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Abstract. The scientific article explores the mechanisms of psychological training of
teachers in professional activities related to the training of gifted children usingthe con-
tent-analysis method. The article is aimed at identifying the categories of analysis, the
calcilation of their indicators, as well as the amount of each type of speech in each of
the five-day sessions. In the course of the content analysis, four groups of categories
were identified. The first group of the category expresses psychological concepts,
changes in the personality of the teacher as a subject of pedagogical activity and com-
munication, the results of psychological training. In the second group of the category,
the teacher assessed various aspects of the training process of the facilitator or personal
training activity. The third group in the category covered teachers' opinions about the
course at the end of the session. The fourth group includes non-differentiated expres-
sions. The division of labor into each category and its indicators were considered. In the
first stage of the course, both theoretical and practical part of the analysis of the sub-
group categories of the four groups was carried out, the results were summarized and re-
flected in the tables and diagrams. The second phase of the course was conducted after
the classes, and materials on the development of students' creative activity and the ap-
plication of technology were obtained. The content analysis method was used in the ex-
periment. Two main category groups have been identified in the application of content
analysis. In the first group of categories psychological concepts are expressed. Some
changes in the personality of the teacher as a subject of communication and pedagogical
activity, as well as the results of training were characterized. In group Il of the catego-
ries, the teacher's assessment of various aspects of personal learning activities and the
“Process” group are presented. Quantitative and qualitative characteristics of the group
categories indicated in the study (daily classes) are given in the research. At the end of
the research, the author concludes that innovative processes in the modern education
system require the teacher to improve his/her professional activity not only at the level
of its methods and mechanisms, but also at the level of orientation and wealth values.
Keywords: content analysis method; orientation; mechanisms of psychological prepara-
tion; subjective criteria; creative activity.
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AHHoTauusi. B Hacrosimee BpeMsi 0COOBII MHTEpEC BBI3BIBAET PACCMOTPEHHE MeXa-
HU3MOB IICHXOJIOTMYECKON NOJATrOTOBKU IEJAaroroB K Npo(ecCHOHAIBHOW JesTeabHO-
CTH, CBSI3aHHOU ¢ 00yYeHHEM TaJaHTIUBBIX JIETEH C MOMOIIBIO0 KOHTEHT-aHanu3a. Lenn
CTaThbU COCTOUT B OIPEJICIICHUHU KAaTeropuil aHanu3a, pacueThl UX MOKa3aTesei, a Takxke
KOJIMYCCTBA PCUYH KaXXJ0r0 TUIIa BO BPCMS IMATHUAHCBHBIX ceccuil. B PE3YJIbTATC B XOAC
KOHTEHT-aHaIM3a ObUIN OIpeleNIeHbl YeThIpe rpymnbl kateropuil. Ilepsas rpymnmna kare-
rOpyuHr BBIPAKACT MCUXOJOTMYCCKHUEC KOHUCHIUU, PE3YIbTAThI IICUXOJOTNYCCKOro TpC-
HUHra, U3MEHEHUs JTMYHOCTH YUYMTeNs Kak CyOBbeKTa MeJaroruuyeckon AesTeNbHOCTH U
oOmenusi. Bo BTopoii rpymie KaTeropun co CTOPOHBI YUHUTEINs OblIa MPOBEICHA OIICHKA
pa3IUYHBIX ACMEKTOB Yy4eOHOro mpouecca (pacuianTaTropa WIN JUYHYIO YYeOHYIO Jaes-
TEIBHOCTh. TpeThsl TpyNma B 3TOH KaTeropuu ObLIa MOCBSIICHA MHEHUSM yYUTEICH O
Kypce B KOHIE 3aHATHs. UeTBepTas rpymna KaTeropuy BKIIIOYAeT HEPa3JINYMMBbIE BbI-
paxeHnus. PaccMOTpeHO paszeneHue Tpya B KaXJA0W KaTeropuu M ee nokasarenu. Ha
MEPBOM JTarne Kypca, Kak B TEOPETUYECKOH, TaK U B MPAKTUYECKON 4acTH, ObLI IpoBe-
JIeH aHaJIW3 KaTeropuil MOArpyNN U3 YEThIpEX TPYII, MOJyYE€HHbIE PE3yJbTaThl ObLIN
MOJIBEICHBI M OTPaXKeHbI B TaOIMILAX U B cxemax. BTopoil sTam Kypca ObUT MpOBECH
IOCJIE 3aHATHH U OBLIH MOJIYYCHBI MaT€pHUajbl 110 PA3BUTHUIO TBOp‘ICCKOﬁ AKTUBHOCTH
CTYACHTOB M 10 NPUMEHEHHIO TEXHOJIOTHH. B sKcnepuMeHTe HCHOIb30BajICs METO.
KOHTEHT-aHaIu3a. /[Be OCHOBHBbIE KAaTErOpUM ObUIM ONpEAENICHbl B MPUIOKEHUH KOH-
TeHT-aHaJIn3a. B mepBoil rpymnmne kareropuil BeIpaXKeHbI ICUXOJIOTHYECKHE KOHIEMIINY,
O0XapaKTCPU30BaHbI PC3YJIbTAThI O6y‘-IeHI/I$I U U3MCHCHUSA JIMYHOCTHU YUHUTCIII KaK Cy6’b-
€KTa KOMMYHHUKaTUBHO-TIEJarOrMYEeCKOl JIeATeIbHOCTU. Bo BTOpO# rpymme kaTeropui
CO CTOPOHBI YUHUTENsl ObUIN MPENCTABICHBI OLEHKN PA3IMYHbIX aCIIEKTOB JIUYHOHN yueo-
HOMW aearenbHOCTH U rpynnsl «IIporece». B uccnenoBannu npuBeseHbl KOIUYECTBEH-
HBIC U KAYCCTBCHHLIC XapPAKTCPUCTHUKU T'PYHIIOBBIX KaTeI‘Opl/If/'I, YKa3aHHBIX B UCCJICI0-
BaHUM (eXeIHEeBHbIE 3aHATHs). B KOHIIE uccienoBaHus aBTOP MPUXOIUT K BBIBOAY, YTO
MHHOBAIIMOHHBIE ITPOLIECCH] B COBPEMEHHOM crcTeMe 00pa30BaHUs TPEOYIOT OT YUUTENs
COBEpPILEHCTBOBAHMSI CBOEH MpO(ecCHOHATBHON AEATENbHOCTH HE TOJBKO Ha YpPOBHE
€ro METOJA0B 1 MCXaHN3MOB, HO U Ha YPOBHC ICHHOCTHBIX OpHCHTaHHfI 1 OOraTCTB.
KiroueBble c10Ba: METOJ] KOHTEHT-aHAJIN3a; OPUEHTALUS; MEXaHU3MBbI IICUXOJIOTHYe-
CKOit IIOATOTOBKH, Cy6”I)GKTI/IBHI)I€ KpUTCPUH; TBOPUYCCKAA ACATCIIbHOCTD.
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Nudopmanus niasa uurupoBanms: ['yceiinoBa 3.H. DxcnepuMeHTanbHOE UCCIEA0BA-
HUE TICUXOJIOTHYECKUX MEXaHHW3MOB IMOATOTOBKH YYHTENEeH B UX MpodeccHoHaIbHON
NeSATEeTLHOCTH, CBA3AHHBIX ¢ 00yYeHHEM ofapeHHBIX neTel / Hayunsiii pesynbrar. [le-
naroruka u rncuxosorus oopazosanus. 2020. T.6. Ne2. C. 74-93. DOI: 10.18413/2313-

8971-2020-6-2-0-8.

Introduction. The problem of talent in
modern times is directly related to the rapidly
changing new conditions and requirements in
the world. According to the research scientist
A.l. Savenkov, “In the system of reconstruc-
tion, the content of education is not in words,
but it is necessary to solve problems at work, to
individualize training (Savenkov, 2000: 107).
A.K. Markova considers pedagogical activity
as one of the components that form the basis of
a teacher's professional competence, defines it
as a teacher's professional activity, in which
tasks are performed in training and education
with the help of various means of influence
(Markova, 2004: 252). A.A. Alizadeh takes in-
dividualization as one of the main conditions in
the work of a teacher with gifted students and
notes two forms of individual work with them:
a) the student's work with the teacher, b) the
student's work with sources of knowledge
(Alizade, 2005).

Research on teachers' psychological
training mechanisms in their professional activ-
ity related to training of gifted children were
carried out with the help of content-analysis
method. At this stage of the study, the catego-
ries of analysis were identified, their indicators
were calculated, as well as the amount of each
type of speech in each of the five-day sessions.
In the first phase of the training course, each
participant (106 people) was asked daily “What
has changed for me in today's session?” The
report on the topic was heard and notes were
made.

Main Part. In the course of content anal-
ysis, four groups of categories were identified.
The first group of the category expresses psy-
chological concepts, changes in the personality
of the teacher as a subject of pedagogical activ-
ity and communication, and the results of psy-
chological training. That is why this group is
called "Result". In the second group of the cat-
egory, the teacher evaluates various aspects of

the training process of the facilitator or person-
al training activity. This group is called Pro-
cess. The third group of categories covers
teachers' opinions about the course at the end of
the session. That is why this group was called
"Course". The fourth group of the category in-
cludes undifferentiated expressions. That is
why the group was called the "Indifferent"
group.

In the first stage of the learning experi-
ment, a quantitative and qualitative analysis of
the results was conducted for each of the con-
tent analysis categories (“Result”, “Process”,
“Course”, “Indistinguishable”).

Eleven categories are included in the
"Result" group. The first seven categories re-
flect emerging forms, while the others reflect
changes in the structure of the teacher's person-
ality.

Let's look at the division of labor in each
category and its indicators:

1. Knowledge — an indicator of achieving
new content, regardless of the expression of the
subject's attitude:

- Increasing the amount of knowledge: ("
got a lot of information”, "I realized my new
creative potential”, "I got the necessary
knowledge about gifted children™);

- Lack of attitude to the content, the de-
sire to think again: ("I still do not understand
what | was able to get, what | did not have", "I
have no idea how to gain new knowledge", "I
will re-analyze the material for myself in the
future").

2. Positive subjective attitude to the con-
tent — an indicator of personal perception of the
content of the lesson: — Positive assessment of
the content of knowledge on the criteria of im-
portance: ("Because theoretical information is
important to me, | listened to them consistent-
ly", "'l gained valuable practical knowledge"); —
Positive assessment of the content of
knowledge on the criteria of interest: ("I tried to
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learn something new and interesting for me",
learned a lot of interesting things in the
course™); — Confession of the answers to the
questions: ("I found the answers to my ques-
tions in the deepest corner of my heart”, "I got
the answers to the questions that bothered me
the most since my student years");

3. Negative subjective attitude to the con-
tent — an indicator of personal rejection of the
content of the lessons: — Significance criteria:
("I think that there is no need to dwell on the
information known to everyone for a long
time"”, "I think that the first part of the lesson
should be more specific. We are already famil-
iar with the given materials, not terminology™);
— Confession of disagreement with the content
in the previous point of view formula: ("l agree
with some cases, | do not agree with others at
all", "Sometimes difficult questions show
themselves, but they are easy to accept"”, "I will
always confirm that every child is gifted", “I do
not see a clear boundary between childhood
and adolescence”);

4. Subjective attitude to the protection of
technologies and the development of creative
activity of students, as well as the indicator of
specific technologies on the criteria of positive
evaluation of technologies:

— Significance: ("You were able to cor-
rectly identify the direction and give a clear
explanation of the material that is important to
us", "A clear, complete and clear picture was
obtained. Misunderstandings were eliminated.
Today | clarified the following formula for my-
self:" Criticism is not looking for shortcomings,
it is a search for more interesting and promising
development ™;" I am a family, emotional and
child-loving person. | think this topic is closer
to my character. I think it will be easier for me
in practice ");

— Emotionality: ("l was very impressed
by the materials related to the teacher's reac-
tion", "I liked the method of work" Problem
Dialogue™, "I am grateful to you and I will use
these materials in my work experience");

5. Persuasion — indicators of the need for
independent results:

— Do not work with gifted children and
support them or develop their creative activi-

ties: ("1 come to the conclusion that gifted chil-
dren must be helped. It is important to identify

and develop their creative abilities™; "l was
convinced that only I should work with gifted
children™);

— To apply specific technologies in terms
of effectiveness: (“Listen patiently to all ques-
tions and give them specialized answers if pos-
sible”; "The course helped me to be confident
in their work with gifted children. It also taught
me to use special methods and techniques. Of
course. "l preferred the ‘problem dialogue'
method," "I have come to the conclusion that it
IS more important to study the problem, even if
it is difficult. This is where both | and my stu-
dents feel satisfied");

— Work on yourself: ("In today's training
| realized that I still have a lot to worry about.
It's not enough to know. You have to feel in
that situation, or it is impossible to work with-
out it"; I realized that in the first days you have
to try, make mistakes. You should be happy for
a small success, you should not be discouraged
by failure. Therefore, you should be more self-
educated.

6. Learning motives and indicators of
motivation for learning activities: — Motivation
to participate in the lessons, to learn the prob-
lems of talent and creativity: ("I will participate
in the lesson with great pleasure™; "I want to
know more in order to help gifted children and
parents™; "l feel a great need to learn this prob-
lem. I want to , to expand the acquired
knowledge and use them on the spot in peda-
gogical activity ”); — Increased interest in the
problems of talent and creativity: ("l have nev-
er been specifically involved in the problems of
talent and creativity, but | knew about the ex-
istence of such children”; "After today's train-
ing | became very interested in this topic and it
excited me" ; "My attitude to the lessons
changed, they aroused great enthusiasm and
interest in me"); — Questions about working
with gifted children: ("Listening to the course, I
had a lot of questions and I would like to get
answers to them"; "Many questions arose in the
class:" How to work with gifted children in the
classroom? ").
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7. Occupational motives — an indicator of
the desire to act in the professional field: — to
work: ("After this course, | have a great desire
to go to children and parents with great enthu-
siasm, energy, to be a good mother and teach-
er"; "l have such an idea, but why and how to
start work after the holidays?"); — working with
gifted children: ("This course increased my de-
sire to be active in relation to gifted children™;
"From now on | will try to help more gifted
children™); — to apply specific technologies: ("l
would like to preserve creativity in children™; "I
try to answer all children's questions correctly™;
"My dream is never to give children a negative
assessment™, "I will teach parents to be creative
in their children's activities let them react cor-
rectly”, "I have a desire to use problem-based
learning in my work"); — to apply theoretical
knowledge in practice: ("l will try to follow
these recommendations in your lessons and in
extracurricular activities™; "If 1 can help a gift-
ed child, it means that what you said is not in
vain"; apply in practice ”’); — Improving per-
sonal activity and communication: ("My desire
to develop methodological skills and habits has
shown itself"; "My desire to work better has
increased").

8. Views — an indicator of changes in tal-
ent and creativity in the following areas: — Dif-
ferentiation and systematization, different in-
terpretation of the concepts of "prodigy", "abil-
ity", "talent” and "creativity": | am beginning to
form notions about creativity ”’); — Achieving a
scientific basis: ("My intuitive position is that
all children are different, which is scientifically
proven™; "Now | can scientifically substantiate
my views"); — Review: ("As a result of persua-
sions, | have changed the assessment of crea-

tive activities of gifted children”; "I do not
agree with the idea that" all children are born
gifted ).

9. Indicators of reconsideration of talent
and creativity problems on the criteria of im-

portance: — Subjective attitude to the problems
of the course: ("In today's lesson | learned
about the problems for myself, although they
were not so important for me before"; the con-
cepts of "talent”, "prodigy" and "ability" are
associated. | felt the need to obtain additional
information, both theoretically and practical-
ly”).

10. Subjective attitude within the person
— an indicator of re-evaluation of personal pro-
fessional activity and communication:

— Re-evaluation: (“Attitude to my work
has changed, | have reconsidered myself and
my teaching career on the one hand. Now | am
convinced that it will not be difficult for me to
work with gifted children™);

— Increased understanding and confi-
dence: ("Increased confidence in my classmates
at school and my son in the family, distrust and
pessimism were eliminated”, "Materials that
help to develop my creative abilities once again
confirmed the correctness of my behavior");

— Perception of shortcomings, self-
criticism: ("l already know how to approach
children's questions”; "Now 1 think that | have
not always been able to keep my bad mood and
anxiety away from a lot of questions. | did not
know how to discourage children with this.” "It
is already clear that the main reason for my dis-
satisfaction with the lessons is the lack of sci-
entific creativity and pedagogical activity").

11. Indicators of interpersonal subjective
attitude: — re-evaluation of children's behavior
("1 feel the need to re-understand my students";
"I now treat my students differently at school
and my son at home", "My positive attitude to-
wards children shows a positive effect on their
behavior").

Table 1 shows the quality characteristics
of the “Result” group categories in the five-day
training course:
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Table 1
Quality characteristics of the “Result” group categories
Categories of the"'Result" group
: . Quantity by days

Categories and indicators I T 1T v v
1. Knowledge: 18 22 4 8 6
- increase the volume of knowledge 13 19 3 6 6
- lack of attitude to the content 5 3 1 2 -
2. Positive subjective attitude to the content: 10 11 14 15 6
- the content of knowledge on the criteria of importance 5 5 5 9 3
- positive assessment of the content of knowledge on the 4 2 5 5 2
criteria of interest positive evaluation
- Confession of the answers to the questions 4 4 4 1 1
3. Negative subjective attitude to the content: 7 4 2 3 -
- significance criteria 4 2 - 3 -
- agree with the content of the previous point of view 3 2 2 - -
formula confession of non-existence
4. Subjective attitude to the protection of technologies and 1 1 25 26 31
the development of creative activity of students:
- Significance 1 1 16 19 26
- emotionality - - 9 7 5
5. Persuasion if necessary: 4 3 14 8 19
- work with talented people 3 1 3 1 12
- to apply technologies 1 2 5 4 5
- to work on yourself - - 6 3 2
6. Motives for training and motivation for learning activi- 33 22 4 1 -
ties:
- Motivation, talent and creativity to participate in train- 14 3 - - -
ings and to study health problems
- interest in talent and creativity problems 12 7 3 1 -
- Questions about working with talented children 7 12 1 - -
7. Professional motives: 4 4 17 29 35
- work - - 1 5 8
- work with talented children - 1 - 1 6
- to apply specific technologies - 1 3 11 5
- to apply theoretical knowledge in practice 2 2 8 6 13
- Improving personal activity and communication 2 - 5 6 3
8. Views: 19 43 - 1 1
- differentiation and systematization 14 9 - - 1
- justification 2 25 - - -
- review 3 9 - 1 -
9. Attitude to the problems of the course: 23 8 - - -
10. Subjective interpersonal relationships: 2 4 26 17 11
- Re-evaluation - 2 10 2 5
- Increased understanding and confidence - 2 8 8 5
- Perception of shortcomings, self-criticism 2 - 8 7 1
11. Interpersonal subjective relations: 2 5 1 1 3
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In Table 1, let's consider the indicators of
the quality characteristics of the categories of
the “Result” group: Indicator in the
“Knowledge” category: I day — 18 points (“in-
crease of knowledge” — 13 points, “lack of atti-
tude to content” — 5 points); 1l day — 22 points
(“increase of knowledge” — 19 points, “lack of
attitude to content” — 3 points); Day Il — 4
points (“increasing the amount of knowledge”
— 3 points, “lack of attitude to the content” — 1
point); Day IV — 8 points ("increasing the
amount of knowledge™ — 6 points, "lack of atti-
tude to the content” — 2 points); Day 5 — 6
points (“increase in the volume of knowledge"
— 6 points, no points in the "lack of attitude to
the content™.

Indicator in the category “Positive sub-
jective attitude to the content”: I day — 10
points (“positive assessment of the content of
knowledge on the criteria of importance” — 5
points, “positive assessment of the content of
knowledge on the criteria of interest” — 4
points, “recognition of answers to questions” —
4 points; Day 2 — 11 points ("Positive assess-
ment of the content of knowledge on the crite-
ria of importance” — 5 points, "Positive assess-
ment of the content of knowledge on the crite-
ria of interest"” — 2 points, "Confession of an-
swers to questions” — 4 points); Day 3 — 14
points ("On the criteria of importance™ Positive
assessment of the content of knowledge - 5
points,” Positive assessment of the content of
knowledge on the criteria of interest”™ 5
points,”“ Confession of answers to questions -
4 points); IV day — 15 points (“ Positive as-
sessment of the content of knowledge on the
criteria of importance - 9 points,” Criteria of
interest knowledge on n positive assessment of
the content "-5 points”, "recognition of the an-
swers to the questions™ -1 point); V day -6
points (“positive assessment of the content of
knowledge on the criteria of importance” — 3
points, "positive assessment of the content of
knowledge on the criteria of interest” -2 points,
" Confession of answers -1 point).

Indicator in the category “Negative sub-
jective attitude to the content” — Day 1-7
points (“Significance criteria” — 4 points, “Con-
fession of disagreement with the content in the

previous point of view formula” — 3 points),
Day Il — 4 points (“Significance criteria” — 2
points, "Confession of disagreement with the
content of the previous point of view formula"
— 2 points), Il day -2 points (no points were
recorded in the "significance criteria”, "Confes-
sion of disagreement with the content of the
previous point of view formula” — 2 points), 1V
day -3 points (" Significance criteria” — 3
points,“ Confession of disagreement with the
content in the previous point of view formula
”(no points were recorded), no score was rec-
orded on the 5th day.

Indicator in the category “Subjective atti-
tude to the protection of technologies and de-
velopment of creative activity of students™: I
day-1 point (“significance” -1 point, “emotion-
al” no point was recorded); Day II -1 point
("significance” -1 point, “emotionality” no
score was recorded); Day Il — 25 points (*'sig-
nificance” — 16 points, "emotionality” — 9
points), Day IV — 26 points (“significance" — 19
points, "emotionality” — 7 points), Day 5 — 31
points (“significance” — 16 points, “"emotionali-
ty" -9 points) were recorded.

Indicator in the category “Convincing if
necessary”: Day 1 — 4 points (“working with
gifted people” — 3 points, “applying technolo-
gies” — 1 point, “working on yourself” — no
points); Day 2 — 3 points (“working with gift-
ed" — 1 point, "applying technology" — 2 points,
"working on yourself" — no points were record-
ed); Il day -14 points (“Working with gifted
people” — 3 points, “applying technologies” — 5
points, “working on yourself” — 6 points); Day
IV — 8 points ("working with gifted" — 1 point,
"applying technology" — 4 points, "working on
yourself' — 3 points); Day 5 — 19 points
("working with talents" — 12 points, "applying
technologies" — 5 points, "working on yourself"
— 2 points).

Indicator in the category "Learning mo-
tives and motivation of learning activities™:
Day 1 — 33 points ("Motivation to participate in
lessons, learning the problems of talent and
creativity" -14 points, "Interest in talent and
creativity" -12 points, "Questions about work-
ing with gifted children™ -7 points ); Day Il —
22 points ("Motivation to participate in classes,
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learning the problems of talent and creativity" —
3 points, "Interest in talent and creativity" — 7
points, "Questions about working with gifted
children" — 12 points); 11l day — 4 points (“Mo-
tivation to participate in classes, study of talent
and creativity problems” did not score, “interest
in talent and creativity problems” — 3 points,
“Questions about working with gifted children”
— 1 point); Day IV — 1 point ("interest in talent
and creativity" — 1 point, "desire to participate
in lessons, learning the problems of talent and
creativity" and "Questions about working with
gifted children” — no points were recorded.

Indicator in the category "Professional
motives™: Day 1 — 4 points ("work™, "work with
gifted children", "application of specific tech-
nologies” — no score, "application of theoretical
knowledge in practice” — 2 points, "personal
activity and communication improvement -2
points); Day 2 — 4 points ("working with gifted
children” — 1 point, "applying specific technol-
ogies" — 1 point, "applying theoretical
knowledge to practice™ — 2 points, "improving
personal activity and communication” and
"working" — no points were recorded ); Day 3 —
17 points ("work™ — 1 point, "application of
specific technologies” — 3 points, "application
of theoretical knowledge in practice” — 8
points, "improvement of personal activity and
communication” — 5 points, "work with gifted
children™ one point was not recorded); IV day —
29 points (work "- 5 points,” work with gifted
children "- 1 point,” application of specific
technologies "- 11 points,"” application of theo-
retical knowledge in practice "- 6 points,” im-
provement of personal activity and communica-
tion "- 6 points); Day 5 — 35 points ("work™ — 8
points, "work with gifted children™ — 6 points,
"application of specific technologies” — 5
points, "application of theoretical knowledge in
practice™ — 13 points, "improvement of person-
al activity and communication™ — 3 points) was
obtained.

Indicator in the category “Views”: I day —
19 points (“differentiation and systematization”
-14 points, “justification” -2 points, “review” -3
points); II day 43 points (“differentiation and
systematization” — 9 points, “justification ”- 25
points,”“ review - 9 points); No points were

recorded on day Ill; On day IV, no indicator
was recorded in the “knowledge” category, on-
ly on day IV — 1 point was recorded in the “re-
view”.

Indicator in the category "Attitude to the
problems of the course™: | day — 23 points, Il
day — 8 points, IlI-IV-V days no points were
registered.

Indicator in the category “Subjective in-
terpersonal relationships”: Day 1 — 2 points (no
points were recorded in “new assessment” and
“increased awareness and confidence”, only 2
points in ‘“awareness of shortcomings, self-
criticism”). Day 2 — 4 points ("re-evaluation” —
2 points and “increased awareness and confi-
dence" — 2 points, "awareness of shortcomings,
self-criticism™ — no points). Day Il — 26 points
("re-evaluation” — 10 points and "increased
awareness and confidence” — 8 points, "aware-
ness of shortcomings, self-criticism” — 8
points). Day 4 — 17 points ("revaluation” — 2
points and "increase in awareness and confi-
dence" — 8 points, "awareness of shortcomings,
self-criticism”™ — 7 points), day 5 — "points"
("revaluation” — 5 points and "increase in
awareness and confidence"” — 5 points, "Percep-
tion of shortcomings, self-criticism™ — 1 point).

In the category "Interpersonal subjective
relations™ the indicator was registered: | day — 2
points, Il day — 5 points, 11l day — 1 point, IV
day — 1 point, V day — 3 points.

There are five categories in the Process
group. This group presents teachers' assess-
ments of various aspects of the training pro-
cess. Let's look at these categories and their
indicators

| — Evaluation of training activities.

1. Positive score on the criteria: — inter-
est: (“It was interesting for me”, “Classes were
interesting, attractive”); — easy to master: ("Un-
like before, today's training was easy for me";
"Today's training was too easy for me"); —
comprehension: ("Everything was clear and
understandable to me", "Knowledge was inter-
preted in an understandable and open way"); —
environment: (“It was a favorable and healthy
environment”); -emotional: ("l felt great satis-
faction from the lessons, | am in a very good
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mood", "l liked this day very much”, "I am
grateful to the lecturer for the lessons");

2. Negative score on the criteria: — inter-
est: ("Today's lesson is very interesting™); —
easy to master ("It's the hardest training day");
— understanding ("I do not understand every-
thing"); — environment ("It is very difficult to
work in a bad environment, at a low level of
mental development™); — emotional ("The situa-
tion is very difficult, you do not even want to
continue working™).

Il — Positive assessment of the lecturer on
the criteria:

- Professionalism ("The training was held
at a high scientific and emotional level");

- Emotional: ("You have made a great
impression on me not only as an attractive per-
son, but also as an intellectual”; "I bow before
the great work done and the personal qualities
of the lecturer").

I11- Positive assessment of the lecturer's
professional activity with the audience on the
criteria: — guarantee of interests: ("The teacher
spoke interesting, lively and attractive”, "He
was the only lecturer who gave a clear and un-
derstandable explanation of talent. Although I
read books on this topic, | did not understand
everything and did not accept everything”; I
think that classes are held there”); — emotional:
("1 liked the fact that the head of the class in-
troduced himself patiently and discreetly. Such
teachers are very much needed in the school”;
"It is always important for teachers to learn and
teach”); — The combination of the two: ("It's
nice to listen to a lecturer with a choleric tem-
perament, because it both inspires and attracts
people”; "I really liked the course of the lec-
ture, because the comments were consistent™).

IV — Development of creative activity
and evaluation of technologies applied by the
lecturer (type of communication, problem-
dialogic type of training).

1. Positive score on the criteria:

— Ensuring interest: (easy mastering / un-
derstanding / environment (“I was very inter-

ested in such problem-based learning, I would
also like to deal with the problem of gifted
children”; “Problem-based dialogue” helps to
master new information ”; Informal communi-
cation "Tasks and problems clarify the theoreti-
cal part of the lessons with examples, motivate
to understand the rules emotionally™);

— Emotional: (“I was impressed by the
lecturer's explanation of the materials™; “I liked
the way the materials were interpreted”);

— Both together: ("A fairly light explana-
tion of difficult materials, the skill of the lec-
turer, his/her ability to communicate closely
with the audience, at the end of the lesson in-
creased our interest in working with gifted
children”; "I liked the behavior in the class-
room"; | was especially impressed by the lec-
turer's willingness to communicate with the au-
dience. ”

2. Negative attitude: (“Where are you
taking us? You didn't tell us, how do you ask
creative questions?”);

V — Positive score on the criteria:

— Ensuring simple mastering: / compre-
hension (“Logical and schematic construction
of lessons helps us to master the materials
well”; “Materials using tables and diagrams
make the lesson easier and clearer”);

— Emotional: ("I was impressed by the
consistent and logical approach to the materi-
als”, "I liked the consistent and accurate inter-
pretation of my materials");

— Both in knowledge: ("'l understood a lot
from numerous repetitions and the results of
your training”; "It is useful to use specific
schemes at work, | will try to use this meth-
od");

Negative value: ("Detailed explanation is
very tiring"; "Re-interpretation of this or that
material or table is a little irritating").

The qualitative characteristics of the cat-
egories of the Process group were reflected in
the five-day training course held in Table 2.
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Table 2
The qualitative characteristics of the categories of the Process group
(inpoints)
Categories of the Process group
. . Quantity by days
Categories and indicators I T i VARRY,
| — Evaluation of training activities 25 26 8 33 | 19
1. Positive score on the criteria: 17 24 15 14 | 19
- curiosity 2 10 5 6 7
- easy to master 1 2 - - 4
- don't understand 3 3 2 1 2
- environment 1 1 1 - 2
- emotionality 10 8 7 7 4
2. Negative score on the criteria: 8 2 3 19 -
- curiosity - - - 1 -
- easy to master 6 2 2 11 -
- Don't understand 1 3 -
- environment - - - 1 -
- emotionality 1 - 1 3 -
Il — Positive assessment of the leading personality on the critria 3 2 - 1 6
- professionalism 2 1 - - 4
-emotional 1 1 1 2
I11- Positive assessment of the presenter's pedagogical activity 3 5 1 2 1
with the audience on the criteria
-security of interests 3 2 - - -
-emotional - - 1 - -
-Both together - 3 - 2 1
IV — Development of creative activity and evaluation of the 16 7 2 1 2
technologies applied by the presenter
1. Positive score on the criteria: 16 7 2 1 2
-security of interests 5 2 - - 1
-emotional 7 3 - 1 -
-Both together 3 2 1 - 1
2. Negative score on the criteria: 1 - 1 - -
V-Evaluation of Lecturer's other technologies 2 4 7 6 1
1. Positive score on the criteria: 2 4 7 6 1
-security of interests 1 1 3 - -
-emotional - 3 3 3 -
-Two together - - 1 1 -
2. Negative score on the criteria: 1 - - 2 1

There are four categories in the "Course"
group. These categories express teachers' views
on the training course as a whole. Let's look at
these categories, their indicators and examples:

| Positive evaluation of the course on I-
Criteria: — interest: ("I came to this course re-
luctantly, because you were not interested, but
it turned out that I did not miss a single lesson™;
"The course was interesting for me"); — Signifi-
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cance ("Day by day | became more and more
convinced that this course is important and sig-
nificant for me", "The course was interesting as
a whole, | learned a lot in the application of
materials™); — emotionality: ("It's true, | felt
tired during the training, but I'm sorry that the
training ended quickly™; "I'm very glad | took
such a course when 1 just started my pedagogi-
cal activity", I did not ”); — others: (“The course
was individual and creative”, “I liked the logi-
cal sequence of the course™);

Il — Belief in the necessity of the course,
the organization of teacher training by exam-
ple: ("l believe that all teachers will want to
participate in this course™; "I think it is possible
to organize such courses in both higher and
secondary schools™; it is important that un-
trained teachers should not be let close to the
learning activities of gifted children”).

1l — Expression of gratitude for the
course: — justification: (“We are grateful for the
organization of the course”; “We are very
pleased with the course”); — according to the
content of the course: ("Thank you very much
for providing us with theoretical and practical
materials in the course”, "Thank you for the

information™); — on the development of applica-
tion of technologies, including creative activity:
("We are grateful for the excellent interpreta-
tion of materials"; "I have witnessed how effec-
tive and useful the methods and techniques you
have demonstrated to us in my experience"; "l
thank the lecturer for his sincerity and pa-
tience™; Thank you for creating a beautiful and
healthy environment for us 7, We are grateful
for your heart and attention to everyone ”); —
others: (“We thank you for our interesting and
productive time in the course”; “You tried to
arouse our interest in learning with gifted chil-
dren, you encouraged us to approach it respon-
sibly and enthusiastically”; “We are confident
that our future The upbringing and education of
children depends on us, especially on our peda-
gogical skills”).

IV — Wishing you creative success: ("We
wish you creativity and success in your work™;
"We wish you new achievements in your diffi-
cult work™).

Table 3 describes the quantitative charac-
teristics of the “Group” group categories at the
end of the training:

Table 3

Quantitative characteristics of the categories of the ""Course™ group at the end of the training
(in person and in %)

Characteristics of the "course™ group

Categoriesandindicators QUEEL SALEAIG
(person) (percentage)

| — Positive evaluation of the course on the criteria 44 23,3

- curiosity 4 2,1

- Significance 21 11,0

- emotionality 14 7,3

- Others 5 2,6

I1 — Belief in the necessity of the course: 12 6,3

I11 — Expression of confidence in the lecturer of the course 41 21,5

- withoutjustification: 20 10,5

- accordingtothecontent 9 4,7

- applicationoftechnologies 7 3,7

- others 5 2,6
IV- Wishingcreativesuccess 9 4,7

In Table 3, at the end of the training ses-
sion, let's look at the indicators of the quantita-

tive characteristics of the categories of the
“Course” group: 11.0%), emotionality — 14
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people (7.3%), other indicators — 5 people
(2.6%) — 23.3%. In the category "Confidence in
the necessity of the course™ in 12 people 6.3 %j;
41 participants in the category “expression of
confidence in the course lecturer” (indicators:
without justification — 20 people (10.5%), by
content — 9 people (4.7%), application of tech-
nologies — 7 people (3.7%), others — 5 cases
(2.6%) were found to be 21.5%. In the category
"Wishing for creative success" 9 participants
had cases of 4.7%.

The "indistinguishable” group includes:

— Ambiguity of one or another figurative
category: (“Many of our feelings have devel-

99, <

oped qualitatively”; “Everything has taken its
place”, “Many things have come to an end”) or
overly short expressions: (“I am surprised”,
"Unfortunately™);

— The impossibility of presenting indi-
vidual expressions and opinions as a separate
category in the course ("I changed my mind",
"You convinced me that | need to do serious
scientific work™; "I got to know myself better, 1
understood why creative that's how everything
in my life was taken™).

Table 4 describes the quantitative charac-
teristics of the "indistinguishable"group:

Table 4
Quantitative characteristics of "'indistinguishable™ group categories
(inpoints)
. . Quantity bydays
Indicators day I day Il | daylll | daylVv | dayV
— Figurativeandshortthoughts 2 2 5 4 2
— Unifiedassessment 5 7 7 7 9

In Table 4, let's consider the indicators of
quantitative characteristics of the categories of
the group "Indistinguishable": "figurative and
concise opinions” of the participants — | day — 2
points, Il day — 2 points, 1l day — 5 points, IV
day — 4 points, V day — It was evaluated with 2
points. The “single assessments” of the training
participants were evaluated on the 1st day — 5
points, on the 2nd day — 7 points, on the 3rd
day — 7 points, on the 4th day — 7 points, on the
5th day — 9 points.

In the first stage of the learning experi-
ment, a quantitative and qualitative analysis of
the results was conducted for each of the con-
tent analysis categories (“Result”, “Process”,
“Course”, “Indistinguishable”). Taking into
account the data, Table 5 describes the sub-
group categories of the “Result” group in the
theoretical part of the training course:

Taking into account the data, Table 5
describes the subgroup categories of the “Re-
sult” group in the theoretical part of the training
course:

Table 5

In the theoretical part of the course, the subgroup categories of the ""Result™ group
(in points and %o)

Subgroup categories Categories Theoretical part
Lack of positive evaluation of scientific ideas 1;3 20.0 %
Positive evaluation of scientific ideas 2;8 30.7 %
Evaluation 6;9; 11 36.6 %
Direction 4;5;7; 10 12.7 %
Total 1-11 100 %

Thus, in the theoretical part of the train-
ing course, scientific ideas about the creative
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activities of students become the personal value
of the teacher. The analysis of general and spe-
cific categories continues in the practical part.
Specific category #2 of the general
categories is the "Orientation™ subgroup. The

specific categories of the theoretical part are
categories 1, 3, 6, 8, 9, 11. Others represent the
"No Direction” subgroup. Table 2 describes the
subgroup categories of the “Result” group in
the practical part of the training course.

Table 6

Subgroup categories of the “Result” group in the practical part of the training course

Subgroup categories Categories Theoretical part
Lack of direction 1,3;6;8;9; 11 19.5 %
Direction 2;4,5;7;10 80.5 %
Total 1-1 100 %

In Table 6, in the practical part of the
training course, let us consider the indicators of
the subgroup categories of the “Result” group:
In the 2nd, 4th, 5th, 7th and 10th categories of

the “Orientation” subgroup, 80.5% of cases
were registered.

Table 7 describes the categories of the
Process group in the theoretical and practical
part of the training course:

Table 7

Categories of the ""Process' group in the theoretical and practical part of the training course

Quantity in parts
Theoretical Practical
Ne Categories 9 9
° g = ) = 5
2 5 S 5
LL LL
Evaluation of training activities 51 25.5 70 23.3
1. Positive 41 20.5 48 16
Negative 10 5 22 7.3
2. Positive assessment of the presenter’s personality 5 2.5 7 2.3
3 Er(])sétive assessments of the presenter’s with the audi- 8 4 4 13
4 Deyelopment_of creativity qnd evaluation of the appli- 93 115 5 16
cation of leading technologies
Evaluation of other technologies of the presenter 6 30 14 4.6
5. Positive 5 2.5 11 3.6
Negative 1 0.5 3 1

In Table 7, in the theoretical and practical
part of the training course, let's consider the
indicators of thecategories of the ‘“Process”
group: in the theoretical part — in the category
“assessment of training activities” the indicator
is 51 points (positive — 41 points (20.5%), neg-
ative — 10 points (5%) ) 25.5%; in the practical
part, in the "assessment of training activities"”

the indicator was 70 points (positive — 48
points (16%), negative — 22 points (7.3%)
23.3%. "Positive assessment of the lecturer's
personality”,”In the category*- 5 points (2.5%);
in the practical part 7 points (2.3%). In the cat-
egory “Positive evaluation of the lecturer's ac-
tivity with the audience” the indicator was 8
points (4%), and in the practical part 7 points
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(2.3%). In the category “Development of crea-
tivity and evaluation of the application of lead-
ing technologies” the indicator was 23 points
(11.5%); in the practical part 5 points (1.6%)
were recorded. “Evaluate other technologies of
the lecturer. In the category "loop" indicator 6
points (positive — 5 points (2.5%), negative -1
point (0.5%) 30 points; In the practical part, 14
points (positive — 11 points (3.6%),negative -3
points (1%) were found to be 4.6%.

Presenter performs the three types of the
assessment:

— Category | — assessment of learning ac-
tivities on a set of subjective criteria for the ef-
fectiveness of training (interest, ease of learn-
ing, comprehension, environment, emotional
criteria);

— Categories Il — IV — V — assessment of
the activity and development of the presenter
on the subjective criteria of training effective-
ness;

— Category Il — assessment of the leading
personality on the criteria of professionalism
and emotionality.

Table 8

Subgroup categories the ""Process' group in the theoretical and practical part of the training
course, (in points)

Subgroupscategories

Frequency in parts QBN

Categories

of frequency

Practical
Ratio of the fre
guency

Evaluation of training activities I

Evaluate the communication and
n-1v-v
performance of the presenter

& |On
tn |lm| Theoretical

\‘
Ul
N Ly
> o
~N |©

Assessing the leading personality Il

2.5 2.3 1.09

As can be seen from the table, in the as-
sessment of learning activities, which is one of
the subgroup categories, the indicator in the
theoretical part of the I category was equal to
25.5 points, and in the practical part 23.3
points.

In the assessment of communication and
activity of the presenter, which is oneof the
subgroup categories, the indicator was recorded
in the theoretical part of 111-1VV-V categories to
be 18.5 points, and in the practical part to be
7.5 points.

In the assessment of the leading activity,
which is one of the subgroup categories, the
indicator was found in the theoretical part of
the 11 category to be 2.5points, and in the prac-
tical part to be 2.3 points. The data in Table 24
shows that forthe subgroup, the frequency val-

ue in the “Assessment of Training Activities”
and“Assessment of the Presenter” is 1.09,
which indicates the type of grades in both part-
sof the course.

The ratio of "Leadership Performance
and Communication Assessment” is 2.47. This
shows that in the theoretical part of the training
course, the assessment of the facilitator's per-
formance and communication effectiveness is
significantly more active than in the practical
part.

The analysis of the quantitative indicators
obtained in the sub-group “Assessment of ac-
tivity and communication of the presenter” in
the theoretical part of the training course shows
that the participants were more active in the
theoretical part of the course. In most cases,
they appreciate the presenter's use of learning
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technologies and the development of creative
activity.

The analysis of the categories of the
“Process” group leads us to the conclusion that
the teacher's assessment of the effectiveness
and communication in the theoretical part of
the course is 2.47 times higher than in the prac-
tical part.

The categories of the "Course” group
(positive assessment on the criteria of interest,
persuasion of the necessity of the course) were
positive. An expression of gratitude for the
training course was shown at the end of the ses-
sion. Indicators of the “indifferent” group are
not included in future analyzes.

The second phase of the course was con-
ducted after the classes and materialson the de-
velopment of students’ creative activity and the
application of technologywere obtained. The
content analysis method was used in the exper-
iment. Two maincategory groups have been

identified in the application of content analysis.
In the firstgroup of categories psychological
concepts are expressed, changes in the person-
alityof the teacher as a subject of communica-
tion and pedagogical activity, results oftraining
are characterized.

In group Il of the categories, the teacher's
assessment of various aspects of personal learn-
ing activities and the “Process” group are pre-
sented. Quantitative andqualitative characteris-
tics (daily trainings) of the group categories
indicated in thestudy are given. Comparing the
percentage of each category in the second part
of the course allowed us to divide the catego-
ries into the first part (6, 8, and 9), the second-
part (4, 5, 7, and 10) and the general part (1, 2,
3,and 11).

Table 9 presents the characteristics of the
categories of the “Result” group in the theoreti-
cal and practical sessions of the training course
as a percentage:

Table 9

Characteristics of the categories of the ""Result™ group in the theoretical and practical training
of the training course (in persons and %o)

Theoreticalpart Practicalpart
> >
c 8 c | £
Ne Categories of the “Result” gorup o S = 5
> e > %
o o a Q
k= k=
1. Aquiredknowledge 22 14.7 15 8.9
2. Positive attitude to the content of the day 12 8.0 24 14.1
3. Negative attitude to the content of the day 9 5.3 6 3.5
4. Positiveattitudetotechnology 3 2.0 31 18.2
5. Manifestation of confidence in the profession 6 2.7 23 13.5
6. Manifestationoflearningmotives 25 16.6 5 3.0
7. Manifestationofprofessionalmotives 6 4.7 29 17.0
8. Changeintalentperception 32 22.7 3 1.8
9. Changing attitudes to course problems 24 16 0 0
10. Changingattitudestoactivity 5 3.3 30 17.7
11. Changingattitudestowardsstudents 6 4.0 4 2.3

In the theoretical part of the training
course, let's consider the characteristics of the
categories of the "Result” group shown in the
table: acquired knowledge — 14.7%; positive

attitude to the content of the day — 8.0%; nega-
tive attitude to the content of the day -5.3%);
positive attitude to technologies — 2.0%; mani-
festation of confidence in the profession —
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2.7%, manifestation of training motives —
16.6%; manifestation of professional motives —
4.7%; change in talent perception — 22.7%;
change of attitude to the problems of the course
— 16%; Changes in attitudes to activities —
3.3%, changes in attitudes towards students —
4.0%.

In the practical part of the training course,
let's consider the characteristics of the catego-
ries of the "Result" group: acquired knowledge
— 8.9%; positive attitude to the content of the
day — 14.1%; negative attitude to the content of
the day — 3.5%; positive attitude to learning
technologies — 18.2 0%; Manifestation of con-
fidence in the profession — 13.5% Manifesta-
tion of learning motives — 3%; manifestation of
professional motives — 1 7.0%; change in talent
perception — 1.8%; change of attitude to the
problems of the course — 0%; Changes in atti-
tudes to activities — 17.7%, changes in attitudes
towards students — 2.3%.

In the first part of the category, category
8 shows that the content has a personal mean-

ing for teachers, and students’ scientific ideas
about creative activity are positively assessed.
It is clear from the categories of the second part
that its content is of personal importance for
teachers and it is aimed at the development of
students' creative activity. Categories 4, 5, 10
once again confirm the manifestation of the
wealth value in technology. Category 7 shows
the practical application of motiva-
tions.Category 2 from the general category
shows that the content of the training has a per-
sonal meaning for teachers (in the first part it is
a positive assessment of the scientific imagina-
tion of students' creative activity, in the second
part it is a manifestation of technological orien-
tation), and categories 1 and 3 confirm the op-
posite. Category 11 goes beyond the study of
the content and assesses the creative activity of
students.

Table 8 shows the indicators of the cate-
gories grouped in the theoretical and practical
parts of the training course:

Table 10

Indicators of categories grouped in the theoretical and practical parts of the training course
(categories and %)

Parts Subgroup Categories Withpercentage
First Lack of positive grades 1;3 20.0
(theoretical) | Positive evaluation of perceptions 2;8 30.7

Evaluation 6;9; 11 36.6
Direction 4:5;7;10 12.7
Second Lackofdirection 1;3;6;8;9; 11 19.5
(practical) Direction 2;4;5;7; 10 80.5

Absence of positive grades from grouped
categories in the theoretical part of the training
course — in categories 1 and 3 is 20.0%; posi-
tive assessment of ideas — in categories 2 and 8
is 30.7%; assessment — in categories 6, 9, and
11 is 36.6%; Orientation — in categories 4, 5, 7,
and 10 is 12.7%.In the practical part of the
training course, it was found that one of the
grouped categories — lack of direction is 19.5%
in categories 1, 3, 6, 8, 9, and 11, orientation is
80.5% in categories 2, 4, 5, 7, and 10.

As can be seen from the table, in the first
part of the training course, “No Direction” was
identified in the subgroup. The results obtained

in the “Assessment” subgroup give us reason to
believe that the assessment of students' scien-
tific perceptions of creative activity provides a
basis for the formation of a similar assessment.

In short, in the first part of the training
course, scientific ideas about the creative ac-
tivity of students became the personal value of
the teacher.

There are three special interests in the
Process group, which consists of five catego-
ries:

1. Assessment of the presenter's interac-
tion with the audience (understanding of commu-
nication styles and aspects of the activity);
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2. Application of leading technologies
and development of creative activity;

3. Evaluation of other leading technol-
ogies.

In the whole assessment situation, both in
terms of the effect of learning / ensuring inter-
est, ease of learning, comprehension, environ-
ment / and in terms of emotional criteria (“I
like) / and in combination with two criteria (“I

like, because it provides™ ). In the first (theoret-
ical) part of the course, the process of effective
evaluation of the presenter's communication
and performance increases 2.47 times (18.5:
7.5). Regularly (18.5 out of 11.5) the teacher
positively evaluates the development of chil-
dren'screative activity and the application of
technology.

Table 11

Indicators of categories of the “Process” group, which evaluate the communication
and activity of the presenter (in points)

Categories of the “Process” group, which evaluate the Fil:’;:)guenc_/ n pg;[:son d
communication and activity of the presenter X .
(theoretical) (practical)
Evaluation of joint activities (interaction) with the adience 4 1.3
-Positive 4 1.3
-Negative - -
Evaluation of creative technologies 115 1.6
-Positive 11 1.3
-Negative 0.5 0.3
Evaluation of other technologies 3.0 4.6
-Positive 2.5 3.6
-Negative 0.5 1
Total 18.5 7.5

As it can be seen from the table, in the
category “Assessment of joint activity with the
audience” of the “Process” group, which evalu-
ates the communication and activity of the pre-
senter in the theoretical part, the indicator was
evaluated in positive case — 4, in negative case
— 0 points. In the category "Assessment of crea-
tive technologies” the indicator was evaluated —
in positive case — 11, in negative case — 0.5
points. In the "Evaluation of other technolo-
gies" category, it was evaluated with a positive
score — 2.5, and a negative score — 0.5.

In the practical part, in the category "As-
sessment of joint activities (interaction) with
the audience” of the "Process" group, which
evaluates the communication and activity of the
presenter, the indicator was evaluated in posi-
tive case — 1.3, in negative case — 0 points.
“Assessment of creative technologies™ category
was evaluated 1.3 points in positive case, and
0.3 points in the negative case. In the “Evalua-

tion of other technologies™ category, it was rat-
ed 3.6 points in the positive case and 1 point in
the negative case.

As a result of subjective analysis, teach-
ers were divided into two groups:

1. on the application of this or that tech-
nology (12 people);

2. lack of changes in learners' communi-
cation and learning activities (3 people).

In the course of the analysis of subjective
requirements, the application of technologies
was approved by 11 teachers, which is 73.3%
of the total number of tested (15 people). The
results of the second (practical) stage of the ex-
periment show that 73.3% of participants in the
work with gifted children preferred to apply
technology in practice, communication and
problem-dialogue learning activities.

Conculisions. The survey found that the
majority of teachers surveyed believed that
modern forms and methods of work could be
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further improved. Some of those tested be-
lieved that some teachers could make a differ-
ence in working with gifted children. Most
teachers do not believe that fundamental
changes will play an important role in the edu-
cation and training of gifted children in the near
future.

Thus, only 2% of the 65 teachers sur-
veyed indicated a tendency to work with gifted
children at the first level. 98% of teachers have
a tendency to work with gifted children, but
they feel the need for the realization of their
dreams, resources and active self-regulation in
the intellectual process. Teachers want to learn
the psychological characteristics of gifted stu-
dents because they enjoy students’ original say-
ings and opinions. However, they do not be-
lieve that anything can change in their approach
to the education of gifted children, so they are
less inclined to be active.

In her article "Peculiarities of the teach-
er's work with gifted students” SB Aliyeva pays
attention to this problem: "The leading factor of
any training is the teacher's personality. No
matter how generous a good teacher is, a teach-
er who works with children of high intellectual
level must set an example for the students and
parents ”(Aliyeva, 2012: 285).

Taranosova, G.N. and Abramova,
T.A.note that “it refers to the different charac-
teristics of the teacher's work with gifted chil-
dren: pedagogical skills, professionalism and
personal qualities, interests and tendencies of
the teacher. Of course, children belonging to
this category require special knowledge from
the psychological and pedagogical environ-
ment” (Taranosova, 2017: 255).

The results of the questionnaire for teach-
ers in EQ allowed us to make the following
conclusions:

1. Most teachers in EG have difficulty
completing questionnaires;

2. The level of knowledge of teachers in
the process of development of gifted children is
not enough, the development tasks are low;

3. Educators face difficulties in selecting
teachers who are able to work with gifted chil-
dren, as well as do not see the direction of

change in personal activities, although they be-
lieve that change is necessary;

4. Most educators attach great importance
to working with gifted children and identify
talent as a product.

The main results of our research are as
follows:

1. The study developed an approach to
building two psychological models of teacher
training: working with gifted children in a non-
differential learning environment and differen-
tial training of gifted people. It consists of two
groups of problem solving and problem setting.

One group includes: 1) specific types of
teacher activities and communication; 2 / per-
sonal structure as a specific factor of activity
and communication; 3 / personal structure as
specific conditions of activity and communica-
tion. The first of the theoretical problems sub-
stantiates the criteria and specificity of the ef-
fectiveness of training, as well as the need for
training with gifted aircraft in a non-differential
training environment; the second justifies the
purpose of the training; third, the criteria for
selecting teachers for the preparation of gifted
people for differential training. Another group
includes the problem of psychological mecha-
nisms of preparation, which must be solved
through educational experimentation.

2. The results of the training showed once
again that the formation of the psychological
training of teachers in connection with the
training of gifted children leads to a successful
level of work in the direction of its activities. In
the work with gifted children, the structure of
the teacher's model of psychological training
includes: identification of specific training, en-
suring the necessary effectiveness, characteri-
zation of the purpose of training and its psycho-
logical mechanisms.

3. The specificity of teacher training in
non-differential learning conditions and in the
work related to the training of gifted children is
manifested in the use of learning technologies,
including the development of children's crea-
tive activity. These include: communication
technologies in the manifestation of children's
creative activity, as well as problem-based dia-
logue-teaching technology.
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4. The need for teacher training in work-
ing with gifted children in a non-differential
learning environment is conditioned by a lack
of real communication with them, which in turn
leads to a decrease in activity.

5. The criterion for the effectiveness of
training to work with talents is the application
of technology by the teacher to maintain and
develop students’ creative activity.

6. The main purpose of a teacher's prepa-
ration for working with gifted children is to
form a focus on maintaining and developing
students' creative activity, and to create a tech-
nology in which these components are value-
oriented and motivate them to apply.

7. The psychological mechanisms of
teachers 'focus on technology for the protection
and development of students' creative activity
are as follows:

— transformation of scientific ideas re-
lated to the creative activities of students into
the personal value of the teacher in the context
of problem-based learning;

— assessment of the effectiveness of
technologies for the protection and develop-
ment of students’ creative activity in the context
of the use of a teacher by a specialist providing
education.
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