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ABSTRACT

he study examines some features of educational discourse, including the concepts of

online and blended learning within the context of high school. The object of research
is high school, especially senior high school. The author looks into discourse markers for
the use of concepts in the discourse of education. The features differentiate texts, which
belong to the educational discourse and its genres as well as show the markers of contempo-
rary discourse within the context. They study analyzes pedagogical literature and regulatory
documents on online and blended learning to review the key concepts used in educational
discourse on the topic within academic institutions. The research examines the pedagogical
experience, the use of online learning technologies to support learning in high schools, and
the principles for improving online and blended teaching of subject areas. In conclusion, the
article lists challenges and formulates ways to overcome them on the way to sound solutions
for strengthening the online and blended learning experience.
Kﬁ:f words: online learning; blended learning; discourse; high school; new media; social

edia; discourse analysis; educational technology.
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AHHOTA]_[I/IH

PaCCManI/IBaIOTCH MpU3HAKU 00pa30BaTEIbHOTO JUCKYpPCa, B UYACTHOCTH KOHIIEIT
«Online and Blended Learning» (qucraHIIMOHHOE U cCMellIaHHOe OOydeHue) (Ha MaTe-
puasie cpefHel MKobl). OOBEKTOM HUCCAEAOBAHUS SIBJISIIOTCSA CTapIe KJIACChl CpeHen
IIIKOJIBI. AHAJTU3UPYIOTCS JTUCKYPCHBIE XapaKTEPUCTUKU HKCIIOJIb30BAaHUA JAHHOTO KOH-
1enTa. BoiessieMble MPU3HAKY MO3BOJIAIOT M GepeHITnPOBATh TEKCTHI KaK OTHOCSIIU-
ecsi K 00pa30BaTeIbHOMY JUCKYPCY M PACKPBIBAIOT MapKePhl COBPe-MEHHOT'0 UCKypca Ha
paccMaTprUBaeMyl0 TeMaTHKy. [IpoaHa/TM3upOBaHa Meaaroruue-cKas JIUTepaTypa u JI0Ky-
MEeHTAIHs, TOCBAIIEHHAS CMEIIaHHOMY U JIUCTAaHI[MOHHOMY oOpa3oBaHuio B Poccuu u 3a
pyOexxoM (B KOHTEKCTE JUCKypca cpeiHel MKobl). OTMe-ueHa KIroueBasi TEPMUHOJIOTHS
U CBSI3aHHBIE KOHIIEIITHI, KOTOPbIE HUCIIOIB3YIOTCSA B 00-pa3oBaTesibHOM AucKypce. Omuca-
HBI I1€JIarOrMYeCKHe aCIeKThl UCII0JIb30BaHUS JU-CTAHIMOHHBIX U CMEIIaHHbIX II0JX0/0B,
a Tak)Ke IPUHITUIIBI YJIYUIIIEHHS MPenoaBa-Hus yIeOHBIX TUCIUILIUH C UCIIOIb30BAHUEM
HOBBIX TEXHOJIOTHHU. VcciemoBaHue m03-BOJISIET MpoBecTy AuddepeHIuanuo 1pobaeM u
IIEPCIEKTUB UCIIOJIb30BAHUA CMEIIaH-HOTO U JUCTAHITHOHHOTO 00yueHus B Mupe u B Poc-
cuu. HameueHbI CrtocoObI IIPEOIOIEHUS TPYHOCTEH TPU IPUHATHY PEIIeHUH COBEPIIeH-
CTBOBaHMS 00yUEHHS ¢ TIOMOIIBIO TEXHOJIOTHE Ha OCHOBE MTOC/IEIHUX JOCTHKEHHU B 00J1a-
cti 00pa3oBaHUs.

JIIOYEBbIE CJIOBA: 00pa30BaTEIbHBIN JUCKYPC; CPEIHSIS IIKOJIa; CMEIIIaHHOe 00Y-

YeHue; AUCTAaHIIMOHHOEe O0yueHHe; aHAIN3 IUCKYpCa; COIMaIbHbIE MeINa; HOBbIE
Meziia; 06pa3oBaTeTbHbIE TEXHOJIOTHH.
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Blended and online learning worldwide is in-
creasingly stimulated by policy makers [2; 7, pp.
22-23; 11]; however, with various practical ef-
fects. A good example of this formal drive for dig-
ital learning are national laws, which lead school
leadership to bring in more technologies into the
classroom and beyond (for example, similar in-
spirations are reflected in sets of official docu-
ments in Russia [35] such as the National Program
called Development of Common Learning Digital
Framework (®enepanbHasi 1iesieBasi ImporpaMma
«PazBuTHE eHON 0Opa3oBaTeTbHON MH(MOPMA-
IIMOHHOM cpefbl») [34] and instructions from the
Russian Ministry of Education, for instance, on In-
formation and Communication Resources for Ed-
ucational Institutions [32]. Educational discourse
takes shape in the form of discussions and frame-
works for the strategy (short-term and long-term)
[5, p. 16; 10, p. 23] — an illustration of goal setting
in the field is the National Project of Integration of
Learning Technology into the Russian Education
System (®enepanbHblii mpoekT «HGOpMaTH3a-
U cHCcTeMBI oOpa3oBanusi», ICO) [20; 22].

A special place within the discourse is devot-
ed to debates about the quality of digital learning,
which reflect the position of both national and in-
ternational experts in educational management
and technology application. Online learning tools
are meant not only to improve the quality of educa-
tion within the high school framework, but also to
raise the quality of human resources development,
implementation and adoption of new technology
across nations, and to provide guidance for stu-
dents with aspirations to use varied technological
tools for better learning. Great evidence of quality
discourse can be found on the regional level look-
ing into the discussions at teacher conferences.
Indicators which show the degree of technology
application across curriculum have turned into the
success markers for schools, teachers and have en-
tered the process of certification and accreditation
for school profiles and teachers portfolios. Numer-
ous international conferences regularly discuss
quality aspects in the context of educational man-
agement of online learning; for example, Society
for Information Technology & Teacher Education
International Conference, 2015 [2; 27]. The dis-
cussion of quality is linked to research on strate-
gic planning within the field. On the regional lev-
el, here belong conferences such as «MapkeTunr
0o0pa30BaTeIbHBIX IPOEKTOB», 2015; «HoBas
IIKOJIAa: MOM MapmpyTr» 2014; «EdTech Rus-
sia 2014: Moneruzaius online-o0pa3oBaHusi»;
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and «CoBpeMeHHbIE TEXHOJIOTUU OOYyYeHUs B
KOMITAHUAX U YUeOHBIX YIPEKIEHUAX», 2013).

High school is encouraged to offer effective on-
line and blended courses, which implies that dis-
course must demonstrate lucid evidence that the
digital learning activities are up to standards, com-
ply with rubrics that assess the readiness of students
and teachers for self-paced activities in digital envi-
ronment, evaluate the electronic content of the cur-
riculum and the learning objects for the class taught,
describe pedagogical methods used as well as scru-
tinize the operational stages of online and blend-
ed learning. National educational policies, digital
learning associations and consortiums, conferences,
trainings, and publications rigorously invest into the
discourse and put forward explanations and clarifi-
cations of digital terminology, which is of interna-
tional and regional relevance, thus strengthening
the conceptual frameworks. The open boundaries
of the educational discourse provide an abundance
of texts for discourse analysis of online and blended
learning in general, and forecast the future of edu-
cational products and services on the market [1; 4;
13; 18; 19; 33; 36]. The predictions in the field and
quality discussion within educational management
support the discourse evolution.

The idea that schools and teachers should be ac-
countable for their success in applying technology
is linked to discussions of the market of e-learning
and the factors for its development. Here comes the
theme of professional development within the edu-
cational discourse [8; 12; 17; 23; 24; 27; 38], which
can be illustrated by a multitude of projects, in-
cluding national teacher competitions and contests
like Online Teacher of the Year (JIucraniuoHHbIH
yuuresb roaa). Within the competition teachers,
for example, design Syllabus, Unit Plan, and Mod-
ule. The required planning of online and blended
activities for students encourage the learners to
show talents using technology in school and be-
yond [3; 16], for example, online student compe-
titions (mucrannmonHas oymMirazna) and confer-
ences (yueHHJecKast KOHDepeHIIH).

Efficiency parameters for quality of online
learning give evidence on the level of training of
graduates as well as assess their e-portfolio ac-
cording to rubrics that consider professional goals
and aspirations, credentials, which demonstrate
that the individual has had professional and per-
sonal success and, consequently, will probably
continue to do the good job in the future — in the
world in crisis [21; 25; 37]. The student success
in online and blended learning can be described
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in terms of pedagogical characteristics such as
student online productivity in a course; quantity
and quality of sharing in online discussion forums
(writing posts of various genres); self-assessment
of learning progress; pedagogical mentoring for
other students via e-mail, skype, forums or chats
(newcomers who have just joined need peer ad-
vice), and peer review of final projects (mostly
with a genuine creative component). The creative
self-realization is a crucial constituent and the
end target of online and blended learning. The
learner’s success (mmoxazaTesin 0Opa3oBaTEILHOMN
JleATeJIbHOCTA yueHUKa) are evaluated in terms
of performance characteristics like productivity
(pe3ysIbTaTUBHOCTH AesiTeNIbHOCTH), display of trait
qualities; that is, cultural, cognitive, heuristic, and
communicative skills [6; 14; 15]. The development
and implementation of standards and the design of
the online learning models with solid structure and
content based on rigorous organizational and ped-
agogical tools will stimulate students to participate
in evolving online and blended learning opportu-
nities on regional level and within the global online
educational network and discourse.

Method

This analysis employed the Basic Interpre-
tive Qualitative Study methodology to describe
discourse of education with focus on online and
blended learning in high school setting to see the
prospects for further study of the discourse and to
understand how transformation of traditional face-
to-face learning model into blended and online
models affects the features of educational discourse.
Writing this outline I tried to describe and interpret
experiences of high school stakeholders like school
administrators, teachers, and students and to deter-
mine the key trends in the field of online and blend-
ed learning in the Russian high school and globally.
I paid attention to recent changes, instead of exam-
ining and listing the historical facts and describing
chronologically the developmental stages of online
and blended learning. Discourse analysis is a multi-
faceted research activity, which turns to qualitative
investigation when dealing with complex objects of
cross disciplinary research in humanities and social
sciences, exploring human and social problems of
digital education [9; 28; 30]. This qualitative study
has helped to draft an explanation of some princi-
ples of how the contemporary discourse of educa-
tion functions and discover the concepts, which the
discourse participants have constructed about the
phenomenon on online and blended learning in
high school. I apply elements of the Delphi method
of inquiry for data collection and analysis to con-

Cemegoil Hay“HO-NPAKMUUECKULL HCYPHAN

struct a holistic worldview with data retrieved from
arange of sources and to inductively analyze and in-
fer the stakeholders’ perception of the themes, con-
cepts and recurrent discourse features [26; 31]. The
method also allows building forecasts in educational
discourse planning, especially when we deal with in-
novative technology like online and blended learn-
ing and with limited research to clarify its influence
on the discourse of education [29].

Results

The data from the research of online and blend-
ed learning in Russia doesn’t diverge from major
trends of educational discourse development glob-
ally in terms of common themes, concepts and
categories. A great part of the discourse is devot-
ed to students and their success factors, then, we
have texts describing performance indicators of
teachers and quality of content. Professional de-
velopment deals with a number of categories like
efficiency parameters of teachers and programs,
preparation of teachers on bachelors and masters
levels as well as monitoring teachers work in on-
line or blended classroom. Forecasting in the field
is another section of discourse, which represents
innovations and international trends in K-12 on-
line and blended learning.

National policies further develop the discourse
by motivating the discussion of federal programs for
online and blended learning as an educational ex-
perience with a strong cross-disciplinary ICT com-
ponent (that is, various types of interaction of the
discourse participants on the effective management
of scientific and pedagogical potential, on creating
conditions for switching to digital forms and imple-
mentation of standards and training competencies
relying on information technologies). Online learn-
ing technologies are considered a priority for mod-
ern education, for example, according to the Law
on Education of the Russian Federation (3axon 06
obpazoBanuu P®) and national policies across the
world, and due to many objective factors such as
remoteness of regions from the developed center,
need to make education available for customers,
who are not able to temporarily or permanently re-
ceive the educational services in a traditional school
due to health issues or disabilities, students who
travel with parents abroad, but willing to obtain a
national or other international certificate of second-
ary education; students willing to take a course or
receive education in a subject area not available at a
close location, students of small schools with short-
age of teachers in subjects, students placed in cor-
rection type institutions or unable to receive educa-
tion due to military conflicts or other security crisis
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affecting regular work of educational institutions in
the area. Blended learning is used to support inter-
action with peers from other parts of the country or
the world and to mentor and consult students facing
challenges of both professional and personal nature.
Online and blended learning experience offers vari-
ation of methods, provides access to information for
the school administrators, teachers, students, their
parents, and other participants of the educational
discourse, gives new means to handle dialgogue and
feedback between students and teachers, promotes
independence and freedom for students, fosters de-
mocratization of knowledge and of education, and
promotes the ideals of open education.

Despite the fact that terminology of online
learning still requires systematization both in Rus-
sia and the world, the taxonomy of terms is taking
its shape. Countries and educational institutions
have motivation to implement blended and online
projects, to use technology for educational and cul-
tural programming, and to search for competitive
edge in this sector of business in global competi-
tion. The importance of educational discourse and
the changes triggered by the new technology shows
the critical trend of the accelerated implementation
of online and blended learning in the high school
system. Efficient design and management of such
learning systems is crucial to efficiency of modern
high school and its discourse.

Discussion

The review of research of online education in
high school raises a number of discussion points.
First of all, the demand for digital learning is evi-
dent, for example, in the core subjects taught at high
school; however, the methodical implementation
of online learning should evolve rapidly to provide
analysis for the emerging technologies and trends.
With this comes the complex issue of professional
development of online and blended teachers across
curriculum and within each of the core subjects. The
success of online subject teachers is also connected
with the readiness of students to get involved in the
uncommon learning process and be able to use the
technologies, to team up with other peers and the
mentor or facilitator of the learning climate. Here
come challenges of curriculum, content, and as-
sessment improvement, the development of subject
area activities that would include rubrics for design
of the digital materials for each subject. One more
aspect for discussion is further motivation of high
school students and graduates to continue practic-
ing the new skills as the culture of lifelong learning.
Rubrics or organizational guidelines should be pro-
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vided and discourse of education should be further
differentiated and described with attention to the
clarification of its terminology related to online and
blended learning.

Limitations of These Studies

I have looked into the discourse of education
within online and blended learning primarily in the
high school setting, ignoring the historical aspect
of the emerging technologies, and briefly showing
the global trends in the Eastern European region
and globally. The description is limited to several
factors which affect the online and blended learn-
ing, while the dimension of the phenomenon im-
plies many features, models and approaches used
in Russia and worldwide. This discussion should
be viewed as a part of global discourse on the role
of blended and online learning in high school and
education in general, that contributes to under-
standing and interpreting vast data in the field.

Conclusions and Future Study

Our findings indicate that Eastern European and
other participants of the discourse share common
themes in online and blended learning. The inno-
vations in Russia follow the basic global trends. The
scope would probably change from region to region
due to economic, societal, and cultural difference,
though the current study provides evidence that
trends and basic expectations associated with the
digital types of learning are maintained, especially
in terms of policy making, management, curriculum
development, and student interest and potential
benefit from the technological opportunities. I have
mentioned a few current key points that change on-
line and blended theory and practice; however, larg-
er historical context could serve as a starting point
for objects of further regional studies (for example,
the description of trends in Eastern Europe, Russia,
USA and other countries and regions of various eco-
nomic status) and also of tendencies on the global
level, for instance, in the form of open education,
democratization of knowledge and democratization
of education worldwide. Both regional studies and
forefront transnational innovations should be ex-
amined from a range of perspectives as well as sepa-
rately and in comparison. The discussion of the con-
cepts should lead to active international discourse
and new insights about how each of us can benefit
from remarkable learning opportunities brought to
students and teachers by the new technologies. On-
going research is required to gain understanding of
the regional and international discourse on online
and blended learning in high school setting and be-
yond.
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