical condition, including those with disabilities. In
Russia, the number of disabled people with musculoskeletal disorders increases by
30% every 10 years. The category of disability is a broad group by degree and type
of impairment in various organ systems, imposing an imprint on the psychological
state of disabled people as a response to the difficulties they constantly encounter in
their lives and are forced to adapt to them. This points to the need for a comprehen-
sive approach to psychological support for people with musculoskeletal disorders,
taking into account each specific case of disability and an individual approach to
their psychological correction, the possibility of which relies on a clear diagnosis and
understanding of the emotional and volitional characteristics of the disabled. In spite
of the fact that numerous data are accumulated in science in relation to these or those
emotional-volitional features of disabled people with musculoskeletal disorders, they
concern individual characteristics of their emotional or volitional spheres, and often
have an applied character. Therefore, a comprehensive study of emotional and voli-
tional features of disabled people with musculoskeletal disorders to solve the prob-
lem of complex psychocorrection remains relevant. The article reveals the results of
the ascertaining stage of the study. The review and mainly qualitative analysis of the
results of the study of three groups of disabled people with musculoskeletal disorders
is indicated, which is explained by its purpose — to study the features of the emotion-
al-volitional sphere of disabled people with musculoskeletal disorders for further de-
velopment of individual programs of psychocorrection.

Keywords: disabled people; damage of the musculoskeletal system; the connection
of emotions and will; emotional and volitional features; personality development.
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Beenenne (Introduction). TpymHoctw,
4acTO HENpPEOAOJUMbIE, B MUHUMAJIIBHOM HC-
MOJIHEHUW TIEPBUYHBIX MOTPEOHOCTEH JHIl C
TSKEJIBIMU JIBUTATEJIbHBIMUA HAPYIICHUSIMU Ya-
CTO B3aMMOCBSI3aHbI C IICUXOJOTUYECKOMN 1e3a-
JanTanuen, OTCYyTCTBHEM OOIECTBEHHOTO WH-
Tepeca U B II€JIOM MHTEpeca K KU3HU, TPYIHO-
CTSIMU B MEXJIMYHOCTHBIX KOHTAKTaX, 3aMKHY-
TOCTBIO Kpyra OOIICHHS Ha T€X, y KOTO UMEIOT-
csl mo00HbIe HApYLICHUS, HU3KOM CaMOOIIeH-
KO, MMaCCUBHOCTBIO, MKIUBECHUCCKON ITO3HIIH-
€l M HEepa3BUTOCTBIO CAMOCTOSITENIBHOCTH U
BOJIM, TOBBIIIEHHBIM YPOBHEM TPEBOXKHOCTH,
O0COOCHHO B OTHOIICHUU OYAYIIETro, IMECCU-
MH3MOM, O0IIIEeH HEYAOBJIETBOPEHHOCTHIO KHU3-
Hbl0. OueBUHO, YTO 3(P(HEKTUBHOCTH MCUXO-
JIOTUYECKOW NOMOIIM OYJET OCHOBBIBAaTHCS HA
CTENEHU H3MEHEHMHN YyKa3aHHBIX HHAUBUAY-
ATBHO-TUYHOCTHBIX OCOOEHHOCTEH WHBAJIUJIOB
C IMOPAXEHHEM OINOPHO-IIBUTaTEIbLHOIO arla-
pata (nanee [TIOJ1A).

OMOLMHM U BOJISI TECHO B3aUMOCBS3aHbI
MeXIy coOoil. Boyisi B OTHOIIEHUM SMOLUN
BBITIONTHSET KOHTPOIUPYIONYI0 (YHKIIHIO, Xa-
paKkTepu3yeT ypOBEHb 3PEIOCTH SMOIMOHATh-
HOU ceprl U MMUHOCTU B 1enoM (BrIirorckwii,
1995). OMonuu B OTHOIIEHUWU BOJU HIPAIOT
BaXHYIO POJIb B CTAaHOBJICHHH JTaHHOU cepsl
MOCPEJICTBOM CJIOBA M SMOIMOHAIBHOTO 00IIIe-
HUS C JPYTUM 4YeJoBekoM (ayis pebeHka — co
B3pOCIBIM). Pa3BUTOCTh M CIASHHOCTH YMOIIH-
OHAJBFHOW M BOJIEBOH cdep XapakTepusyeT Ta-
Kyl0 4YepTy 4YeJOBEeKa, Kak IPOU3BOJIHHOCTD,
YTO HMMEET Ba)XHOE 3HAUYEHHE B OTHOLICHUU
BOCIIUTAHUSI U CAMOBOCIUTAHUSA, TICHUXOJIOTH-
4yeckoil peabunurtanuu uHBanuI0B (Razuvaeva,
Gut, Lokteva, Pchelkina, 2019). Oanako u3sy-
YeHHE ASMOIIMOHAIBHO-BONIEBO cepsl B oOcC-
HOBHOM TIPUMEHSETCS B HAyYHBIX HCCIIEIOBA-
HUSX TPUKJIAJAHOrO xapakrepa. Bee 310 B moin-
HOW Mepe OTHOCHUTCS K WHBAJIUIaM C HapyIle-
HUSIMH OIIOPHO-JIBUTATEIBHOTO anmnapara.

Jannbie uccnenosanuii I.H. boiiko B oT-
HOIIEHUH TCHUXOJIOTMYECKOTO COMPOBOXKICHUS

CIIOPTUBHOM JEATEIHHOCTH WHBAJIUAOB IOKa-
3aJ1 BO3MOKHOCTH IMOBBILICHUS M CTaOMIIN3a-
[[UU UX CAMOOIICHKH, OJTHAKO MPH COOJFOICHUN
00s3aTeNbHOT0 TpeOOBaHUS WHIUBUAYAIBHOTO
MOJX0JIa U y4eTa Crelu(UKH CTPYKTYPHI JIes-
TEILHOCTH, B YaCTHOCTH crioptuBHOU (boiiko,
2010). Takum oOpa3om, MOATBEPHKAAIOTCS IO-
JIOKEHUSl JESITeIbHOCTHOTO MOJX0Ja B OTHO-
IICHUU HE TOJIbKO Pa3BUTHUSI 3I0POBBIX JIMLI, HO
U 0CO00N YYyBCTBUTEIBHOCTH K COOJIIOJICHUIO
ATUX TOJOXKEHUN IJIsi TICUXOKOPPEKIIMOHHOTO
B3aMMOJICICTBUS C NHBAUIAMH.

Cornacuno nanubeiM T.W. bonkano ¢ coas-
TOpaMH, Y UHBAIMJIOB C MTO3JHUMH HapyIICHU-
svu OJIA HaOIIOMAIOTCS HETaTUBHBIC H3MEHE-
HUS SMOIMOHAIBHON CQepbl, COMPOBOXKIA0-
IIMECS] CHUIKEHHWEM aJalTalluOHHBIX BO3MOX-
HOCTEW, MOBBIIICHHUEM TPEBOXKHOCTH, (PpycT-
PUPOBAHHOCTH W AarpecCUBHOCTH, a TaKkKe
puckom pasutus nenpeccun (bonkano, I'omb-
1oB, [1Imenesa, 2016).

B paborax kak oreuectBeHHbix (bonka-
no, TombroB, [Imenesa, 2016), Tak u 3apy-
oexubix aBTopoB (Becker, Schaller, 1995; Li,
Moore, 1998 u 1p.) Aenaercs BHIBOI O TOM, YTO
cepbe3Hble (PU3MYECKUEe HapyIIeHUs Tena, 3a-
TparuBaiolllie €ro JBUTATENbHYIO cdepy, He
MOTYT OCTaBaThCsl HE3aMEYEHHBIMH JIUYHO-
CTBIO. DMOILIMOHAIBHBIM OTBET Ha KOTOPBIE MO-
J)KET OKa3aTbCsl OYEHb CUJIbHBIM M MOAYUHHT,
MCKa3UTh BOJIEBOE CTAHOBJICHUE JIMYHOCTH, B
UTOT€ HETaTUBHO CKAa3aThCsl HA MMOBEJIEHYECKOM
Y COITMATIbHOM YPOBHSIX MPOOJIEMBI.

Uccnenoanue S.B. lNanpuyn, [I.H. Ca-
30HOBAa YyKa3blBA€T HA BBICOKHE PECYpCHBIC
BO3MO>XHOCTH BY30BCKOTO 0OpazoBaHUs B IIO-
BBIIIICHUHU aJanTalliy CTYJIEHYECKOW MOJIojie-
*H, B ToM yucie uaBanuaoB (lanpuyH, Cazo-
HOB, 2017). [TonuepkuBaeTcs, 4To neaaroruye-
CKasl, TICUXOJIOTHYECKas U collhajbHas peadu-
JUTAIMS WHBATUIOB CIOCOOCTBYET YIIydIlle-
HUIO HMX TICUXMYECKOTO COCTOSIHUSA, a TaKke
pasButus quuHoctu (Txauea, 2014; Memeps-
koB, 1973; R. XonocroBa, [lementreBa, 20006;
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Benz, Lindstrom, Yovanoff, 2000; Decker,
Schulz, 1985; Test, Mazzotti, Mustian, Fowler,
Kortering, Kohler, 2009; CxopoxomoBa, 1990).

OcHoBHass yactb (Main Part). Ilens
WCCIICIOBAHMS: U3YyYUTh OCOOCHHOCTH 3MOIIH-
OHAJTbHO-BOJICBOW CQEepbl MHBAIUAOB C Hapy-
IICHUSIMA ~ OTIOPHO-/IBUTATEJILHOTO  armapara.
[IpenMeT: 3MOIMOHATBLHO-BOJIEBBIE OCOOEHHO-
ctu uHBAIHAOB ¢ ITOJIA. I'unore3oit uccieno-
BaHMS BBICTYIUJIO MPEANOJIOKEHUE O TOM, YTO
y uaBanuaoB ¢ IIOJA ocoGeHHOCTH AMOITHO-
HAJTBHO-BOJIEBOH C(ephl MPOSBISIOTCS B MOKa-
3aTeNAX JIMYHOCTHOTO aJanTalliOHHOIO ITOTEH-
uuMana (auanTUBHBIX M KOMMYHHKAaTHBHBIX
CHOCOOHOCTEH, HEpPBHO-TICUXHYECKOH YCTOM-
YUBOCTH), OTKPBITOCTH B OOIICHUU W B LEIOM
OOIIMTENFHOCTH, YMEHUU  CaMOCTOSATEIHHO
IJIAHUPOBATh U PETyJIUPOBATh CBOIO KU3HEJIE-
STEJILHOCTh, MOTPEOHOCTH TO3HABaTh, BOBJIE-
YEHHOCTH W B IIEJIOM JKHU3HECTOMKOCTH, CaMo-
YBKEHUU U CAMOIPHUHSITHH, OIIYIIEHUU CBOE-
r0 OJIArOIOJIYYHs U yIOBJICTBOPCHHOCTH CBOUM
TEJIOM; a Tak)Ke B IOBBIIICHHOW HEBPOTUYHO-
CTH M JINUHOCTHOM TPEBOKHOCTH.

Hama rumore3a ocHOBBIBaNIach Ha pa3pa-
0O0TKax OTEYECTBEHHBIX IICUXOJIOTOB, OIpee-
JSIOIMIMX TPUHIUIIBI CUCTEMHOCTH, JETEPMH-
HU3MA, Pa3BUTHUS, JUYHOCTHOTO IMOAXOIOB K
uzyuenuto yenoseka (b.I'. AnanneBa, B.A. ba-
pabanmmkoBa, b.C. bparycs, ®.E. Bacumitoka,
JI.C. Brirorckoro, A.H. JleontseBa, b.®. Jlo-
moBa, C.JI. PyOunmreiina, T.A. ®aopeHckoi,
JI.®. IllexoBroBoil U 1p.); aBTOPOB, OTpaka-
IOIUX CHCTEMHO-IIETIOCTHBIA XapaKTep OLCHKU
HMOIIMOHAIBHO-BOJIEBO Cepbl WHBAIHIOB C
HapyIIEHUSMH OTIOPHO-/IBUTATEILHOTO ara-
pata: A.M. AxwmerssHoBoii, I. boiiko,
T.A. boukano, A.B. TI'omenosa, JI.C. BrIror-
ckoro, 3.B. Hnbenxoa, A.H. JlconTheBa,
A.N. Memepsxkona, JL.®. O6yxoBoH,
0.1. Cxopoxonosoii, A.B. CyBopoga,
B.B. TkaueBou, E.M1. XomocTtoBoi u np.; a
TaKke 3apyoexHbix aBtopoB: L. Li, H. Becker,
S. Decker, D. Moore, J. Schaller, R. Schulz u
7p.

Matepuaabl u Meroanl (Methodology
and methods). B kauecTBe mCHUXOaUarHOCTH-
YECKOTO HHCTPYMEHTApHsi MBI HCIOIb30BAN
METOAMKHU, HAllpaBJICHHbIC HA U3yYCHHUE: aJlall-

tuBHOCTH (ompocHuk MJIO A.I'. MaknakoBa u
C.B. YepmsiHuHA), TUYHOCTHBIX 4epT (Ompoc-
Huk FPI, momudukanupoBannsiii A.A. Kpsiio-
Boii, T.M. Ponrunckoit), camoperynsiuuu
(B.1. MopocaHoBoIi), caMOaKTyaJIH3alluu
(CAMOAIJI A.B. Jla3ykuHOM#, ajantHpoBaH-
et H.®. KanuabiM), KHU3HECTOHKOCTH
(C. Mannu, apantupoBanubii J[.A. JleoHTbe-
BeiM U E.M. Paccka3oBoii), camoaddexTuBHO-
ctu (P. [Bapuepa u M. Epycanema, agantu-
POBaHHBII Pomekom), TPEBOKHOCTH
(U.4. CounGepra, MoaugpuKaMpOBaHHBINA
10.JI. Xanunwim), camootHomenus (B.B. Cro-
nuna u C.P. IlanTuieeBa), ICUXOIOTUYECKOTO
onarononyuus (K. Pudda, agantupoBanHbIN
H.H. JlenemuHCcKTM), HEYAOBIETBOPEHHOCTU
cooctBennsiM TenioM (O. Byme u C. Pomna).
OTMeTuM, YTO HEKOTOpHIE M3 METOJHMK Harle-
JIeHbl Ha M3MEPEHHE JTUYHOCTHBIX KaTeropHii,
BKJIIOUYAIOIUX KaK BOJIEBBIE, TaK U 3MOLMO-
HaJIbHBIE  CTOPOHBI  JIMYHOCTH  YelIOBEKa
(HampuMmep, JTMYHOCTHBIM aJanTallMOHHBIA IO-
TEHIMAJ, CAMOAKTYaTH3aI[Hs).

bbulo mpoBeneHO TpU HCCIIEOBaHUS Ha
TpeX rpymnmnax UCIbITYeMbIX. B mepByro rpynmy
Bonu 24 crynenra benropoackoro rocymap-
CTBEHHOT'0 HAI[MOHAJIBHOT'O MCCIIEI0BATENbCKO-
ro YHHUBEPCUTETAa C HApPYIICHHSIMH OIIOPHO-
JBUTATENFHOTO ammaparta; Bo BTopyto — 20 ye-
JoBeK, Oojee pa3sHOOOpa3HBIX IO BO3PACTY
(20-40 net) u obpa3oBaTebHOMY CTATyCy (pa-
OoTaroue, CTyJ€HThl BbI30B U CCY30B); B Tpe-
Ti0 — 60 4yenoBek (6e3pabOTHBIE MY)KUUHBI,
COCTOSIIIIME HAa Y4YeTe B LIEHTPE 3aHATOCTH). B
MepBO W BTOPOM Tpynmax Bce HUCIBITyeMbIe
o naBaaamu ¢ [IOJIA, B TpeTseilt — mo-
noBuHa (30 yenoBek) ObUIN 310POBBIMHU, a JIPY-
rue 30 4JenoBeK UMENU HHBAIMIHOCTL B CBS3HU
¢ HapymenusmMu OJIA, nmpuoOpeTeHHBIMH BO
B3pociioM Bo3pacte. Takum oOpa3oM, Bcero B
ucciaenoBaHuM yyactBoBaio 104 uenoBeka, u3
koTopeix 74 — ¢ IIOJIA.

[Tpoananu3upyeM AaHHBIE UCCIETOBAHUS
Tpex pas3HbIx rpynn uHBanuaos ¢ [IOJIA, pas3-
JMYAIOMIMECs IO TO0Ka3aTesIM COLUAIBHOTO
cratyca (6e3paboTHBII / 00yJaroIerocs B BY-
3€), HaJIM4Msg TPUOOPETEHHON WHBAIUIHOCTH
WIA WHBAJIUIHOCTH C JIETCTBA, PETYJSPHOCTH
3aHATUH cnopToM. B cBs3u co crneuudukoit
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IpyNIl HMHBAIUAOB KAXKABIA pa3 HCIOJIB30Ba-
JUCh HECOBMAJaroUIre HaOOphl METOAMK, YTO
OTpa)kaeT IPUMEHECHHE HWHAMBHUIYAJIBHOTO
MOJIX01a ¥ HEOOXOAMMOCTD JeNaTh Pa3InyHbIe
aKLEHTBI B MUCCIIENOBAHUN Ka)KI0M I'PYyIIbl UH-
BanuaoB ¢ HapymeHusmu OJIA. Oto Taxke
OTBEYACT NPUHIUITY LEJIEBOr0 JETEPMUHU3MA.

Oco0eHHOCTH IMOLMOHAJIBLHO-BOJIEBOI
chepnbl y 0e3padOTHBIX MYKYHMH ¢ IIpUOOpe-
TeHHbIMH (opmamu Hapywenuii OJIA Bo

8 72 7,5
7
6
5
4
3 2.2 2,5
2
1
0
KommyHnKkaTuBHbIE HepsHo-nicuxuyeckas
MOTPeOHOCTH YCTOIYMBOCTH
I'pynna ¢ mapymenusmu OJA

B3pPOCJIOM Bo3pacTe. AHAIU3 Pe3yIbTaTOB IO-
Ka3aj, 4To y 0e3pabOTHBIX MYXYHH C MPHOO-
perenubiMu  popmamu HapymeHuid OJIA Bo
B3pOCJIOM BO3pacTe BCE IIOKa3aTelM ajanTta-
L[MU, KPOME MOpPaJIbHOM HOPMATUBHOCTH, UMeE-
I0T OTJIMYMSI OT COOTBETCTBYIOIIMX UM Y 370-
POBBIX pecroHneHToB (puc. 1). Pazmmuus mo-
croepHsl (P< 0,001).

58 58 5,8
3,1
MopanbHas AnanTuBHBIC
HOPMAaTHBHOCTh CIOCOOHOCTH
B ['pymnma 6e3 Hapymmennit OJJA

Puc. 1 BLIpa)KeHHOCTB noKa3arelien aJallITUBHOCTHU 663pa60THLIX MYXKYHUH-UHBAJINI0B
¢ HapymenusmMu OJIA u nui 6e3 Hux (cp. 6amr)
Fig. 1 Expression of adaptability indicators of disabled unemployed men with
and without musculoskeletal disorders (mean score)

Takum 00pa3zoM, colralibHasi aganTaIus
U peryisiius MOBEACHUS NaHHOW TPYNIbl WH-
BaJTMJIOB UMEIOT HU3KHI YPOBEHb B COYCTAHUU
C BBICOKOW HEPBO3HOCTHIO (B TOM UHCIIE acTe-
HUYECKOTO THIA), Pa3apaKUTEILHOCTHIO, IMO-
[IMOHAILHOM HEYCTOWYMBOCTHIO, TMCUXOCOMa-
TUYSCKUMU HAPYIICHUSMHU.

Pe3ynbTarhl ncciaenoBaHus COCTOSIHUM U
CBOWCTB JIMYHOCTH, HMMEIOIIUX TICPBOCTEIICH-
HOE 3HAaYeHHE ISl YMOILIMOHAILHO-BOJIEBOM pe-
TYJISIIIUN TIOBEJICHUST HE MPEBBIMIAIOT CPEIHETO
JMara3oHa HOPMATHUBHBIX 3HauY€HUH MO OO0Jb-
IIMHCTBY JIMYHOCTHBIX XapakTepucTuk. OmHa-
KO, TpOOJIEeMbI HMEIOTCSI TIO0 HEBPOTHYHOCTH
(cpennee 3naueHue — 7,9 6anma — 4TO COOTBET-
CTBYET TOBBIIICHHOMY YPOBHIO, TOTJa Kak y
3JIOPOBBIX UCHBITYEMBIX TOT MOKa3aTeilbh HME-
eT 3HadeHue 3,5 Oayura), oOIIUTENbHOCTH (CO-
OTBETCTBEHHO, 4,5, TO €CTh CPEAHUN YPOBEHb C

TEHJCHIMEN K HU3KOMY; B KOHTPOJBHOU Ipym-
ne — 6,6), OTKPBITOCTH U CTPEMJIEHHUIO K J0Be-
PHUTENBHO-OTKPOBEHHOMY B3aUMOJAEHUCTBUIO C
okpyxaroummu (4,8 — cpeqHHil ypoBeHb; CO-
OTBETCTBEHHO, Yy 3A0poBbIX 7,1). Paznuuus
OKa3aJMCh TAaKXE CTaTHCTUYECKH JOCTOBEP-
HBIMH B CPaBHEHHMM C KOHTPOJBHOM TI'PYIIION
MYXYHUH 0€3 HMHBaJIMIHOCTH, TaKXe COCTOSIB-
X Ha ydere B 1eHTpe 3anaroctu (P< 0,001).
OTO pas3nyue NpPOSBIAETCS B MOBBIIICHUU 3a-
MKHYTOCTH U BHUMaHHsI K COOCTBEHHBIM Mpay-
HBIM MBICJISIM Y MY>KYUH C IPUOOpPETEHHON MH-
BAIIMIHOCTHIO B cucteme OJIA.

Pasnmuuus B crune caMoperymisuuu, Ko-
TOPBINA B OOJBINIEH CTETICHU XapaKTEPU3YET BO-
JeByto chepy TUYHOCTH (pHC. 2), CTaTUCTHYe-
CKM 3HAUMMBbI 1O MOKAa3aTeNsIM IIaHUPOBAHUS,
CaMOCTOSITENIbHOCTH U OOILEro ypoBHsI caMope-
ryasmuu (p< 0,001). 3HauuTt, UX camoperyns-
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U MIpOABIIACTCA B IOHMKCHHU CIIOCOOHOCTH
IUIaHUPOBATh U OLCHHBATL CBOU PE3YJIbTATHI,

MOJICIIUPOBATh, MPOTPAMMHUPOBATh, OBITH THO-
KHUMHU U CaMOCTOATCIIbHBIMMU.
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10 8,6 7.8
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> 16
0
[InanupoBanue CaMOoCTOSATETEHOCTh OO0muit ypoBeHb caMOPETyIISIIIUH
I'pynmna ¢ mapymenusmu OJA B ['pynma 6e3 HapymeHuit OJA

Puc. 2 BripakeHHOCTh HEKOTOPBIX TIOKa3aTeIeld CaMOPEryISIIY B TpyNax 0e3pab0THBIX MYXYUH
¢ HapymeHussiMu OJIA u 6e3 Hux (cp. 6amn)
Fig. 2 Expression of some self-regulation indicators in the groups of unemployed men with
and without musculoskeletal disorders (mean score)

XapaKkTepuCTUKU caMoOaKkTay/lIu3aluu
JMYHOCTH OTHOCATCS KaK K SMOIIMOHAIBHBIM,
TaK U K BOJIEBBIM cBoMcTBaM (puc. 3). B uccie-
JIOBaHUU OOHAPYXEHBI PA3JIMUUs TOJBKO IIO

70 61
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10

[ToTpeOHOCTE B MO3HAHUH

I'pynma ¢ mapymenusvu OJA

HEKOTOPBIM U3 HHUX, 4 HMEHHO: «aBTOHOM-
HOCTBY» M «TIOTPEOHOCTH B TIO3HAHUMY (CPETHUC
3HaYeHHUE, HA TPaHHIle C HU3KUMHU). Pazmuuus
cratuctuyecku 3HaunMbI (P< 0,001).

63

42

ABTOHOMHOCTB

B ['pynma 6e3 Hapymenuii OJA

Puc. 3 BBIpa)KeHHOCTL HCKOTOPBIX oKa3areiie CaMOAaKTayJIn3alluu B I'pynIax
6e3pab0THBIX MYKUYMH-UHBAIN0B ¢ HapymeHusMu OJIA u 6e3 Hux (%)
Fig. 3 Expression of some self-actualization indicators in groups of unemployed men with
and without musculoskeletal disorders (%)
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Tak, ypoBeHb caMOaKTyadH3allid Yy WH-
BamuaoB ¢ I[IOJJA — 06e3paboTHBIX MYKYHH
OKa3aJiCsi CHW)XCHHBIM, 4YTO TMPOSBISETCS B
CTpEMJICHMHM BCIOMHUHATh NpOILIOE, B HEIO-
CTaTOYHOCTH MOTPEOHOCTH B MO3HAHWH, aBTO-
HOMHOCTH U caMonoHuMaHus. MX BojeBas
chepa rmocie NPUOOPETCHHS WHBAIUIHOCTH
HAYMHAeT ociadeBaTh M3-3a PacCOTIACOBAHHS
OTIEIBHBIX €€ XapaKTEePUCTHK (TUIAHUPOBAHHUSA,
CaMOCTOSITENTLHOCTH M OOILET0 YPOBHS camope-
TYJISLNN, YCTOWYUBOCTH K CTPECCY), KOTOpHIC
CHIDKAIOTCS BCIIE/ 32 SMOIMOHAILHBIMU Hapy-
meHusmu. [lpudem, psin uept (HEBpOTHYHOCTD,
OOIIUTENIBHOCTh, OTKPBITOCTh) CTAHOBATCS J10-
CTaTOYHO YCTOMYUBBIMU W OTHOCSATCS YXKE K
JUYHOCTHBIM XapaKTEPUCTUKAM JIaHHOH BBI-
OOpKH.

CpaBHHUTENIbHBIA ~aHAIM3 TOKa3aTesen
KHU3HECTOMKOCTH (B OOJIBIICH CTEIICHU BOJIe-
BOM CTOPOHBI TMYHOCTH) TIOKA3aJl Pa3InyHsl 1O

80%
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20% 125

10% -
0%

PeaktuBHas TPEBOKHOCTDH

50
37,5

BOBJICYCHHOCTH (CpeaHee 3HaueHue 22 Oama,
TOT/a KaK y 3[JOPOBBIX 3TOT MOKa3aTejlb UMEET
3HaueHue 48 0ayIoB) M OOIICH KU3HECTOUKO-
CTH (COOTBETCTBEHHO, CPEIHUE 3HAUYCHUS 56 U
104 Gamra), Mo KOTOPHIM OBLTH BBISBIICHBI CTa-
TUCTUYECKU 3HaymMble pasmumuus (P< 0,001),
YTO O3HAuYaeT HaJU4KMe BHYTPEHHETO HarpsiKe-
HUS B CTPECCOBBIX CHTYyallUsX, HEPAa3BHUTOCTb
KOIUHT-CTPATEruii, OTCYTCTBUE CTOMKOro Co-
BJIaJIaHMSI CO CTPECCAMH, a TaKXKe 3HAUYUTEIILHO
BBIP2XEHHOE YYBCTBO OTBEPTHYTOCTH.

OMOLMOHAJIBbHO-BOJIEBAs  XapaKTepH-
CTHKA CTYJA€HTOB-UHBAJIMI0B, MMEIOIIUX
HapyUIIeHUs 310POBbSA B OIOPHO-
ABUraTeibHOM amnapare. [lepeiinem ko BTO-
poii BBIOOPKE — CTYAEHTHl By3a. PeakTuBHas
TPEBOKHOCTh OKa3ajgach HE CBONCTBEHHOM
naHHo rpynmne (puc. 4). [lo nuyHocTHOM Tpe-
BOXKHOCTH Yy 75% UCHBITYeMBIX BBISIBIICH €€
BBICOKUI YPOBEHb.

75

JInuHnocTHas TPEBOXKHOCTDb

Huskuit yp.  ®Cpennnii yp. ™ Beicokuii yp.

Puc. 4 Pactipenenenue crynenToB ¢ HapymeHusMu O/IA no ypoBHIO TpeBOXKHOCTH (B %)
Fig. 4 Distribution of students with musculoskeletal disorders by the level of anxiety (in %)

CHmKeHHe pEeakTUBHOW TPEBOXKHOCTH
MOKHO OTHECTH K OJIarONPHITHOMY JIEHCTBHUIO
oOyueHHusi B By3e, pacCIIMpPEHHUI0 Kpyra oOIie-
HUS, Pa3BUTHIO TPOPECCHOHATM3AIUN, YTO
CHOCOOCTBYET JIMYHOCTHOMY POCTY. YKaxeM,
910 B Benropoiackom rocymapcTBEHHOM HaIlH-
OHAJTLHOM UCCIIEJIOBAaTEIbCKOM YHUBEPCHUTETE
B JIONIOJIHEHUE K TPUHATOW Tporpamme «Jlo-
crynHas cpena B HUY «benl'V» na 2017-2021
IT.», HAIleJICHHON Ha IMOBBIMICHUE WX JOCTYII-

HOCTH K 00pa3zoBaTelIbHBIM MporpaMMaM M
ycllyraM By3a, HayaJl CUCTEMAaTUYECKU IpPOBO-
JUTBCS TIPOEKT MCUXOJOTMYECKOIO COIPOBOXK-
JE€HUSl CTYACHTOB-WHBAJIMIOB O] Ha3BaHHEM
«Pa3paboTka U BHeApEHHE CHCTEMBI MCUXOJIO-
ro-neAarornyeckoro CONpoOBOXKIEHUSI CTYIECH-
toB ¢ OB3». Kpome Toro, Ha dakynbrere ncu-
xonorun aenctyer llcuxosornyeckas ciyx-
0a, KOTOpasi aKTUBHO 3asBJIAET ce0s BO MHOTHX
MPOEKTax IMOMOILIM U TCUXOJOTUYECKOTO CO-
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MPOBOXK/IEHUS Pa3IMYHBIX TPYII, YYaCTHUKOB
oOpasoBaTenpHOro mporecca. Ee nBepu oTKpbI-

90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

66,67
45,83

20,83
12,5

oo&v Q»@

Huskwii yp.

50

%ﬂo

B Cpennuii yp.

THI JJI1 CBOOOAHOTO OOpaIleHHs] M 3aliCH Ha
KOHCYJIBTAIIMIO BCEX KEIIAIOIIUX.

83,33
70,83
2
8,33 I 0.83 12,54 17
4,17 l )
» ¥

B BpICOKUH yp.

Puc. 5. Pacnipenenenue cTyJeHTOB M0 MOKa3aTensiM camod(h(HEeKTUBHOCTH U aIaliTUBHOCTH (B %)
Fig. 5 Distribution of students by self-efficacy and adaptability indicators (in %)

(ITlpumeuanue: HITY — HepBHO-nIcuxuueckas ycroiunBocTh; KO — KOMMyHUKAaTHBHbBIE OCOOEH-
Hoctu; MH — MopanibHast HopMaTUBHOCTB; AC - alanTHUBHbBIE CIOCOOHOCTN)

Ilo cyObeKkTUBHOW OLIEHKE, JTMYHOCTHOM
spdextuBHOCTH TOUTH Yy 40% CTYAEHTOB-
uHBAINAO0B ¢ HapyweHusmu OJIA nHaGmona-
JIUCh HU3KKUE 3HAYEHUS U TOJBKO Y 8% — BBICO-
KM, YTO TaKXe MOATBEPXKNAET CHUKECHHE HX
YBEPEHHOCTH B CBOMX BO3MOXKHOCTSX (puc. 5).

Ilo nokazarensaM aznanTtanuu pe3yiabTaTbl
ObUIM CXOJHBIMH C BbIOOPKOW MHBaNUAOB 0O€3-
pabOTHBIX MY)XYMH C MPUOOPETEHHBIMU Hapy-
menusimua OJ1A.

Kpowme Toro, BbisiBiieHa oOpaTHasi Koppe-
AU MEXAy IoKazaTelnsiMu camod(p(eKTHB-
HOCTH, aJallTUBHOCTH M TPEBOKHOCTU 000UX
BuzoB (p<0,01).

IMOLHOHATBHO-BOJIEBbIE 0COOEHHOCTH
HHBAJIUA0B, MMewux HapywmeHusa OdA u
peryJsipHo 3aHuMalomuxcsa cnoprom. Haxo-
Hell, pACCMOTPUM TPEThIO BBIOOPKY MHBAINIOB
c [IOIA, 3aHnMaronmxcs CnopToM. Y HHX Bce
MOKAa3aTeNH KU3HECTOUKOCTU MUMENN CPETHIO0
BBIPAXEHHOCTh M HE BBIXOJWIN 332 PAMKH HOP-
MATUBHBIX 3HAYECHUH.

Msbl yaenunu ocoboe BHMMaHHUE HCClle-
JIOBAaHMIO CaMOOTHOILIEHUSI B CTPYKTYpE caMo-
INPUHATHS, XapaKTEpU3YIOUIEMY SMOLIMOHAIb-
HYIO OLIEHKY CBOEH JIMYHOCTU. bBUIO BBbIsABIIE-

HO, 4TO y moJoBHUHBI (50%) BBHIOOPKU TaHHBIN
MOKAa3aTelh UMEET HU3KHE 3HAYCHHUS, OCTAIb-
Hast nonosuHa (50%) — cpennue. JIpyrue kom-
MIOHCHTHI BBIPAXKEHBI B CPETHEH CTCTICHH.

[Tpu BKIItOUEHUU B aHAMHU3 (PaKTOpa >KU3-
HECTOWKOCTH B 3aBHUCHMOCTH OT €ro pa3HBIX
YpOBHEH, pa3nuyusl CaMOIPHUHATHS OKa3alHuCh
cratuctudecku 3HauuMbiMu (U=85; p<0,01).
Tak, uMerone BbICOKUN YPOBEHD KU3HECTOM-
KOCTH XapaKTePU30BAIHUCH CPETHIUMH 3HAYCHH-
AMHU CaMONPUHATUS — 55,6 0alioB; CpeaHHiA,
COOTBETCTBEHHO, — 62,4 0Oayia; BHICOKHHA —
29,5.

[TpsiMbIe KOpPPENAIIMOHHBIC CBSI3H BBHISB-
JIEHBI BBICOKOTO YPOBHSI CAMOIPHHSITHS C BbI-
COKMM ypoBHeM ku3HecToiikoctn (r=0,560;
p<0,05), Taxxe u Hm3kux (r=0,485; p<0,05),
CPEIIHETO YPOBHS KH3HECTOMKOCTH M HU3KOTO
camonpunstus (r=0,672; p<0,01).

[Ipsimast CcBs3b OKa3ajach XapaKTepHOU
JUTSI BOBIIEYCHHOCTH U camoripuasaTus (r=0,513;
p<0,05); my1st TPUHATHS PUCKA I CAMOTIPUHSTHS
(r=0,444; p<0,05).

[To mapameTpy caMOperyssiiid BCe Xa-
pPaKTEpPUCTUKH OBLIM BBIPAKEHBI B IMpenaenax
CpelHero ypoBHs: IutaHupoBanus (5,8), moze-
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nupoBanus (5,8), mporpammupoBanus (5,7),
OLIEHKU pe3ynbTaToB (5,2), rudbkoctu (6) u ca-
MocTosiTeibHOCTH ~ (6,7), 0OmMiA  ypOBEHBb
(29,7). Mbl BUAMM, YTO TOJIBKO MO KPUTEPHUIO
CaMOCTOSITENIbHOCTH, BBISIBJICHBI 3HAUUTEIbHBIC
pPacxXoXAeHUsl C BBIOOPKOH 0e3pabOoTHBIX MYXK-
yuH-uHBaNUAOB (1,6), TOorna xak y peryiaspHo
3aHUMAIOIIUXCS CIOPTOM OH 3HAYUTEIBHO
BhIIIE (6,7 Oana), HO HWKE, YEM Y 3J0POBBIX
6e3paboTHbIX MyxuuH (7,8 6amta). BoaMoxHoO,
YTO CUTyallusi OTCYTCTBUS paboThl Hauboiee
3HaYMMO CHIKaeT MMEHHO JSTOT IOKa3aTelb,

70 62,9

60 55,6
48,5
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CamonpussTie ABTOHOMUS

Ynpasnenue
cpenoit

CIOCOOCTBYSI ~ Pa3BUTHIO  KOMIIEHCATOPHOMN
VWKJIMBEHYECKOW MO3MLMU. PeryispHble 3aHs-
THUS CIIOPTOM TPEHUPYIOT BOJIEBBIE KayecTBa
JIMYHOCTH, JIEJIAI0T 4YejoBeKa 0ojiee aBTOHOM-
HBIM B OTHOIIEHWUW BJIMSHUS OKPYKAIOIIETO
MHpa, MO3BOJISIIOT YCIEIIHEee K HEMY aJallTH-
pPOBaThCHI.

CxonHas kapTMHa OOHapy’>K€Ha U IO I10-
Ka3aTeNto TICUXO0JOTHYECKOTro 0JIaronoydus, B
OCOOCHHOCTH KPUTEPHUIO CAMOTPUHSATHS B €rO
crpykrype ais aui ¢ [IIOJIA (puc. 6).

618 62,9 64,3

ITo3utuBHble  JInyHOCTHBIA llenu B ku3HU
OTHOILICHHUS poct

Puc. 6 BLIpa)KeHHOCTB KPUTCPUCB IICUXOJIOTHICCKOTO 6J1ar0n0nytm;1 Yy J1n
C HapyIIEHHUEM OTIOPHO-BUTATEIILHOTO arlnapara (cpeHue 3HaueHus ), %
Fig. 6 Expression of psychological well-being criteria in persons with musculoskeletal disorders
(mean values), %

Taxum obpazom, ot 5% 10 35% ucneiry-
eMbIX, 3aHUMAIOIUXCA CHOPTOM, HE YYBCTBY-
IOT CBOETO TCHXOJIOTHYECKOTO OJIarornoydus.
HeynoBneTBOpeHHOCTh COOCTBEHHBIM TEIIOM Y
mun ¢ [TOJIA HabmromaeTcs B 1EJIOM B HE3Ha-
YUTENbHOM CTeNeHM (He yKa3blBaJl Ha PUCYH-
Kax). PerynspHsie 3aHATHS CHOPTOM ITOMOTAIOT
MOBBICUTh YPOBEHb CaMOCTOSATEIBHOCTU B CHU-
CTeMe CaMOpETYJISIIHN, )KU3HECTOUKOCTH, TICH-
XOJOTMYEeCKOro 0JIaronojay4yuss U CHU3UTH He-
YIIOBJIETBOPEHHOCTH COOCTBEHHBIM TEJIOM.

Tem He MeHee, c1a0bIM MECTOM SIBIISIETCS
MpUATHEC UMU ceos TaKHUMH, KaK €CThb, CO BCEMHU
HE/I0CTaTKaMH, IPUHATHE CBOETO MPOIIJIOro U
HACTOAIIETr0 (CaMOIpHUATHE), KOTOPOE BIIEYET
3a co0Oll CHIKEHHE BOJIEBBIX XapaKTEPHCTUK

JKU3HECTOMKOCTH — BOBJICUYECHHOCTH M IIpUHA-
THUS pUCKa.

Hayunble pe3yabTaThl W JUCKYCCHSA
(Research Results and Discussion). Takum
o0Opa3om, 1 6e3pabOTHBIX C MPHUOOPETEHHBI-
MU HapylIEHUSIMH OINOPHO-/IBUTATEIBHOTO all-
mapaTta BO B3pPOCJIOM BO3pacTe 0COOCHHOCTSIMH
HMOIMOHAIBHO-BOJIEBOI  cepbl  SABIAIOTCS:
OMOIHNOHAJIIBHBIC XapaKTCPUCTUKH aaallTalu-
OHHOTO MoTeHIHaNa (KOH(QIUKTHOCTb, IMOLHU-
OHaJIbHaA HGYCTOﬁQHBOCTB, BCIIBIIIKKA arpec-
CHM), JTUYHOCTU (PMOIMOHAIbHAS HEYCTOMYH-
BOCTB, TpeBora), CTUIA CaMOpPETYJIAIUN ITOBEC-
JNeHus (HeraTHMBHas SMOLIMOHAJbHAs OICHKa
KU3HEHHBIX IIeNIeH W pe3yibTaToB, HEYBEpPEH-
HOCTh B ce0e), caMOaKTyallu3alun (HexeIaHue
M03HaBaTh HOBOE) U JKU3HECTOMKOCTH (4yBCTBO
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0eCIOMOIIIHOCTH, OTBEPTHYTOCTH KU3HBIO, 3a-
OpOILICHHOCTH JIIOABMHU, YTHETEHHOE HACTpOe-
HUEe, HeBepue B camMo 3(P(PEKTHUBHOCTH); BOJIC-
Bble OCOOEHHOCTH: aJaNTAllMOHHOTO MOTEHIIU-
ana (HeyCIIeNIHAs CaMOpPETYJISIHs, IOJIBEp-
KEHHOCTh TICHXWYECKUM CPBIBaM), JIMYHOCTHU
(HeyBakeHHE K ce0e, HeJIOBEepUe K IPyruM, 3a-
KPBITOCTh B OOIICHUHU), CTHJISI CAMOPETYIISLIUN
noBeJIeHHs (HECITOCOOHOCTh JIOCTUTATh IIEIICH,
3G GEeKTUBHO yNpaBisATh COO0H, THOKO mepe-
CTpavBaTh CBOC IOBEIICHUE), CAMOAKTyalH3a-
1uu (OE3MHUITMATHBHOCTH B MIOMCKOBOU aKTHB-
HOCTH, HECaMOCTOSITEJIbHOCTh) M JKU3HECTOM-
KOCTH (HEBOBJICUCHHOCTh B IPOUCXOASIIECE B
MUpe U B ceOe, OTCYTCTBUE CMBICIIA MPOUCXO-
JSIIET0, CTPATeTUH JKU3HU U HepapXUH [IEHHO-
cTei).

[TcuXOMOTHYeCKUMH  XapaKTePUCTUKAMU
AMOIIMOHAIBHO-BOJICBOM  Cephl  CTYICHTOB-
WHBAJINJIOB, HMCIOIINX HAPYIICHHS 3I0POBbS B
OIOPHO-JIBUTATEIILHOM ariapare, BbICTYIAIOT:
AMOIIMOHAIBHBIE XapPAKTCPUCTHUKU — aJalTHB-
HOCTH (0O0s3HH OOIIEHUS, HEAOBEPUE JIIOJISM,
AMOIMOHAIBHAS HEYCTONYHBOCTh, KOH(IIUKT-
HOCTbh W arpeCcCUBHOCTH), caMOd((PEKTUBHOCTH
(omymenue cBoeit HeaHEKTUBHOCTH, HEBEpUE
B yCIleX) M TPEBOXKHOCTU (03a00YEHHOCTh U
HEPBO3HOCTh, OXKHJAHUE YTPO3); BOJIEBBIC Xa-
PaKTEePUCTUKH — aJaNTUBHOCTU (TEHACHLHUS K
3aMKHYTOCTH, CHW)KCHHE IIOBEJICHYECKON pe-
TYJISIUN, HEYyMEHUE aKTUBHO U YCIEIIHO ajar-
TUPOBAThCA B CHUTyallUsiX cTpecca), camodd-
(EeKTUBHOCTH U TPEBOXKHOCTH (Je€30praHu3a-
IIUST BOJIM BCJICJICTBHE IMOCTOSHHOTO JIEHCTBUS
HEKOHTPOJUPYEMBIX OECTIOKOWCTBA U TPEBOTH).

Takum 00pa3om, MOXHO cKa3aTh, YTO
MICUXOJOTHYECKUMH XapaKTePUCTUKAMU HMO-
[IMOHAJILHO-BOJICBOW C(epbl MHBAIUIOB, MME-
romux Hapymenuss OJIA u perynspHo 3aHH-
MAIOIIUXCSI CIIOPTOM, SIBJISIFOTCS: SMOIMOHAIb-
HbIE€ XapaKTePUCTHKH — >KU3HECTOMKOCTU
(omrymienue cnaboil BOBJIEUEHHOCTH B IPOMC-
XoJisi1ee BOKpYT ce0si u B cebe, O0s3Hb TPY-
HOCTEW W TIPOSIBJICHHUS WHUIIMATHBBI), CaMOpe-
TYJSIUH (TIOJIOKUTENbHASL OIEHKAa CBOUX yMe-
HUI CaMOCTOSITEJIbHO CTAaBUTh IENM M JIOOU-
BaThCsl PE3Yy/IbTATOB), CAMOOTHOIIEHUS (B OC-
HOBHOM HEHMHTEPECHOCTh caMoMy cebe, HeBe-
pue B cebs), caMONpUHATUSA (pa3apakeHue U

npe3peHue K cede), TICUXO0JOTHYECKOoro OJaro-
noJTyursi (HETaTHBHOE W HECTaOWIBHOE OTHO-
meHue K cebe, 1ensiM, OyaymeMy, HelIoBepre
JIO/ASIM), HEYJOBJIETBOPEHHOCTH COOCTBEHHBI-
MU YacTsIMH Tela (HeraTUBHOCTH AMOLUH, J0-
cajia Ha uMeromuecs (U3HYecKue IePEKTHI);
BOJIEBBIE XAPAKTEPUCTUKU — >KU3HECTOMKOCTU
(HeZIOCTaTOK KeNaHHsl ObITh aKTHBHBIM y4acT-
HUKOM COOBITUH BOKpYT ce0s, B MUpE U B CBO-
el THYHOCTHU, HEJJOCTATOYHOE YMEHUE KOHTPO-
JUPOBATh MPOUCXOJSIIEE), CaMOPETYISIIHUU
(IOCTaTOYHO Pa3BUTHIC YMEHUS CAMOCTOSITEIIb-
HO CTaBUThH IIeJIM, TJIAHOMEPHO U THOKO C yde-
TOM OOCTOSITENTLCTB WATH K HUM, HCIOJB3YS
BHEIIHHE YCIIOBUS W BHYTPEHHHUE PECYpCHI,
aJICKBATHO OIICHHWBAsI PE3YJIBTATHI), CAMOOTHO-
1ieHust (HecaMOCTOSATEIbHOCTh, HEMOHHMMAaHUE
ce0s1), caMonpuHATUA (HenmpusTHE ce0si BMecTe
C HEJOCTaTKaMH, TaKUM, KaKOB €CTh), MCUXO-
JIOTUYECKOTO OJIaronoyyuns (HeyCTOWIHBOCTh
KapTUHBI BHYTPEHHETO MHUpPA, Pa3MBITOCTh Iie-
nel u Oyayiiero, HeIOBEPUE JIIOASIM), HEYIO-
BJICTBOPEHHOCTh COOCTBEHHBIMH YaCTSIMU Tella
(HeTIpUsATHE YacTeW Tena, TIe HAXOJUTCS Jic-
(deKT, B OONBIICH CTETICHH HOT).

B 1enomM rpymma WHBaIUAOB C Hapyiie-
HusmMu OJIA BapbupyeT Mo MoKa3aTensiM dMo-
[IMOHAIILHO-BOJICBOU C(ephl B 3aBUCHMOCTH OT
Takux (DaKTOpPOB, KaK COLMANBHBIA CTaTyC
(6e3paboTHOrO WM O0yYaromerocsi B By3e W
MOJIYYaIOIIEr0 BO3MOXKHOCTh PACHIUPUTh U
YIIIyOUTH CBOIO MTPO(PECCHOHAINU3AITUIO), HATH-
qrie MPUOOPETEHHON HHBATUIHOCTU JTHOO HH-
BaJMIHOCTH C JIETCTBA, PETYJSPHBIC 3aHATHUS
CIIOPTOM.

Hame mccnenoBanne mokas3aio Haluyue
COBMAJICHUN TIO OTJENBHBIM XapaKTePUCTHUKAM
C HCCIICIOBAaHUSMU, YKa3aHHBIMH HAMH BO BBe-
nenuu. [Iupokuii cCrieKkTp BaprHaHTOB IMCUXOJIO-
THYECKUX OCOOCHHOCTEH WHBAIWIOB C HapYy-
HICHUSIMH  OMIOPHO-JIBUTATEIBLHOTO  armapara
MOTYEPKUBACT HEOOXOIUMOCTh WHIWBHUIYaTb-
HOTO TOJAXOJa W TIYOOKOW JUarHOCTUKU HX
AMOLIMOHAIBHO-BOJIEBOM chephl.

3akmouenue (Conclusions). ITposenen-
HO€ WCCIIEZIOBaHUE II0Ka3aji0, YTO 3MOIIHO-
HAJTBHO-BOJIEBbIE OCOOCHHOCTSMU MHBAIUJIOB C
MOPaXCHUEM OIIOPHO-/IBUTATEIILHOTO aIllapara
(ITOA) sBasitoTCSA: CHMXKEHHBIM YPOBEHb IMO-
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KaszaTesiell JTMYHOCTHOTO aJalTallMOHHOTO IO-
TeHIMana (aJanTUBHBIX U KOMMYHUKATHBHBIX
CIIOCOOHOCTEH, HEPBHO-TICUXWYECKOW YCTOM-
YUBOCTH), OTKPHITOCTU B OOIIECHHH M B IEJIIOM
OOIIUTENFHOCTH, YMEHHUS  CaMOCTOSITEIILHO
IUIAHUPOBATh U PETYJIUPOBATH CBOIO KU3HEZE-
ATEJIBbHOCTh, MOTPEOHOCTH I03HABaTh, BOBJIE-
YEHHOCTH M B IICJIOM KU3HECTOMKOCTH, CaMoO-
YBaXKEHUSI U CAMOTIPUHSATHS, OLLYLIEHUS CBOETO
Onaromoinydusi U yJOBJIETBOPEHHOCTH CBOUM
TEJIOM; M, HAaoOOpOT, MOBBILICHHBIA YPOBEHb
HEBPOTUYHOCTU M JMYHOCTHON TPEBOKHOCTH.
CyliecTBYIOT MHpsiMble B3aUMOCBSI3U XapaKTe-
PUCTHK >KM3HECTOMKOCTH U CaMOIPUHATUS UH-
BanuaoB ¢ HapymeHnuem OJIA, u obpaTHble —
MEXIy caMod(()EeKTUBHOCTBIO H  HEPBHO-
MICUXUYECKON YCTOWYMBOCTBIO, agamnTalueid u
caMOoKOHTpoJeM. OOHapyKEHBI pa3IHyMs SMO-
[IMOHAJILHO-BOJIEBBIX TOKAa3aTeleld B 3aBHCH-
MOCTHU OT H&JIMYUS NPUOOPETEHHOW WMHBAIU-
HOCTH WJIM WHBAJUJAHOCTH C JETCTBA, PEryssip-
HBIX 3aHSATUH CIIOPTOM, OOY4€HHs B By3€ WU
ctaryca 06e3paboTHOTO.

[lcuxonoruyeckre OCOOEHHOCTH 3MOILM-
OHaNbHO-BOJIEBOU ceprl uuBanuaos ¢ [IOJJA
OTIPEIENIAIOTCS CIeUN(UKON UX MHBATHTHOCTH.
YyuThIBaHUE XapakTepa MCHUXOJOTHYECKOrO
COCTOSIHMSI  3MOLMOHAJIbHO-BOJIEBOH  cepbl
KaKJOW TpYIIbl UHBAJIUIOB MO3BOJISIET UHIU-
BUyaJU3UpOBaTh U OCYLIECTBUTH Oosee 3¢-
(EKTUBHYIO TCHUXOKOPPEKLIHMOHHYIO IOMOIIb.
OTU XapaKTEPUCTUKH YUYHUTHIBAIUCH IPH pas-
paboTke M peanu3alMy JalbHEHIIeH Icu-
XOKOPPEKIIMOHHON IPOrpaMMBbl, MOCTPOCHHON
Ha COYETAaHUM CHCTEMHOIO, KOMIUIEKCHOIO WU
MHIUBUAYAJIBHOTO TIOJXO/I0B.
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OcodenHocTu ceTeBoil GopMbI 00y4eHHs] B KOHTEKCTE CTAHOBJICHUS

Bymukosa C.I1. npodeccHoHaIbHON CYy0beKTHOCTH Oy 1YIIUX Me1aroron

TynbCKkHil TOCYAaPCTBEHHBIN NEJArOTMYE€CKU YHUBEPCUTET
nmenu JI.H. Toacroro,
np. Jlenuna, 125, Tyna, 300026, Poccus
svpbu@yandex.ru

Cmamus nocmynuna 22 mapma 2021; npunsma 10 urons 2021;
onyoauxoeara 30 urons 2021

AHHoTauus. CeTeBoil, TMCTAaHUMOHHBIA (Qopmar B mpolecce NpodeccuoHaIbHON
MNOJATOTOBKH OYIyIIMX YYHTENel, peaJr30BaHHBIA KakK BBIHYXIeHHas mepa B 2020
roxy, OOHapykui ocoOble acmekTsl B mpouecce (opMHUpPOBaHHS —y4eOHO-
npoeCCUOHATLHON NIeATEFPHOCTH U CYOBEKTHOCTH OyIymuX mNenaroron. [[ensio
SBJISUIOCH U3y4EHHE TOr0, Kak 0co0asi IMCTaHLMOHHAs (hopMa IOCTPOCHUS yueOHOTO
Ipolecca BOCIPUHUMAIAach CTYJ€HTAMH U KaK OHa MOBJIMsUIA Ha CTPYKTYpPHbIE KOM-
HOHEHTBl NMPO(ECCUOHANBHON CYOBEKTHOCTH. YYaCTHUKAMHU MCCIEJOBAHUS CTaIH
115 crynentoB Bcex KypcoB, oOyuaromuecs B TTTIY um. JI.LH. Toncroro. U3 Hux 23
CTYZEHTA, IPOXOJUBIINX MPO(HECCHOHAIBHO-TIEAATOTMUECKYIO MPAKTUKY B MJIaIIINX
KJ1accax, ObLIIM OTHECEHBI B OT/AEIBHYIO TPYIILY, KaK MOJIYYUBIIME ONBIT peajln3aluu
ceTeBoro gopmara B poheCcCUOHAIBLHON MeAarornueckon esTeIbHOCTH B KaueCTBE
neaaroroB. OCHOBHBIM MemoO0OM BBICTYINJ KOJWYECTBEHHBI M KaueCTBEHHBIN
KOHTEHT-aHaJIU3 TEKCTa 3CCe CTYACHTOB Ha TeMy «Moii ombIT 00y4yeHus yepes cere-
BbI€ TEXHOJOTHM», KOTOPBIA TO3BOJIMII, UCTIONB3YS pe(IIeKCUBHBIE MEXaHU3MBI, BBI-
SBUTh CYOBEKTHBHbBIC NEPEKHUBAHUS, OCOOEHHOCTH M JUHAMMKY SMOLIMOHAIBHOTO
COCTOSIHUSI, XapaKTep MOTHBAIMM U OTHOIIEHHE K y4eOHO-IpO(heCcCUOHATBLHOU Jes-
TEJIbHOCTU U €€ cyObeKTaM, TeHJCHIIMU B y4eOHO-TpodecCHOHATBbHOM 00ImeHnH. B
pe3yibmame UCCIEIOBaHUSI 0OHAPYXKEHO, YTO ceTeBoi (popmaT oOydeHwus, Kak 0Co-
6as peanbHOCTh 2020 ro/1a, 3HAUUTENHHO MOBIHI Ha XapakTep U BOCHPUSTHE CTY-
JEHTaMM pe3ybTaToOB NMPo(eccuoHATIbHOr0 00yueHus. bl BbIsiBiIeHB! 6 Hanboee
UHTEHCUBHO MEPEKNBAEMBIX CTYIACHTAaMH CYOBEKTHBHO OIIYIIAEMbIX OCOOEHHOCTEH
JTUCTAaHIIMOHHOTO, ceTeBOro (hopmara oOyuenus. KauectBeHHOE mpodecCuoHaIbHOE
oOpa3oBaHue TpeOyeT B 3HAUUTENILHOW CTENEHHM HENOCPEJACTBEHHOIO JIMYHOCTHOTO
KOHTaKTa U TMPOKHUBAHUSA B CO-OBITMIHON yueOHO-IpodeccnoHalbHOM OOIIHOCTH,
KaK MPOCTPAHCTBE «CYOBEKTHOW BCTpeun». Y4yeOHO-podeccruoHanbHas 0OIIHOCTS,
yueOHO-TIpaKTHIeCcKast NeSITENIbHOCTb, HENOCPEICTBEHHOE yueOHo-
npodeccuoHaIbHOe OOIEHHE B 3HAUUTEIBHOW CTETIEHU JIETePMUHHUPYIOT CTaHOBIIE-
HUe Npo¢ecCHOHATbHON CYOBEKTHOCTH y OYIYIINX ME1aroroB.

KiroueBble ci1oBa: cereBoe 00ydeHHE; TUCTAHIIMOHHOE 00YUEHHE; yIalIeHHOe 00Y-
YeHHUE; CYOBEKTHOCTh; TMEeJarorudeckas CyObeKTHOCTh; MpodeccCHoHaIbHOE O0yue-
HHUE, MOTHBAlUsA; TIeJaroruueckasl JesTelIbHOCTh, OOLIHOCTh; Meaarorunyeckas
NPaKTHKA.
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Nudopmanus aas nurupoBanus: byaaukosa C.I1. OcobeHHocTH ceTeBoi GopMbI
00y4YeHHsI B KOHTEKCTE CTAHOBIICHHS MPO(PECCHOHANBHON CyOBEKTHOCTH OYAYIIHUX

nenaroroB // Hayunbrit pesysnbrat. [lemaroruka u ncuxonorus oopaszoBanus. 2021.
T.7. Ne2. C. 102-114. DOI: 10.18413/2313-8971-2021-7-2-0-8.

E-Learning features in the context of future teachers’ formation

S.P. Budnikova of professional subjectivity

Leo Tolstoy Tula State Pedagogical University
125 Lenin Ave., Tula, 300026, Russia
svpbu@yandex.ru
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Abstract. The network remote format in the process of professional training of fu-
ture teachers, implemented as a forced measure in 2020, revealed special aspects in
the process of forming educational and professional activities and subjectivity of fu-
ture teachers. The purpose of this study was to find out how a special form of build-
ing the educational process was perceived by students and how it affected the struc-
tural components of professional subjectivity. The participants of the study were 115
students of all pedagogical courses studying at Leo Tolstoy Tula State Pedagogical
University. Among these, 23 students who completed professional teaching practice
in the lower grades were assigned to a separate group, as they received experience in
implementing the network format in professional teaching activities as teachers. The
main method was a quantitative and qualitative content analysis of the text of the
students ' essay on the topic "My experience of learning through network technolo-
gies", which allowed, using reflexive mechanisms, to identify subjective experiences,
features and dynamics of the emotional state, the nature of motivation and attitude to
educational and professional activities and its subjects, trends in educational and pro-
fessional communication. As a result of the study, it was found that the network for-
mat of training, as a special reality in 2020, has significantly affected the nature and
perception of students' professional learning outcomes. The 6 most intensely experi-
enced by students subjectively perceived features of the distance, network learning
format were identified. High-quality professional education requires, to a large ex-
tent, direct personal contact and living in a co-existing educational and professional
community, as a space of "subject meeting". Educational and professional communi-
ty, educational and practical activities, direct educational and professional communi-
cation largely determine the formation of professional subjectivity in future teachers.
Keywords: e-learning; distance learning; remote learning; subjectivity; pedagogical
subjectivity; professional training; motivation; teaching; community; teaching
practice.

Information for citation: S.P. Budnikova (2021), “E-Learning features in the con-
text of future teachers’ formation of professional subjectivity”, Research Result.
Pedagogy and Psychology of Education, 7 (2), 102-114, DOI: 10.18413/2313-8971-
2021-7-2-0-8.
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Beenenne (Introduction). B macrosmii
MOMEHT CHCTeMa O0pa3oBaHMs IOBCEMECTHO
NepEeXHUBAET MPOLIECC BBIHYKICHHOTO MOJIHUE-
HOCHOTO TIOTPYXXEHHS BCEX CBOMX YpPOBHEH B
IUCTAaHIIMOHHBIA (opMaT M ceTeBOH, BUPTY-
anbHBIM MUp. TOTanbHOCTB, ¢ KOTOPOH OHA U3-
MEHSIETCs, B YCIIOBHMSX YK€ JUIMTEJIBHO Iepe-
»kuBaemoii mangemu COVID-19, nmokassiBaer,
4T0 00pa30BaTEIbHOE MPOCTPAHCTBO YXKE HE
Oyzner npexxHuM. JlucraHnuoHHas ¢opma HIu-
poko wu3BecTHa mneaaroraM. OHa aKTHBHO HC-
M0JIb30BaJIaCh, OCOOEHHO B YaCTH 00pa30BaHUSA
B3pOCIBIX JIFOJCH, JUIsl MOBBILIEHUA KBaJlu(u-
Kalluu WU (parMeHTamMu B OOIIEM U BbICHIEM
00pa3oBaHMM, TI03TOMY yX€E HE SIBJISIETCS HOBaA-
uueil. B To ke Bpems cieayer mMOHUMATh CO-
Jiep>KaTesIbHbIe Pa3Iuyuus, CTOSIIUE 32 TepMU-
HAMH «IMCTAaHIIMOHHOE OOy4YEHHE», «yAaJeH-
Hoe OOyueHHe» MM «0OyueHHe MOCPEICTBOM
UHTEpHeT-ceTei». Hampumep, «IMCTaHIMOH-
HOe O0yuYeHHEe», «ylalleHHOe 00y4YeHHUe» — 3TO
JOCTaTOYHO JaBHEE M300pETeHHE, OHO MOXKET
OBITh pEeaIN30BaHO JaXKe Yepe3 TPATULIMOHHYIO
MOYTy, KOTJa 3aJaHusl MepechUIaloTcs o0yda-
fouieMmycs. B To Bpems kak «oOydeHue nocpen-
CTBOM HMHTEPHET-CETeH» SIBIISETCS OIHUM U3
HOBBIX BMJIOB JIUCTAaHLIMOHHOIO 00y4eHus, 00-
JAAIOMIET0 M3BECTHBIMH IPEUMYIIECTBAMH,
IUI KOTOPOT'O XapaKTepHO MOrpyKEeHHe B KBa-
3UpeaTbHOCTh, OTPAHUYMBAIONICE ECTECTBEH-
HBIA (DU3MYECKHI KOHTAKT, CO3ZAolee YCIo-
BUSL JUISI MCKIIFOUUTEIHLHON CKOPOCTH IOJTyde-
HUS MHQOPMAlMU M WUIIO3UIO MPUCYTCTBHUSA,
Jarolee ONIyIIeHWEe 3HAYMTENbHOW CBOOOJIBI,
NyOJIMYHOCTH WJIM TPUBAaTHOCTHU U B TO XK€
BpeMsI KOHTPOJISI.

CkopocTb noiydeHuss 1 oOMeHa uHGpop-
Maluel — e1Ba JM He TJIaBHOE M3 OCHOBHBIX
JOCTOMHCTB BHUPTyalbHOro mnpoctpanctBa. C
OJTHOW CTOPOHBI, — OBICTPO; C OPYroi — 3ada-
CTYI0 TOBEPXHOCTHO M JIO)kHO. He penko B
y4eOHOI TpaKkTUKE MPEeroiaBaTeN CTaJIKUBa-
I0TCsl ¢ mpoOieMoil, korga oOydaromuecs He
MOHUMAIOT KPUTEPUEB W AITOPUTMOB IMOMCKA
JOCTOBEPHOH, TMPOBEPEHHON  HH(OpMAIUH.
[{udpoBoe MPOCTPaHCTBO MEPEHACHIIIEHO CITY-
yailHpIMU oOpazamu M noayac Qeidikamu. 310
HE MOXXET HE MPHUBOANUTH K MCKAKEHHUIO peallb-
HOW KapTHHBI MHpa Y NOJb30BaTENs, Mpel-

CTaBJICHUI 4YeJloBeKa O ce0e, YTO OCOOEHHO Ia-
TOJIOTUYHO sl peOCHKA, FOHOIIH, JCBYIIKH.

HNHTepecHass ocoOOEHHOCTh pabOTHl C WH-
(hOpMaIMOHHBIM CETEBBIM KOHTEHTOM COCTOUT
B TOM, YTO OTCYTCTBYET HEOOXOJHMMOCTH Xpa-
HUTH €ro B cBoeil mamstu. B mo0Ooit MoMeHT
HY>XHBIE CBEJICHHS MOYKHO BHOBb 3alpOCUTH
yepe3 MOUCKOBbIE cucTeMbl. COOTBETCTBEHHO,
HET JIOTMYECKOro OCHOBaHMsS (OPMHUPOBATH
IyOonupyrommii 00beM JIHYHBIX 3HaHWH. LleH-
HOCTh 3HaHUsA KAaK TAKOBOIO HHBEIMPYETCH,
OHO YK€ HE OTIIMYaeTcs OT HH(POPMAIIUH, K €ro
MOMCKY HE HAJI0 Ipujarath OOJIbIIUX YCUIIHA,
a MOPON M MaJIBIX TOXKE. DTO OOCTOSATEIHCTBO
oclokHsAeT (OpMUpOBaHHE y4eOHOW MOTHBa-
[IUU ¥ TIPoIIecC 00yUCHUs, B IICJIOM.

Tak Kak B CETEBOM MHpE CKOPOCTh YJ0-
BJICTBOPEHUSI TOTPEOHOCTEH, MpEeXIe BCEro,
MH(OPMALIMOHHBIX, CTAHOBUTCS OIpPEAeIsIo-
e [IEHHOCTHI0, TO UMEHHO 3TO OOCTOSITEIIb-
CTBO MPEISATCTBYET aJCKBAaTHOMY aHAJIMU3Y Lie-
JIeW U MOCIeACTBUM ux aoctwxenud. Hapacra-
IOIUN «MHGOPMAIIMOHHBIN LIyM», CEHCOpHAas
neperpy3ka paccemBaeT BHHMaHME, «HE OCTa-
eTcsi BpeMEHU moayMarb». OTCyTCTBHUE OCO-
3HAHHUSI CMBICJIOB MPUBOJUT K HEBO3MOXKHOCTH
OT/1aBaTh MOJIHOLEHHBII OTYET U O CBOUX JIEil-
CTBUSIX U, COOTBETCTBEHHO, HECTH 3a HUX OT-
BETCTBEHHOCTh. B Takux yclOBUAX CO3JarOTCS
MPEANOCHUIKN 1711 (POPMUPOBAHUS «IIA0JIOH-
HOTO MBIIUICHHUS», a Takke (OpMaIbHOTO
OC3bIHUIIMATUBHOTO OTHOIICHUS K JESTEIHHO-
CTH.

[Ipu >TOM COBEpIIIEHHO OYEBHJIHO, YTO B
HACTOSIIEe BpeMsl U B OyAyIlleM BUPTYyabHBIE,
JIMCTAHIIMOHHBIE, CETEBbIE TEXHOJIOTHU B CUITY
CBOMX BO3MOXHOCTEH OyayT urparh B o0paso-
BaHHUH CEPHE3HYIO POJIb.

B TeueHne HECKOJBKUX JIET JOCTATOYHO
aKTUBHO BXOJUT B HAy4HBIH 00OpPOT TEPMUH
«cereBas JUYHOCTBY. [lpuxonurcs mepe-
OCMBICITUBATh HE TOJBKO TIOCTOSSHHO TpaHC-
dbopMupyIOlIUE PEaTbHOCTh TEXHOJIOTHUYECKUE
MPOIIECCHI, HO U TO BIUSHUE, KOTOPOE OHU OKa-
3bIBAIOT HA YEJIOBEKAa U T€ U3MEHEHUS B Jes-
TETFHOCTH U KOMMYHHUKAITMOHHOW aKTHBHOCTH,
KOTOpBI€ OHU BBI3BIBAIOT (AxastH, 2017; Opnos,
Opiosa, 2018). Ha Ham B3risa, 3TO HE MOXKET
HE BO3JICCTBOBATh HA XapakTep Mpolecca
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npodeccnoHanbHOM MOATOTOBKM M CTAaHOBJIE-
HUE MPOPECCHOHATBHONH CYOBEKTHOCTH y OY-
Oyuux nefaroroB. Haxonsch BHYTpU ATHX U3-
MEHEHHUH, CIIOKHO MPEJCTaBUTh BeCh MaciTad
MOCJIEACTBHM, OJIHAKO NMOHMMaHUE HEOTBpaTH-
MOCTH TIOCIIEAYIOUIEH MepecTpoku oOpa3oBa-
TEJIbHOU CHCTEMBI OIpeeNsieT He0OX0IUMOCTh
OCMBICJIUTh IIOJTy4YaeMbIi OIIBIT.

Hccnenyemble HaMH TYTH CTaHOBIJICHUS
npodeccCHOHABHON CYOBEKTHOCTH IEaroroB
B HACTOSIIINX YCJIOBUSIX, IJI€ IOYTH OTCYTCTBY-
€T HENOCPEACTBEHHBIN, )KMBOM KOHTAKT y4acT-
HUKOB 00pa3oBaTeIbHOIO IMpolecca U OrpaHHu-
YEeHbl TPaIUIMOHHBIE OOpazoBaTelbHBIE (Op-
MBI, JAaIOT YHHKAJIbHYIO BO3MOKHOCTH JIy4Ile
MOHATh NPUPOJLY €€ CTAHOBJIEHUS, KOTOpas
OTIpEeIETISIeTCS NeATEIbHOCThIO TUYHOCTH U CO-
UATEHO-TIPO(ECCHOHATBHOM OOIIHOCTEIO.
OpHako eATe’nbHOCTh U O0IleHNE B BUPTYallb-
HOM U peajbHOM IPOCTPAHCTBE 3HAUYUTEIHHO
otnuyarotcs. [IpaBuna u Gopmbl, O KOTOPHIM
OHU OpPTaHU3YyIOTCS B CETAX, UHBIE, YTO OKAa3bl-
BaeT BJIMSHHUE HA JIMYHOCTh M Ha €€ CyOBeKT-
HbIE XapaKTEPUCTUKU. [IesTENbHOCTD B CETU HE
TpeOyeT MOYTH HUKAKOH (U3UYECKO aKTUBHO-
CTH, TaK KaK HET yCJIOBHUH JJIsl €€ pean3allu.
OO1ieHue CTaHOBHUTCA OIOCPEIOBAHHBIM U
OTpaHUYEHHBIM, HAOJIIO/Iae€TCs WHOE OTHOIIIE-
HUE K OpraHU3aliy MyOJINYHOCTH U MPUBATHO-
cti. OTIMyarTcs U ATHYECKUE HOPMBI, KOTO-
pPBIMH peryinupyercs cereBoe obuieHue. MHo-
TUe TPaJAWIIMOHHBIC OTPAHMYCHUS] W TpPaBHIIA
Tam He padoratoT (3y6odd, 2020). K Tomy xe,
COLIMAJIbHBIE CETU HE TOJBKO IMO3BOJSIOT MPO-
€KTUPOBaTh BUPTYaJbHOE MPOCTPAHCTBO, HO U
camMoO OTOOpa)keHHEe, B IIHPOKOM CMBICIE CIIO-
Ba, IMOTPYXAIOUIEHCsI B BHUPTYaNbHBIA MHP
JUYHOCTH.

B mnHavasne smoxum cereBOM peasbHOCTH
JIIOJTM, CONPUKACAIOIINECS C HEH, TPAKTHYECKU
KaJIbKUPOBAJIM CBOKO JIMYHOCTh W TPUBBLIYHEIE,
YCBOEHHBIE UMM, COIIHATbHBIE HOPMBI U B BU-
TyallbHOM peanbHOCTH. IlocreneHHo crana
Ha0JI0/1aThCS TEHJCHIIMSI, KOTJa Y OJHOTO 4Ye-
JIOBEKAa MBI MOXXEM OOHApYXHTh HECKOJIBKO
CETEBBIX O00pa30B, «aBaTapoOBy», O00JIAAIOIINX
OUEBUJHOW AaBTOHOMMEW OTHOCUTENIBHO ApPYT
npyra. Ilepexon wenoBeka, €ro JHMYHOCTH B
BUPTYaJIbHBIA MHp TpeOyeT «ouu(poBKU» €ro

CYIIHOCTHBIX M MHPOBO33PEHUYECKHX XapaKTe-
pucTuK. YenoBeK B CETU «KOHTIIUPYET» CBOU-
MU OCHOBHBIMH COLIMAJIBHBIMU POJIIMH, CBOM-
cTBamMu, o0janas, HarpuMmep, BO3MOKHOCTBIO
HE UJCHTU(UIUPOBATH WIM YACTUYHO UICHTH-
(GUIUpPOBaTh WX CO CBOMMHU PEATBHBIMU. DTO
MPEIOCTABIIIET OTPOMHYIO CBOOOIY U B TOXE
BpEMs IO3BOJSIET UTHOPUPOBATH OTBETCTBEH-
HOCTb, MPUCYIIYIO JIEHCTBUSAM B OOBEKTHUBHOU
peanbHOCcTH. CnegoBaTesibHO, BO3HUKAET BO-
IPOC O CTENEHU U XapakTepe CyOBEKTHOCTH B
CETHU U BIIUSAHUU JESATEIBHOCTH B BUPTYaJIbHOM
IIPOCTPAHCTBE HA €€ Pa3BUTHE.

Tak, B Hayasje opraHu3aluu CETEBOU JH-
cranuonHoi (opmer (B mapre 2020 r.) mpe-
mogaBarem TI'TIY um. JL.H. Toacroro, ma u
Ipyrux  oOpa3oBaTelbHBIX  OpraHHU3aIlHi,
CTOJIKHYJIUCh C TEM, YTO CTYAECHTHI BXOJAWIN HA
CETEBbIC 3aHATUS IOJ BECbMa HK30THUYHBIMHU
«HUKaMU» U «aBaTapaMu», KOTOPbIe HUKAK HE
COOTHOCUJIUCh C UCTUHHBIMHM JIAaHHBIMU; A HE-
JKE€JIaHWE COIPOBOXKIATh CBOE MPUCYTCTBUE
peanbHBIM BHJIEO, BBI3BIBAIO CEPbE3HBIE MPO-
OneMbl HIeHTH(DHUKALINY TTOCETUTEIEH.

B 37Ol CBSI3M aKTyaJabHBIM SIBIIIETCS pac-
CMOTpEHHUE TOHATUI CBOOOJBI U OTBETCTBEH-
HOCTH, KOTOpBIE SIBJISIFOTCS HEOTHhEMIIEMBIMU
XapaKTepUCTHKAaMU CyOBbEKTa JesTeIbHOCTH.
OTBETCTBEHHOCTh OMPEIEISIETCS] KaK OTHOIIIE-
HUE 3aBUCHMOCTH OT YEro-mb0 M BOCIPUHH-
MaeMoOro Kak OINpeNeNsionee OCHOBAHUE MpHU
MNPUHATUN PEIICHUM WM COBEPIICHUH Jeil-
CTBUH, KaK CIIOCOOHOCTh OTBEYATh 32 CBOM IO-
CTYNKUA U WX MOCHEACTBUA. TpajaUIIMOHHO OT-
BETCTBEHHOCTh MMOMHUMO JI€SITEIbHOCTA B IICH-
XOJIOTUH COMpPSDKEHA C KATErOpUAMH: «4YB-
CTBO», «OTHOLIEHHE», «IOCTYIOK», «IOBEJE-
HUE», a TAKXKE «4epTa JIMYHOCTUY», TO €CTh I10-
HATUSIMH, XapaKTEePU3YIOIUMU JIMYHOCTHYIO
aKTUBHOCTh U 3penocTb. OHAa MOXeET OBbITh
MaciTabpoBaHa B JMana3oHe OT MOBEIACHYE-
CKOM, JTMYHOCTHOM, SK3UCTCHIIMAILHOMN, HECH-
TYaTUBHOM 1O COLMAIIBHONW M MCTOPUYECKON U
COOTHOCHTCS C BOJIEH, IUCUMIJIMHOM, a e€e
JBIKYIIEH cuioit craHoBuTcss MmotuBanus (by-
taeBa, 2019). OTBETCTBEHHOCTb pETYIUPYET
JIEITENILHOCTh YEJIOBEKAa B COOTBETCTBHUU C Tpe-
OOBaHUSMHU OOIIECTBEHHOW MOpadd W HpaB-
CTBEHHOCTH M TJIOXO COYETAETCA C aHOHUMHO-
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ctpro. CBoOO/A ke 0€3 OTBETCTBEHHOCTH CTa-
HOBMUTCS aHTUMOPAJIBHOW M aHTHOOIIECTBEH-
HOMW. B ceTn, 6€3yciI0BHO, U€JIOBEK MOXKET caM
peryJiupoBaTtb M, HMHOIJA JOBOJBHO JKECTKO,
Mepy CBOEH OTBETCTBEHHOCTH, Hajaras Ha ceos
HPABCTBEHHbIE OTPAHUUYEHUS], HO Ul 3TOTO OH
JOJKEH MOHMMAaTh M IIPUHUMATh Mepy oolie-
CTBEHHOro 0J1ara, CMbICJIBI CBOEH JEATENIbHO-
CTH, OBITh JOCTATOYHO 3pENION JIMYHOCTHIO, 00-
Jafarolmend pa3BUTOM HECUTYaTUBHOW OTBET-
CTBEHHOCTBIO, XapaKTEpU3YIOLIEHCs 3HA4M-
TEJIbHBIM YPOBHEM CaMOIIO3HAHMSI U camopea-
JU3alUd, a TaKKe MPOTrHOCTUYECKUMHU CBOM-
crBamMu. Oco0asi y13BUMOCTb BUPTYaJbHbIX CeE-
Tell oOHapyKuBaeTcs, KOrja MOJIOJIOW uelno-
BEK, 1 OCOOCHHO IIKOJIbHUK, HECMOTPSl Ha BUP-
TyaJIbHOE NPUCYTCTBHE MHOI'MX JIPYI'MX, HE B
IIOJIHOM Mepe OIIYIIAeT M, COOTBETCTBEHHO,
IIOHMMAET CBOK IYOJIUYHOCTb, MEPY COLMAJIb-
HOU U JIMYHON OTBETCTBEHHOCTH.

ITomumo 3TOrO, B IpOLECCE peaTu3alnun
ceTeBOro OOydeHHs MeAarord, B TOM YHCIE U
TI'TIY um. JI.LH. Toncroro, CTONKHYJIUCH C
poOJIeMO TUCIUILIMHEI, MOCEIIaeMOCTH, pe-
aJIbHOW BKJIFOYEHHOCTH B IPOLECC OO0Y4YEHHS.
IloBcemMeCTHO pacHpOCTPAaHEHHOW NPAKTUKON
OKa3ajloch (pOpMaIbHOE MOJKIOYEHUE CTYACH-
TaMUd TEXHUKU TNPH UX (AKTUYECKOM OTCYT-
CTBUM Ha 3aHATUH, Korjga oOydaromuiics,
HanpuMmep, IpoAOIKAET CHaTh WIN 3aHUMAETCs
UHBIMU JenamMu. beumm 3adukcupoBaHbl MO-
IIBITKM HEKOTOPBIX CTYJEHTOB COpBaTh 3aHs-
TUS, TOAKIIOYMB JpYrol HHGOpPMaMOHHBIHA
WIM  pa3BlEKaTeNbHbIH KOHTEHT, 3IHU30/bl
BECbMa LMHUYHOTIO I[IOBEJIEHHUSA, MO3XKE OHU
OOBSICHSATIM 3TO MOMBITKON MOUIYTHTb, SIBHO HE
OTJaBas B MIOJHOW Mepe OTUET O MOCIEACTBUIX
CBOETO IMOBEJEHUS U HE NOHMMAs CTENIEHU OT-
BETCTBEHHOCTHU.

CereBoe o0OyueHue, kak 0coOblil opMmar,
CepbE3HO OIrPaHUYMBAIOIIMNA TpaAUIIMOHHBIE
(GOpMBI KOHTPOJISI JESITEIbHOCTH CTYAEHTOB,
IIPEIOCTABWII IIMPOKHE BO3MOKHOCTH AJIsI Ma-
HUNYIAIAA U y4eOHOH HeJ00pOCOBECTHOCTH
(JIuru, Tpacbepr, 2014; Axones 2016). Cne-
nupruyecKkue XapakTepUCTUKH CETEBOTO 00Yy-
YeHHs] HEOXKMJIAHHO SPKO BBIBHIN y HEKOTO-
PBIX OOYYaIOMIMXCSl HEAOCTATOYHYIO JTMYHOCT-

HYI0, COIMAILHYIO 3pENIOCTh W TPOOJIEMBI C
o01mel cyObeKTHOCTBIO.

MOXHO CpaBHHUTH IOJOXKEHUE YEJIOBEKa
B CETH C OJIMHOYECTBOM B TOJIIE, U 3/I€Ch MOTYT
OBITh OOHAPYKEHBI T€ 3aKOHOMEPHBIE ACIIEKTHI
MOBEJICHUA JIOIe, 0 KOTOphIX Oojee cTa JieT
Hazan nucan I'. Jlebon B «llcuxonoruu Toam».
CereBoil Mup TpanchopMupyeT 0ObEKTUBHYIO
COIIMAIBHYIO PEATbHOCTh, YK€ MOKHO TOBO-
pUTH M O CMEHE MapaJurMbl COLUATBHOIO
(GYHKITMOHUPOBAHWSI, CIIPOBOLIMPOBAHHOTO
BUPTYaJIbHBIM MPOCTpaHCTBOM. OO03HAUECHHBIE
0COOEHHOCTH CETEBOTO MPOCTPAHCTBA CEPbE3-
HO BJIMSIIOT Ha JAESTEIbHOCTh MOTPY>KEHHOTO B
HUX 4YeJoBeKa, mpoiecc ero obydenus. [lpu
3TOM CPOPMHUPOBAHHOCTh U KECTKOCTh CYOb-
€KTHOM MO3ULHUH HAXOJATCS B MPSIMOM 3aBUCH-
MOCTH OT 3pEIOCTM M aBTOHOMHOCTH CaMoOM
JUYHOCTH, KOTOpas, IO-BUANMOMY, TeIeph
Hactynmaer mno3anee (ElMaarouf, Belghazi,
Maarouf, 2020; Mohr, Mohr, 2017). Bce atu
00CTOSITENECTBA HE MOTYT HE CKa3bIBaThCA Ha
CTPYKTYPHBIX KOMIIOHEHTaX M pe3yJbTaTax Jie-
areiabHOCTU. B cuny 0603HaueHHBIX (haKTOpOB
JUISl HAC 3HAYMMBIM SIBJISIETCSI BOMPOC: KaK yja-
JIeHHOe OHJIaliH oOyueHue BiUseT Ha QopMu-
poBaHue NMpodhecCUuOHATBHON CYOBEKTHOCTH Yy
OyAyluIMxX MEeAaroroB M KaKOBbI PHUCKU HIIU
BO3MOYKHBIE TIPEUMYIIECTBA?

Leab0 1aHHOTO HCCJIEIOBAHHUS SIBIIS-
JOCh M3yY€HUE TOro, Kak ocobas Qopma au-
CTaHIIMOHHOTO MOCTPOCHUS y4eOHOTO MpoIliec-
ca BOCHPHHUMAlAach CTYJACHTAMH W KaK OHa
MOBJIHSAJIA HA CTPYKTYpHBbIE KOMIIOHEHTHI MPO-
(deccruoHaIbHONU CyOBEKTHOCTH.

[Tpu uccnenoBaHuM Mpollecca CTaHOBIIE-
HUS TNpPOPEeCcCHOHANbHONM CYOBEKTHOCTH B
YCIIOBUSX aJanTalluy CTYACHTOB K HOBOH (op-
Me 00yuyeHHsi, OblI OIpeneeH P 3HAYMMBIX
JUTsE U3y4eHHst (DaKTOpPOB: OTHOIICHHE CTYICH-

TOB K  opraHusamuu  ydeOHo-Tipodec-
CHOHANILHOM JESITeNbHOCTH U €€ peduiekcus,
XapakTep MOTHBaAIIUU, OTBECTCTBECHHOCTH,
BOIIPOCHI peanuzanuu yueOHo-

MpOQECCHOHAIBHOTO OOIIEHUS M B3aUMOJICH-
CTBHSI, TIOHUMaHHE PUCKOB U MOTEHIMAJIBHBIX
BO3MO>KHOCTEI HOBBIX (DOPM.

Marepuan u metoanl (Methodology
and methods). B wuccrnenoBanuu npuHAMATH
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yuactue 92 crygenta TI'TTY um. JI.H. Toncro-
ro BceX KypcoB, oOyuarommxcs no YI'CH
44.00.00 u 23 cryaenta 4 Kypca, C KOTOPbIMU
ObUTa OopraHn3oBaHa ocobas paboTa Mo u3yde-

HUIO TpOodecCHOHATBHOW CYOBEKTHOCTH Ha
npoTsbkeHun 4 net. B Tabn. 1 ykazaHsel xomiu-
YECTBEHHBIE XapaKTEPUCTUKU BEIOOPKHU.

Tabmuma 1
KosmuecTBeHHbIE XapaAKTEPUCTUKH BHIOOPKHU
Table 1
Qualitative characteristics of the sample
Ne i/ OcCHOBHBIE XaPAKTEPUCTHKH % Ye.
1. ITos:
Keuncxkuit 83,5 96
Mykckoi 16,5 19
2. Kypc
1 13 15
2 20 23
3 15,6 18
4 36,6 42
S) 14,8 17

Byaymum nemaroram ObLIO MPEIOKEHO
B 3cce 1mo teme «Moil ombIT 00y4YeHus uepes
CETEBbIE TEXHOJIOTMM» H3JI0OKHUTh CBOW OIBIT
06pa303aHH${ B JUCTAaHIIMOHHOM, CETCBOM
dbopMate, KOTOpBIM OBLT y HUX pealii30BaH,
OTIPEJICNIUB €T0 CHUJIbHBIE U Ca0ble CTOPOHBI,
pUCKH U BOo3MOXHOCTHU. [TocpencTBoM koimue-
CTBCHHOI'O M KaUE€CTBCHHOI'O KOHTCHT-aHaJIn3a
TEKCTa BBISBISJIUCh BHYTPEHHUE MEpeKUBa-
HUS, OLEHUBAIOCH SMOIMOHAIBHOE COCTOSIHUE
oOyuatomuxcs. bblin omnpeneneHsl eIUHUIIBI
COJIEp’KaHUsl TEKCTa, MO3BOJISIONINE PaCIpeie-
JUTh TOJYYEHHYI0O HH(POpPMAIMIO Ha OTIEb-
HbIE TPYNIbI [0 3apaHee 3aJaHHBIM KPUTEPH-
SIM, B KQ4€CTBE KOTOPBIX BBICTYNAIH «pediek-
cusi yueOHOM U mpodeccCHOHANBEHON nesiTeNb-
HOCTH B HOBBIX YCJIOBHUAX», «OLCHKA €€ OCO-
OeHHOCTEel, B CpaBHEHHMM C TPaJAULMOHHBIM
o6yqu1/1eM», «IUHAMHKa MOTHUBallUN», «KU3ME-
HEHMsI XapakTepa yueOHO-Npo(eccHOHaIbHOTO
O6HI€HI/I$I>), «OPECHIOKCHUA 110 ONTHUMH3aAlUN
nporecca 00ydeHUs».

Dcce — BBIPAXKEHHE OYEHb JIMYHOTO U
CyOBEKTUBHOIO MHEHHUs. B 3ToM ecTb u3BecT-
HbIE€ CIIO’KHOCTH JJISl UCCIIEeIOBaTeNs, HO U SB-
HBI TOTEHLMAJI, OCOOCHHO €CIIM MbI XOTHM
IOHATH, KaK IMPOXUBAIU U TMECPCKUBAIN CCTC-
BOoe OOy4YeHHME YYaCTHMKH HuccienoBaHus. To,
Kak OHM pacCyXIaJd U apryMEeHTHUPOBAJH,

noaoupas GakThl, BHITOJHO MOATBEPKAAIOIINE
UX TE3UChl U HUBEIUPYIOLIHNE KOHTPTE3UCHI,
OUeHb IIOKA3aTEJbHO WUTFOCTPUPOBATIO TMOJ-
JMHHOE OTHOLIEHHUE K MPEAJIOKEHHOM mpoobie-
MaTHUKe M JH4YHble OcoOeHHOCTH. Pednexcus
BBICTYIIMJIA HE TOJBKO MHCTPYMEHTOM JIMarHo-
CTHKHU, HO U (DaKTOPOM OCO3HAHMS U PA3BUTHUSA
Uit cTyieHToB. MccnenoBanue BhI3BAIO Y HUX
aKTUBHBIN OTKIMK. OHM pedaexcupoBanu coo-
CTBEHHYIO 0O0pa30BaTEIbHYIO JAEATEIbHOCTb,
MOJHUMAIKM TPoOJeMbl MOTHUBALUU, AEITUINCH
CBOMMH HaOJIOJICHUSAMU O BO3MOXHOCTH (op-
MHUPOBAaHHSA B TaKUX YCJIOBUSX MPAKTHYECKHX
YMEHUH M HaBBIKOB, U Ja)K€ paccyXIajlu 00
HSKOHOMHYECKON M MIPOTHUBO3MUIEMHOIOTHYE-
ckoif apdexTuBHOCTH. Te, KTO OKazaycs Ha me-
JTarOrMYecKoil MpakTUKE, AHAJIU3UPOBAIIU HE
TOJILKO CBOIO JIEATENILHOCTh, HO paboTy, opra-
HU3YEMYI0 HMMH B YCIOBHUSX JHUCTaHTa CO
LIKOJIBHUKAMH, 33JJaBAJINCh HEOKNUJAHHO CEPb-

€3HBIMH,  «CTPaTErMY4E€CKUMU»  BOIPOCAMHU
CMBICJIOB U 11eJIel 00pa30BaHMUA.
Pesyabrarhl ®W  HX  00Cy:XIeHuUe

(Research Results and Discussion). Ilpose-
JCHHBIC HUCCICOOBaHHUA IIOKa3ajiu, 4YTO, HE-
CMOTpSA Ha AOCTATOYHO XOpowiec BJIAICHUC
TEXHUYCCKMMU AaCIICKTaMH OpraHu3anuu Ou-
CTaHIIMOHHOTI'O O6yLI6HI/I}I, 3HAYUTCIbHAA
yacTh — 64,8% CTyIeHTOB Oy IylIUX MEJaroros,
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y4acTBOBABIINX B ONPOCE, UCTIBITHIBAIU CYIIIe-
CTBEHHBIN cTpecc. Bce oHM conumich BO MHe-
HUH, YTO CETEBOU Popmar, 0COOEHHO, ecliu OH
JUTMTENIbHBINA, U3MEHSET XapakTep OOy4YeHUs H
BIIUSIET HA €r0 Pe3yJIbTaThl.

62% (57 yen.) mpeANONOKWIH HEOJIaro-
npusTHOe BiusiHue, 23% (21 4den.) He cMmoriu
BBICKa3aTh OJIHO3HAYHOTOo MHeHusA, a 15% (14
yen.) OOHapyXKWid OOJIBIION TOTCHHHAT |
MHOTO TO3WTHUBHOTO. BbUT nake MOAHAT BO-
npoc 11% (10 yen.) pecOHIEHTOB O CMBICIIE
HUINYMS YYUTENS, TJE CTYACHTHI MPEATOJo-
KWIA BO3MOXXHOCTh 3aME€Hbl B Oyayiiem pe-
QJIIBHOTO TIeJarora yHUBEpCaAIbHON 00ydaromei
mnporpaMMoii  wiu nporpammamu. OjHaKo,
TOJIBKO 2 YeNlOBEeKa IMOCUUTAIIN ATY UACIO MO03H-
TUBHOM.

BoJNBIIMHCTBO CTYIEHTOB OOHAPYKHIIH,
9TO cereBas ¢opma 0Oy4eHHS MaKCUMaIbHO
KOM(OPTHA, HO CTapUIEKyPCHUKH YKa3ald Ha
e€ ysI3BHUMOCTbH, MOSICHUB, UYTO «30HA KOM(Op-
Ta» «paccradisieT» U «yXe HEeT JKeIaHus 4To-
TO JenaTh», «XOYeTCd MHMHHUMU3UPOBATHY
y4eOHbIC YCHITHSL.

MHorue CTYAeHTbl HUCHBITHIBAIA MOTH-
BaIlMOHHYIO JIE30PUEHTALNIO, OCOOEHHO TE W3
HUX, KOTOpbIE MOJIarajid, 4yTo cereBas ¢opma
o0y4yeHus OyJeT HEHONrOol — «Iapy HEIeNby,
OJTHaKO, KOTJ]a OHU OCO3HAJIM, YTO 3TO HE TaK,
TO UCHBITHIBAIA (QPYCTPAIHIO, HEXKEIaHUE
YUUThCS, MEpekKUBasi OLIyIIeHHEe «(albIINBO-
CTH» U «HETIOJHOLIEHHOCTH» CETEBOT0 00yde-
Hus. Yacte u3 Hux — 37% (34 yen.) mocreneH-
HO TIOCTApaJIUCh CBBIKHYTHCSI C MBICIIBIO O JIOJI-
TOCPOYHOM MEPCIEeKTHBE TaKOro 0Opa3oBaHMS
U HacCTpOMUThCS Ha y4eOy, octanbHble 22% (20
Yesl.) NepeXUBaIM OTUYKICHUE, allaTUIo, JICHb
U HE BHUJAETU cMbIcia B oOpaszoBaHuu. llpu
3TOM YKa3bIBaIM Ha ocialbiaeHun yuyeOHOH Mo-
TUBAIlMH, PAaBHO KaK W BOJICBOH aKTHBHOCTH,
YeMy CIIOCOOCTBOBAIM MaKCHUMAaJbHBIN (U3NU-
4eCKHii KOM(OPT ¥ MOYTH TOJTHOE OTCYTCTBHE
TPYAHOCTEH B peain3allud Mpolecca yUeHHs.
CTyIneHTbl OTMeYalld, YTO «yIpaBJICHHE Bpe-
MEHEM M CaMOJUCIHIUIMHA TaKKe ObUIM Ceph-
€3HO 3aTPYAHEHBI, HO TPH TOM OBUIO MHOTO
CO0JIa3HOB OTBJIEYBCS M OTKIIOUUTHCS OT CETH
MOJT BITOJTHE OJarOBHIHBIM MPEIOTOMY, YTO
«CTaHOBUTCS TOPA3J0 MPHUITHEE U MHTEpPECHEe

TPaTUTh BpeMsS Ha CETEBBIC PA3BJICYCHUS, HET
IIPUBBIYHOTO BHELLIHETO KOHTPOJIS.

DBONBIIMHCTBO ONpPOIIEHHBIX YTBEPKIaA-
J0, YTO «OTCYTCTBUE TPAIULMOHHBIX KOHTAK-
TOB HEraTUBHO CKa3blBAETCS HA OOLICHUU U
XapakTepe B3aUMOOTHOILIEHUN B CTYJIEHYECKOU
rpynne W ¢ npenonaasarensiMu». Hexortopsle,
peduiekcupys CBOM OMBIT, 3aMedanu: «MBbI Kak
OyATO HaxoAMMcs B IpPO3payHbIX KokKoHax. C
OJIHOM CTOPOHBI, BCE BCEX BUJIAT, a C APYrou
CTOPOHBI MBI HE BMecTe». [IpuMedarensHo, 4TO
CTYIEHTBl 1 U 2 KypcoB MO-ApyromMy OLEHWIN
3Ty CUTYaLHI0, MHOTHE U3 HUX HE BUAAT CYILE-
CTBEHHBIX MPOOJIEM B OTCYTCTBHH OuIaiiH 00-
LICHMSI. 3HAYUTEIbHBIA OIBIT CETEBOIO MPOXKH-
BaHUs Y MHOTUX U3 HUX NPUBOAUT K TOMY, UTO
IPU NPOYMX PABHBIX YCIOBHSX Ul OOLIECHUS U
JESITEIbHOCTH B PEAJIbHOM IPOCTPAHCTBE H
BUPTYaJIbHOM, OHM CKJIOHSIOTCS KO BTOPOMY U
BUJAT OOJIbLIE MOJIOKUTENBHBIX I ce0s Mo-
MEHTOB. [lepBbIii M3 KOTOPBIX — (DU3UYECKUI
koM(opT. J[Be TpeTu CTYJAEHTOB OTMETUIIN He-
YJIOBJIETBOPEHHYIO MOTPEOHOCTh B IpaKTHYe-
CKOH JesaTenpbHOCTH. B cmiy ocoOeHHOCTEH
dopmara U NMpeoCTaBICHHOTO BPEMEHU ObLIO
po0JIEMAaTUYHO HA CEMMHAPCKUX U MpaKTUYe-
CKUX 3aHATUSAX BBICKA3aThCs, HE OBUIO BO3-
MOKHOCTH TIPOBECTH «HOPMAJIbHBIE)» IUCKYC-
CUM, 0Tpa0OTaTh HABBIK MYOJUYHOTO BHICTYI-
JICHUS] ¥ YCTAHOBJICHUS KOHTAKTa C ayAUTOPH-
eil. Iloutn nosjoBrUHA 00yUarOMIKUXCSI OTMETHIIN
YXYALIEHUS B KauecTBe (OPMHUPYEMBIX MpO-
(deccHoHaNBHBIX 3HAHMM M yYMEHHUH, HO NpHU
TOM OTMETHJIM BO3POCIIYyK Harpy3ky. Yacrte
CTYJEHTOB CUMTAIOT, YTO NIOCIE OKOHYAHUS AU-
CTaHIIMOHHOTO U CeTeBOro gopmara oOydeHus,
B KOTOPOM OHM, Ha WX B3I, IpeObIBAIN J10-
CTaTOYHO JO0JT0, HEKOTOPOE BPEMS HCIbIThIBA-
JIM CKOBAaHHOCTH IIPU BO3BPAILEHNUHU K TPaJULy-
OHHOW (popMe B3aUMOICUCTBUSI.

Crynentsl 4 xypc TI'TIY um. JL.H. Toin-
croro (23 uenoBeka), ONpeNCICHHbIE HAMU B
KAaueCTBE IKCIIEPUMEHTAIBHOW TPYIIbI, C KO-
TOPBIMH OpraHu3oBaHa padoTa MO HCCIen0Ba-
HUIO TpoleccoB (HOpMUpPOBaHMS Mpodeccruo-
HaJbHOM CYOBEKTHOCTH TeJarora, Takxe ObLTH
IIPUBJIEYEHBI K MCCIEIOBAHHUIO  XapakTepa
ajanrtanuy K HoBoMy opmary oOyueHusl.
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Ta0mnuma 2

HpOﬁJ’IeMLI, OTMECUYCHHBIC CTYACHTAMU IIPU JTUCTAHIIMOHHOM, CETEBOM oﬁyqennn

Table 2

Problems noted by students in remote, online learning

Ne i/l OcHoBHBbIE NTPOOJIEMBI M TOCJIEACTBUA CETEBOI0 % Yeur
o0y4yeHust )

Herarupnble nociencTBus 11l OOIIEHUS U XapaKTepa

1. B3aMOOTHOUIEHUH B CTYAEHUECKOM IpYIIIE U C Mpe- 82 75
M10/1aBaTeIsIMU

2 HeynoBnerBopeHHass noTpeOHOCTh B MPAaKTUYECKOM 72 66
JIeSITENIbHOCTH

3. YBennuyenne yueOHOH Harpy3Ku 63 58

4, MoTuBallMOHHAs JI€30PUCHTAITUS 59 54
VYxynmienne kadecTBa (popMupyembix mpodeccuo-

> HAJIbHBIX 3HAHUW U YMEHUH a2 a4
TpynHocTH peamanTanuu K TpaAULMOHHOMY O0yde-

o HUIO MTOCJIe OKOHYaHUS IMCTAaHIIMOHHOTO, CETEBOTO 12 1

B 7 cemectpe y HUX cocTos1ach npodec-
CHOHAJIbHO-TIEZJAarOTUYEeCKasi MPaKTUKa B IIKO-
Jax, rae o0ydeHue 110 YaCTHMYHO B CETEBOU
dopme. [Toutu Bce CTyIEHTHI ATOW TPYIIBI OT-
METWIM — KOM(OPT, 3SNUAEMHOIOTHYECKYIO
0€30MacHOCTb, YKa3biBas Ha OINPaBIAHHOCTh
9TOM 4pe3BbIYaiHOW Mephl. B kadecTBe 1ono-
KHUTEIbHBIX MOMEHTOB OOJBIIMHCTBO CTYICH-
TOB — 87% (20 uen.) — yka3anu Ha QPU3NYECKUIA
KOMGOPT U, KaK CIIEACTBUE, CHIDKEHUE CTpec-
ca; 74% (17 yen.) — Ha TOCTYIMHOCTb, KOTOPYIO
OHU OOBACHSAIU BO3MOKHOCTBIO BBIXOJIWUTH Ha
3aHATHUS U3 JII0OOH reorpaguueckoi TOUKH, Iie
ecTb MHTEpHET. Bce cTyneHThl 0003HaYMIN U
MOJIOKUTETIbHBIE U OTPHUIATENbHBIE CTOPOHBI,
HO OonbmuHCTBO 82% (19 wen.) BbIpazwin
MHEHHUE, YTO NPOOJIEMHbIE MOMEHTHI, MPO-
SBUBIIMECS B XOJI€ TAKOTO OOy4YeHUs, BCE K€
MPEeBAMPYIOT HaJ JOCTOMHCTBaMU. bbuo yka-
3aHO Ha CJIOKHOCTH C CaMOMOTHBAIlMEed U ca-
Moopranuzanueit — 70% (16 gen.). OrcyrcTBUE
BO3MO>XHOCTH TOJHOLIEHHOTO Y4acTus B Mpak-
TUYECKHX, CEMUHAPCKUX 3aHATUAX st 82%
(19 gen.) okazanoch Cepbe3HBIM OTPAHUYCHUEM
B mpouecce (GOPMHUPOBAHUS YMEHMHA M HaBbI-
koB. bonee momoBunb! (52% (12 4ven.)) cuura-
10T, YTO OHH TOJYYHUIIU MEHBIIE 3HAHUN U XY-
e, yeM MoriM Obl, chopMHUpOBaIU MpaKTUUe-
CKHM€ YMEHHUS B TEPHOJ TUCTaHTA. Bonblryro
Harpy3Ky M, Kak CJeJICTBUE, YCTaJOCTh OT OJ-

HOTHUITHOM aKTUBHOCTH oTMmeTunu 65% (15
yen.). CTyaeHTaM He XBaTano OOIIeHHs U Tpa-
TULIMOHHOTO B3amMmozeictBus 78% (18 uen.),
OHH yKa3aJH, YTO MEPUOANYECKU MePEeKUBAIN
onuHouecTBO U rpycth 40% (9 ven.). Muorum
HE XBaTaJl0 SMOIMOHAIBHON OKPAacKu IMOJyda-
€MBbIX 3HaHUHU. Y IUBUTEIBHO, HO IKCIPECCUB-
Hasl 4acTh, KOTOpasi OOBIYHO paccMaTpUBAETCS
KaK Mo0OYHasi, HE3HAUUTENIbHAs COCTABIISAIOILAS
B TIPOLIECCE IIOJNY4YEHUs 3aHATHM, OKa3anach
oueHb BaxHa ansi cryieHTtoB (CreitH, byk,
2007). OHu yTBEpKaaiu, 4TO IMOIIHMH, TIepeia-
BaeéMbI€ B IIPOLIECCE HEMOCPEACTBEHHOTO B3aM-
MOJIEHCTBUS B  00pa3oBaHUM, IO3BOJSUIN
HACTPOUTHCS M JIy4llleé 3alOMHUTH Yy4eOHBIN
MaTepual.

Ocobomy aHanmu3y CTYIEHTHI MOABEPIIIH
CBOM OMNBIT MEJArOTUYECKON AESITEIBHOCTH Ha
IpakTUKe B ImKoiax. s 6onbumHcTBa — 78%
(18 wen.) — aT0 ObLTA mepBas mpoba ceds B
npodeccun B KayecTBE YUMTENs, 1a M MpOXo-
JIijia OHAa B OCOOBIX YCJIOBHSIX, W, XOTsSI OOJb-
IIMHCTBO LIKOJI M MJIAJIIIUX KJIACCOB B 3TOT Ie-
puon B TynbckoMm pernoHe padoTand OYHO,
OJIHAaKO NEPUOJNYECKH HEKOTOPBIE KJIACCHI MU
OTJIelIbHBbIE YUEHUKH, MEeJaroru yXOAWJIW Ha
KapaHTUH, W TOTJa TPAJAULUOHHYIO (HopMy
MPUXOANUJIOCH 3aMEHSTh WM COBMENIAaTh C JH-
cTaHUUOHHOM, cereBoi. [ms 48% (11 wuen.)
CTYJEHTOB MPaKTHKa IePepociia B MOCTOSIHHYIO
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3aHATOCTh, UX MOMPOCHIIA OCTAaThCS B IIKOJIE B
KauecTBE y4YUTeNleH, TaKk Kak Ha (OHEe MaHje-
MUU BO3HUKIHU KaJpPOBBIE CIOXKHOCTU B OOpa-
30BaTEIbHBIX OPraHU3AUSIX.

AHanu3upysi CBOM OMbBIT, JJII MHOTHX
MEPBOM MEAArOrMYECKON NESITENBHOCTU B IIE-
pUOJl TMaHAEeMHUH, OOJBIIMHCTBO CTYJICHTOB
91% (21 uen.) oka3aiuCh BIIOJIHE YAOBIIETBO-
pEHBI U, HE CMOTpPS Ha CcTpecc, He pa3odapoBa-
Hbl B mpodeccuu. [IpakThka mokasangach He-
OOBIKHOBEHHO HWHTEpPECHOM, MO3BOJIMJIA MPO-
SBUTh C€0s, TIPEIOCTaBHB OIPEICICHHYIO
TBOPUYECKYIO CBOOOJly, HECMOTpSl Ha TO, YTO
ObUla JOCTaTOYHO CIOKHOW M HEOOBIYHOH —
44% (10 yen.). OnHaKo BMECTE C TEM CTYACH-
THI OTMEYATH M BO3HHUKABIIHE Y JETEH CIIOXK-
HOCTH, KOTOPbIE BO MHOT'OM MEPEKINKAIUCH C
X COOCTBEHHBIMH MTPH OOYYEHUU B TUCTAHIIH-
oHHoM (opmate. Hanbosee mpoOiaeMHBIM 1S
OoJbIIel YacTH MPaKTHKAHTOB ObLTa padoTta ¢
y4eHUKaMud 10 (OPMHUPOBAHUIO Y4eOHOU MO-
tuBauuu (tada. 2). [Ipu ToM oTmedanock, 4To
4yeM MJIaJIlle KJIAcc, B KOTOPOM y4aTcsl IIKOJIb-
HUKH, TEM CJIIO)KHEE OBLIO pemiaTh 3Ty 3ajady.
Baxxnoctu 15 hopMupoBaHMs BHEIIHEH MO3H-
TUBHOH MOTHBAIIMM W HEOOXOIUMBIC IS €¢
pa3BUTHA, COLUANbHBI KOHTEKCT, IyOIuy-
HOCTh M KJIACCHOE JETCKOE COOOIIeCTBO, Oe3-
YCIIOBHO, BaKHbIE (DAKTOPHI, OMpeAenEéHHbIC
CTYJCHTaMH, KaK HEJOCTaTOYHO BO3MOKHBIC K
peanu3anuu B TUCTAHIIMOHHOM, ceTeBoM (op-
MaTe. XOpOIIO W3BECTHO, YTO BHEIIHIS U
BHYTpPEHHSIS TO3UTHUBHAS MOTHUBAIUS B CBOEM
€IMHCTBE COCTABISIOT HCKIIOYUTEIHHO BaXK-
HBI KOMIIOHEHT CTaHOBSIIEWCS B MIIQJIIEM
IIKOJIFHOM BO3pacTe, YYeOHOU AEsITeIIbHOCTH
JeTei, U YIYCTUTh €r0 U3 BHUMAHUS — 3HAYUT
OCJIO)KHUTh B IOCJIEAYIOIIEM BECh IPOLECC
yUYeHUsl.

Eme oaHOM CIIOXKHOCTBIO JUIsT OOJIBIIMH-
CTBa TMPAKTUKAHTOB CTajga HEOOXOJUMOCTh
ajanTaluu MEeTOMuKH 00y4deHus. OHU CTOJK-
HYJHCh C NMPOOJIEeMOi HEBO3MOXKHOCTH I dek-
THBHOTO TIEPEHOCA TPAIUIIMOHHBIX CIIOCOOOB
npernogaBaHus B cereBoil popmar. Heobxomu-
MO OBLITIO JTOCTATOYHO OBICTPO aaNTHPOBATH MX
I TUGPPOBOI CPEIbI, PU STOM MaKCUMaIbHO
CTapaThCsl COXPAHUTH COJACPKATCIBHBIA T10-
TEHI[MAN, U3y4aeMoro ¢ pedsTaMu MaTepuana.

CTOUT OTMETHTb, YTO MHOTHE CTYJEHTHl OKa-
3aJIMCh BIIOJIHE YJIOBJICTBOPEHBI TEM, YTO CMOT-
U 4Yepe3 pa3pabOTKy HWHHOBAIMOHHBIX 3aHS-
THI TBOpYecku mposiBuTh cedst (Rotova, 2018).
Ho Bce e gocturath MOCTaBICHHBIX IIeJied U
BBICOKOM YCIIEBa€MOCTH B M3MEHEHHBIX 00pa-
30BaTeNbHBIX YCIOBUAX OKa3ajloCh HENErKo.
Cepbe3Hoil mpo0IeMoil I MOYTH TOJIOBUHBI
MPAKTUKAHTOB CTAJ0 CHIDKEHUE 0OIel ycre-
BAaE€MOCTH U 3aMHTEPECOBAHHOCTH HIKOJIHHUKOB
B 00yueHuu (Tadi. 2).

Ocobass kateropust TpyIHOCTEH Oblia
CBs3aHa C MOAJEpKaHUEeM y4yeOHOW JHUCUUILIH-
Hbl. BOJNBIIMHCTBY NPAaKTUKAHTOB OKAa3aJioCh
CIOXHO yIEp)KHUBAaThb BHHMAaHHE JeTel Ha
9KpaHax ¢ y4eOHOH uH(pOpMaImen. YUYeHHUKH
AWM, TOJB3YSICh IMOAYAC BO3MOXKHOCTSMU
AHOHUMHOCTH, a TIOPOI0O M BOBCE OTKIIFOYAIN
KoMmmbioTep. Yacto TpeboBanock ydactue po-
JUTETIeH, KOTOphIe HE BCETJa rPaMOTHO MOTJIH
OpraHu30BaTh B3aUMO/ICHCTBUE CBOETr0 peOeH-
Ka ¢ «00ydJaromie MamuHOW». 3HAYUTEITHHOU
YacTU YYEHHUKOB TpebOoBasiaCh MOMOIIL MOJIO-
TOBJICHHOTO B3pOCJIOTO, M HE BCErza Jaxe po-
JTUTENIM MOTJIM YCHEIIHO CIPAaBUTHCS C TEXHU-
KOH. DTO 00CTOSATENIbCTBO CTAHOBWIOCH [10-
MOJIHUTENILHBIM UCTOYHHKOM CTpecca MpPaKTH-
YECKH JJISl BCEH CEMbHU.

Oco0bIM  acriekToM, TpeOYIOLUM TpH-
CTaJTbHOTO BHUMAHMS, TPAKTUKAHTHI TTOCYUTA-
JM OTCYTCTBHE >KMBOTO €XETHEBHOI'O B3aMMO-
NeHCTBUST MEXy YUeHHKaMu kiacca. OHH OT-
METHJIM, YTO Ui JieTell HayalbHOM IIKOJIBI
OUYCHb BAXXCH JMYHBIA KOHTAKT C yYUTEIEM WU
JPYTUMH JE€TbMH, B TIPOCTPAHCTBE KOTOPOTO
OHH COIMANM3UPYIOTCS: «B yCcmoBHAX AuCTaH-
IIUOHHOW (hOpMBI BCE 3TO INpeBpalaercs B Oy-
tapoputo, MOAACNKY», «DPU3NUECKUI KOHTAKT
Ba)KEH JJIs1 YeJIOBEKa, TeM OoJiee i peOeHKa —
B3STh 32 PYKY, OOHATh, YTEIIUTh, 000APUTEIIb-
HO TIOXJIOMATh IO IJIeYy, — BCE 3TO HEBO3MOXK-
HO clenarh 4epe3 dkpan», «CereBas peanb-
HOCTH 2()()EKTUBHO CO3AET WILTIO3UI0 O0BEIH-
HEHHOCTH JIIOJIEH, HO (DaKTUIECKH MX pa3beu-
Hset». [lo ux MHeHHIO, OTCyTCTBHE (pu3Hue-
CKOTO B3aMMOJICHCTBHS HapymiaeT M IpoIecc
dbopmupoBaHus KJIACCHOTO KOJIJICKTHBA
(Tabm. 3).
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Tabnuna 3
OneHKa CTYIeHTAMH-IPAKTHKAHTAMHU OCHOBHBIX PHCKOB NPHU padore
B JUCTAHUMOHHOM M ceTeBO# opme ¢ MJIIAAIIUMH IIKOJIbHUKAMH
Table 3
Assessment of the main risks by students-interns when working remotely
and online with primary school students
Ne i/ OcCHOBHBIE CJI0KHOCTH % Yeur.
1. Cnoxunoctu mpu pabore Han (GopMHUpOBaHUEM 87 20
y4eOHOM MOTHBAIIMH MJIAAIINX IIKOJIbHUKOB
2. Heo6xoauMocTh aganTHpoBaTh METOAUKH 00yde- 87 20
HUs 1)1 ceTeBoro opmara
8 Hapymenne nponecca GpopMupoBaHus KJIACCHOTO 65 15
KOJUIEKTHUBA
4. CHmxeHue o011ei ycreBaeMOoCTH IIKOJILHUKOB 44 10

OTMeyanoch, YTO «B YCJIOBHUSX JUCTAHTA
CBOM TMOTPEOHOCTH B OOyUE€HUU PEOEHOK MO-
KeT BIOJIHE 3(P(PEKTUBHO yIOBIETBOPSTH U 0€3
OJTHOKJIACCHUKOB, M TIOCTENEHHO KOJIJICKTUB
KJIacca CTAaHOBUTCS €My BOBCE He HyxeH». [Ipu
3TOM «JI€TH, y KOTOPhIX WU JO STOro ObLIN
CJIO)KHOCTH B OpraHU3alliu COIMAIIBHOTO B3a-
UMOJICUCTBUSA, BCE OONbIIE 3aKpHIBAIOTCS OT
MHpa U BBIXOAUTH U3 <«30HBI KOM(pOpPTa», UTO-
Obl HaJla)XUBaThb KOHTAKT, BOZMOXXHO, UITH Ha
KOMIIPOMUCCHI, YCTymaTh WM JOKa3bIBaTh
paBoTy, He HamepeHbl». CereBas ¢hopma o0y-
YEeHUSsI, I0 MHEHUIO MTPAKTUKAHTOB, TIJIOXO BIIH-
€T Ha TICUXMYECKOe M (PU3NYECKOE 3/10POBbHE
nereit. [Ipyu 3TOM BIOJIHE CIIPABEAJIMBO YKa3bl-
BaJIll, YTO «paHee BpeMmsl, MPOBEIeHHOE PEOCH-
KOM Yy DKpPaHOB KOMIBIOTEPOB M TaKETOB,
YETKO PEerjJaMeHTHPOBAIOCh MUHYTaMH, TETIEPh
K€ BCE€ WJIM TIOYTU BCE 3aMPEThI CHATHI, U JIETH
MEPErPYKAOT CBOU 3PUTENIbHBIE OPraHbl, JJIH-
TenTpHO paboTas ¢ MOHUTOpPAaMHUH KOCTHO-
MBIIIEYHBIN ammapaT npedbIBaeT I0JTro B CTa-
TUYHBIX, HEe (DU3UOJIOTHUHBIX mo3ax». K Tomy
e HEe y BCEX ceMed OKazaauch KOMQOpTHBIC
YCJIOBHS JJ1s o0ecredeHus: yueOHbBIMU MeCTaMu
1 yaoOHBIMH KOMITBIOTEpaMU TIOPOH cpa3y He-
CKOJILKHX JIETEM.

«CeTeBol, AWCTAaHIMOHHBIA (opmar —
9TO XOPOIIUN BBIXO JJI OOJNCIONTUX U JETEH ¢
OB3, a Takxe B YCIOBUSAX OTCYTCTBHUSL HY>KHO-
ro mpernojaBaTess, HampuMep, B HEJOYKOM-
MJIEKTOBAHHOM I€/1aroraMy CeJIbCKOM LIKOJe»,
yro otMmetwin 78% (18 uen.). Ilo MHeHuto

CTYACHTOB, «MAacCOBOE IIKOJBHOE OOyueHHE
TSKEJIO0 IOJHOLEHHO peau30BaTh CETEBHIM
o0pazom», «KpaliHe MpOOJIEeMATUYHO Kade-
CTBEHHO OpraHM30BaTh yueOHYIO paboTy Bcex
YUEHUKOB Kjaccay. OpHako Takod crnocod
BIOJHE 3((PeKTHBEH Kak WHAWBUIYAJIbHBIMH,
KOTJa HEoOXOAMMBIE YCIOBHS OpTaHU3aINH
B3aUMOJICHCTBUS HAXOMAATCS MO/ MOCTOSHHBIM
KOHTPOJIEM I€arora.

MoXxHO yTBepKIaTb, YTO CTYJEHTbI-
NPAaKTUKAHTBl  DKCIIEPUMEHTAILHOW  TPYIIIBI
OTBETCTBEHHO IOJOUUIM K aHAIU3Y CUTyalluH
ceTeBoro 0o0pa3oBaHUs, MOCTapallCh agalTH-
pOBaThCsl CaMU M BIIOCJIEACTBUU Ha IMpaKTHKe
MOMOTaJIU MPUBBIKHYTh K HOBOU (popMe o0yue-
HUSl CBOMM Y4Y€HHMKaM, NPHU 3TOM JOCTATOYHO
MpoQeCCHOHANIBHO pacCykaasi 0 mpodiemMax u
BO3MOXHOCTSIX. CBUAETENILCTBOM — BBICOKOM
CTENEeHH JIMYHOCTHOM M TpodecCHOHaIbHOU
MOTHUBAIMH, MEAArOrMYecKod CyOBEKTHOCTH
CTaJl0 TO, YTO IOYTH IIOJIOBMHA W3 HUX OCTa-
Jack mocie npodeccuoHaNnbHON MPaKTUKU pa-
00TaTh B LIKOJIE.

Bakaouenne (Conclusions). Bupryanb-
HBbII, HCKYCCTBEHHBIM MHUDP YK€ CEpPbE3HO
onpeneNnseT Hally >KW3Hb M B JalbHeHIeM,
BIUSIHUE ero OyAeT TOJIbKO HapacTarh. Yero-
BEK, IOTPYKEHHBI B HEro, CyAMT O CBOEH
KM3HH, CKBO3b NPU3MY OKPYXKAIOIIUX €ro B
CEeTEeBOM MHUpPE JIOBOJBHO CHEUU(UUECKUX,
MOT9aC CIEIUAILHO CTeHEPUPOBAHHBIX TPETh-
UM JIMIOM, CTHUMYJIOB, B CHJIy 3TOr0 cB00Oja
NPUHATHS VUM pEIIeHUH, a, CIe0BaTeNbHO, H
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OTBETCTBCHHOCTh, KaK W TIOJHOIICHHAs CyOh-
eKTHOCTb, CTaBSITCS O] BOIIPOC.

PesroMupyst OIBIT TOTPY)KEHUSI CTY/CH-
TOB B JUCTAHIIMOHHBINA (popMaT U ceTeBoe mpo-
CTPaHCTBO OOYYCHHS W €ro BIMSHUE Ha TPO-
[IECChl W3YYEHHUS CTAaHOBICHHS IEAaroruye-
CKOW CYyOBEKTHOCTH, TI0JIaraeM, YTO OH PaclIu-
pSeT HallM TPEACTaBICHUS O TMPHPOIE Jes-
TEJIBHOCTH W CYOBEKTHOCTH. 3MeHHBIIHECS
YCIIOBHSL JICSITEIBHOCTH CEPbE3HO MOBIMSIN Ha
Hee, a Tak)Ke Ha XapaKTep MOTHBALUH, (POpMEI
B3aMMOJICHCTBHS U CTPATETUN OOIICHUS MEXTY
BCEMH Yy4YaCTHHKaMH 00pa3oBaTENBHOTO IMpPO-
necca (bynuuxona, 2020). MoXHO KOHCTaTH-
poBaTh, YTO YacTh OOyYarOIIUXcs ObLIa Je3-
OpPHEHTHUPOBAHA, HEKOTOPbIE IEMOHCTPUPOBAIIN
MPOSIBJICHUE 3AIUTHBIX MEXaHU3MOB, SIBHO TIe-
pEeXMBasi 3HAYUTEIBHBIN CTpecc, HO ObUIN U Te,
KTO JIOCTaTOYHO 3(PPEKTHBHO aJalTHPOBAJICS.
Hapsiny ¢ GeccriopHbIMH JIOCTOMHCTBAMH -
CTaHIIMOHHOW CeTeBOW (OPMBI, TAKMMHU Kak:
AMHUIEMHUOIOTHYecKast 0e30MacHOCTh, JOCTYI-
HOCTh, CKOPOCTh TMOJYYCHHUs HH(POpPMAIUH,
KOM(OPT, 3KOHOMHYHOCTb, OOHAPYKWIHUCh H
cepbe3Hbie orpanuveHusi. Hamu Obun 3adumk-
CHpPOBAHbI BIIOJHE OXHUJAaeMble TPYIHOCTH,
CBSI3aHHBIC C COXpaHEHHEM Y4eOHOW MOTHBa-
[IUH, CJIOKHOCTH B KAUECTBEHHON OpTaHU3aINH
npakTudeckux 3aHatuil. Ilomumo storo, cry-
JICHTaM HE XBaTaJI0 TOJHOIICHHOTO OOIIEHWUS,
KOHTAKTa C IpPernojiaBaTeNsiMU U OJHOKYpPCHU-
KaMu. «MBI CTai MOJYAIMBBIMI» — 00O3Ha-
Yujia UTOT JAMCTAHIIMOHHOTO MEepHojia OAHA U3
OTIPOIICHHBIX CTYJIEHTOK.

CTyneHTbl CTapIIUX KypCOB, MMEIOLIHE
OTIBIT TIEAATrOTHYECKON JESITETHHOCTH, a TaKkKe
YYaCTHUKH SKCIEPUMEHTAIbHOW TpYIIbI, OKa-
3aJMCh MEHEe Je30pPHEeHTHPOBAHHBIMH U CTa-
panuch 3¢pGEeKTUBHO aJaNTHPOBATHCS K HOBBIM
YCIIOBHSIM, JIEMOHCTPHUPOBATH OOJBIIYIO JTHY-
HOCTHYIO U J€ATEIbHOCTHYIO CYObEKTHYIO 3pe-
JIOCTh, YTO OBLIO XOPOIIIO 3aMETHO MO 0COOCH-
HOCTSIM aHaJlu3a XapakTepa cBoeil yueObl u me-
JaroTUYeCKO TPAaKTUKA B HECTaHIAPTHBIX
YCIIOBHUSX.

Ha mpumMepe AHCTaHIIMOHHOTO, CETEBOTO
¢dopmara 00ydeHHUs CTaJI0 OYEBHIHO, HACKOIb-
KO HeoOXoIuMa OpraHHu3alus KadeCTBEHHOTO
B3aUMOJICHCTBHS, NPOXKUBAHHUE COBMECTHOTO

OTbITa, IMOJIHOIICHHOTO OOIICHUS U TPOKHUBa-
HUSA B CO-OBITUITHOMU y4eOHo-
npodeccuoHanbHOM OOIIHOCTH U MPOCTPaH-
CTBa «CYOBEKTHOW BCTPEUH», TJI€ MPOUCXOIUT
MHUPOBO33peHYECKOe oboramieHue u oOMeH
MPAKTUKaMU, TIE pPeaTu3yeTcs BO3MOXKHOCTh
MPOSIBUTH ce0s M UJIET )KUBOU OOMEH 3HAHUAMU
U TIPAKTHKAMHU.

KauecTtBenHoe npodeccuonanbHoe neaa-
rorudeckoe oopazoBanue TpeOyer U Hemocpe-
CTBEHHOT'0 JIMYHOCTHOT'O KOHTaKTa, U y4eOHO-
MPAKTUYECKON JCSITeTBbHOCTH, JJI COXPAHCHUS
MIPEEMCTBEHHOCTH TIOKOJICHUH, TIeJaroruye-
ckux Tpamuinuii. HeoOxoaumo n3bexarb yrpa-
Thl TYMaHHUCTHUYECKOT'O OCHOBAHUS I€JIaroru-
YeCKOW JCSITEIbHOCTH W PacyelIOBCUHBAHMS,
MO3TOMY BaXKEH HACTOSIIUN YeIOBEUECKUI
KOHTAKT, COOBITHIIHAS OOITHOCTHh M COBMECTHAs
JIesTeNIbHOCTh. M ecnu MBI CTaBUM IIEINBIO
dbopMHupoBaHKE TOJHOLIEHHOW Tpodeccuo-
HAIbHON CYOBEKTHOCTH Yy MeAarora, TO MOJy-
YCHHBIA ONBIT BBIHY)KJACT WCKAaTh YHUBEp-
CaJbHBIE, MPUEMIIEMbIE U B CETEBOW U CTaH-
JTApPTHON pPEaTbHOCTH, TEXHOJIOTUU Pa3BHTHS
CyOBEKTHOCTH.
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Mecto BUPTYAJIbHOI'0 06pa3a JIUIHOCTHU B IIEPUEINITUBHBIX IpoLeccax

Pacuna 9.0. COIMAJBHOTO0 B3aHMO/IeICTBHS B BHPTYAJIbHOM IMPOCTPAHCTBE

KpbiMckuit mH)XKEHEpHO-TIeAarornaeckuii yaupepcuter umeHu ®Oessu SAxyOoBa,
nepeysok YueOusiid, 1. 8, r. Cumdepornoins, 295015,
Pecniyoinka Kpeim, Poccust
rasina.evelina@mail.ru

Cmamus nocmynuna 29 anpens 2021; npunama 10 uonsa 2021;
onyoauxoeara 30 urons 2021

AnHoTtanus. [Inatgopmsl 11 corMaibHOrO B3auMOAeHcTBUS B ceTu IHTepHeT oKa-
3BIBAIOT 3HAYUTEILHOE BIUSHUE Ha MPOIECCHl BOCIIPUATHS I COIIMAIIBHOTO MTO3HAHUS
noJsib3oBareneil. DPGEeKTUBHOCTh MEKINYHOCTHOTO B3aMMOJCHCTBUS 00yCIIOBJIEHA
OCOOEHHOCTSIMU HAarjIsAHO-00pa3HOro OTpa)KeHUsi cyObekTamu Jpyr apyra. B mo-
MEHT B3aUMOJCHUCTBUS Mepe/l CyObEKTOM HAXOJUTCS HE CaM IOJIb30BaTEeNh, a TOIBKO
€ro CEeMaHTHYECKOE OTPaKCHHE, HAMOJHEHHBIM CHMMBOJIAMH, CUTHajIamMu olOpas pe-
ANbHOW JTMYHOCTH, KOTOPBII COAEPKUT MH(GOPMALIHIO O HEM U BBIMONHACT (DYHKIHIO
TPAHCIISITOPA U MHCTPYMEHTA YIIPaBJICHUS BrieuatieHueM. BupryanbHbiili oOpas nud-
HOCTH pacCMaTpUBAETCs KaK HMCTOYHUK HHGPOpMAIMM O HOCUTENE-TOIb30BaTele.
Bocnpusarue npoucxoaut yepe3 npu3My OMbITa CyObeKTa, KOTOPBIM BOCIPUHUMAET
o0pa3. Oco3Haercsi ero cMmbiciooOpa3yromias GyHKIus myreM 0000IIeHUsT U UHTEP-
MpeTalnuyi CeMaHTUICCKUX KOMIOHEHTOB. [Ipoucxomut GopmupoBanue mpeacrasie-
HUS O TOM WJIM MHOM YEJIOBEKE MYTEM COLMAIIbHOW MEPLENINN, B KOTOPOM aKTUBHO
MPUHUMAIOT Y4acTHE MEXaHM3MBbI COLIMAILHOTO TO3HaHUs. [Jenb cmambu — B Oompe-
JENIEHUH MeCTa BUPTYaJbHOrO 00pa3a JMYHOCTH B MPOIEccax MEKIUYHOCTHOTO
BOCIIPUSITHS B XOJI€ COIIMAIBHOTO B3aUMOJICUCTBUS B BUPTYAJIbHOM IIPOCTPAHCTBE, a
TaKk)Ke B BBISIBJICHUH OCOOCHHOCTEH COIMAbHOM MepIeniii B BUPTyaJbHOM MPO-
CTpPaHCTBE B CPAaBHEHHH C MPOIECCAMU PEATLHOTO MPOCTpaHCTBA. Memodonocus u
Memoobl: ViccnenoBanre MpOBOJMIOCH B PEATbHOM U BUPTYalbHOM MPOCTPAHCTBAX.
Ha sTane xoHcTaTupyromero SKCIEpUMEHTa JJIs OMpEAeTICHUsT TCUXOJOTUYECKUX
0COOCHHOCTEH BoCTpusATUS o0Opa3za JUYHOCTH B pPeaqbHOM U BHUPTYaTbHOM IIPO-
CTPaAHCTBE B KaU€CTBE IMCUXOANArHOCTUYECKON METOAMKHU OBLIT UCTIONIb30BaH TecT M.
Kyna u T. Maknaptinenna «Kto S?» unn «20 Bbicka3bsiBaHui» B Moaupukammu T.B.
PymsniieBoil. AHanu3 pe3yJabTaTOB MPOBOJWICS IyTeM KOHTeHT-aHanuza. Craru-
CTHUYECKHI aHalU3 SKCIIEPUMEHTANBHBIX JaHHBIX ObUT OCYIIECTBJIEH C MCIOIb30Ba-
HUeM mnporpamMmMmHoro oOecrneuenusi «SPSS  23.0» (xpurepuit Kommoropona-
CmupnoBa, U-kputepuii Manna — YwutHu). Pezyromamot: TIporiecchl COIMATbLHOTO
BOCIIPUSTHS CYOBEKTAMU MEXJIMYHOCTHOTO B3aWMOJCHCTBHUS B PEATHHOM U BHPTY-
QITBHOM TPOCTPAHCTBAX UMEIOT psa oTinuuil. CyliecTBeHHbIE OTIUYHs OBLITH OTMe-
YeHBl B BOCIPHUATUM OTACIBbHBIX KOMIIOHEHTOB OOpa3za nu4yHocTH. McciaemoBaHue
MO3BOJIMJIO BBIJICIUTH HOBBIM, HE XapaKTEPHBIN ISl PEaIbHOTO MPOCTPAHCTBA CTPYK-
TYpHBIM KOMITIOHEHT 00pa3a JIMYHOCTH — BUPTYyaJIbHOE I, KOTOpOe XapaKTepusyeTcs
BBICOKOM CTEMEHBI0 BUPTYAIHM3AIMHU JEATEIbHOCTH JIMYHOCTU (B3aUMOJICHCTBUS C
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JIPYTUMH, CaMOAKTyallu3allii, CaMOUICHTU()UKAIIMN) U TPUHATHEM BHPTYAITBHOTO
MPOCTPAHCTBA KAK MOJTHOIEHHOW CPEJIbI ISl CYIIIECTBOBAHUSI.

KawueBble cj10Ba: BUPTYaIbHBI 00pa3 JTMYHOCTH; COIMATIbHAS TIEPUECIIIHS;, MeXa-
HU3MBI COLMAJHbHOW TEPIEIINU; COIMANbHAS CETh; aTTPAKIUS, CTEPEOTUITU3AIINS;
uneHTuduKanus; pedackcus; Kay3aabHas aTpuOyIus.

Nudopmanus aas mutupoBanusi: Pacuna 5.0. MecTto BUpTyalbHOTO 00pa3a Jind-
HOCTH B NEPLENTUBHBIX MPOLIECCAX COLUATBLHOTO B3aUMOJACHCTBUS B BUPTYaJIbHOM

npoctpanctBe // Hayunblii pesynbprar. Ilemaroruka u mcuxosjorusi oOpa3zoBaHUS.
2021. T.7. Ne2. C. 115-129. DOI: 10.18413/2313-8971-2021-7-2-0-9.

The place of the virtual image of the individual in the perceptual

E.O. Rasina processes of social interaction in virtual space

Fevzi Yakubov Crimean Engineering and Pedagogical University,
8 Uchebny Ln., Simferopol, Republic of Crimea, 295015, Russia
rasina.evelina@mail.ru

Received on April 29, 2021; accepted on June 10, 2021;
published on June 30, 2021

Abstract. Social interaction platforms on the Internet have a significant impact on
the perception processes and users' social cognition. The interpersonal interaction ef-
fectiveness is due to the peculiarities of the visual-figurative reflection of the subjects
of each other. At the interaction moment the subject is not the user himself/ herself,
but only his/ her semantic reflection, the real personal image filled with symbols and
signals, which contains information about him/ her and performs the translator func-
tion and the impression managing tool. The personal virtual image is considered as a
source of information about the carrier-user. Perception occurs primarily through the
prism of the personal experience who perceives the image. Its meaning-forming
function is realized by means of generalization and semantic components interpreta-
tion. An idea about a particular person through social perception is formed, in which
the social cognition mechanisms are actively involved. The main purpose of this arti-
cle is to determine the personal virtual image place in the interpersonal perception
processes in the social interaction act in the virtual space, as well as to identify the
features of social perception in virtual space in comparison with the processes of real
space. Methodology and methods: The research was carried out in real and virtual
spaces. At the stage of the ascertaining experiment, the “Who am 1?” test of M. Kuhn
and T. McPartland was used as a psychodiagnostic technique to determine the psy-
chological characteristics of the personality image perception in real and virtual
space or “20 statements” as modified by T.V. Rumyantseva. The analysis of the re-
sults was carried out by means of content analysis. Statistical analysis of the experi-
mental data was carried out using the SPSS 23.0 software (Kolmogorov-Smirnov
test, Mann-Whitney U-test). Results: Analysis of the research data showed that the
social perception processes by subjects of interpersonal interaction in real and virtual
spaces have a number of differences. Significant differences were noted in the per-
ception of the personality image individual components. The study made it possible
to identify a new personality image structural component that is not characteristic of
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real space — the virtual Self, which is characterized by a high degree of personality's
activity virtualization (interaction with others, self-actualization, self-identification)
and the acceptance of virtual space as a full-fledged environment for existence.

Keywords: virtual personality image; social perception; social perception mecha-
nisms; social network; attraction; stereotyping; identification; reflection; causal at-

tribution.
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Beenenne (Introduction). XXI Bek sB-
JS€TCSl NEPEXOIHBIM 3TAIIOM OT MHAYCTpUAb-
HOTo 0o0IecTBa K HHGOPMAIMOHHOMY, YTO OT-
KpbIBa€T IIUPOKHE BO3MOXKHOCTU MJI COLM-
QJIIbHOTO B3aUMOJICHCTBUS B BUPTYAIBHOM IPO-
crpanctBe UnTepHera. [loqo6HOTO pona B3au-
MOJICUCTBHUS CTPOTO JIOKATH30BaHbl BUPTYyalb-
HBIMU TIaT(GOpMaMu, COLUUAIBHBIMU CETSIMH,
dbopymamu, caiiTamu, BUJICOXOCTUHTaMHU U T.II.
3HAKOMCTBO MEXJy CyObEKTaMH, TaKUM oOpa-
30M, MPOUCXOJUT Yepe3 BOCHPHUITHE HOCTYII-
HBIX XapakTepuctuk. Bes poctynHas unpop-
MaIus CIyXHT JiJIs1 GOPMUPOBAHUS B COZHAHUU
I10JIB30BATENsl BUPTYAJIBHOIrO 00pasza JIMYHO-
CTH, C KOTOPOH OH TrOTOB BCTYIUTh B KOMMY-
HUKaluo. BupTyanbHOE NMPOCTPaHCTBO JUKTY-
€T HOBBIE 3aKOHBI COIIMAJIbHON KOMMYHHUKAIUH,
BO TIJlaB€ KOTOPHIX CTAHOBHUTCS COIMAJIbHAsS
NEpLENINs, WUIPaolas BaKHEHIIYI0 pOJb B
COBPEMEHHOM BHUPTYaJbHOM B3aWMOJIEHCTBHUU.
HccnenoBanue HOBBIX ()OPM U 3aKOHOMEPHO-
CTe COIMaJIbHON MepUENUU B BUPTYAIbHOM
IIPOCTPAHCTBE TECHO CBSA3aHO C BHUPTYaJIbHBIM
0o0pa3oM JINYHOCTH, KOTOPBIA KOHCTPYUPYETCS
I10JIb30BaTeIsIMU B MIHTEpHETE.

OcHoBHasi yacts (Main Part). B co-
BPEMEHHON HAayKe JOBOJBHO AKTYaJIbHOW IpO-
OeMa B OMNpEIENIEHUH MeCTa BHUPTYaJlbHOTO
o0pa3a JIMYHOCTH B MEXJIMYHOCTHOM B3aUMO-
JEHCTBUM Ha MPOCTOPax BUPTYAIbHOIO MHpA.
JIaHHBIN 3Tan B U3y4eHUH BUPTYaJIbHOTO 0Opa-
3a JINYHOCTH MO3BOJIUT MPOJIBUHYTHCS B UCCIIE-
JIOBaHUM KaK TICUXOJOTMYECKUX 0COOEHHOCTEH,
Tak U (PyHKIHMOHAIbHBIX XapaKTEPUCTHK, U 3a-
KOHOMEPHOCTEH JTaHHOTO (peHOMEHA.

Lenabio cratbu sBISETCS ONpeIelIeHUE
MeCTa BUPTYaJIbHOTO 00pa3a JMYHOCTH B IMPO-

1eccax MEKIMYHOCTHOTO BOCIPHUATHS B XOJC
COLIMAJIBHOTO B3aMMOJICHCTBUS B BUPTYaJIbHOM
NPOCTPAHCTBE, & TAK)KE BBIABICHHE OCOOCHHO-
CTEH COLMAIbHOW MEpPUENIUH B BUPTYAIBHOM
NPOCTPAHCTBE B CPABHEHUH C MPOIIECCAMHU pe-
aJIHOTO MTPOCTPAHCTBA.

Jlnst  MOCTHOKEHHST TOCTABJICHHOW IIEITH
HEOOXOIMMO PEUIUTh CICAYIOIINE 3a1auu:

—  OpPOAHAIMW3UPOBATH  TEOPETHUYECKHE
OCHOBBI COLMAILHOM TEpLENIUA B OTeYe-
CTBEHHOM U 3apyO0e)KHOU HayKe,

—  BBIABUTH CBS3b MEXKIY MPOIECCAMU
COLIMAJIbHON MEepLENIMU U BUPTYyaJIbHBIM 00pa-
30M JIMYHOCTH;

—  paccMOTpeTh OCOOCHHOCTH  COLHU-
QIBHOW NEpLENINA B BUPTYAILHOM IIPOCTPAH-
CTBE;

— BBISIBUTH IICUXOJIOTMYECKHE OCOOEH-
HOCTHU MCKIMYHOCTHOI'O BOCHPUATHA B BUPTY-
AILHOW CpeJie M ONpPEIEeIINTh MECTO BHUPTYallb-
HOTro 00pa3za JIMYHOCTH B MPOIECccax COLUalb-
HOW TIEPIENINU B BUPTYaITbHOM MPOCTPAHCTBE
10 CPAaBHEHHIO C PEATHbHBIM ITPOCTPAHCTBOM.

I'umore3a wWccaenoBaHUA — MPOIECCHI
COL[MAIIbHOW MEPLENINH B PEAIBHOM U BUPTY-
ATbHOM MHPE MMEIOT OTJIMYUTEIBHBIC UYEpPTHI,
KOTOpbIE OOYCIIOBJIEHBI CHELU(PUKON BHUPTY-
anmpHOU cpenbl. CleayeT OXKuaaTh, 4TO BOC-
NPUATHE BUPTYAJILHOTO 00pa3a JIMYHOCTH MPO-
SIBIISICTCS. B Pa3JIMYHOM TOHUMAaHUU U WHTEp-
nperauuu  OTACIbHBIX KOMIIOHCHTOB BHPTY-
aIbHOTO 00pa3a, CBSI3aHHBIX C 3aKOHAMH U Me-
XaHU3MaMH, KOTOPBIE Y4aCTBYIOT B PETYIUPO-
BaHUM COIMAJIBLHOTO B3aUMOJICHCTBUS B CETH
WuTepHeT, KOTOpBIE MPUIAIOT MPOIECCy Iep-
HENIUNA CTCIUPUICSCKUN XapaKkTep ¥ HUMEIOT
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XapaKTePUCTHKU HE CXO0XKHE C MOJOOHBIMU B
peaJlbHOM MPOCTPAHCTBE.

Teopernueckas OCHOBA (The
theoretical basis). Conuanbnas nepuenims —
3TO MPOLECC BOCHPUATHS COLUATIBHBIX OOBEK-
TOB, COIMAJBHBIX TIpynn U oOmmHocTed. OHa
SIBJISIETCS] OJTHUM W3 BaXKHEHIIMX KOMIIOHEHTOB
obmenus. ConuanpHasi MEpUENIUs BKIIOYAET
Takxe (opMUPOBaHUE MPEACTABICHUS O HaMe-
PEHUSAX, MBICIAX, CIIOCOOHOCTAX, YCTaHOBKaX
npyroro uenoBeka (Anapeesa, 2001).

N3yuas coumanbHOE B3aUMOJICHICTBHUE B
BUPTYaJIbHOM  IPOCTPAHCTBE, HEOOXOIUMO
paccMOTPETh XapaKTEpHbIE YEPThl MEXKINY-
HOCTHOTO BOCHPHSATHS, TaK KaKk B BBICTpauBa-
HHUM COLMAIBHOTO B3amMojencTBus B HHTEp-
HETE UMEHHO BOCIPUATHE YEJIOBEKA YEIOBEKOM
UTPaeT peuIaroIlyIo PoJb.

MeXIMYHOCTHAs MepUeruusl J10BOJIbHO
CIIO)KHBIA M MHOTOMepHBIH (peHomeHn. OH 3a-
KIIF0YaeT B ce0e Kak BOCTIPUSATHE PU3NYECKUX,
TaK U MOBEICHYECKUX YepT NapTHEpa.

[eppu Tepkis cuMTaer, YTO OTHOLIEHUS
C KOMIIBIOTEPOM, KaK IOCPEIHUKOM MEXKIY pe-
albHBIM U BUPTYyaJIbHbIM MHPOM, MOTYT B 3Ha-
YUTEJIBbHOW CTENEHM U3MEHATh MPEICTABICHUS
moaeil o cebe, cBoei AeATeIbHOCTH, mpodec-
cuM, paboTe, O CBOMX OTHOLICHUSX C JAPYTUMU
JIOJbMHU U O COLIMAJIBHBIX IPOLIECCAX B LIEJIOM.
[Tono6HbIE pOLIECCHl CTAHOBSTCS OCHOBOM 1St
(bopMHpOBaHHS HOBBIX ICTETUUECKUX IIEHHO-
CTEH, COIMANBHBIX PUTYaJOB, HOBOH (uioco-
¢un u xyneTypsl B enom (Turkle, 2015). Cie-
IyeT OTMETUTh 3HAUYUTEIbHOCTh TAKUX H3Me-
HEHHUU B KyJIbTYPHOW, MHUPOBO33PEHUYECKOU U
IIEHHOCTHO-CMBICTIOBOM cepax dYeroBEeYECKOU
AKTUBHOCTH, YTO BJIMSET HA CTPYKTYPUPOBAHHUE
nH(pOpMallMK, TPOLECC CUYUTBIBAHUS U pac-
MU(POBKH CEMAHTUYECKOI'O COJepKaHus 00-
pa3a JIMYHOCTH.

B BupryansHom npoctpanctse MuTepHe-
Ta BOCIIPUSATHUE YEIOBEKA YEJIIOBEKOM MPOHUCXO-
JUT TOCPEACTBOM BHUPTYaJIbHOTO 0oOpasa Juy-
HOCTHU, KOTOPBIM KOHCTPYUPYETCS KaXKIbIM
II0JIB30BATEIEM JJI Y4acTUs B COLMAJIbHOM
B3aMMOJICHICTBUM B BHUPTYaJbHOM IPOCTPaH-
CTBE.

Bupmyanvuoui obpas auunocmu — 3TO
HaMEpEHHas, OCO3HaBaeMas WIM YaCTUYHO

OCO3HaBaeMas JUYHOCTHIO BUPTyalbHash MEH-
TaJIbHAsl KOHCTPYKIHS, OTpakaromias JMYHOCT-
HbIE€ XapaKTEPUCTHUKU HOCUTENS,, OCHOBHOM
(byHKIMEH KOTOpOH SBISIETCS CO3JaHHE OIpe-
JICJICHHOTO BIIEYATJICHUSI Y JAPYTUX BUPTYallb-
HBIX mosib3oBareneit (Pacuna, 2019).

3HAYUTENBbHYIO POJb B OILEHKE BUPTY-
anpHOrO 00pa3a JMYHOCTH HMIPAIOT KOTHUTHB-
HbI€ TCUXHYECKHE MPOLECChl, KOTOphIE CIIO-
COOCTBYIOT a0CTparupoBaHUIO, aHANW3Y, CHH-
Te3y MOJYYEHHBIX JaHHBIX (MBIILICHUE), Opra-
HU30BaHHOW M LEJICHAIPABICHHOW CEJIEKTUB-
HOCTU TPU3HAKOB (BHUMAaHME), COIMOCTaBJIe-
HUIO, MOJyYeHHOH HMH(OpPMAIMH C TPOLUIBIM
OTBITOM U yXKe€ CPOPMHUPOBABIIUMUCS ITAJIO-
HamH (TIaMsTh, BOOOpaXeHHE, TPEACTABICHHUE),
a TaKKe MHTEpIpeTanuio UHPOpMaIi, KOTo-
past 3aj0’)keHa B 00pase B BUE 3HAKOB, CHMBO-
JIOB M 111a0JI0HOB (ITAaTTEPHORB).

CoumanpHas mnepueniys, Kak Mporece
BOCTIPUATHSA, UMEET B CBOCH OCHOBE aHAIMU3 U
00paboOTKy CTHMYJIOB, BO3JACHCTBYIOIIMX Ha
aHanuzatopbl. CoBpeMeHHble HH(POPMAIMOH-
HbIE TEXHOJOTMH B 3HAUUTEIHHOW Mepe pac-
HIMPUIN CHEKTp JaHHBIX cTtumyinoB. Ilepuen-
U KaK OfHa U3 (GOpPM CEHCOPHOTO BOCIPOM3-
BEJICHUS CIIOCOOCTBYET (POPMHUPOBAHUIO IIENIb-
HOro oOpa3a B co3HaHWHM mosb3oBatens. [lpu
3TOM Ha (opMHpoBaHUE 00pa3a MOXKET BIMAThH
KaK CHJIa CTUMYJIOB, TaK M SMOIIMOHAIEHOE CO-
CTOSIHUE TIO0JIb30BaTelNs, U CHUTyallus B3auMO-
JIEUCTBUS.

Taxkum o6pazom, ocoboe 3HaYEHHE B CO-
[IUAIbHOM TIO3HAHWW B CHUTYallMll MEXJIHY-
HOCTHOTO B3aUMOJECHUCTBUS UIpaeT IepBoe
BrieuatieHue. CUMBOJIBHOE cOfepKaHue oOpa-
3a JIMYHOCTH ONpeEAENsieT MepBoe BIeYaTiIeHue
U OMOIMOHAJBHOE OTHOIIEHHE K CYOBEKTY
B3aumoyeiicteus (boganes, 1965). Takum 06-
pa3oM, MpHU U3Y4EHUH OCOOCHHOCTEH COIHalIb-
HOM TepLeNnuuu cleAyeT YAEeTUTh BHHUMAaHHE,
NpeXae BCEro, NEPBUYHOMY BOCIPHITHIO
cyObeKTaMu JIpyr apyra.

ConmanpHasl TepIenus MPOUCXOAUT Ha
JIBYX YPOBHSX: NMCUXO(PU3NIECKOM U TCHUXO0JIO0-
rudeckoM. [IpomcxomuT mporecc oOBEKTHBA-
UM TICUXOJOIMYECKHX KadeCTB JIMYHOCTH, CO-
eIMHEHHE BHYTPEHHETO (TICHXOJOTHYECKOTO)
COJIepKaHUA c BHEIIHUM 3HaKOBO-
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cumBoiibHBIM  (ITandepor, 1992). bonanes
A.A. onuchiBaJl TaHHBIA TPOLIECC Yepe3 OTpa-
KEHHE MPU3HAKOB-CUI'HAJIOB, KOTOPbIE B XOE
00pabOTKH 3aIyCKalOT aKTyalu3aluio B CO3HA-
HUM MPOLUIOTO MOAOOHOrO OIBITA, NMPHUBSI3AH-
HOT'0 K JJaHHOMY curHaiy. IIpu 3Tom cemMaHTH-
YeCKHe KOMIIOHEHTHI, O0pa3yrollue BHEIIHUM
BUJ ¥ BBIPA3UTEIBHOE IOBEJCHHUE JIOBOJBHO
pa3sHOOOpa3Hbl U B CBOEH COBOKYIHOCTH BbI-
CTYMalOT HOCHUTEISIMHU OIpENeNeHHONH HH(Op-
Mallu{, BBIIOJHSA POJb CUTHAIOB-CTUMYJIOB.
[lepBuunsbiii 00pa3 GopMupyercst myTem aHa-
aM3a HM300pa)KeHMs, KOTOPBIH IpeacTaBisieT
cO0OH COBOKYMHOCTh OTPaXXCHHH pPEaTbHOTO
obnuka cyonekra (bomanes, 1965).

B nmpouecce B3auMMOIIO3HAHUS Y4aCTHH-
KOB B3aUMOJICMCTBUS YacTO HNPOUCXOIUT O0B-
€IMHEHHUE BHEIIHUX CTUMYJIOB, HaIllpUMep,
YepT JIULA, U ONPEEeICHHBIX ICUXO0JIOTHUYECKUX
xapakTepucTuk. OTpaxkeHHe  XapaKTepHBIX
4epT JIMLA YeJIOBEKa MHTEPIPETUpyeTcs mapT-
HEpaMM 1O B3aUMOJIEUCTBUIO KaK XapaKTepH-
CTHKa BHEIIHE HEOIpeesIIeMbIX KaueCTB JINY-
HOCTU. JIOBOJIBHO 4acTO MOYKHO BCTPETUTH Ta-
KM€ XapaKTepUCTHUKM, KaK YMHBIH J00, 3Jible
ria3a, BoJieBoil moaboponok. Takum oOpazom,
IPOUCXOIUT OOBEKTUBUPOBAHUE ICUXOJIOTHU-
YECKUX XapaKTEPUCTHUK JIMYHOCTH BO BHELIHMX
yepTax M BBIPa3sUTEIbHBIX  KOMIIOHEHTaX
BHemHero Buja uyenoseka ([Tandepos, 2009).

B mpornecce MeXIMUYHOCTHOIO BOCHPHSI-
THS B pealbHOM IPOCTPAaHCTBE CYOBEKTHI B3a-
MMOJIEHCTBHUS OLIEHUBAIOT IPYT Apyra Ha OCHO-
BE€ BHEILIHETO BU/1a, BEpOAJIbHOTO U HEBEpOalIb-
HOTO KOMIIOHEHTOB. BupTryanbHOoe mpocTpas-
CTBO ()OPMHUPYET HOBBIE 3aKOHBI COLUAIBHOIO
B3aMMOJICICTBUS U «TI03HAHUS YEJIOBEKA YEJIO-
BEKOM).

B mponecce coumanbHON NepUENIUU B
BUPTYyaJIbHOM NpocTpaHcTBe HTEepHETa HEKo-
TOpPbIE OTEYECTBEHHBIE YYEHBIE BBIIEISAIOT B
KAauecTBE PEIIAIOIIEr0 KOMIIOHEHTa BU3Yallb-
HOE BOCIIpUATHE APYroro yeiaoseka. Bocmpus-
THE€ €ro BHEUIHMX MPU3HAKOB, aHAJIU3 U COOT-
HECEHHUE UX C BO3MOXKHBIMH JIMYHOCTHBIMU Xa-
paKkTepUCTUKAaMH WU HWHTEPIPEeTalHI0 €ro Io-
crynkoB u Mbicieit (OObinenkoBa, 2012). py-
r'Me CUUTAIOT, YTO BKHYIO POJIb B COLMAIBHON
NEPLUENLINN B BUPTYaJIbHOM IIPOCTPAHCTBE WI-

paer BepOaJIbHBIN acleKT BOCHPUATHS, B 4acT-
HOCTH TEKCTOBasi MH(OpMAIH U TOJBKO B He-
3HAUYUTENIbHONH Mepe Bu3yanbHas (BolickyH-
ckuii, 2014). CoBpeMeHHbIE COLMAIbHBIE CETU
CTPEMHTEIBHO Pa3BUBAIOTCS, MOJCTPAUBAOTCS
[0/l 3alpOChl COBPEMEHHOI'O TEXHUYECKOIO
mupa. Ha pnaHHbli MOMeHT Oosblias yacTb
BUPTYaJbHBIX IUIAT(HOPM MOXKET IMPE/ICTABUTH
IIMPOKHE BO3MOXHOCTH [UIl BCECTOPOHHETO
BOCTIPHUSTHSA, KaK BepOaIbHOTO, TaK U BU3Yyallb-
HOr'0 KOMIIOHEHTOB. Kpome 3Toro, couuaibHble
CETH MO3BOJSIOT O3HAKOMMTHCS C MY3bIKaJlb-
HBIMHU IPEINOYTEHUSIMU CBOUX I10JIb30BaTENEH,
UX MHTEpEecaMH, PUHAJIEKHOCTHIO K coo0I11e-
CTBaM, HEJJaBHUMHU B3aUMOJCHUCTBUSIMH C JpY-
MMM T10J1b30BaTeNsIMU. JlaHHbIE BO3MOXHOCTHU
MO3BOJISIIOT  I1OJIB30BATENsIM  KOHCTPYMPOBAThH
CcOOCTBEHHBIM BHUPTYyaJbHBIM 00pa3 u mpen-
CTaBJIATh €0 JPYTUM CYObEKTaM, BOZMOXKHBIM
napTHEpam 110 B3aUMOJIEUCTBHUIO.

A.E. BoiikyHckuil B cBoux paboTax OT-
MEYaeT, YTO COLMaJIbHAs MEepLENnius y4acTHU-
KOB BHUPTYaJIbHOTO B3aUMOJICHCTBUS B COLU-
QJIbHBIX CETSAX OMMPAETCS HAa CaMOIPE3EHTALlUU
[apTHEpOB N0 KOMMyHuKauuu (BoiickyHckuil,
2014). Camomnpe3eHTalus — OJIHA U3 OCHOBHBIX
GbyHKUUH BUPTYaJIbHOTO 00pa3a JIMYHOCTH, KO-
TOPbII JIEMOHCTPUPYET OCHOBHBIE BHELIHHE,
COLIMAJIBHBIE U IICUXOJOTMYECKHE XapaKTepH-
CTHKH TIOJIb30BaTES.

B BUpTyaabHOM MPOCTPAHCTBE CYOBEKTHI
MMEIOT BO3MOYKHOCTb OLIEHHMBATh T'OTOBBII 00-
pa3, co3fgaHHbIi coOecenHukoM. Takum obpa-
30M, (U3NYECKUH KOMIIOHEHT COIHAJIbHON
NEPLUENIUN HU3MEHSETCS, M IPEIMETOM BOC-
NpUATHS CTaHOBUTCS 00pa3. HeBepOasibHbIil ke
KOMIIOHEHT, BKJIIOUAIOLIUI MHUMHKY, XKECTBI U
SMOLIMH B BUPTYAJIbHOM IPOCTPAHCTBE OTCYT-
cTByeT. Du3nueckue XapakKTEPUCTUKHU JIMYHO-
CTH BOCIpPHHHUMAIOTCS uepe3 (PoTooOpassl,
(UKCUpOBaHHbIE M300paKEHUS B JIy4yIlleM pa-
Kypce. MccrnenoBanusi mokasanu, 4To BBIOOp
(doTon300pakeHNss OTPaKaeT JUYHOCTH MOJb-
30BaTeNsl U OMHMPAETCsl Ha BIIeYaTIIEHUE, KOTO-
poe HocuTenb o0pa3a XOueT MPOM3BECTH Ha
npyrux. Ilonp3oBaTens monOupaer onpeaeneH-
HBIM THUII aBaTapKH, I03€pPIINKA, KOTOPHI BBI3bI-
BaeT CHMIIATUIO y OOJIBIIMHCTBA IOJb30BaTeE-
neit (Wu, Chang, Yuan, 2015).
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B xone comumanpHON NepUENniuyu B MEXK-
JUYHOCTHOM B3aUMOJICHCTBUU MOKHO BBIJe-
JUTh MEXaHU3MbI, HAIIPaBJICHHbIE HA BOCIPHSI-
THE BHENIHETO O0JIMKA U TIOBEJICHUSI CYOBEKTa,
U MEXaHU3Mbl BOCIPUATUS BHYTPEHHErO0 MHpa
CyOBbEeKTa — COLMAIHHO-TICUXOJIOTHYECKHE Xa-
pakrepuctuku (Domuuenko, 2017).

Cpenu MexaHU3MOB BHYTPEHHUX ICHUXO-
JIOTUYECKUX XapaKTEPUCTUK JIMYHOCTU BBIJE-
JSIOT aTTPaKUUIO, WACHTU(DUKALNIO, Kay3allb-
Hasi aTpuOynuio, pedieKcuio, CTepeoTUIN3a-
LU0 ¥ SMIATHIO.

Bupryanbublii 00pa3 JTUYHOCTH, KaK HH-
CTPYMEHT, HalpaBJICHHBIA HA yNpaBJIEHUE BIIE-
YaTIeHUEM, UTPAET BaXHYIO POJb B (HOpMHUPO-
BAHWH TPUBJIEKATEILHOCTH BUPTYAIbHOM JIHY-
HOCTH, 32 KOTOPOH CKpBIBaeTCA PEaJbHBIN de-
JoBeK. MexaHu3M aTTpakluud B COIHATBHOU
MEepUEeNIUd CTPOUTCS Ha BO3HUKHOBEHUU
YCTOMYHUBOTO TOJIOKUTENHHOTO uyBcTBa (I'03-
MaH,1987). CormacHo HCCICIOBaHUAM, JIHIIA
HE3HAKOMBIX CYOBEKTOB BBI3BIBAIOT YCTOMYM-
BOE YYyBCTBO CHMIIATUU B Cllyuyae HEOJHOKpAT-
Hoit Bctpewaemoctu (Miller, Perlman, Brehm,
2006). CoBpeMeHHBIE COLIMATILHBIE CETH PETY-
JSPHO TMpEeJIaraloT CBOMM  IOJB30BATEISM
BO3MOXXHBIX 3HAKOMBIX, TaKuM o0Opazom ¢op-
MUpys 3G(EKT MPOCTOro MOMaJaHus B IOJIC
3penusi. [lomoOHbIE BBHIBOMBI OBUIH TaKke CHe-
JaHBI TIOCJIE TIPOBEACHHUS HSKcrepumeHTta P.
Mopaenaa u C. bua (Moreland, Beach, 1992).

Baxxnyto ponp B MeXaHW3ME aTTpaKIUH
UTPaET CXOJICTBO MEXAy cyOnekTamu. [Ipuuem
MEXJIMYHOCTHOE CXOJICTBO OIPEACNITCS He
TOJIbKO B (PM3MYECKOM JMara3oHe, HO U B CO-
UATBHO-TICUXOJIoTHYeCKOM. Takum 00pazom,
MIPU BBISBICEHUU CTETEHU CXOJCTBA CyObEKTa-
MU YUUTBIBAETCSI CXOJICTBO MHTEPECOB JPYTOTro
YeloBeKa, MY3bIKAIbHBIX U JIUTEPATYPHBIX
MNPEINOYTEHN, TPUHAIJIEHKHOCTA K TOM WU
uHOi commanshori rTpymme (Folkes, 1982).
Crpykrypa npo¢uist B cCOUUATbHON CETH IMO03-
BOJISIET MPOBECTU MOJOOHOTO PoOJia CpaBHEHHUE.
Kpome »Toro cerpb cama MpoOBOAWTH TaHHOE
CTPOEHHUE U MpeJIaraeT CBOMM IOJIb30BATENSM
no0opKy Mpoduiied cCo CXOKUMHU HHTEpeca-
MHU.

Eme oguum BaxkHbIM ¢akTopoMm B (op-
MHUPOBAHUU MEXKJIHMYHOCTHOUN aTTpakKIUU UTpa-

eT ¢uznueckas npuBiekaTeabHOCTh. Kpacupbie
JIOAM UMEIOT OoJjiee BBICOKHI COLMATbHBINA
CTaTyC U MOMYJSPHOCTh CPEAU APYTUX JIOAEH
(Walster, Walster, Berscheid, Dion, 1971). Co-
[UAIbHBIE CETH MPEJOCTaBISIOT CBOUM I0JIb-
30BaTENsIM PsAJl IIUPOKUX BO3MOXKHOCTEH He
TOJIBKO JUISI IEMOHCTPAIMH JTy4IuX (HOTO, HO U
JUI PEJAKTHPOBAHUS M HAIOXKEHUS 3((HeKToB
Ha U300paKCHHUS.

Mexanu3m uneHTuduKanuu GopMupyer-
Cs HAa OCHOBE HMHTYUTHUBHOTO COOTHECEHUS
JMYHOCTH C BOCIIPUHHMAEMBIM CYOBEKTOM IIO
psaay mnpu3HakoB. JlaHHBIM MeXaHuU3M yaile
BCETO peaju3yercsl MyTeM CPaBHEHHS CyObek-
TOM cebs ¢ ApyruM nonb3oBaTeneM (OObiaeH-
KoBa, 2012).

CrangapTu3upoBaHHas CTPYKTypa ¢op-
MHUpPOBaHHS BHUPTYaJbHOTO 00pa3a B COIHAJIb-
HOM ceTH ympollaeT mpoiecc uaeHTU(UKAIUN
cebdsi ¢ JpyruM 4YeJIOBEKOM. 3HauyuTEeIbHas
YacTh BHEIIHETO CJIOS BUPTYalbHOrO oOpasza
JMYHOCTH YK€ Oy/IeT CONMOoCTaBhUMa C OOJIUKOM
JIPYroro MOJb30BaTeNsl. DMOIMOHATbHAS CTO-
poHa WIACHTU(UKAIMK B JAHHOM CiIydae B 3Ha-
YUTEIBHOM CTENEHW YIpOoUlaeTcs 10 paluo-
HAJIBHOTO aHaJN3a CTPYKTYPHBIX KOMIIOHEHTOB
KOMITO3UIIMH BUPTYaJIbHOTO 00pa3a JTMYHOCTH.

Wnentudukanus TeCHO CBs3aHa C MeXa-
HU3MOM pednexcuu. [lanHbii MexaHusm Gop-
MHUpPYETCsl HA OCHOBE HEOOXO0IMMOCTH CyOBeKTa
chopmHpoBaTh CBOW 00pa3 € TOYKH 3pEHHS
npyrux monei. Takum oO6pazom, popmupyercs
elle OJMH CJIOH BUPTyaJlbHOTO 00pasa JMYHO-
CTH — «TO, KaK MEHS BUIAT Apyrue». Comuans-
Hasi ceTb «BKoHTakTe» mo3BOIseT ocyie-
CTBHUTH JIEMOHCTPAIIUIO CBOETO MpOoduis ¢ ToU-
KU 3pEHHUs ellle He 3HAKOMOTO MOJIb30BaTeNsl U
MOJIb30BATENS, YK€ MPUUYUCICHHOTO K YHCITY
«apyseit». Takas neMoHCTpaiusi MO3BOJISAET
OLICHUTb CKOHCTPYMPOBAHHBIA BHEITHUI 00pa3
C TOYKH 3pEHHS IPYTUX CyOBEKTOB.

[IlecTHKOMIIOHEHTHAsA CTPYKTypa Tep-
LENTUBHOTO Ipolecca, B KOTOPOil y4acTBYIOT
JIBE JINYHOCTH, JBA MPEICTABICHUS JINIHOCTH O
camMoM ce0e U JiBa MPEeACTaBICHUS O JIUYHOCTH
rjla3aMy JIPYrOH JIMYHOCTH, TAaKXKe YIPOIIAeTCs
(AngpeeBa, 2001). Pa3peiB Mexny Tem, 4TO
JMYHOCTB O ceOe TPEACTaBISIeT H TEM, UYTO BH-
T Apyrue Tojb3oBarenu cokpamaercsa. Of-
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HaKO CTOMT OTMETUTh, YTO NMpO(pUIb B COLU-
QJIbHOW CETH MPEJCTABISAET TOJIBKO YacThb BUP-
TyanbHOro obpasa smunoctu. O6pa3, chopmu-
POBaHHBIN MPU aHAIN3E MPODUISL, MOKET OBITH
CKOPPEKTHPOBAaH U YTOYHEH IIpU JalbHENIIeM
KOMMYHHUKAaTHBHOM B3aUMOJICHCTBHH.

Kay3anpHas atpulOynus 3akitoyaercs B
MHTEpIpPETALMK [OCTYIIKOB U JACUCTBUM MapT-
Hepa uepe3 MpU3My COOCTBEHHOIO OIbITa U
B3IJISIJIOB — MIPUYMHHAS MHTEPIpEeTanus Ha oc-
HOBE Kay3aJIbHOM cxeMbl. Yale Bcero JaHHbIN
MEXaHU3M TPOSIBISETCS B MPUIIMCBIBAHUU TEX
WIM HHBIX Xapakrepuctuk (OObIIEeHKOBa,
2012). Beiaenstor Tpu TUIA TOJXOOHBIX MPUIIH-
CBIBAaHUM B 3aBHCHUMOCTH OT TOTr0, KOMY IpH-
MUCHIBACTCA TPUYHMHA: JMYHOCTHYIO, OOBEKT-
Hy10, oOcrostenscTBeHHY0 (Kemmu, 1984).
Bupryaneusie minaTgopMmbl UIS  B3aUMOJICH-
CTBMsI, B YACTHOCTH COLIMAJIbHbBIE CETH, CO3/a-
IOT IIMPOKHE BO3MOXKHOCTH Il TPUIIUCHIBA-
HUS TapTHEpPY IO B3aUMOJICHCTBHIO II€JIOT0
CIIEKTpa JIMYHOCTHBIX U MOBEJICHUYECKUX XapaK-
TEPUCTHUK, KOTOPbIE OCHOBBIBAIOTCS Ha COZIEp-
KATEITHbHOM KOMIIOHEHTE NpOQMIIS IOJIb30Ba-
tend. Takum oOpa3oM, pa3MelleHue Ha CTpa-
HUIIE TI0JIb30BATeNsl KOHTEHTa, KOTOPBIA co-
JEepKUT MH(POPMAIUIO O 3alllUTe OKpYyKarolen
Cpenpl, MO3BOJISIET MPHUIUCATh HOCUTENIO BUP-
TyaJbHOrO 00pa3a psiJi KauecTB, OTPaKAIOIINUX
€ro OOIIECTBEHHYIO U TPAXKIAHCKYIO MO3HUIIHIO.
[IIupokue BO3MOXKHOCTH JJIsl TPUNHMCHIBAHUS
TaKXKe CO3/IAI0T CUTYaTHBHBIE KOMMEHTapUHU B
BUPTYaJIbHBIX COOOLIECTBAX, MOAJIEP>KUBAIO-
[IUX Ty WIK UHYIO TOYKY 3pPEHUSI.

Kpome 3T0r0, MexaHn3M Kay3aJbHOH at-
puOyuu cpabaThlBaeT B CHUTyallUd aHaJM3a
rpapuueckux H300paxkeHudd u ¢Goroodpa3os,
COCTaBJISIFONIUX BUPTyaIbHBIN 00pa3. E.B. Ps-
I'y30Ba B XO/I€ UCCIJIEZIOBAHUS BBIICHUIIA, YTO BO
BpeMsI BOCIIPHUATHSI HE3HAKOMOTO CyOBEKTa 1O
¢dororpaduu, Ha KOTOPOHl OYEBUAHO Mpocie-
KHUBAIOTCSA TEJECHbIE OCOOEHHOCTH, JKCIpec-
CHBHBIE JIBUKEHUS, OCOOCHHOCTH O(OpMIICHUS
BHEIIHOCTH, MMPOUCXOJUT MPHUITUCHIBAHUE TICH-
XOJOTMYECKHX KadyeCTB PENpe3eHTUPYEMOMY
o0Opa3y uepe3 00pabOTKy BHU3yaJIbHBIX KOJIOB,
YCBOGHHBIX B Xoje couuanuzauuu (Psrysosa,
2015).

MexaHu3M CTepeoTHNU3aluid B CBOEH
OCHOBE COJICPXKHT YCTOsIBIIMECS 00pa3bl. 3aya-
CTyI0 MOJA00HBIE 00pa3bl OTHOCATCA K 0000-
[ICHHBIM XapaKTEPUCTHKAM IOBEICHUS, BHEII-
Hoctu (OObneHkoBa, 2012). IlosiBneHue cre-
pPEOTHIa TPOMCXOJUT W3-32 OIPAHHUYECHHOCTH
MPOLUIOTO OMBITA, YTO MPUBOJUT K (HOpMUPO-
BaHUIO BBIBOJIOB HA OCHOBAaHHH OTPAHUYCHHOU
uHpopmanuu npouwioro. CrepeoTunuzanus
MOYKET MPHUBECTU K YIPOILICHHUIO MPOLECC IOo-
3HaHUA IPYroro cyObeKTa u 3aMeHe ero oopasa
mramnoM. [lomoOHast 3aMeHa MOXeET Croco0-
CTBOBATh YNPOILEHUIO MPOIecca BOCIIPUATHUS U
yckopeHuto mno3HaHusg. C Apyroil CTOpoHbI, B
XO0JIe B3aUMOJICHUCTBUS MOXET BO3HHKHYTH
npenyoeaeHne, KOTOpoe TNPHUBEAET K Hera-
TUBHOMY pe3yibTary BochpusaTus obpasa (ba-
paHoB, 2011).

A.A. Pean paznenun CTEpEOTUIIBI Ha
[IECTh TPYII: aHTPOIIOJIOTHYECKUE, ITHOHAIU-
OHAJIbHBIE, COLIMAJIBLHOCTATYCHBIE, COLIMAIBHO-
pOJIEBBIE, AKCIPECCHBHO-ICTETUYECKHE, BeEp-
OanpHO-TIOBeAIcHUECKHEe. B xo/e mpoiecca cre-
PEOTHNH3AINN BO3HUKAIOT COIMAJIbHBIE yCTa-
HOBKH, KOTOPBIE OKa3bIBAIOT BIMSHUE HA Jallb-
Helmue akTbl B3auMmojnencTBus (domuueHko,
2017). Bocnpustue obpa3a JTUYHOCTH ITPOHMC-
XOIHT ITyTE€M OTIPENICICHHUS STAIOHOB, KOTOpPHIE
CHOCOOCTBYIOT HMHTEPNPETALUU KOMIIOHEHTOB
o0pa3a, cocTosiiel B IPUMHCHIBAHUN CYObEKTY
OIpeIeIEHHBIX Ka4eCTB B COOTBETCTBUH C OIle-
HOYHBIMH CTEPEOTHUIIAMH BOCIIPHHHMAIOIIETO
(ITangepos, 2009).

MexaHU3M SMIAaTUU HATpPaBJICH HA dMO-
[IUOHAIbHOE IIO3HAaHUE JPYroro 4eJoBeKa
(OOb1nenkoBa, 2012), 3>MOLMOHAIBHOE BYYB-
cTBOBaHHe B cyObekTa (Pomuuenko, 2017).
OnHOM MX OCHOBHBIX (DYHKIIMS SMIATHH SIBJIS-
eTcs pPeryssiiys B3aMMOOTHOLIEHUH Ha OCHOBE
HEOOXOIMMOCTH OKa3aTh MOMOIIb, MOIICPKKY
apyrum soaaM (Iuaiinep, 2016). IIpu stom
IMITATHUS CpadaThIBACT MPH YCIOBUHU HETIOCPE]I-
CTBEHHOTO BOCHPUSATHS MEPEKUBAHUNA JIPyroro
cyorekta (['aBpunoBa, 1981). Bupryanphas
cpella K€ OKa3bIBaeT BIMSHUE HA YPOBEHb HM-
NaTHH B MEXKIUYHOCTHOM B3aMMOJICHCTBHH,
IIPOBOLIMPYS MPOSIBIEHUS YEPCTBOCTH M PaBHO-
Iymdst. AKTUBHBIE TTOJIB30BATENN COIMATBHBIX
ceTell MposBIAIOT Oosiee (popManbHyrO SMma-
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THIO, SMOLIMOHAJIBHO HE BOBJIEKAsICh B YyBCTBA
npyroro ueinoseka (/mutpueBa, Xam3uHa,
2020).

Takum oOpa3om, BHPTyalnbHOE MIPO-
CTPAaHCTBO OKa3bIBAET KJIIOYEBOE BIIMSHHE Ha
MpOLeCChl W MEXaHU3Mbl MEXKJIMYHOCTHOTO
BOCITPHUSATHS, KOTOPOE MPOSIBISETCS B OCOOCH-
HOCTSIX ()OPMUPOBAHUS U BOCIPHUATHS 00pa3oB
JIMYHOCTH, KaK KJIOYEBBIX TPAHCISITOPOB HMH-
dbopMaruu TSl HaJIaXKMBAHUS YCIICITHOTO B3a-
UMOJEUCTBUSL.

Matepuanabl u Meroanl (Methodology
and methods). HccrnenoBanne mpoBOAMIOCH B
peaibHOM W BUPTYalbHOM IpocTpaHcTBax. Ha
3Tane KOHCTATUPYIOIIErO SKCHEpUMEHTa s
OTpe/IeTICHUs TICUXOJIOTHYECKUX 0COOCHHOCTEN
BOCIIpUATHS 00pa3a JUYHOCTH B PEABHOM U
BUPTYQJIBHOM IPOCTPAHCTBE B KAaueCTBE IICH-
XOIMAarHOCTUYECKOM METOAUKHU OBLI MCIIOJIb30-
BaH Tect M. Kyna u T. Maknaptinenga «Kto
A?» nmm «20 BeICKa3bIBaHUI» B MOIU(PUKAIIMT
T.B. PymsiHLEeBOM.

JlaHHasT METOJWKa TMPEICTaBIsICT COOOM
OTKPBITOE HE CTaHAAPTU3UPOBAHHOE CaAMOOIIH-
caHue, KoTopoe 3akitrouaercs B 20 BhICKa3bIBa-
Husx. [1aBHOE OTJIMUME METOAMKU B MOIUDH-
kaiuu T.B. PymsiHLIEBOM — OTCYTCTBHE XKECT-
KOW perjaMeHTallid KOJIMYeCTBa OTBETOB (MC-
MBITYEMBIA MOXET AaTh ux Oonbine 20, wim
MeHbie). [IpuHIUIBI WHTEpPIpETAluy TOJY-
YEHHBIX JaHHBIX OCTAIOTCS MpEexXHUMU. MeTo-
KA HE TMpesnoiaraeT (popMaIu3upoOBaHHOTO
CTUMYJIBHOIO MaTepuaja B BHUIE BOIMPOCOB,
YTBEPKJICHHH, CITUCKA KAYeCTB MU KapTUHOK.
BmecTo 3TOro ucnbITyemblid Ha YHCTOM JIUCTE
JIOJDKEH COCTaBUTh CIIUCOK XapaKTEPUCTHK,
MPUCYLIMX TMapTHEPY MO B3aUMOJECUCTBUIO.
CTUMYJIBHBIM MaTEPHUAJIOM TIPH TOM SIBJISTFOTCS
peaNbHBII U BUPTYyaIbHBIA 00pa3 TMYHOCTH.

TeopeTnyeckoil OCHOBOW JaHHOHM METO-
nuku - asisiercs Teopus M. Kynma oS-
KOHIICTIIINH, BKJIOYAIOIIYI0 HM3YYEHHE COIIH-
aJBHBIX POJIeH U POJIEBOTO MOBEJAEHUS B Iapa-
MeTpax camoBocrpusatus. [isi u3ydenus mep-
LIENTUBHBIX TPOIIECCOB W peaau3aluy 1eilu
HCCIICAOBAaHUs JaHHAsg METOJIMKa OblIa MOIU-
¢unmpoBaHa. VcpITyeMbIM IIpeIIaraioch OT-
BeTUTH Ha Borpoc «KTo oH?» u mate 20 xapak-
TEPUCTUK MapTHEPY IO UCCIEeN0BaHMIO. Takum

obpazoM, GOKyC OMUCaHUS TEPEMECTHIICS C
o0pasza camMoro MCHBITYeMOro, Ha o0pa3 mapT-
Hepa Mo B3auMOJIEHCTBHIO.

B »skcnepumenrte npussiio ydactue 90
YeNoBeK, KOTOpble ObUIM pa3felieHbl Ha 3
rpynnsl 110 30 4YesloBeK C paBHBIM TI'€HJIEPHBIM
pacnpeznenenueM. Bo3pacT ucmbeITyembIX Co-
CTaBJIsU1 1uana3oH ot 17 no 22 ner. Bee ucnel-
TyeMble SIBIISIOTCS aKTUBHBIMHU IOJIb30BaTENS-
MU COLMAJIBHBIX CETE M HMEIOT AaKTHBHbBIE
HAIOJIHEHHbIE aKKayHThl B Pa3jMYHBIX COIIM-
QJIbHBIX CETSX.

HccnenoBanue mpoBOAUIIOCH B JIBa 3Ta-
na. [lepBast rpynna BeicTynana B pojid HOCUTE-
7Sl pealbHOro M BUPTyallbHOTO 00pa3oB. Bro-
poiil TpymIe UCHBITYEMbIX HEOOXOIUMO OBLIO
omHcaTh pealbHbI 00pa3 mapTHepa MO B3au-
MOJEUCTBUIO, TPETbEM I'PyNIE - BUPTYAIbHBIN
o0pa3 ucneiTyemMbix. TpeThs rpymnmna UCHbITYye-
MBIX OoTBeuana Ha Bomnpoc «KTo oH (HocuTenb)
B BUPTYaJIbHOM MPOCTPAaHCTBE?» M3ydas aKKa-
YHTBI HOCUTEJIEN B COUHANIbHBIX ceTax. [lepBas
U TPEeThsl TPYIIBI BO BPEMS SKCIIEpUMEHTa He
B3alMOJICIICTBOBANIM JPYT C APYrOM B peallb-
HOM MIPOCTPAHCTBE.

AHanu3 pe3yabTaToB MPOBOJAUIICS IIyTEM
KOHTeHT-aHanu3a. CTaTUCTHUYECKU aHalu3
AKCIIEPUMEHTAJIbHBIX JaHHBIX OBLI OCYIIECTB-
JIeH C HUCMOJb30BAaHUEM IPOrpaMMHOro obec-
neueHust «SPSS 23.0» (kpurepuit Koamoropo-
Ba-CmupHoBa, U-kputepuit Manna — YHUTHH).

AHa/lM3 pe3yJbTAaTOB HCCJIeI0BAHUS.
CornacHO yCJIOBHSIM JKCIIEPUMEHTA, UCIIBITYE-
MBIM OBLIO HEOOXOIWMO MPOMHUCATh KaK MOX-
HO OOJbIlle XapaKTePUCTUK, KOTOpPbIE, MO HUX
MHEHHUIO, J1al0T UCUYEPIBIBAIOIINN OTBET Ha BO-
npoc «Kto OH? (maptHep mo B3auMopeii-
CTBHUIO)».

['pynna, oneHuBaromas peaabHbI 00pa3
JIMYHOCTH, Jlajla B oOmieii ciaoxxHoctH 461 xa-
PaKTEPUCTUKY CBOEMY IapTHEPY, Ipymna, ore-
HUBaIOLasi BUPTyaJbHbI 00pa3 JMYHOCTU —
618, 4TO MOXXHO OOBACHHUTH OCOOEHHOCTIMU
npejacTaBieHuss HHGopManud B IPOQUIIAX.
BHemnuit "HGOPMALMOHHBIM CIOH BUPTYyasb-
HOTO OOpa3a (OpMHUPYETCs COTJacCHO 3aKOHAM
npe/CcTaBiIeHus HH(GOPMAIMU B COLMAIBHBIX
CeTsX.
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[Topsimox Ha3bIBaHHS XapaKTEPUCTHK 00-
Pa3oB COOTBETCTBYET BBIPAKEHHOCTH U 3HAUU-
MOCTH COOTBETCTBYIOIIUX NpU3HAKOB. [lpu
OLIEHKE pealbHOro 00pa3a JMYHOCTH MOPSIOK
XapaKTePUCTHK MPEICTABISUT COOOH CIUCOK
OLIEHOK COTJIACHO MX JIOCTYIHOCTU. B mepByto
oyepe/ib, UCTIBITYEMbIC J1aBal CaMble OYCBU]I-
HBIE, aKTyaJIbHbIE XapaKTEPUCTUKHU (yKa3bIBAIN
MoJI, BO3pacT, COLHMAIbHYIO Tpymiy, (usmue-
CKHE XapakTepucTuku). Ilocie 3Toro, ucmeITy-
eMble MOA0UpPAIH XapaKTEPUCTUKU, OCHOBBIBA-
ACh Ha MPEATNOJIOKEHHIX, Ha KPAaTKUX OTBETaX
napTHepa).

[Ipu ouenke BUpTyasbHOro 0o0Opasza Y-
HOCTH CIIUCOK XapaKTEPUCTUK BO3TJIABIISIIH
JaHHBIE, OMHUCHIBAIONINE AKTHBHOCTh B CETU H
pU KOMMYHHKAIIUH, MOMYJIIPHOCTh U KOJIHYe-
CTBO JPY3€H/TIOANMMCYUKOB, X000U, HWHTEPECHI
JeSITeIbHOCTh, BHEITHOCTh U (DPU3MYECCKHE Ka-
4yecTBa. XapaKTePUCTUKH, OTHOCALIMECS K
ONMCAaHHMIO TI0Jla, BO3pacTa W COIHAIBHOU
IPYIIIBI 3aHUMAITU TIO3UIUH B KOHIIE CITHCKA.

PesynbraThl WcclenoBaHUS — TOKa3aliy,
YTO MpPH BOCHPUATUM peanbHOro obpasza 90%
UCTIBITYEMBIX HCIIOJI30BAIM TPSIMOE OIpeie-
JIeHWE WIACHTHUYHOCTEH IMapTHepa IO B3aMMO-
JEUCTBUIO (IEBYIIKA, MapeHs). [Ipu onucanuu
BUpTyainbHOro oOpa3a 93% XapaKTepUCTHK
NPEJCTaBIAIOT cO00M KOCBEHHOE yKa3aHHe
UJACHTUYHOCTH (CTyJIEHTKa, BOJIOHTEP, MeEJo-
MaH).

AHamm3 TONyYeHHBIX JaHHBIX TOKa3al,
YTO MPU MEXIMYHOCTHOM BOCIPHUATHU MOKHO
BBIJICIUT TISITH TPYII XapaKTEPUCTUK, KOTO-
pble BOCHPUHUMAIOTCS MapTHEpaMH 10 B3au-
MOJICHCTBHIO: COIMAIbHBIE, (pU3HUEcKue, nes-
TeJbHbIe, KOMMYHUKATUBHbIE U MaTepUabHbIe
XapaKTepUCTHKH, KOTOpPhIE B CBOIO OYepenb
COOTBETCTBYIOT COLMAIBHOMY, (PU3UYECKOMY,
JesITeTbHOMY, KOMMYHUKAaTUBHOMY U MaTepH-
anpHOMY S HocuTenelt 00pa3oB, BBIAEIEHHBIX
M. Kynom u T. MaknaptiieH10M.

Takum oOpa3oM, B X0j€ HCCIEIOBaHHA
YIIIOCh BBIJIEIUTH CIEAYIONINE KATerOPHU IS
aHaIM3a:

CoumanbHble XapaKTEPUCTUKA — COIH-
aJlbHbIe POJIM, CTaTyChl, NPHUHAJIEKHOCTh K
COIMANIEHBIM TPYIIIIaM, TpsSMoe O00O3HaYCHHE
1oJ1a, 3THUYECKask U MUPOBO33pEHYECKast UJICH-

TUYHOCTH (AEBYILKA, CTYAEHTKa, A04Yb, TaTap-
Ka, XpUCTHAHKA U T.1.).

dusnueckue XapakTepUCTUKU — pu3nye-
CKHE JIaHHBIE, OMUCAHNE BHEIIHOCTH, BPEIHBIC
IOPUBBIUKM  (TIpUBJIEKATENIbHAS,  CTpOIHAasd,
CIIOPTUBHBIN, IPUSITHBII)

JlesiTenbHOE XapaKTEpUCTUKU — HMHTepe-
Chl, X000HM, OILIEHKA CIIOCOOHOCTEH K JEATElIb-
HOCTH, OLICHKa HAaBBIKOB M yMEHUH (JIOOHUT
iaBath, Obuta B Typrum, mpeirajga c mapa-
IIFOTOM, XOJUT B OXO/IbI).

KoMMyHHKaTHBHBIE XapaKTEPUCTUKU —
OLIEHKAa XapaKTepa B3aUMOJEHCTBUS C JIIOJbMH,
OTHOLIEHUH C JIpy3bsIMH (MHOIO Apy3el, moa-
IUCYMKOB, OOLIMTENbHAs, BEXJIMBas, JHOOUT
0011aThCs C JTIOJIBMH).

MarepuanbHoe XapaKTepUCTUKU — cOO-
CTBEHHOCTb, OIIEHKAa O00ECHEe4YE€HHOCTH, OTHO-
IIeHUE K BHELIHEH cpele (XOpouIo o/eBaeTcs,
ecTb co0aKa, eCTh MallliHa, COCTOSITEIbHBIN, HE
JOOUT O, TFOOUT MOpE).

Kpome 3toro, npu ananuse pe3ysbTaToB
BOCIIPUSATHS BUPTYaJbHOro oOpa3a ObLIM BbI-
SIBJICHBI XapaKTEPUCTHKH, KOTOpbIe (hopMupy-
I0T OTAEIBbHYIO TPYIIY — BUPTYaJIbHbIE Xapak-
TEPUCTHKH — OLEHKA XapaKTEPUCTHUK JINYHO-
CTH, KOTOpasi oOyciioBlieHa crienupuKoi BUp-
TyaJbHON Cpellbl U B YACTHOCTH COIHMATIHHBIMH
ceTaMu (uUcmoib3yeT uyxkue ¢orto, Qeik,
TPOJUIb, (QIYAUT, CTPAHUYKA COBMECTHas C
[apHeM, CIIaMUT, TOCTUT JUIMHHBIE TEKCThI
(ITMHHOTIOCTBI), COOUPAET JTaKU, TOCTOSTHHO B
cTopuc, Ojorep, TUKTOKep, MOANKCAaHA Ha CO-
oOuiecTBa reiiMepoB, TPOJITUT CBOUX IOATHC-
YUKOB) M (pOopMHUPYET BUPTyasIbHOE I HOCUTEINS
obpasa (puc. 1, puc. 2).

C nomompro kputepus Kommoroposa-
CMupHOBa OblIa JOKa3aHa CYIIECTBEHHOCTh
pasNuyYMii MEeXAy pacrpenesieHUs MU JIBYX BbI-
o6opok (p<0,05), uyTO TO3BOISET B KA4YECTBE
aHaJM3a JaHHBIX BBIOpAaTh HemapaMeTpUuecKue
CTaTUCTHYECKUE KPUTECPHUH.

HccnenoBanue XapakTepUCTHUK, KOTOpbIE
OBUTM BOCHPUHSTHl HCIBITYEMBIMH BO BpEMS
NPOBE/ICHUST HKCIEPUMEHTa MO3BOJIWIO Clie-
JaTh BBIBOJIBI O HAJIMYMUA CTATUCTUYECKH JIO-
CTOBEPHBIX PA3JIMUYUN B BBIPAKEHHOCTH IOKa-
3arerel 1o karteropusM (Qusuyeckoro S
(Usmn< Uxkp, p<0,05), nestenpuoro A (Usmn<
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Uxkp, p<0,05), kommyHukatuBHoro I (Usmn< 3aJ1 CTAaTUCTUYECKH JIOCTOBEPHBIX pa3nyuuid
Ukp, p<0,05). AHanu3 cpaBHEHHUs KaTEroOpHii (Usmm>Uxkp, p=>0,05) (Tabmuria).
conuaiibHOro Sl m marepuansHoro S He moka-
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Puc. 1 KonnuecTBeHHOE pacnpeeneHue XapakKTepUCTUK, JaHHBIX
IIPY BOCIIPHUSITUH pealIbHBIX 00pa3oB
Fig. 1 Quantitative distribution of characteristics given in the perception of real images
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Puc. 2. Konnuectsennoe pacnpeaciiCHUC XapaKTCPpUCTUK, JaHHBIX IIPHU BOCHPUATUU
BUPTYJIbHBIX 00pPa30B
Fig. 2. Quantitative distribution of characteristics given in the perception of virtual images
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Tabmuia

Pe3y.]'[]:.TaTbI CPABHUTCJIBHOI'O aHA/IN3A XaPAKTEPUCTUK BUPTYAJBHOI'O U P€aJbHOI0 06pa303
B nmpouecce MEKJIHNYHOCTHOIO BOCIIPUATHSA

Table

Results of comparative analysis of the characteristics of virtual and real images
in the process of interpersonal perception

Cpennue 3HaYEHUS U-
. | YpoBeHb craTu-
Kareropus KpUTepui N
" ” CTHYECKOM
XapaKTePUCTUK PeanbHblii | BupTryanabHblit Manna-
3HaYUMocCTH ()
o0pa3 o0pa3 Yuruun
ComuanbHoe i 4,30 3,73 375,000 0,261
dusnueckoe S 5,80 2,57 102,500 0,000
JesrenbHoe S 1,80 6,83 21,000 0,000
KommynukaTusHOe S1 1,17 2,63 225,500 0,001
MarepuanpHoe 2,30 2,93 372,000 0,241

AHanmu3 TONXYYEHHBIX XapaKTEPUCTHK
MIO3BOJISIET C/IETaTh BBIBOJ O HE3HAYMTENbHBIX
pasuYMsIX B BOCHPUATHH COLIMAIBHOTO KOM-
IIOHEHTa PEajbHOT0 U BUPTYaJIbHOI'O 0Opa3oB.
ConnanbHoe S conepKuT B cebe XapaKTepu-
CTUKH, KOTOpbIE, B MEPBYIO OYepellb, OTpaxa-
10T B3aMMOOTHOUICHHUSI CyOBEKTa U 00IIEeCTBA U
3aKJIIOYAeTCs B MHTEPAKTHUBHOM CTaTyce, Io-
JIO)KEHUU W POJM JIMYHOCTH B coluyme. Bup-
TyaJbHBII U peajbHbI 00pa3 JIMYHOCTU SBIIS-
IOTCSl TPAHCIATOPAMU JaHHBIX XapaKTEPUCTHUK.
ConuanbHbIil KOMIIOHEHT o0pa3a JIMYHOCTU
OTpaXkaeT IMOJIOKEHHE CYyObEeKTa B COLIMYME,
KOTOpOE€ B CBOIO Oyepeb BIUSET HA BCIO aK-
TUBHOCTb YEJIOBEKAa U B TOM YHCJIE HA MEXIINY-
HOCTHOE B3aumoJeiicteue. ColManbHble POH,
CTaTyCchbl M TOJOXEHUS YCBaMBAIOTCSA JIMYHO-
CTbIO BO BPEMs COLIMAIM3ALUU, 3aKPEILISIOTCS
B KOTHUTHBHBIX CTPYKTypax U (yHKIIHOHAIb-
HBIX MOJIEJIAX JTUYHOCTH, C IIOMOULIbIO0 KOTOPBIX
OH BBICTpaMBaeT CBOE B3aMMOJIEHCTBHE C 00-
miecTBoM. HesHaunTenbHOCTh paznuuuii 00b-
SCHSIETCSI PABHOMEPHBIM 00BEMOM CHUTHAJIOB U
uH(pOpMalNY, IPEJCTABICHHBIX B PEaIbHOM H
BUPTYyaJIbHOM 00pa3ax JTUYHOCTH.

dusndeckuii KOMIIOHEHT o0pasa JNYHO-
CTH COIJIaCHO JaHHBIM HCCIIEJOBaHMs HauOo-
Jiee BBIPAXKEH B peajlbHOM oOpa3e JUYHOCTH.

JlaHHBIN pe3ynbTaT MOXHO OOBSCHUTH TEM,
YTO XapaKTePUCTUKHU (U3NUYECKOro S B peab-
HOM IIPOCTPAHCTBE SIBIIAIOTCS HauOoisee 0-
CTYIHBIMH, HEXXEIU B BUPTYaIbHOM IIPOCTpPaH-
ctBe. Mudopmaius o BHENTHEM OOJIMKE HOCH-
TeJd B BUPTYAJIIbHOM IPOCTPAHCTBE COJEPIKUT-
cs B (poTo M BHIeooOpas3ax M B CBS3M CO CIe-
IM(UKON CTPYKTYphl NpeAcTaBieHus HuHpop-
Maluu B Npoduiie Mojab30BaTelNs HE SIBISETCA
OCHOBOM s oOpaza. dusnyeckoe, TenecHoe
IPUCYTCTBUE BUPTYaJbHOW JIMYHOCTU B IU(-
POBOM MPOCTPAHCTBE [JOJIrO€ BpEMs OTCYT-
CTBOBAJIM WJIM UMEIU HCKa)KEHHbIE BapHaHTHI
(poneBble UTPBI-CTPATETMH C BO3MOKHOCTBIO
co3faHus aBaTapa). JlaHHas cuUTyalus U3MEHU-
Jach nocie nosieieHus Instagram, cengu (poto
camoro ce0s) u cropuc (HeOoJbIINEe BUAECOPO-
JIMKHU, CHATBHIE B HACTOsIIEEe BPEMs 110 NMPUHIU-
ny 37ecb M ceifuac). HoBble BupTyaiabHbIE
IUIOINAJKUA M HMHCTPYMEHTBI, TaKUM 00pa3om,
CO3Ja0T BO3MOXKHOCTH B Oyaymiem ans Qop-
MHUPOBaHUS BUPTYAJIbHON TEJIECHOCTH IOJIb30-
BaTeNeil M pacuMpeHus uana3oHa Qusmnue-
CKOTO KOMIIOHEHTa B BHPTYaJIbHOM o00paze
au4HOCTH. HemanoBaxHyio pojb B JaHHOM
MPOLIECCE WrpaeT [OMOJHEHHAs pealbHOCTh,
KOTOpasi pacUIMpsET BUPTYAIbHYIO TEIECHOCTD.
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HestenpHoe S mpexncraBieHo B Oosee
MOJTHOM 00bEME B BUPTYaJIbHOM IPOCTPAHCTBE.
JlesaTenbHbIM KOMIIOHEHT 00pa3a JMYHOCTH CO-
JEepKUT B ceOe MHTEPECHI, 3aHATHS, YBICUCHUS
JMYHOCTH M MX oLeHKY. [locTynHocTs nHOpOp-
Maruu o nesaTenbHoM S 00ycioBieHa 0coOeH-
HOCTAMM  CTPYKTYPUPOBAaHMsSI  KOMIIO3MLIUU
BUpTyalibHOTO 00pa3a B MHTepHete. bonpmmn-
CTBO BHMPTY&JIbHBIX IIAT(GOPM MpeaycMarpu-
BAaIOT aBTOPHU3ALMIO CBOMX I10JIb30BaTENICH I1y-
TE€M 3aloJIHeHUs aHkeTsl. ColMaabHBIE CETH
MIO3BOJISIIOT O3HAKOMMTCS C HUHTEpecaMu U
B3TIAAMM  TIOJIB30BATENs IIYyTEM M3y4EHUs
OIUCATEIHHON YacTH MPOMUISA U CIOKHUTH CBOE
IIPEJICTAaBICHUE O BOCIIPUHUMAEMOM I10JIb30Ba-
TEne.

KoMMyHUKaTHBHBII KOMIIOHEHT oOpa3a
JUYHOCTH IO JIAaHHBIM HCCIIEZIOBAHUSA B
HauOoJIbIIEH CTENIEHH BOCIPUHUMAETCS B BUP-
TyaJlbHOM MpocTpaHcTBe. KoMMyHHKaTHBHOE
S oTpaxkaeT JIMYHOCTh KaK CyOBbeKTa OOLICHMS
¢ npyrumu JroapMu. [lomoOHBI pe3ynbTar
OOBsICHAETCSl TeM, YTO JUll TOro, 4yToOBI cle-
JaTh BBIBOABI O KOMMYHHKAaTUBHOM CTOpPOHE
o0pa3a B peabHOM IIPOCTPAHCTBE HEOOXOIUMO
HEKOTOpoe Bpems s obmieHus. BuprtyanbHoe

8,00

1

7,00 .0

6,00

4,00
3,00
2,00

1,00

<r

K€ TPOCTPAHCTBO IMO3BOJISIET CHIENATh BBIBOJIBI
0 KOMMYHHMKAaTHBHOM Sl IOJIb30BaTelisi, OCHO-
BBIBAsICh JIMIIb Ha KOJIMYECTBE JIPYy3ed M TOJ-
MUCYMKOB, PEUTHHre Mpoduiisi, MaHepe odiie-
HUSI B KOMMEHTAPHSIX, aKTUBHOCTH B CTOPHC.

Bocnpusitue MaTepuanbHOTO KOMITOHEH-
Ta 00pasa JIMYHOCTH, COTJIACHO IPOBEICHHOMY
UCCIICIOBAaHHIO, HE UMEET CYIIECTBEHHBIX pa3-
JUYUN B pEeaTbHOM M BHPTYAJIbHOM IMPOCTpPaH-
CTBax. DTO OOBACHSAETCS, MPEXIEe BCEro, J0-
CTYITHOCTBIO ¥ IPOCTOTON CUTHAIIOB-CTUMYJIOB,
OTBEUAIOIIUX 32 IAHHBI KOMIIOHEHT 00pasa.

Kpome 310, BaXHBIM pe3yJIbTaTOM JIaH-
HOTO MCCIIE/IOBAaHHSI CTAJIO BBIICICHUE OTAEIb-
HOT'O KOMITOHEHTa 00pa3a JIMYHOCTH, MIPHUCYIIE-
IO TOJIBKO BUPTYaJbHOMY IPOCTpaHCTBY. Bup-
TyajbHOE S BKITIOYaeT B ceOsl XapaKTEPUCTHKH,
KOTOpBIE TMPHCYIIH BHUPTyaJIbHOMY 00pasy
JIMYHOCTU M HAXOJST CBOC MPOSIBICHHE B BHUP-
TyaJIbHOM aKTHBHOCTH, B CHCHH(PUIHOCTH
(dbopMHpOBaHUs JAHHOTO KOMIIOHEHTa 00pasa
andHocTH (puc. 3). Bupryansnoe S onpenens-
€T CTENEHb MPUHATHS BUPTYaJIbHOTO MHpa Kak
MPOCTPAHCTBA JUIsl CYLIECTBOBaHMS (PKM3HEH-
HOTO TMPOCTPAHCTBA), HJICHTH(PHUKAIHUIO CceOs
KaK MPEJICTABUTEINS CETEBOM KYIbTYPHI.

EERN

leatensHoe

0,00

CoupaneHoe A Tu3myeckoe A HommyHukaTweHoe MatepwancHoe 3 BupTyanoHoe A

B PeansHei obpas BHpTYanbHbIA 06pas
Puc. 3. Ocobennoctu BBIPAXKCHHOCTU KOMIIOHCHTOB PCAJIbHOI'O U BUPTYAJILHOT'O O6p8.30B JJMYHOCTHU
B MPOLIECCE COLIMATIBHOM MEepUENIUU
Fig. 3. Peculiarities of expression of components of real and virtual images of personality
in the process of social perception
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3aksouenune (Conclusions). Bupryais-
HOE IPOCTPAHCTBO BBICTPAMBAET COBEPLICHHO
HOBBIE 3aKOHBI MEXIMYHOCTHOIO B3aMMOJEH-
CTBUS, 3aTparuBasi TaKXe IMPOLECChl COLUAIIb-
HOW NepLeniuy, KOTOPbIE SBISIOTCS HEOThEM-
nemoil ux yacthio. HarnsgHo-oOpasHoe oTpa-
KEHHe CyObeKTaMM B3aUMOJCHCTBUSA YT
Jpyra B BUPTyaJbHOM IPOCTPAHCTBE MPHOOpe-
TaeT psijl XapaKTEePHBIX 4epT, KOTOPbIE B 3HAUU-
TEJIbHOM CTENEeHM BIUSIOT HA pe3yibTar U 3¢-
(EeKTUBHOCTh COLIMAJILHOIO B3aUMOJICHCTBUS U
COLIMAJIbHOTO ITO3HAHUS.

AHanu3 ¥ MHTEpIpeTanus: BUPTYaIbHOTO
o0pasa IMPOUCXOJUT MYTEeM HEMOCPEICTBEHHO-
ro, HarJsAHO-00pa3HOro, 4YyBCTBEHHOIO0 OTpa-
KEHHSI CUTHAJIOB-CUMBOJIOB, KOTOphIE (hopmHu-
pYIOT 00pa3 JIMYHOCTU. [[aHHbBIE CUTHANIBI CUM-
BOJIBI TIPEOOPa3yIOTCs yTeM 0000IIeHUs U OT-
6opa MH(pOpMaAIUK C MMOMOIIBIO KOTHUTHBHBIX
MPOIIECCOB  BBICTpamBasi OOLIYI0  KapTHUHY
BHEIIIHEro 00JIMKa M XapaKTepUCTUK BbIpa3u-
TEJIBHOIO MOBEJIECHUS NapTHEPA MO0 B3aUMOJEH-
CTBHMIO, KOTOpble (OPMUPYIOT peaJbHbI U
BUPTYaJIbHBINA 00pa3bl TMYHOCTH.

JlaHHO€ HcCileJOBaHUE MO3BOJMIO Clie-
JaTh pAJ CAEAYIOUX 3aKIT0YEHUN:

— IPUCYTCTBYET CYIIECTBEHHAs CBA3b
MEX]y MPOLECCAMU COLMAIBLHOIO BOCHPUSATHS
cyOBbeKTaMH APYT JIpyra U BUPTyaJIbHBIM 00pa-
30M JIMYHOCTH, KaK HOCUTENIeM HH(pOpMaIH O
napTHEpe MO B3aUMOJEHCTBHUIO, KOTOpas o0y-
CIIOBJIEHA Bce OOJIBIIMM IpeodialaHueM BUp-
TyaJbHOTO B3aUMOJICHCTBUS HaJl pEaIbHBIM;

— B BHUPTYaJbHOM IPOCTPAHCTBE MpO-
LIECChl U MEXaHMU3MBbI, CBSI3aHHBIE C COIMAJIb-
HOUM Tepleniuei, UMEIT psJl 0COOCHHOCTEM,
KOTOpBbIE CBA3aHbI co cnenndukoit popm B3au-
MOJIEHCTBUS, CIOCOOAMH CTPYKTYPUPOBAHUS U
npeacTaBiIeHus o0pas3a JMYHOCTH;

— BUPTYaJbHBIA 00pa3 JTUYHOCTH 3aHH-
MaeT BaKHOE MECTO B IIPOLECCaX COLUAIBHOIO
B3aMMOJICHCTBHS B COBPEMEHHOM MUE;

— BUPTyaJbHBIH 00pa3 JHMYHOCTH CO-
JEepKUT B ce0e KOMIIOHEHTHI, KOTOPbIE Xapak-
TEpPHBl U peajbHOMY 00pa3y, OJHAKO CTENEHb
JTOCTYITHOCTH U COJEPXKATEIbHOCTH JIaHHBIX
KOMIIOHEHTOB TIPY COIMAIIBHOW TEPUENIHH
UMeEeT Pl CYIIECTBEHHBIX OTIMYUI;

— BUPTYaJbHBIA 00pa3 JUYHOCTH B OT-
JMYUU OT PEATHbHOTO COAEPKUT B cebe KOMIIO-
HEHT, KOTOPBIi 00yCIIOBIJIEH Crienn(UKON BHUP-
TyaJbHOTO IPOCTPAHCTBA M COJCPXKHUT B cede
cioil  mH(OpMAaIUK, ONKMCHIBAIOIICH aKTHB-
HOCTh M OCOOEHHOCTH BHPTYAJIbHOTO Sl MOJb-
30BaTelIsl.

Teoperuueckasi 3HAUUMOCTh JJAHHOTO HUC-
CJIEJIOBaHUSl 3aKJIIOYACTCI B PACCMOTPEHHUH
(eHOMEHa «BUPTYaAIbHBI 00pa3 JTUYHOCTH
KaK KOHCTPYKIIMH, BKJIFOYaronieii B ceOs WH-
dbopMaIio 0 JMYHOCTH W CIOCOOCTBYIOIICH
YCIICIITHOMY B3aUMO/ICHCTBHIO JIFOJICH B COBpe-
MEHHOM HH(OPMALMOHHOM MHpE, a TaKKe B
BBISIBIICHUH OCOOCHHOCTEH MEXKIMYHOCTHOTO
BOCIIPUSATHS B BUPTYaJbHOM IPOCTPAHCTBE.
JanbHelinee u3yyeHrue 0COOEHHOCTEN JaHHOTO
nporiecca Mmo3BoJsAT 0ojiee NeTabHO PacCMOT-
pETh «BHPTYaJbHBIH 00pa3 JTUYHOCTUY», & TaK-
)K€ BBIICIHUTH €ro ICUXOJOTMYECKHE XapaKTe-
PHCTHKH U 3aKOHOMEPHOCTH (POPMUPOBAHUSI.
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